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This module is dedicated to the memory of Mark Kalluak, Cultural Advisor at 
Curriculum and School Services. 
 

 
Certainly Mark’s was a life well lived - full of accomplishments and achievements. He 
touched people across our country and has left a significant legacy for Arviarmiut. 

Shirley Tagalik 
Mark’s Eulogy 
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The iglu metaphor for child development and learning, has become the symbol for 
Nunavut Education. It embodies the building process throughout a child’s schooling years. 
The child passes through stages of development in an ever-spiraling progression, 
accumulating one block or phase at a time. Upon graduation, the child has constructed an 
iglu, strong enough to withstand the child’s weight, allowing the child the chance to stand 
tall and see what other opportunities, what other iglus, he or she can build in the world 
beyond public schooling. 
 
An iglu is a symbol of survival. We need our children to survive, to be equipped to survive in 
this ever-changing world. The age-old tools an Inuit child was given outfitted that child to 
survive – not only the challenges of the land but within a community of people. The caribou 
antler in the child’s hand represents the important connection to the environment. Our 
environment has always supplied the natural resources required for success in the world. 
The antler is also a reminder of the Inuit Qaujimajatuqangit value of “practice” and the 
importance of continual improvement in order to become successful. 
 
Elders are articulating how and why Inuit Qaujimajatuqangit, – values, beliefs, skills, 
knowledge and attitudes – are so well suited to Inuit today. In doing so, the Elders are 
not advocating a return to the past, but a grounding of education in the strengths of the 
Inuit so that their children will survive and successfully negotiate the world we find 
ourselves in today.      

Educational Framework for Nunavut Schools 
      Curriculum and School Services, May, 2005 



 

Aulajaaqtut 12, Module 2: Nikanaittuq - Being and Becoming 5 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

      
 
 
 
 
 
 

If we are going to have Nunavut and start to control our destiny 
…we need to help each other to have strength and conviction. If we 
don’t help each other, we are not going to be strong enough to 
handle our future. 

    Mariano Aupilaarjuq  
Curriculum and School Services Aulajaaqtut Meeting, 2002 
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An Introduction  
 
Aulajaaqtut 12 consists of five modules: 

1. Global Citizenship Practicum 
2. Nikanaittuq – Being and Becoming 
3. Nikanaittuq – Becoming Effective 
4. Stewardship 
5. Belonging to the Global Village 

 

This module, Nikanaittuq - Being and Becoming, consists of 10 units which should cover 
approximately 25 hours of instructional time. You will need to develop your own lesson 
plans from the units in order to meet the specific needs of your students. The module 
focuses on the development of a capable and contributing person based on Inuit 
Qaujimajatuqangit beliefs and practices. The purpose of the module is for students to 
understand the importance given to providing support and direction for personal 
development and relating this to their own life experiences. 
 

Included in this module is a pre-course assessment questionnaire.  Please do the pre- 
assessment during this module and the post-assessment when you finish the entire course. 
Students are asked to complete the pre-assessment before they begin on the actual 
module work. Collect the completed pre-assessment questionnaires and retain them until 
the end of the course. Optionally, students may keep their questionnaire in their personal 
portfolio. There is a post-course assessment questionnaire that is found at the end of 
Module 5: Belonging to the Global Village. Upon completion of the post- course assessment, 
students can look over both pieces and evaluate how the course has changed their 
responses in certain areas. Take time to discuss the learning with the class generally. It is 
hoped that by providing the opportunity for students to complete the pre- and post-
assessment, they will gain a better understanding of their own personal growth over the 
duration of the course. 
 

Many of the readings found in this module are taken from the unedited, transcribed and 
translated notes from the meetings of the C&SS Elders’ Advisory Committee. Students 
should realize that these are direct transcriptions from oral discussions and do not always 
read as smooth, coherent text. Nonetheless, students are encouraged to use the 
information and to make meaning from it in order to deepen their own sense of the lived 
Inuit Qaujimajatuqangit experiences of Elders.  Teachers and students should also 
remember that there will be dialectal differences in Inuktitut passages depending upon 
where the Elders are from. 
 

Many readings are also taken from the resource texts that have been supplied with the 
module. Due to copyright restrictions, these are being provided as BLMs which require 
photocopying. Students should retain copies in their portfolios for reference throughout 
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the module. Please encourage students to use these texts in the classroom for  
further reading. 
 

A Student Journal accompanies this module. The main purpose of the journal is to provide 
students with a place to reflect on the concepts covered in the course. The journal also 
includes the reading passages used in class and other miscellaneous items. There is an 
appendix at the back of the journal for student self-assessment. The materials in the 
student journal are also found in this teacher’s manual in very small print.  
 

From time to time throughout the module, students are asked to store a significant piece 
of work in their Aulajaaqtut personal portfolio1. Please make sure that your students have 
each developed this portfolio. It was meant to be used in all three senior secondary years. 
The portfolio is not a storage place, but a record of achievement, growth and development. 
 

Throughout the module, it is important that the classroom be a safe place where students 
feel comfortable exploring issues and personal feelings. The level of trust within the 
class will set the tone for the module. Your classroom organization should encourage as 
many means of communicating as possible. As self-reflection is critical to personal  
growth, you need to ensure that there is ample time for your students to complete  
their reflections. 
 
Assessment will be formative throughout the module. Conferences should occur as often 
as possible. Both self- and peer assessment should occur frequently. In addition, there is a 
summative evaluation at the end of the module. It is designed as a response to literature. 
A set of evaluation criteria is provided with a recommended value of 30 marks. Teachers 
may adjust this as they see fit. This assessment works well if combined with the 
summative assessment from Module 2 to create an exam for a mid-term mark if you are 
required to do so. 
 
Rationale 
 
This module recognizes the critical importance and care given to the nurture and 
development of a child in Inuit society. Using the foundational IQ beliefs, traditional 
stories, and the personal accounts of Elders, students will be expected to explore these 
practices and traditional systems and compare them to their own lives. The material is 
provided as source material for students to examine their lives, their capabilities, 
direction and personal support system. The focus of the module is to help students become 
more confident and capable about their own lives as they plan for their future. 
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 Learning Competencies Strategies 

1 
The students will understand the Inuit Qaujimajatuqangit 
concepts of inunngusainiq – forming a child and inunnguiniq – 
making a human being. 
 

 
• brainstorming 
• inclusive group 

activities 
• small group 

discussion 
• think-pair-share 
• partner work 
• reflection on 

literature 
• scenarios, role plays 
• viewing, reviewing 
• critique 
• dialogues 
• personal reflection 
• chart and poster 

displays 
• tools for self, peer 

and teacher 
assessment 

• visiting ‘experts’ 
• solution seeking 
 

2 
The students will understand the importance of identity 
from an IQ perspective. 

3 
The students will understand how Inuit child-rearing 
practices support a process of becoming capable in life. 

4 
The students will identify a process for preparing 
themselves for the future. 

5 
The students will identify the differences in the concepts 
of inunnguiniq  and inunngusainiq and understand the 
relationship between the concepts in terms of developing a 
whole person. 

6 
The students will understand the role of family and 
community from an Inuit Qaujimajatuqangit perspective in 
the raising of a human being. 

7 
The students will identify the roles of community in 
contributing to the development of character in a person. 

8 
The students will understand the concept of becoming 
compassionate as the complementary blend of ability and 
attitude with responsibility for the common good. 

9 
The students will understand that a core element of 
resiliency is the ability to seek solutions. 

10 
The students will demonstrate understanding of their skills, 
abilities, attitudes and potential for effective action. 
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Aulajaaqtut Pre-Course Self-Assessment 
 

Complete the following questionnaire and then seal it in an envelope which has been 
provided for you. Write your name across the sealed flap. This envelope will be 
returned to you at the end of the course. 
 

1. What do you think this course is about? Circle one answer. 
a. Inuit Qaujimajatuqangit values and principles 
b. how to develop your leadership skills 
c. how to deal with problems 
d. how to make change  
e. all of the above 

 

2. What do you hope to learn? Circle one answer. 
a. about my personal development 
b. about my relationships 
c. helping skills 
d. decision-making skills 
e. other 
(specify)______________________________________________ 

 

3. What areas are you struggling with? Circle as many as apply. 
a. relationships   b. stress/peer pressure 
c. abuse/violence   d. school pressures/homework 
e. boredom/nothing to do  f. not having enough money 
g. what I will do next year h. other (specify) _______________ 

 

4. What do you see as your strengths? Circle as many as apply. 
a. get along well with others 
b. good at organizing events/activities 
c. enjoy speaking/listening to others 
d. enjoy making things 
e. am a helper 
f. understand new things 
g. take responsibility 
h. make good decisions 
i. handle pressure well 
j. enjoy using free time creatively 
k. deal with personal problems 
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l. set goals 
m. other (specify) ______________________________________ 

 

5. Which areas are you weak in? Circle as many as apply. 
a. get along well with others 
b. good at organizing events/activities 
c. enjoy speaking/listening to others 
d. enjoy making things 
e. am a helper 
f. understand new things 
g. take responsibility 
h. make good decisions 
i. handle pressure well 
j. enjoy using free time creatively 
k. deal with personal problems 
l. set goals 
m. other (specify) ______________________________________ 

 

6. List any five things that you would like to see changed in the world (your 
community, Nunavut, Canada, the world). 

 
 
 
7. List the five things that are most important in your life today. 
 
 
 
8. What five things do you like best about yourself? 
 
 
 
9. What five things would you change about yourself? 
 
 
 
10. Are you usually happy with your life? Why or why not? 
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Unit 1: Who is Nikanaittuq? 
 

 

Learning Competency: The students will understand the Inuit 
Qaujimajatuqanit concept of “forming a child” and “making an able human 
being”. 

  

 
Opener: Connectedness 
Read the following quotation aloud (BLM-1.1) and post it on your Graffiti Wall: 
   

A tension exists between uniqueness and individuality, between 
connectedness and interrelatedness and the community, kinship, 
naming and namesake. It is important for children to understand 
their kinship relationships and all of the wealth of information that is 
available about what that means; and some of that is being lost. We 
need to bring that back. The richness and importance of it connects 
people to something larger, beyond just their family. 
                                          C&SS, Aulajaaqtut Elders’ Meeting, 2002 

 

Ask the students to think about what is being said. Tell students that they 
will be asked to share their Inuktitut name, who they were named for, how 
they received that name and what it means to carry that name. They can use 
an English name if they have no Inuktitut name. They will need this 
information for the next class. 
 

As a class, discuss how well each student understands her or his name and 
the IQ naming process. Why was naming seen as so important to Inuit? Is it 
still important today? Why or why not? 

  

 
Connector: 
Post this second quotation on the Graffiti Wall: 

As far as I can remember, my father would sing a song very early in 
the morning while we were still lying in bed. I understood some of the 
song very well and used [the meaning] to become a mature and able 
man. So I tried to continue as my father did. I sing and use the songs 
in my household, but my family members told me the traditional songs 
sounded terrible, and the new songs are better. I started to really 
wonder what is going to happen to the traditional Inuit songs and 
worried, not knowing what to do. 
                                                   C&SS, Aulajaaqtut Elders’ Meeting, 2002 

 
 Again, read the quotation aloud, and ask the students to think about what is 

being said. Divide the class into groups of four or five. Ask each group to 
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think about a song that is popular. Have them select a verse or two from the 
song to perform for the class. They should also identify how the lyrics of the 
song are helping to prepare them to become mature and capable. If your 
students are not comfortable enough to sing or perform, just have them read 
the lyrics out and share why the lyrics will help to prepare them. 

  

 
Activity:  
Explain that Inuit childrearing practice was regarded as very important 
because the ability of the children would eventually ensure the survival of the 
group. The focus of this unit is to explore what was involved in the earliest 
stages of childrearing, starting with the practice of naming. 
 

Divide the class into two groups. Give one group the readings from Uqalurait, 
pages 3-10 (BLM-1.2) and the other group the readings from Childrearing 
Practices, pages 73-75 and 93-94 (BLM-1.3)  
 

Ask both groups to identify the key practices around naming that they 
encounter in the readings or from the visiting Elder. They should make a list 
of these in their student journals. Once this list is complete, have each 
member of the first group pair up with a member form the second group and 
discuss and add to each other’s lists. All students will now have a complete list 
in their journal. 
 

Read to the class the following excerpt from In Order to Live Untroubled 
(BLM-1.4): 
 

In the belief of most Inuit, souls were immortal and capable of 
infinite reincarnation into new physical bodies. In people, the soul 
resided for all eternity in the name, and was synonymous with it. At 
birth, a physical body was an empty shell, which, although it had the 
appearance of a human being, did not yet contain an immortal soul-
name, and was therefore, not human. At death, a person’s body again 
became an empty shell of no importance, while the soul-name continued 
to exist unseen by living human beings, as it had throughout all of time 
past. Occasionally, a soul-name made itself known to living people in 
the form of a ghost. Because soul was inherent in name, it would be 
difficult to overestimate the importance of personal names in Inuit 
religious and social life. 

                                                                           (page  229) 
If when we give a child a name, we also give a child a soul or spiritual 
connectedness, how thoughtful would we be over the selection of a name? If 
students were unsure of where their names came from, invite them to find 
out about how they were named. 
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Classroom Reinforcement: 
Create a Graffiti Wall for the module by just putting up a large piece of craft 
paper across one wall; this can be used for the whole module.  
 

Make a chart of all the Inuktitut names of students. Each name should be 
written in a large space of its own. Invite students to bring in photos of their 
namesakes. Also have them add words or phrases that are used to describe 
what that name is known for – gifts, abilities, stories, pisiit. 

  

 
 
 
 
 

Reflection  
Have the students read the selection in their journals Having Someone Wish 
Good Hunts Upon You by Mark Kalluak, and respond to the following: 
Content: Mark tells us that he saw the couple carry a file or sharpener 
into the tent that they did not return with. What do you think is the 
significance of this? 
Collaborative: The custom described involved a “special” Elder. What is the 
significance of this involvement and of the names that the Elder and the child 
would have for each other? 
Personal: Bestowing a blessing on a child is a custom in many cultures and 
demonstrates acceptance of the child into the group. It shows that the group 
values that child and is committed to the child’s future.  A blessing provides 
protection, pictures a special future for the child and also involves a 
commitment by the group to make sure the blessing is fulfilled. Describe the 
kind of blessing that you would like to receive and why you would want it.  

  

 
 

Accommodating Diversity: 
You may have to help your groups read the material in the Activity; it can be 
read out loud to them or shortened. This is also a good time to bring in Elders 
from your community to share their particular stories of naming – this will 
help if your students are not strong readers. There are some words in 
Inuktitut that appear in the readings. You may want to provide some 
definitions for these words for the students. Many of the words are old 
words that they may not be familiar with. It is best to do this with a local 
Elder since the words may differ from community to community.  

   
 
 

 
 

Follow-Up: 
The students were given the story of Nikanaittuq in an earlier Aulajaaqtut 
module. Have them review the story now (available in their journals), paying 
attention to the significance of the name and the collaborative participation 
in his upbringing. Discuss the story in light of what they know about how 
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orphans were viewed and treated, and the expectation for everyone to 
become capable in order to give back to their community. 

  

 
 

Assessment 
Student: Encourage students to add to their relationship lists at any time 
during the course. Students should understand that identifying and evaluating 
the significant relationships in their own lives is part of a self-assessment 
that will lead them to building personal strength through relationship.  
 

Teacher: Informally talk to students and listen to their discussions to 
ascertain that they have understood the material being presented. 
 

Go over the Learning Competencies and the evaluation rubric that you will be 
using, and also Appendix A in the student journals so that the students are 
aware of the expectations for the course. 
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BLM-1.1 Quotations 
 

A tension exists between uniqueness and individuality, 
between connectedness and interrelatedness and the 
community, kinship, naming and namesake. It is important for 
children to understand their kinship relationships and all of 
the wealth of information that is available about what that 
means; and some of that is being lost. We need to bring that 
back. The richness and importance of it connects people to 
something larger, beyond just their family. 

              C&SS, Aulajaaqtut Elders’ Meeting, 2002 
 

As far as I can remember, my father would sing a song very 
early in the morning while we were still lying in bed. I 
understood some of the song very well and used [the meaning] 
to become a mature and able man. So I tried to continue as my 
father did. I sing and use the songs in my household, but my 
family members told me the traditional songs sounded 
terrible, and the new songs are better. I started to really 
wonder what is going to happen to the traditional Inuit songs 
and worried, not knowing what to do. 

                    C&SS, Aulajaaqtut Elders’ Meeting, 2002 
 

 
 

Vocabulary Box 
tension - a sense or feeling that things are not right, or a difficult relationship between two or 
more things or people 
uniqueness - one of a kind, something that has characteristics that nothing else has 
interrelatedness – people, groups, or things that are tied and connected together in many ways 
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BLM-1.2 Group 1: Text from Uqalurait2 
 
 
 
 
 
 

 
 
 
 
 
Chapter One 
 
Naming 

When I started remembering things, a woman was in labour and preparing for the birth. 
The unborn child had been given a name, but wouldn't come. To try to help the birth along, 
someone spoke another name - and the baby gained strength and was born. This I know. 

 Samson Ouinangnaq, Utkuhikalingmiut IN 
 
Three essential parts made a human in the Inuit view: body, soul, and name. A nameless 
child was not fully human; giving it a name, whether before or after birth, made it whole. 
Inuit did not have family surnames. Instead, each person's name linked him or her to a 
deceased relative or family friend. 
 
The dying grandfather or grandmother said to their daughter or son If you get a child, 
name him after me." Or they might tell their friend, if the friend had been really good to 
them: Ml want you to name your child after me." And that's how some people are named 
after their grandfathers. 

Bernard Iquugaqtuq, Arviligjuarmiut. ILUOP 
 
An Inuk believes that when you name your child after the dead one, then the 
dead one lives again in the name, and the spirit of the dead one has a body again. 

 Armand Tagoona, Aivilingmiut, 1975:plate 10 
 
Is this reincarnation? Elders point out that it is not, for it is not the soul, but rather the 
spiritual element that is the name - the name-soul - that joins the child, remaining with him 
and protecting him throughout his life. 
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BLM-1.3 Group 2: Text from Childrearing Practices3 
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BLM-1.4 Quotation from In Order to Live Untroubled4 
 

In the belief of most Inuit, souls were immortal and capable of 
infinite reincarnation into new physical bodies. In people, the soul 
resided for all eternity in the name, and was synonymous with it. 
At birth, a physical body was an empty shell, which, although it 
had the appearance of a human being, did not yet contain an 
immortal soul-name, and was therefore, not human. At death, a 
person’s body again became an empty shell of no importance, 
while the soul-name continued to exist unseen by living human 
beings, as it had throughout all of time past. Occasionally, a soul-
name made itself known to living people in the form of a ghost. 
Because soul was inherent in name, it would be difficult to 
overestimate the importance of personal names in Inuit religious 
and social life. 
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xah6nwi6 

Letting Someone Wish Good Hunts Upon You 
 

czn6 wo6fy3u4 wkw5 wMqk5 xgZs0+Ju]/6bJJu4 
WbcMs6S6 xah6nwi3u4. bm8N rNuxj5 
WoExalxJw5]g/Ms6g6 ryxi wk1j5 w8N3j5 
xJT8icChQ/s=li, scsyEZhQ/s=lil whmQ/symJj5. 
In the past, among some Inuit, was a custom that was practised 
intermittently that has to do with wishing good hunts on certain 
people. It seemed ordinary people were hardly ever approached, 
but a respected elder who others know as having special powers 
and words to plead for another’s success. 
 
N1ui3o cspymi2f5 bfMs6ymKz bm8N xg6bst9lA 
w7m3]v mo4bsiE/zb rguxi5 ra9o6+XEQx7]mo3i6+f6LA.  
From personal witness, I saw it being practiced, possibly for the 
last time by most people. 
 
xs/4f5 srx4nj5 wq3CyQx6t9lA b[/6bJt9lb ho 
cspMs6ymKz xzJ6]v4v whmos3mi4 sg6vu4 
sWQ/E8i4vu1i4 bf/6gDx6Lt4 xWE/6g3lt4 
xah6n/sdlA tAx6t4 w~kh4gx3J4. 
One autumn while we were traveling up the river to our winter 
camp, I noticed my parents exchanging thoughts with the idea of 

approaching this elder who they thought highly of. They wanted to see if he would agree to making 
a special plea to wish good hunting upon their adopted son. 
 
xfisT5g6 X3NoMs6S5 +b2fx Wzh5 kN5ctQ/2b sg6vs2 gWz8k5 
sc9MctcEx6g6g5. wMsd/sMsT8Nm cspMsClx6Sz xQx3u4 N4n6Lt4 xi1mb, 
Wxi1mbl bw7N xQx6 N4nqo6LA st6Lt4. 
It wasn’t long before the trio set off to talk to this respected elder neighbor who was in their tent. 
I was told not to go along but I noticed they took along a steel sharpener (file), they did not bring 
back home when they were done. 
 
kbCs=li csp5n6g8NMs3m5, wt3mb yM+b`i{Lz gWs2 g]nil’~N5gxCm g]n3le?C sg6v6 
xahD]mdp=li, i3Jtk9l s3iZsZJ[li xyqi[l W5yEx6XA]mdp=li. 
Curiosity is something that is very irresistible when you’re young, when they went in the tent; I 
sneaked close to the tent and strained to listen while the elder was wishing the boy become a 
successful hunter and that animals would come by his way often. That they would present 
themselves as easy prey.   
 
Wxi1mb +b2fx4 sg6v3l w~kh4gx3J[l g6LC6gCsoMs6S4 sg6v6, “nNp”QiC6Lis4 x7m 
w~kh4gx3J4 “nNsZ”EiC6Lis4. 
When it was done the elder and the boy established a friendship term by calling each other 
“sanajiga” – my designer and “sanaugara” - one who I designed. 
 
mfy vlx6 @))$  
Mark Kalluak 2004 

Vocabulary Box 
intermittently - something that always starts, stops, and then starts again 
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Nikanaittuq Story5 
 
“Puinaiqsiaq Nikanaiqsiaq” 
 
Puinaqtuq means a person who does not seem to have much knowledge, and is passive, (like agreeing 
all the time), or who always seems to have difficulty in her/his activities. 
 
Puinaiqtuq means to be able to do anything, like able to do the impossible by himself/herself, able 
to carry on any task because of his/her ability through what he/she had learned. One who is multi-
talented is Puinaiqtuq. 
 
Nikanaqtuq is a person or a thing that is fragile (something that shatters). Nikagijaujuq means a 
fragile person who can misinterpret words and actions and take them the wrong way, even when 
someone is trying to provide him with good advice. 
 
Nikanaittuq means one who never changes and is not to be worried about because he/she can take 
care of himself/herself (is responsible). Someone who is able to do anything is Nikanaittuq. 
 
Nikanaittuq is also not easily angered or shattered, and does not make a big issue out of things. 
 
This story is about a process of community instruction that turned a child who may have 
become fragile into a capable and skilled person. 
 
A long time ago, Inuit and Indians used to have wars and kill each other. In Kinngarjualik, north of 
Arviat, there was a fight between Inuit and First Nations people. A child’s family was murdered – 
even his parents. His whole family was killed and he became an orphan.  

 
He was adopted by another family. The community came together to discuss how they should raise 
this child through aajiiqatigiingniq. It was decided that they should start to raise him and train him 
so that this child could become able, would obtain physical stamina and become self-sufficient by 
experiencing many things. 
 
There was a big iglu (qaggiq) in the camp. The roof had been watered so that it became solid (ice), 
and was very slippery. Nikanaittuq was asked to play around the big iced-up igloo. He played there 
everyday. The adults told Nikanaittuq to try to climb to the top of the igloo. He tried repeatedly 
every day. The adults that made Nikanaittuq practise would ask the other children playing with him, 
“Puinaiqsiaq nikanaiqsiaq puinainngilaaq nikanainngilaqaa suli?” “The one we are waiting for to become 
wise, is he not ready yet?” 
 

 
 
 

Vocabulary Box 
stamina - power and strength, especially when faced with difficulty 
self- sufficient – when you are able to take care of and provide for yourself 
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For a while they kept answering that Nikanaittuq was not able yet. 
 
Every once in a while they’d ask again, “Puinaiqsiaq nikanaiqsiaq puinainngilaaq nikanainngilaqaa suli?” 
“The one we are waiting for to become wise, is he not ready yet?”  
 
Then finally one day, a playmate answered, “I think he has become wise and strong; he can get up 
and go over the big iglu now”. 

 
There it was. The people that had made him practise had this in mind. If the child became strong 
and able, then he could avenge his parents.  
 
He was probably 11 or 12 years old. They waited for summer. That summer they took the child to 
the place where the Indians were camped. Nikanaittuq, along with two male adults, went to the 
Indians’ camp. When they could see the tents, they waited for the night to fall, so they would 
approach the Indians while they slept. They lashed a knife to Nikanaittuq’s arm so that he could use 
it to kill his enemies. They instructed the young one what to do in case there was trouble. “When 
you get into trouble, give us a shout, we will come and help you”.  
 
There were three tents so each was assigned to a tent to go into. They were each doing what they 
had planned when they heard a cry from the young child. Upon entering the third tent, they saw a 
big woman trying to take the knife away from Nikanaittuq. One man saved the young child, but the 
Indian was really agile, and escaped, quickly climbing up the cliff and keeping the others away by 
throwing rocks down on them. 
 
The meaning of this legend is that a child can learn anything. Even when they are not able they can 
become able through practising the task. A child in her/his future can become a whole person, and 
take on responsibility through what he/she has learned, and keep what he/she has learned 
throughout his or her life. 
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Unit 2: Inuit Qaujimajaqtuqangit and Identity 
 

 

Learning Competency: The students will understand the importance of 
identity from an IQ perspective. 

  

 
Opener: 
Ask a student in the class to describe another student. Repeat this a few 
times. The class should notice that when asked to do this task, we most often 
begin with a physical description of the person. We recognize people mostly 
through their facial features. 
 

Give each student a set of the figure pieces that have been copied onto manila 
tag or light card quality paper. Ask them to take the head piece (BLM-1.4) and 
to try to draw their face onto the piece of card. They will need some coloured 
pencils, markers and crayons to do this. (See Accommodating Diversity for 
alternative way to do this entire activity.) 

  

 
Connector: 
Read the following quotation to the class: 

Today, we are no longer following the things that reminded us to do 
good. They reminded us that we should always get up early and not be 
lazy. It might be hard at times, but in order to have a good life, we 
had to follow some rules in our lives. We too can learn [from the past] 
how to have a good life. In the past, Inuit had to follow certain things 
and really try to do them, knowing that if they didn’t, something might 
happen. They knew that they must follow what was expected of them. 
Even today, it would not be right not to have certain [expectations] in 
order to have a good life. Sometimes we think that we no longer have 
to follow the old Inuit ways. We too can remind ourselves to respect 
our culture and beliefs in order to live a better life. 

                               Mark Kalluak, Elders’ Advisory Meeting, C&SS, 2004 
 

Mark is talking about the expectations that we clearly defined in the past. 
Everyone knew what was expected of them and that they had to do certain 
things, follow certain practices in order to “have a good life”. 
 

Think about some of the expectations that have been defined for you. What 
do your parents expect? What do your teachers expect? What does society 
expect? What do other relatives expect from you? As a group, begin to 
capture some of these expectations, on the board or on chart paper. 
Explain that how we respond to these expectations helps to define who we are 
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as a person. We become known for what we do in our lives. This helps to shape 
our identity. 
 
Have the students return to their head pieces and ask them to write onto the 
back of the piece the expectations which they feel are important to them and 
which help to shape who they are. Students should keep their completed 
heads in their portfolios. 

  

 
Activity:  
Have the students read the story in their journals: Inuit Don’t Make Good 
Pets. Mark Kalluak uses this story to show how people’s well-being can be 
threatened when they are deprived of their natural environment or the 
factors that normally sustained their lives. As a group, discuss how this story 
applies to the importance of Inuit Qaujimajatuqangit or sustaining Inuit 
beliefs in terms of developing a strong sense of personal identity. What  
are the sustaining elements of culture that are important to build our sense 
of self? 
 

List these on the board or chart paper. 
  

 
Classroom Reinforcement: 
Post the quotation from the Connector in the classroom. Also post the charts 
from the discussion for the class to refer to at a later time. 

  

 
 
 
 
 

Reflection 
…we can find ways to pass on Inuit knowledge in such a way that the 
past and the future can be connected together … .The younger 
generation must know these things in order to learn what it was like 
for Inuit in the past. It is necessary to pass on traditional knowledge 
to our [children] for their heritage. 

                                                   Elders’ Advisory Meeting, C&SS, 2004 
Content: In a few sentences describe what is most important to you 
about Inuit heritage. 
Collaborative: Explain why the Elders may think it important to connect the 
past and the future. What are the strengths of Inuit culture that should be 
used to build strength in the future? 
Personal: How has knowing how Inuit lived and valued in the past affected you 
in your own life today? 
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Accommodating Diversity: 
You can do the body drawing activity in the Opener all at once instead of one 
piece at a time; this will make the figure activity much quicker and it can be 
completed in one period. Have the students draw their whole body on craft 
paper and then they can fill in all the parts at once and post the figures on 
the walls around your classroom. You can take head photos and paste their  
individual faces on their bodies.    
Invite students to work in pairs or small groups if they are having difficulty 
with the material or concepts. Some students may be weak in terms of Inuit 
Qaujimajatuqangit  knowledge. Provide time and information to them if they 
need to get grounded in the Inuit Qaujimajatuqangit principles or values. 

  
 Follow-Up: 

Divide the class into two groups. Give group 1 the reading Dressing a Baby 
(available in student journals) and give group 2 the reading Giving Protection 
(available in student journals). 
 

Have each group discuss their reading and identify the main reason for this 
practice in Inuit society. Have each group present the information from their 
reading and the reason(s) they identified. 
 

Ask the class to identify how this practice would have helped to connect the 
child with others. From everything that has been presented on the practices 
around birthing and naming, what connections would have been made for the 
child at this very early time? Why would establishing strong relationships 
have been important to the future of a child? 
 
In their journals, have the students make a list of all the people in their lives 
that they feel they have important relationships with – those people who have 
an influence in advising, encouraging, shaping them for the future. 

  

 
 

Assessment 
Student: Maintains full and complete entries in the journals. 
 

Teacher: Informally talk to students and listen to their discussions to 
ascertain that they have understood the material being presented. 
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BLM-1.4 Head  
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 Inuit Do Not Make Good Pets6 

 
kbCs=lz dFxQ/cMs6Sz i3Jti4 ]smJi4 tAx3i3u4 +h3l xFU3i4 s=?~l=? 
t1uxD+y5 Wx`Mqi4. ryxi Wymo+Cz2r5 ckl4+b6 W5yx3ilF[Jxc5bClx6t9lQ5 
]smi6 xJ5yx7mE4XMs6S5, w[los6X4LQ5, ie4ni4X4LQ5, 
wuc6t5yx6LQ9l.  
 
xfisT5g6 wo6fy6hD1Nw6X4g5, 
i=]/Jw6Lt4, ]s7m3l4y=lt[l 
dFxhA1Nw6g5 NlN6XMsq5g5, 
gdCbuxo6Lt4 x[`M5. whm6h3iz8i4 
x6]n6ymogx+Cz2r5 tAxEil4b4v 
xyDvstQ?Ms6g5. WD6yx6 x]mzi5 
kh4bsJg5 xyDxiv[AtQJ5,  
w7u6bClx6LQ5bs6 WD6yx5 
xyD6gw8NuxJ1u1mb wo6fygcz 
xy0pgx+Cz5. 
 

 
wo6fyK5bs6 wk7mEs=lb x0p5yxE+?. 
srs6b6gu w~k=lb x8ism0JyK5, Wd/csyK5, W5bwo0JyK5, wkoE0JyK5, 
w~kct}Q5txt5t0JtK5, kNoE0JyK5, Wom0JyK5 bm4fxl4+b5 wkw5 cspm/gcqi 
x]mc6S5.  
 
w~k=lb tu2b b3i2bl gU=Fz wo6fygcETbzi4 Wto}Cz2tA, 
Wtbso}Cz9~l8`i5 dFxhA1NwJKA5. +h3l iedtgc2t1i4 W5bD1Nwgx+Cz2b 
rYwym3JxovstQ?4SA5. 
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As a kid I liked taking live animals for pets for example lemmings or bird chicks. But when I kept 
them it seems that no matter how hard I tried to keep them in comfort they immediately lost 
their sense of natural freedom, become very hard to keep alive, even with special provision of 
food and water.  
 
As soon as I took away their freedom they would 
soon begin to deteriorate, and I could tell they 
stopped using their voice and energy from sadness, 
and eventual death. The moment I robbed freedom 
from wild animals I’m trying to treat as my pet they 
would succumb to deterioration. Immediate damage 
is equal to a flower being pulled from its root. An 
uprooted flower’s beauty can not be maintained 
despite constant watering once its natural course 
has been disturbed. 
 
 

Vocabulary Box 
deteriorate - get worse and decay, over time 
succumb -  to surrender to something  
 



 

                     Aulajaaqtut 12, Module 2: Nikanaittuq - Being and Becoming 42 

 
Similar situation can be applied to Inuit natural common course. As northern Inuit residents our 
roots are founded in our ability to thrive, our decree, restrictions, social conduct, principal guides 
for co-existence, knowledge and stewardship of the land, and skills are all Inuit Qaujimajatuqangit 
foundational roots. 

 

Vocabulary Box 
decree –something official, an order or law 
co-existence – when two people, groups, or nations live peacefully together 
stewardship – the practice of caring for and protecting  
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Dressing the Baby 
Nunavusiutit Meeting, C&SS, 2004 

 
Simeonie Keenainak 
When a child is born there would be a person who would dress a child. …[The person who dressed 
me] wanted me to be this type of person and whatever I did … whenever I get an animal I think of 
the woman who dressed me and the kind of person she wanted me to become. 
 
Joannassie Qappik 
If a girl is born, a woman will usually dress the baby; if it is a boy, he would be dressed and the 
person who dressed him would make sure that he was a good hunter. The person who dressed a girl 
would make sure that she could sew well. 
 
Donald Uluadluak 
My grandfather was my sanaji too. I think that some got tired of not having the things they 
needed. Some want their namesake to do better than them. My grandfather said to me when I was 
born that he wanted me to have a good attitude towards others. He said he was tired of being bad 
as he was always talking back to others. He wanted me to be a better person than he was. 
 
 
 
 
 
 
Giving Protection 
Nunavusiutit Meeting, C&SS, 2004 

 
Rhoda Karetak 
 
This was kind of a belief that would keep [the child] from doing something wrong or breaking the 
rules (inunguqsaqtausimajut). Being present at a child’s birth (arnaliaq, angusiaq) was very important 
in the past. The one who was present at the birth of a child would have something important to say 
to him or her. This would be something that he/she would have to do while growing up.  
 
One story is about a man named Uvinik. When Uvinik was born, there was an old lady in that camp. 
She rubbed the infant with her own urine using a cloth of some kind. The old lady was saying that 
this urine would keep the tunngait away from Uvinik. Uvinik was given a necklace as protection at 
this time. 
 
When I was born, for example, my aunt (Inukpaujaq) was with my mother helping her to give birth. 
Apparently, she used something special to clean me and talked to me the whole time. This cloth she 
used was to be my protection later in my life.  
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Important Relationships in My Life 
 
 
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________ 
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Unit 3: Becoming Capable 
 

 

Learning Competency: The students will understand how Inuit child-rearing 
practices support a process of becoming capable in life. 

  

 
Opener: 
Give the students a set of the arms on manila tag (BLM-1.5). Get them to 
write on the arms, the abilities that they are known for – good at sports, good 
on the land, good cook. 
 

Once they have completed this task, have them divide up into groups of about 
five to six students. In each group, the students take turns reading what they 
have written. These are the outward abilities of the person. Ask the groups to 
consider the inward abilities of the person. For example, they help a lot, they 
are warm and welcoming, they care about others. Then the student turns 
his/her arm pieces over and on the back, records what the students in the 
group identify as the inward abilities. Take turns with this until all the 
students have had a chance to fill in the information on their arm pieces. 
 

The arm pieces should be saved in their portfolios. 
[Note: Substitute an ice breaker activity if you did the whole body in  
unit two.] 

  

 
Connector: 
Divide the class into three groups. Assign each group a set of readings on 
child-rearing practice. As they read together, they should identify the key 
practices identified in the readings and make a list of these. There is a place 
to do this in the student journals.    
 

Group 1: Uqalurait –  pages 11-42. Within the group students may want to 
divide up the pages and report their findings back to the group. (BLM-1.6) 
 

Group 2: Inuktitut magazine, Summer 1996 #80 -  pages 25-35 (BLM-1.7) 
 

Group 3: Childrearing Practices -  pages 51-72 (BLM-1.8) 
 

Have one person from each group form a smaller group and share the 
practices that they identified in their journals. 
 

Come together as a whole class. Discuss which practices anyone noticed being 
used in his or her own upbringing. Which practices would they like to see used 
more? Why? 
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Activity:  
Ask the students to work with a partner. Each pair should carefully go 
through the notes provided in the student journal titled What is at stake if 
we do not live the Inuit Qaujimajatuqangit? Explain that these notes describe 
a process of child-rearing that was understood. Using the notes and the 
diagram provided, each pair should develop a comparison between the 
strengths of the traditional system of child-rearing with what is happening in 
families today. One student should identify the strengths and weaknesses of 
traditional child-rearing while the partner identifies the strengths and 
weakness of the practice today. They can compare their ideas with another 
set of partners and elaborate on their charts. 

  
 

 

Classroom Reinforcement: 
Display the poster of the two systems of education in the classroom—Inuit 
Qaujimajatuqangit and the Qallunaat Qaujimajatuqangit Education (available 
on the CD). 

  
 Reflection 

It is important to understand how culture is used to inungui (make a 
human being)  

Rhoda Karetak, 2004 
 

Content:  What have you discovered about how culture makes us who we are? 
Collaborative:  What were the roles of the various individuals in traditional 
society to help mold a person?  What are the equivalents in our society today? 
Personal: Stephen Covey says that we need to “start with the end in mind”7.  
How did Inuit incorporate this idea into practice?  How has this influenced 
who you are becoming? 

  

 

Accommodating Diversity: 
Give the students plenty of time to consider and discuss the concepts being 
presented in this unit. Before doing any readings, you may want to invite an 
Elder to come into the class to elaborate on some of the concepts that are 
being presented. You could also shorten the readings in the Connector, 
choosing the material that is most appropriate for your students. 

  
 
 

 
 

Follow-Up:   
View the video: Land of the Long Day. As the students watch, ask them to 
take notes in their journals of the evidence they see of child-rearing 
practices in action. 
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Have the students share their observations as you debrief the video. Ask 
them to make any links to the information they read in the child-rearing 
information in the Connector activity. 
 

What impressions about family life did this video leave you with? 
 

[Note: This activity can be used as a lesson plan if you are going to need a 
substitute teacher in your classroom at some point during the teaching of this 
module.  It can be done at any time during the module.]   

  

 
 

Assessment 
Student: Maintain full and complete entries in the journals. 
 

Teacher: Consider the contributions and input from students in the group 
sharing and debriefing sessions.  If any students are having difficulty making 
the connections, spend some time going over their journal entries and note-
taking activities. 
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BLM-1.5 Arms 
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BLM-1.6 Group 1: Uqalurait8  
 

 

 
 
 
 
 
Chapter Two 
 
The Family 

 
Baby birds follow their parents all over the place for some time before they 
are able to do things themselves. When they are able, the parents leave 
them alone. Then, even when the parent bird is nowhere to be seen, the 
young birds have exactly the same ways that their parents had - they follow 
the examples that have been set before them, just the same way that our 
parents do for us. The ways of good parents can be followed in order to live 
a good life, to be able-bodied, and be wise. 

Donald Suluk, Paallirmiut, 1987:89 
 
Inuit considered each child unique; as an individual who developed, learned, 
and matured at his own speed. Rather than speaking of their age in years 
-people did not keep track of ages - they spoke of children in terms of phys-
ical development and capabilities. 
 
A newborn child is called mirajuq. This term was used in the past; when  
the child got a little older, they would determine that he or she was no 
longer mirajuq. 

Ruthie Piungittuq, Amitturmiut, El 99 
 
 
The rigors of life in Nunavut meant children were few, and many died in 
infancy. People were determined not to let a life slip away if they could pre-
vent it. Annie Okalik describes the ingenious way the mother of Asivak kept 
her premature baby alive: 
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BLM-1.7 Group 2: Guy Kakkiarniun’s Wise Views on Child Rearing9 
 

 
GUY KAKKIARNIUN'S 
WISE VIEWS ON 
CHILD REARING 

 
 

This verbatim transcript is taken from Guy’s tape recording. Sadie Hill, freelance 
translator in Ottawa, translated it into English from Inuktitut. 
 
In the beginning, I started to first learn lessons as they were taught to me by my father 
and mother. Before I started to learn the skills of hunting, it was my mother who would 
talk with me and advise me in regards to how I should live my life, and though I was a 
male I practiced sewing. Later as I grew bigger and old enough to start learning hunting 
skills my father started to teach me. At the time when he started to teach me about 
becoming a hunter, I was about five or six years of age. That was when I learned about 
hunting away from home. The first time I ever used a rifle was when my father told me 
to shoot a wounded caribou, and though I apparently just grazed it on the body, I 
thought I'd killed my first caribou. Quite a long time ago now, as we didn't have a tent, I 
slept outdoors for the first time ever during the spring time. When I woke the first 
morning I was struck by the hugeness of the outdoors, and though I did not know it then, 
it was all part of an important learning experience. I always say, because some people say 
that we did not have teachers in those days, that yes we did; our fathers were our 
teachers. As children we were taught truly rich, life-nourishing skills that would be useful 
for us. If we weren't the natural child of someone teaching us, we'd be taught 
differently in ways that weren't as good. Some people did not teach a child a complete 
technique on survival skills, nor did they give full advice. Only the real parents of the 
child would give true, right-to-the-point advice. 
 
Sometimes, as my father was teaching me, it would seem like he was scolding, but it was 
because he loved me that much. He would tell me that, because I was quick to anger as a 
child, when I got married I would get angry all the time and that my wife would always be 
feeling sad. 
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He'd tell me too that it was a fact that when I got married, I would wake up hungry in 
the mornings if I went to bed too early, and that I would miss the animals passing by. I 
would only think it to myself because as children if we ever talked back to our fathers 
we would be admonished very strictly right away, wondering if my life would really be like 
that. Today, I feel that because of what he would talk to me about as I was growing up, I 
have self-control even though I have a wife. Also, when I was able to hunt I would go 
hunting frequently so we were not in desperate need, even though we did go through 
some hard times.  
 
The Pelly Bay area was plentiful in wildlife, so we lived there.  I always remembered my 
father telling me while I was still a young boy that when I got married I'd always be 
hungry and be the cause of my wife going hungry and being poor. If it were today, I'd be 
told that I'd be financially poor because I was always late and I'd be fired right away. But 
in those days we did not use money.  My father used to always tell me too that when I 
learned how to hunt, I should have enough meat to always share with those less fortunate. 
He would tell me to help a needy person even if it were a child because a child will never 
forget who'd helped him and will always be thankful even after he's grown up. I have not 
lived up to that advice as yet, even though children do come over to my place, because I 
never really think about it. Today I hear people saying that they do not approve of other 
people talking too much in regards to youth issues, and just a few days ago when I heard 
that kind of talk again I thought to myself, "Don't you want the youth taught the Inuit 
way? Would you rather that they break the law because they were not taught the 
necessary skills?" I have since learned that because our parents did not want us to lead 
our lives in disrespecting ways, they spoke to us in a manner that seemed like they were 
scolding, in an admonishing way.  
 
What's been on my mind a lot lately too is that younger children want junk food all the 
time. Favouring one child and not the other: only the favoured child getting sweets and not 
giving any to the other one; or if there was something outdoors that can be used, allowing 
the favoured child to use it and not allowing the other one. I feel the reason why children 
start leading lives that are not good is because parents will listen to what their favourite 
child wants and not ever let the other one get his own way. I think that when a young 
person who is not allowed to do certain things and sees his sibling being allowed to do 
whatever he wants, he starts to think that he could do that too, but not be caught doing it. 
While we were children, our favourite food was the caribou bone marrow. There was hardly 
ever enough for us children in our family and we would envy another only child who seemed 
to never be in want and always had his own caribou bone marrow. If ever we did something 
we weren't supposed to do and got found out, we'd be admonished right away so that we'd 
never think to do that again, and I think that is the reason why there weren't too many 
people who did that sort of thing. 
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I think because we'd been told how our lives would be, that we'd die too young if we 
continued in that manner, we led hard lives. I think it was because we were told right away 
how it would be for us if we gave up on thinking of doing things right. Maybe it is this way. 
If I were to see a child doing something wrong and were to strongly admonish him, and 
someone else, either the child's relative or a social worker were to defend him, he would 
just go back to doing stuff that isn’t right if he got away with something minor.   

 
Also because children are now attending schools, it makes it more difficult to talk with a 
child. I have frequently seen situations such as one this spring. I went on the local radio 
saying what I’d seen and it looked like someone would probably defend him. Up to now, I 
take my children aside and speak to them truthfully of things I would never discuss with 
people outside of our home. I feel that we Inuit parents no longer truthfully teach our 
children on hunting skills. I tell children, even if they aren't my own, if something is 
dangerous, something that could cause their death. Because hunting, looking for animals, 
is a different matter. I do not talk to other children too much about it but will talk to my 
own children. When there is no father around, there really is no one who can give you full 
advice, but if you have both parents and do something slightly wrong you're told right 
away, without hesitation.  Or if unknowingly you were walking on thin ice, you’re 
admonished right away, like you’re jolted awake. A child who has uncles around could 
always have advisers. 
 
 As a child, if I were to do something not right, or if I were to laugh at an elder, I would 
be scolded right away. If he or she were an elder with no relatives around, and he were 
laughed at even secretly, he could start feeling afraid or could get angry. But if an elder 
were told outright what you were laughing about, he probably would not think too much of 
it, if he were told by a young person that he had made a mistake. Elders, even though they 
are very aware of someone laughing at them secretly, will act as though they aren’t aware 
of it.  
 
My father used to tell me to be good to the elderly, because even if they knew what I had 
been doing, they would act like they were unaware. My father used to tell me that instead 
of talking about a person behind their back, it would he better to talk straight to him.  If 
I were talking about him behind his back and he found out from someone else, he’d be very 
unhappy. The governmental schools too are trying very hard to educate children. The 
teachers do not want to influence the children the wrong way. It isn't their fault, but I 
feel it is because there are too many Inuit children together. I don't know whether the 
white people know that they get into mischief. I think that some teachers do not become 
aware of that possibility. The teachers too, want children to live good lives. I feel that 
because there are too many children together at school, the children end up getting into 
mischief. I always said that back then, it was better because Inuit families were not all 
clumped together. If you look at the school you'll become aware that it is connected to 
the mischief that children get into.  



 

Aulajaaqtut 12, Module 2: Nikanaittuq - Being and Becoming        83 

The community halls and other places that we've adopted for our use for celebrations are 
also the cause of parents not being happy when their children get into mischief. The 
parents want their children to be good, and when they hear or find out that their child has 
been into mischief they get unhappy about it. It seems apparent that that is the case. 
There are now too many places to hide, as we're told by the parents. The school teachers 
tell us for example that we must teach our children at home even though they are not the 
children's parents. As an example, I could use this. We parents are told that children have 
to be in school at nine in the morning; and if we're asleep we do not see them until noon 
and then there's no time to talk with them because they have to get back to school. Then 
they come home around four or five for supper, but have to go back out again to the hall. 
We never get to see them anymore and that situation is worse for some children because 
they do not get home until their parents are asleep. Those are the reasons why we are 
unable to teach them fully as we should do.  
 
That is apparent when there are no schools to teach them the Inuit ways.  It is apparent 
that it would be easier to teach our children if there were schools teaching the Inuit ways.  
If the student were to get a little fresh air on the way to another classroom, it would help 
to clear the mind a bit before attending another class. For us people who have to attend a 
meeting of one sort or another, having to sit day after day in a chair is yew tiring, for 
example, because we end up delaying something for another time. That could be the case 
with students as well, because they cannot handle anymore than they have had to already.  
 
Guy Kakkiarniun was born August 20, 1934 and raised in Pelly Bay, NWT. Guy and his wife, 
Sophie Arnaqtaasaaq, have four of their own children, one adopted child and eleven 
grandchildren. Guy sells fish in his community as well as outside of Pelly Bay. 
 
 “Our fathers were our teachers.” 
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BLM-1.8 Group 3: Childrearing Practices10 
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