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... as long as I live it is my privilege to do for it [life] whatever I 
can. I want to be thoroughly used up when I die. For the harder I 
work the more I live. I rejoice in life ... life is no brief candle to 
me. It’s a sort of splendid torch which I’ve got to hold up for the 
moment and I want to make it burn as brightly as possible before 
handing it on to future generations. 

George Bernard Shaw



4                                                        Aulajaaqtut 11, Module 3: Reaching your Goals 

Table of Contents 
 

Introduction ........................................................................................................................6 
Rationale ...............................................................................................................................7 
Acknowledgements.............................................................................................................8 
Learning Competencies......................................................................................................9 
Unit 1: Revisiting Goals....................................................................................................10 

Values Cube....................................................................................................................13 
Don’t Be Afraid to Fail ................................................................................................14 

Unit 2: Planning to Meet our Goals...............................................................................15 
My Aulajaaqtut Contract - Sample...........................................................................17 

Unit 3: Making Good Decisions......................................................................................18 
Puppet Pattern ..............................................................................................................21 

Unit 4: Taking Control .................................................................................................... 22 
Sample T-Chart............................................................................................................ 25 
What I Saw................................................................................................................... 26 
The Two Roads ............................................................................................................. 29 
I Am a Survivor............................................................................................................ 30 
xiAwi]fKz....................................................................................................................31 

Unit 5: Exploring the Future ........................................................................................ 32 
Essential Skills ............................................................................................................. 36 
Tasks for Work Stations........................................................................................... 37 

Unit 6: Roles, Rights and Responsibilities in the Workplace ................................ 46 
The Nunavut Human Rights Act............................................................................... 49 
What to Do about Workplace Harassment ........................................................... 52 
Scenarios Samples for Workplace Discrimination .............................................. 53 
Roles, Rights and Responsibilities (possible responses)..................................... 54 

Unit 7: Goals and Values ................................................................................................ 55 
Messagematch.............................................................................................................. 57 
A Lesson in Sharing..................................................................................................... 60 
The Lazy Eskimo ...........................................................................................................61 
Pinasuaqtavut: That Which We’ve Set Out to Do ............................................... 62 
The Good Samaritan ................................................................................................... 63 
A Wise King................................................................................................................... 63 
United Nations International Children’s Emergency Fund (UNICEF) ............ 64 

Unit 8: Drawing on Strengths and Attitudes ........................................................... 65 
Attitude is Everything ............................................................................................... 67 
Inspirations................................................................................................................... 69 

Unit 9: What Others Have Done ................................................................................. 70 



Aulajaaqtut 11, Module 3: Reaching your Goals 5 

Unit 10: Putting It All Together.................................................................................. 73 
The Ten Commandments of Self-Actualization ................................................... 76 

Appendix A: Assessment Templates........................................................................... 77 
Appendix B: Inuit Values and Beliefs ......................................................................... 80 
wkw5 WFQ/q5 s4WE/wl niC3j5 iFU6tb4n5............................................. 80 

Appendix C: Useful Websites for Career Research ............................................... 84 
Feedback Fax ................................................................................................................... 86 
Endnotes ............................................................................................................................ 87 



6                                                        Aulajaaqtut 11, Module 3: Reaching your Goals 

AULAJAAQTUT 11, Module 3: Reaching your Goals 
 
Introduction 
 

Aulajaaqtut 11 consists of five modules: 
Taking Ownership 
Healthy Relationships 
Reaching your Goals 
Inusirniq - Leadership 
Community Practicum Project 

 

Reaching your Goals is a module consisting of 10 units. It follows the 
Curriculum and School Services (C&SS) module template. You are required to 
develop your own lesson plans from the units in order to meet the specific 
needs of your students. Please adapt the materials for your students, but 
ensure that they are able to demonstrate the learning competencies for the 
module. The module requires a minimum of 25 hours of instruction. 
 

In addition to this Teacher’s Manual, there is a Student Journal that 
accompanies the module. It contains many of the materials students will need 
to carry out the activities. As well, there are journal entry reflection sections, 
and a self-assessment section for their input. Many of the materials found in 
the journals are included in the Teacher’s Manual in 10-point text. 
 
From time to time throughout the module, students are asked to store a 
significant piece of work in their Aulajaaqtut personal portfolio. Please make 
sure that your students are each developing this portfolio. C&SS is currently 
in discussions with Nunavut Arctic College to have our students receive 
advanced credit for this personal portfolio if they register in NAC courses 
that have a requirement for producing one. We are in the process of 
developing guidelines for the Aulajaaqtut personal portfolio based on the one 
developed for Nunavut by NAC. The portfolio is not a storage place, but a 
record of achievement, growth and development. At the end of each module, 
students are asked to select three significant pieces of work to include in 
their personal portfolio. At the end of Aulajaaqtut 11, students should review 
these pieces and determine which ones best represent their achievement, 
growth and development; these will remain in their portfolio.  
 

Assessment will be formative throughout the module. Conferences should 
occur as often as possible. Both self- and peer assessment should occur 
frequently. 
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Throughout the module, students frequently work in small groups, triads, and 
partnerships. This promotes the use of language and dialogue, shared 
leadership in the classroom, and the development of collaborative working 
skills. These strategies also support the outcomes of Inuuqatigiit and the 
principles of Inuit Qaujimajatuqangit, the foundation of Nunavut curriculum. 
There are many ways to do groupwork in classrooms. Some suggestions are 
found in the Aulajaaqtut Teachers’ Handbook. 
 
 

Rationale 
 

In developing this module, we have put an emphasis on three issues. The first 
is self-concept. Students in grade 11, in many cases, are mature students 
regarded as adults and fulfilling adult roles in their lives outside the school. 
They make many important decisions, such as whether to begin a family or 
whether to remain in school, and they may or may not reflect carefully on the 
long-term implications of these decisions. We feel that by building a strong 
sense of self, students will be able to visualize for themselves a future that is 
positive, challenging and personally fulfilling. We want to be sure that 
students have the confidence to develop and follow through on their goals, to 
take them toward the future they envision for themselves.  
 

The second emphasis is on flexibility and personal satisfaction, making choices 
based on your values and beliefs as well as on your strengths, abilities, skills 
and interests. No one has a perfect life or a perfect job, but we can all take 
steps to prepare ourselves to deal with the good and the not-so-good aspects 
of being a responsible adult and making a positive contribution to the well-
being of our society. 
 

The third emphasis is on revisiting their Sivuniksaliurniq pathway, 
investigating the job market and sources of information, and dealing with 
discrimination and harassment in the workplace.  
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Aulajaaqtut 11, Module 3: Reaching your Goals 
 
  

Learning Competencies 
 

Strategies 

1 
Students will review and revise their 
Sivuniksaliuriniq pathway in relation to their 
personal values and long-term goals.  

2 
Students will design a realistic plan which will 
enable them to meet their goals. 

3 
Students will recognize that good decisions are 
sometimes difficult to make. 

4 
Students will understand the importance of making 
good lifestyle decisions. 

5 
Students will review the Essential Skills and 
complete research related to potential career 
planning.  

6 
Students will investigate employer and employee 
ethics related to workplace rights and 
responsibilities. 

7 
Students will examine the influence of values on 
goals. 

8 
Students will analyze personal strengths to 
overcome obstacles in their lives and continue 
trying to reach their goals.  

9 
Students will research the life and career of a 
personal role model and make a presentation to 
classmates and younger students. 

10 Students will evaluate personal growth. 

 
Role playing 
Visioning 
Brainstorming 
Questionnaires 
Discussions 
Analysis 
Strategic planning 
Games 
Group activities 
Readings 
Responding 
Comparing 
Evaluating 
Decision making  

 



10                                                        Aulajaaqtut 11, Module 3: Reaching your Goals 

Unit 1: Revisiting Goals 
 

Learning Competency: The students will understand the importance of 
Non-verbal cues and be able to interpret these cues.   
 

Opener:  Twenty-One Questions1 
1. What would you like to do, have, accomplish in your life?   
2. What do you wish would happen? 
3. What would you like to do better? 
4. What do you wish you had more time for? More money for? 
5. What more would you like to get out of life? 
6. What are your unfulfilled ambitions? 
7. What angered you recently? 
8. What made you tense, anxious? 
9. What have you complained about? 
10. What misunderstandings did you have? 
11. With whom would you like to get along better? 
12. What changes for the worse or better do you sense in the attitudes of 

others? 
13. What would you like to get others to do? 
14. What changes will you have to introduce? 
15. What takes too long? 
16. What are you wasting? 
17. What is too complicated? 
18. What “bottlenecks” or blocks exist in your life? 
19. In what ways are you inefficient? 
20. What wears you out? 
21. What would you like to organize better? 

 

Students individually choose at least five of the above questions and jot down 
some answers in their journal. When they have finished, have them join with 
one or two other students and take turns discussing the questions they each 
chose to think and write about. As a class, have one or two people share 
something from their discussions that they found interesting or unique, either 
about themselves or their partner. 
    

Connector: Identifying Personal Values 
Have students make cubes out of construction paper and label each side as 
either physical, social, emotional, or spiritual. Have the students paste 
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pictures, words, and symbols onto the cubes to describe their physical, 
emotional, social, and spiritual sides.  
 

When they have completed the cubes, have them do a ‘cube analysis’. They look 
at each side of the cube and reflect on what values are shown, for example, 
money is important to me, or I am very close to my family. There is a list of 
values in Appendix B in the student journals which may help students define 
different values; there is also a list in the Appendices of this module. 
Students can record these reflections or value statements in their journals. 
Have students who care to do so, share with the class something they 
discovered about themselves while doing this activity. 
      

Activities: Timeline of Long-Term Goals 
Read the Dr. Seuss book included with the Aulajaaqtut 11 materials, Oh the 
Places You’ll Go. Discuss reactions to the story. 
 

Have your students refer to their Sivuniksaliurniq pathway updated last spring 
in Aulajaaqtut 10. This plan should still be relevant and will be a reminder of 
both short- and long-term goals they have set themselves. After they have 
reviewed their plan, have them create a time line based on their 
Sivuniksaliurniq pathway. They should write today’s date at the beginning of 
the time line and the date five years from now at the end. They will return to 
this timeline in Unit 2. At the end of the time line, and in their journals, they 
are to note the goals they want to achieve, including the kind of person they 
would like to be based on the values cube created in the Connector activity. 
 

Establish the assessment criteria for an appropriate time line with the 
students. Store this in their personal portfolios. 
 

Reflection 
Content: How do your goals match your values? 
Collaborative: How do you think you can support your friends in the class to 
reach the goals on their timeline? 
Personal: Respond to the Don’t Be Afraid to Fail poem published in the Wall 
Street Journal. As you respond, remember the goals you have just set for 
yourself. 
 

Follow-Up: Vision Board 
Ask students to review their work in the Opener and the Connector, then 
write a piece in their journal about the kind of person they want to become. 
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Once they have finished the journal activity, have students create a vision 
board. They will need a piece of letter-sized construction paper and access to 
magazines. The in-flight magazines Above and Beyond, Up Here, and Business 
may be useful for this activity as well as the Nunavut Tunngavik publication, 
Naniiliqpita, published four times annually, or Inuktitut magazine. Students 
are to choose pictures and words that illustrate what they want to become in 
life. They will share their vision board in Unit 2. 
 

Classroom Reinforcement:  
Create a display area in the hall or your classroom for the module. If students 
are willing, post their timelines, values cubes, or vision boards. Have a student 
make a poster of the poem, Don’t Be Afraid to Fail.  

 

Accommodating Diversity:  
You may choose to do less or more questions in the Opener. Discuss or 
illustrate rather than write the comments. Have student volunteers read the 
Dr. Seuss book. 
 

Assessment  
Students: Complete the Participation Checklist at the back of their journals. 
Reread journal to make sure it is up to date and the best it can be. Place the 
timeline and vision board in their Aulajaaqtut personal portfolio. 
 

Teacher: Review with the students the Learning Competencies as well as the 
self-assessment section at the back of their journals. Remind them also of the 
85% attendance requirement and discuss what kinds of supports they need to 
meet this requirement. Provide feedback to the writing in the students’ 
journals. Note from group discussions and journal entries that students 
understand the issues of goals, values and the impact of one on the other. 
 

 



Aulajaaqtut 11, Module 3: Reaching your Goals 13 

Values Cube 
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Don’t Be Afraid to Fail 
 

You’ve failed many times, although you may not  
remember. 

You fell down the first time you tried to walk. 
You almost drowned the first time you tried to swim,  

didn’t you? 
Did you hit the ball the first time you swung a bat? 
Heavy hitter, the ones who hit the most home runs,  

also strike out a lot. 
R.H.Macy failed seven times before his store in New York caught on. 

English novelist John Creasey got 753 rejection slips 
before he published 564 books. 

Babe Ruth struck out 1,330 times, but he also hit 714  
home runs. 

Don’t worry about failure. 
Worry about the chances you miss when you don’t even try. 

 
A message published in the Wall Street Journal  

by United Technologies Corporation, 
Hartford, Connecticut 06101 
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Unit 2: Planning to Meet our Goals 
 

Competency:  
Students will design an action plan which will enable them to meet their goals 
for this school year. 
 

Opener: Vision Sharing  
Have your students find a partner to share the vision board they developed in 
the last unit. Give them a few moments to share, then ask the partners to join 
up with another set of partners and repeat the sharing. Once they have 
finished, debrief as a class. What similarities did the students notice between 
their vision board and that of the other students in their group? What 
differences did they notice? What surprised them about the sharing of the 
vision boards?  
  

Connector: Developing an Action Plan  
Ask students to return to their time lines from Unit 1 and their 
Sivuniksaliurniq pathway and inform them that they will be creating a fully 
developed action plan for each of the goals they jotted on their time line for 
this school year. Their action plan should contain specifics: 

• How exactly will they work to reach their goals? 
• What resources will they need? 
• Where will they find them? 
• What mentors will they seek out? 
• What will they require of their mentors? 
• What personal habits do they need to develop? 
• How will they develop them? 

Have students jot down some notes related to the questions above and make 
some decisions about how to write or draw up the plan. Have them share ideas 
and concerns with one or two classmates. 
       

Activity: Write the Plan 
Students should develop their actual plans. Develop a set of criteria with the 
class to determine what the plan should include and how the plan will be 
assessed. 
 
Reflection 
Content: What part of the action plan will help you best to meet your goals? 
Collaborative: How were you able to be supportive to your partner with his or 
her action plan? 
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Personal: After sharing your plan with a partner, what changes did you make 
and why? 
    

Classroom Reinforcement:  
Post the student action plans if they are willing to do so. 
 

Accommodating Diversity: 
It might be helpful to invite the assistance of the Student Support Teacher 
or the School Community Counsellor to work with you and your students with 
their action plan. Students who are interested could transfer their action plan 
into a self-contract. There is a template at the end of this unit. They may also 
want to set up celebrations at the completion of each step along the way – 
taking time to reflect on the completion of an action step, sharing the success 
with a close friend or family – are just a few examples of possible 
celebrations.  
 

Follow-Up Activities: Share the plan 
Have students share their action plan with a partner. They should discuss 
which steps they feel will be the hardest to complete, which will be the 
easiest, and why. Then have the students end their sharing time by offering 
their partner two things they liked about their plan and one piece of positive 
advice on how to tackle those steps in the action plan which they believe will 
be difficult. Students should file the completed action plan in their 
Aulajaaqtut personal portfolios. 
 

Assessment  
Students: Use the criteria developed with the students to assess their action 
plan. There are templates in the Appendix; teachers also use 
http://rubistar.4teachers.org for rubrics. The assessment may be done by 
self or peers using the criteria. The action plan and assessment should be 
stored in the Aulajaaqtut portfolio with their Sivuniksaliurniq pathway. 
Students should complete the participation section in Appendix A. 
 

Teacher: Keep track of student progress using anecdotal responses to journal 
entries. Keep anecdotal notes regarding how students are managing with the 
content, design and completion of their action plan. Use the criteria developed 
with the students to asses the plan.  
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My Aulajaaqtut Contract - Sample  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

My Aulajaaqtut Contract  
 
 
I, _____________________________, will 

__________________________________________________________

__________________________________________________________

____________ by ________________________________. 

 

Signed: _______________________________ 

Witnessed: ____________________________ 

Witnessed: ____________________________ 
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Unit 3: Making Good Decisions 
 

Competency:   
Students will recognize that good decisions are sometimes difficult to make. 
 

Opener 1: Why Do People Decide to Work? 
Brainstorm with the class for a definition of work and record on chart paper. 
Make sure that non-wage work is included such as hunting, carving, parenting 
or volunteering. Once that is discussed, have them brainstorm why people 
work. [Several common ideas are that people work to develop their image of 
themselves, to earn money, to create an identity or because they need to be 
needed.] For example, why might people want to become nurses and doctors, 
or hunters and pilots, or politicians? Make a class list of reasons why people 
work.  
 

Opener 2: Life’s Obstacles 
Have the students review factors that could intervene and could possibly 
hamper them from reaching their goals (for example, family, community, 
coping mechanisms, personality types, roles). This could be done as a quick 
brainstorm. Connect to the first Opener by saying that some people would like 
to work, but sometimes factors intervene that make it not possible. 
 

Connector: Puppets on a String 
Make the puppet (pattern at the end of this unit). Make the puppet walk, 
dance, and perform. Ask the students: Who controls the puppet? Discuss that 
although the puppet appears to have a life of its own, it is controlled by the 
puppeteer. The puppeteer is in control of the puppet’s actions. The puppet has 
no decisions to make – who, when, where, how and why are all decided for the 
puppet. People often act like puppets and let others control their reactions. 
They allow their strings to be pulled and have given up control. 
 

Activity 1: Jimmy’s Story 
Have your students read Jimmy’s Story in their journals on their own, then 
discuss with a partner any connections they see between Jimmy and the 
puppet discussion above. Have two groups of partners get together to compare 
their connections. 
 

As a class, analyze Jimmy’s situation. The students should look for what/who 
pulled his strings. You may want to draw a large puppet on the blackboard or 
chart paper. Record the students’ responses on the strings. 
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Have the students return to their groups of four and rate from 0-10 the 
force exerted on Jimmy’s strings (0 being no force and 10 being extreme 
force). Have groups share their ratings and rationale. Discuss this as a class. 
Encourage the students to understand that Jimmy is dealing with a lot of 
pressure. It is easy to see that his strings are being pulled, but dealing with 
the pressure is much more difficult. 
 

Activity 2: Who Pulls My Strings? 
On strips of paper, have your students write who or what pulls their strings. 
Debrief by discussing that we all behave like puppets at different times, that 
it is easy to let our environment control our reactions, but that we all have 
within ourselves the power to cut the strings and make responsible decisions. 
 

Reflection 
Content: What did you learn about making good decisions from these puppet 
discussions? 
Collaborative: How did you work as a group during the discussions on the 
amount of pressure being exerted on Jimmy? 
Personal: Identify any barriers you can think of that might make it difficult 
for you to reach your goals. 
 

Classroom Reinforcement: 
Post the chart paper of brainstorming related to work and barriers to goals. 
Have your students create a large Jimmy puppet and label the strings with the 
pressures being exerted upon him. If students are willing, create a display by 
hanging their strips of paper from Activity 2 from string. 
Provide feedback about their work in the small groups and the positive 
collaboration skills you noted. Throughout the unit, keep an eye out for 
newspaper or magazine articles to post in the classroom related to the 
changing work force of Nunavut. 
 

Accommodating Diversity: 
Some students could make the puppets, labeling the strings with the names of 
who is pulling the strings, and other students read the story about Jimmy. 
Those that read the story explain it to the others; those that make the 
puppets either show the others how to make them or share the ones they 
made. 
 
Some students could choose characters from popular television programs or 
videos and discuss how their decisions are affected by other people. Also 
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discuss how they could change this situation. For many of us, it is easier to 
identify the cause-and-effect behaviour in others rather than in our own lives. 
 

Follow-Up Activities: Character Analysis 
Have your students analyze a character in a book they have read, a movie they 
have seen, or a television show that they watch regularly. They should write 
about how the character makes his or her own decisions and/or how he or she 
lets others effect his or her reactions. 
 

Chicken Soup for the Teenage Soul III has a number of stories about 
teenagers making decisions and reacting to situations based on peer pressure. 
Have students come up with their own examples from actual events in their 
community, accounts they have heard, or articles they have read about in the 
local newspaper (Nunatsiaq News, Nunavut/News North). 
 

Assessment 
Students: Continue work to improve journal; complete Appendix A at the back 
of the journal. 
 

Teacher: From both journal responses and participation in group work and 
class discussions, ascertain students’ understanding of alternative kinds of 
work and their appraisal of the value of work in one’s life. Give students 
descriptive feedback on their progress. 
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Puppet Pattern 
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Unit 4: Taking Control 
 

Competency:  
Students will understand the importance of making good lifestyle decisions. 
 

Opener: If I were ruler of the world2 
Ask your students to imagine themselves as an all-powerful, all-knowing ruler 
of the world. Then ask them to complete the following sentences in their 
journal:  
 If I were ruler of the world, I would accept ... 
 give up, respect, understand, continue, forget, change, replace, stop, 
 shut out, fight, remember, value, create, hope for 
 

After each student has generated completions to these phrases, time should 
be given to share these completions in the class or in small groups.  
 

Students should be asked to rank-order their lists from the most important, 
or that which they would do first, to the least important, or that which they 
would do last. 
 

Connector: Jimmy Scenario Revisited 
Read the Jimmy scenario to the class. As a class, discuss the ways in which 
Jimmy enables his parents to neglect their responsibilities (for example, doing 
all the chores, babysitting, begging for food). Jimmy has hopes, dreams and 
goals, but he allowed his situation to control him, and was not actively pursuing 
his dreams. Discuss the difference between reacting to a situation and taking 
conscious action, and how Jimmy was so busy reacting and doing, that he lost 
sight of the fact that he had the power to make choices. 
 

Activity: Taking Control 
In pairs, have your students list ways in which Jimmy could take back control 
of the situation. Students should focus on decisions Jimmy could realistically 
be making. For example: Should he always volunteer to clean up after class, 
especially since his home responsibilities are so tiring? 
 

Have each pair of students share one decision they feel Jimmy could make. 
Have the class negotiate whether they believe Jimmy could realistically make 
such a decision or not. 
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Reflection 
Content: Re-read the poetry and think about Jimmy’s life. Which person do 
you think may have had the hardest time taking control of his or her life? Give 
a reason for your answer. 
Collaborative: When you are faced with a lifestyle choice, which people in 
your life do you talk to? Why do you choose these people? 
Personal: Describe a major lifestyle choice you have already made or a choice 
that you think you are going to have to make.  

OR 
Describe a major lifestyle choice that a friend has made and describe the 
consequences of that choice. You should not name the person. 
  

Classroom Reinforcement: Have students who are willing, post their priority 
statements from the Opener and their responses to the poem in the Follow-
Up. 
 

Accommodating Diversity: 
Write less sentence starters in the Opener, draw rather than write, or 
discuss in small groups how individuals would complete the sentences. This 
could also be done as a circle activity spread over several days. 
 

The poems may remind some of your students of difficult events in their  
lives. If you think this is the case, invite your School Community 
Counsellor, the Community Wellness Worker or a trusted member of the 
community to come into your class and work with you either during the group 
work on the poetry or as follow-up work afterwards with individual students or 
with the entire class. 
 

Follow-Up: Poetry 
In the Connector and Activity, students discussed how Jimmy was reacting to 
people and events in his life, rather than taking control. Have them consider 
what kind of balance Jimmy has in his life. Make a T-chart and list on one side 
all the negative factors in Jimmy’s life. On the other side, list all the positive 
factors in his life. Looking at the T-chart, is his life balanced? If not, which 
side is heavier? 
 

Have students read in their journals the poem, What I Saw, by Sally Mikijuk, 
either silently to themselves or quietly with a partner. While they are reading, 
have them think of what the balance in Sally’s life looked like as she was 
growing up. Have them draw a T-chart and identify the things that surrounded 
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her as she was growing up as negative or positive. In partners discuss the 
following questions. 

• If children grow up witnessing violence and dysfunction, especially among 
close members of the family, what kind of effect does this have on them 
as a person? What lifestyle choices are they likely to make? 

• What gives someone the ability to rise out of such a lifestyle? 
• Why do you think Sally wrote this poem? 

 

As a whole class, discuss the responses of the partners. Note with the students 
that Sally took control of her life and made a choice to change her lifestyle. 
 

Have students read the next poem, The Two Roads3, in the same manner as the 
first one, and think about the following questions. 

• What is the message in this poem? [Everyone has choices and it is never 
too late to change.] 

• If we encounter someone like Sally, how can we encourage her or him to 
take control and make better choices? 

• What would you say to Sally if you were her friend? 
 

Again, discuss the responses with the whole class.  
 

Have your students read the final poem, I Am A Survivor4, by Josephine 
Aloongayo. After reading it, as before, have them make a T-chart with a 
partner to list the positive and negative things in Josephine’s life. Have them 
think about the following questions.  

• Josephine is a survivor. What does the balance in her life look like today? 
• How did Josephine become a survivor? 
• Why do you think she wrote this poem? 
 

The three poems are about taking control of your life. Have students revisit 
their personal journal reflection and add anything they feel is missing from 
their first response. 
 

Assessment 
Students: Complete the Participation Checklist in Appendix A. 
 

Teachers: Ascertain from the classroom discussions, journal responses and 
Follow-Up activity whether the students have understood the significance of 
making good lifestyle decisions. For example, is the decision to come to school 
or not, a lifestyle decision? 
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Sample T-Chart 
 

Negative Factors (-) Positive Factors (+) 
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What I Saw 
 

When the Legislative Assembly appointed a Liquor Board last year, I was watching the live 
telecast at home with my son and started being flooded by memories of the time Iqaluit was 
more lenient with the alcohol issue. When Iqaluit considered alcohol a staple. 
 
I spent most of my summers out camping with my mother and relatives. The brief times I 
spent the summer in town, this is what I saw: 
 
I saw my father transform from a loving, caring, busy man into a raving, angry, lazy alcoholic. 
 
I saw my father often peeing on the floor. 
 
I saw my tiny, little mother pull my extremely heavy father one winter because he had passed 
out just outside our house. 
 
I saw the tent we were sleeping in burn, because the people my father went camping with were 
partying outside. 
 
I saw my father force my maternal grandfather, who was bedridden at the time, to eat his 
bodily waste. 
 
I saw two of my playmates dying. I watched the boy taking his last breath. The sister was 
already dead and lying on the ground. Since the ambulance and other trucks were there, I 
thought for a minute that they would be okay. I went to a house across the street and the 
mother came in with her youngest daughter in her amauti. She was drunk. At that house I 
learned that she had left a cigarette and it had rolled down the counter and set the fire to 
the house, trapping them in their room. Someone told her that her two children were dead 
just as she was pulling the baby out. In her shock I don’t think she realized that she was 
holding the baby. She let out a wail and threw the baby on the floor, the baby landed on her 
head. I saw her lose everything. 
I saw the welts on my namesake’s back from being whipped with a belt by his father. 
 
I saw a whole family lose their parents on New Year’s Day. The children were scattered all 
over the place, placed in different foster homes. 
 
I saw an old man dead from a house fire. Someone in the house had decided that they were 
hungry and started cooking, but passed out. 
 
My neighbour found a murder victim during a weekend on the beach. He couldn’t sleep for a 
long time. Even when he did fall asleep he would wake up crying. 
 
I saw two hunters going out and only one coming back. 
 
I saw a man dragging his wife on the ground by the hair during the day. 
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I saw a woman run naked in the winter. I asked my mother why she had no clothes on in the 
wintertime. I don’t think she answered me. 
 
I saw a woman who was badly beaten by her husband. He had broken her ribs, being curious I 
went to check. There were no protruding bones. I did not think at that time that the same 
thing would happen to me many years later. 
 
I saw people walking into other people’s houses and stealing food. 
 
I saw refrigerators empty save for the jug of water. 
 
I remember my two young nieces coming into our house and telling me that my brother-in-law 
was beating up my sister. I phoned the police and I remember the exact words the policeman 
used with me. I explained the situation, and he told me they couldn’t do anything about it 
because it was a domestic dispute. I asked if it would become a police matter if he killed her. 
He asked me for my age. I told him I was 12. They went and stopped the fight. 
 
I saw mothers leave their kids for days at a time. 
 
I saw a toddler doing the dishes and sweeping the floor. He wasn’t allowed to cry. There is 
something very unsettling seeing a toddler with two black eyes. 
 
I saw a shoot-out occurring down our street. Rather than being arrested, he shot himself. 
 
I saw an under-aged drunk ice hopping and he fell in the water. He yelled at us to go and get 
his father. We went, the father followed. He told his son to stand up and the water was just 
up to his thighs. The father berated his son all the way home. 
 
I saw a woman who had been stabbed but was not dead. 
 
I saw my sister drinking cognac like it was water. 
 
I saw my other sister being tried in court for beating up her husband’s girlfriend with a 2 x 4. 
 
I saw my other sister being tried in court for smashing windows. 
 
I saw one of my uncles grab his sister-in-law by the throat because he said she was too 
religious.. 
 
I saw a man holding a woman down by the throat with a knife. 
 
I saw a man passed out on a honey-bucket. 
 
I saw a mother throw her child against a boulder. 
 
I saw another woman beat up another over $10.00. 
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I saw parents handing over their children to Social Services. 
 
I saw my brother wrestling a gun away from my sister, because she wanted to kill herself, and 
the gun went off, leaving a hole in our ceiling and roof. That always leaked, a constant 
reminder. 
 
I remember a drunk (supposedly respected) elder, who came up to me and examined my face 
and pronounced me a “Half-Breed.” I watched the asshole slink off after I barked at him in 
Inuktitut. 
 
I saw the people I grew up with commit suicide. 
 
I saw my peers using exactly what we saw. 
 
I saw grown people crying when a popular nightspot burned down. 
 
I saw my friends sniffing glue and other toxins. 
 
I saw a group of kids behind a house watching a couple having sex. 
 
We kids would all group together to play. There would be at least twenty of us at any given 
time, safety in numbers. Our favorite past-time seemed to be breaking outside lights and 
setting fires. Of all the things we used to do, I am surprised that I only got caught once. 
Thank goodness they didn’t have a Young Offenders Act then. I have felt the thrill of being 
chased by drunks. We had chants and teasing songs for each drunk. Even for my father. 
 
I saw us becoming obnoxious, insolent, vulgar teenagers, injecting a swear word into every 
other word. Swearing is something that I carried into adulthood. My three-year-old tells me, 
“Not swear.” 
 
I saw myself using the wrong path. 
 

by Sally Mikijuk 
June 2003 
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 The Two Roads5 
 

There was a path 
Deep in the woods. 
Once it forked –  
The bad, the good. 
 
I chose to take 
The left-hand path, 
I did not know 
I had no map. 
 
Now this road that I travel 
Is dirty and battered 
It’s littered with dreams 
That are broken and tattered. 
 
Paved with wrongdoings 
And dotted with hearts, 
That were taken from people  
And just torn apart. 
 
Pain and regret 
Are common here. 
wherever you turn, 
They’re always near. 
 
I want to cross  
To the other path, 
And leave behind 
This painful wrath. 
 
I thought I was forever 
doomed to walk. 
And all the gates 
were tightly locked. 
 
The choices you make 
Can change your life. 
One will bring happiness, 
The other brings strife. 
 
Following the crowd, 
Won’t lead you to right. 
If you follow your heart, 
You’ll be guided by light. 
 
 

But as I continued, 
A footbridge I could see. 
A Bridge of Hope 
called out to me. 
 
Slowly I crossed 
to the path of good. 
Finally I was on the path 
Of which I thought I 
should. 
 
Now hidden deep 
Within the woods. 
The one that forked; 
Paths bad and good. 
 
I once was wrong, 
But now I’m right. 
And before me 
Glows a guiding light. 
 
Altered by 
A little step. 
So close to falling 
In darkened depths. 
 
But I was finally 
Pulled to hope. 
I found that footbridge, 
And learned to cope. 
 
My simple mistake 
Following the crowd. 
Ignoring the heart 
That speaks so loud. 
 
There was a path, 
Deep in the woods. 
Once it forked – 
The bad, the good. 
 
Heed my warning, 
Because I know. 
Follow your heart – 
You know where to go. 

  by Whitney Welch 
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I Am a Survivor 
 

As a child, I grew up with sexual abuse 
As a teenager, I lived with an abusive spouse 

Although the hurt and nightmares will 
Always be with me, 

I SURVIVED 
 
 

I have learned to forgive those who hurt me 
With the help of Lord Jesus Christ 

 
 

When life became hard and confusing, 
I tried to take my own life. 

I SURVIVED 
 
 

My body got trapped in the bottle, 
My brains were going up in smoke, 

I SURVIVED IT 
 
 

With help from people who DO care 
They reached out their hand and I took it, 

Climbed out of the bottle and 
Cleared up my head 

 
 

I now have a beautiful daughter 
And a loving boyfriend 

 
 

Working towards my goal... 
 
 

I AM A SURVIVOR 
 

       By Josephine Aloongayo 
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xiAwi]fKz 
 
hDys9lz, WDMs3ymZm dkJ3ix3i4f5 Wi3l4bsym9lz. 

m4f4yZm, xw2XcMs6Sz ]x8i6yE?4gu4. 
]x8i3i4v w6vsmi4vl Wymw8Ns/3ix6bClx4v ryxio. 

xiAwymKz 
 
 

whmQJ8N3y9lzl ]x8i3yEymJi4 s?8i4, 
wvJ6bs9lz ryxi xbi5t8k5 phyXgyj5. 

 
 

w`kyC x4hD3N6yt9lA NlN6yt9lAl, 
W7ui4 gdZhxMs3ymZlx6gz ryxio 

xiAwymKz 
 
 

tuZ xJoMs3ymJ6 wuxl1j5, 
cCnl hDo6LA xz]/3N6gj5 ryxio, 

xiAwymKz 
 
 

wvJ6bs9lz s?8i4 w4Wah5yx6gk5, 
s?8i4 bys6yJm1mb tAMs6b4v, 

mJ6Lzl wuxl1j5 xJo3ymiE/8i5 
ixdCl nl7m6nMs6XC. 

 
 

]m9No Xico6Sz WsJ7mEsJu4 
x7ml N[oAh4gu4 Wc8Nco6Sz 

 
 

trZhx6bC WoExE9lA……. 
 
 

xiAwymKz 
 

 Jy]W8 x`l8zJ6 
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Unit 5: Exploring the Future 
 

Competency:  
Students will review the Essential Skills and complete research related to 
potential career planning.  
 

Opener: The Best Job6    
Ask your students to pretend that they are going to receive an envelope with a 
job offer inside that is going to make them very, very happy. Go around the 
circle and discuss the job offer that each person’s ‘envelope’ contained and 
why it would make them happy. Have students record their ‘best’ job in their 
journals. Make a list of the jobs the students have chosen as their ‘best’ job. 
 

Connector: Pilimmaksarniq – Skills for Work are Skills for Life  
Using yourself as an example, discuss with your students how certain 
characteristics about you have helped you to continue your education, get a 
job, and keep your job. For example, you don’t mind working in the evenings, 
which helped you to get your assignments done at school, and now to get your 
lessons ready for the next day. In your personal life, you use your evenings to 
be active. 
 

We all have daily living skills and experiences that will help us reach our future 
goals. Part-time jobs and volunteer work are other ways to improve our skills 
and gain experience. These same skills can help us in our living, learning and 
earning. Divide students into four groups for brainstorming as follows: 

• Group 1 – Brainstorm a list of skills that are necessary to be successful 
in school. List on chart paper and post. 

• Group 2 – Brainstorm a list of leadership and teamwork skills. Write 
them on chart paper and post. 

• Group 3 – Brainstorm a list of skills that are helpful to being successful 
in a business career. 

• Group 4 – Brainstorm a list of skills that are necessary to be successful 
on the land. 

• Group 5 – Brainstorm a list of skills that are helpful parenting skills. 
 

Post the lists and highlight the similarities. Compare the lists of skills on the 
chart paper to the nine Essential Skills7; check off the skills that appear on 
the charts as well as on the list of Essential Skills. The purpose of the activity 
is to identify transferable skills that have a wide application in all parts of our 
lives and can be developed in a number of ways. 
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Activity: Where to Find Out About Work and Jobs 
Begin early collecting the materials for the work stations. Career Development 
Officers, if available, should be able to provide assistance with resources. 
There is a list of websites in Appendix A. 
 

Encourage students to use this opportunity to research their ‘best’ job from 
the Opener activity. 
1. Set up several work stations such as the ones listed below.  

a) employment opportunities: Nunatsiaq News, News/North 
b) government job postings (Hamlet Office, www.gov.nu.ca) 
c) career search websites: www.vector.cfee.org, www.jobfutures.ca, 

www.workopolis.ca, www.careerexplorer.net/ten-hottest-careers.asp 
d) poster production (make a poster to advertise your ‘best’ job from 

the Opener) 
e) employment research (government brochures on trades, 

apprenticeships, careers, Skills Nunavut materials),  
f) volunteers needed (list of volunteers in your community or across 

Nunavut and where they volunteer) 
g) minimum wage information  

2.  Students in pairs rotate through five of the seven stations, filling in the 
charts in their journals as they move through the stations.  

3. As a class, discuss how the materials at each station help people find jobs. 
 
Reflection  
Content: Where is the most useful place for you to find out about job and 
work opportunities? 
Collaborative: What was difficult for you in working through the work 
stations with a partner? How did you handle it? 
Personal: For you, what is the hardest part of looking for work or a job? 
 

Classroom Reinforcement: 
Have students make a table on chart paper of where to look for jobs and how 
each source is useful (or not) for Nunavummiut. Post in the display area. 
Post a list of ‘best jobs’ from the Opener. 
 

Accommodating Diversity:  
Work with a partner and do less stations or all stations. Assign specific work 
stations to students. Modify the work required at the work stations. 
Do the interviews with a tutor or partner. 
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Follow-Up Activities: Getting the Right Information 
Have students choose a partner to work with and discuss the following:  

• What information do you need to know about a job before you start 
applying for it?  

• Choose two occupations in your community you would like to know more 
about.  

• With your partner, make a list of the information you would like to 
know. What are the questions you need to ask to get that information? 

• Plan how you will communicate with the people in those jobs and make 
arrangements to get the information from them that you want. If 
possible, arrange to spend some time with them on the job site to get a 
better understanding of the work they do.  

Next, the partners are to design a spread sheet or a table that will display 
the information about the two occupations. Discuss with the class first what 
details should appear on the spread sheet (examples: education, training, 
salary, working conditions, availability). Use this criteria to design a rubric for 
assessment. 

OR 
Check out the information about university and college programs of interest 
using the university and college on-line resources. Look for the Check It Out 
pamphlets in your school. Choose two programs and design a spread sheet or 
table that will display the essential information (examples: entrance 
requirements, average mark required, degree, diploma or certificate, length of 
program). 

OR 
Find out about scholarships and bursaries as well as opportunities to learn 
through travel and exchanges. A copy of the Handbook of Student 
Opportunities has been provided with the Aulajaaqtut materials. Choose two 
opportunities and design a spread sheet or table that will display the essential 
information (examples: value, eligibility, requirements, contact information, 
source of application form, deadline for application). 
  

Assessment  
Teacher: Ascertain from the classroom discussions, journal responses and 
Follow-Up activity whether the students have demonstrated the ability to 
locate information related to career and life choices. Use the criteria 
determined with the class to assess the spreadsheet or table. 
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Students: Have students do self assessment of work in triads. There are 
several templates in the Appendix. These templates require a class decision on 
the criteria for successful collaboration before the activity begins. 
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Essential Skills8 
 
Essential Skills are the skills needed for work, learning and life. They provide 
the foundation for learning all other skills and enable people to grow in their 
jobs and adapt to workplace change. Through extensive research, the 
Government of Canada and other national and international agencies have 
identified and validated nine Essential Skills. These skills are used in nearly 
every occupation and through daily life in different ways and at different 
levels of complexity. 
 

1. Reading Text (books, manuals, reports) 
2. Document Use (filling out application forms, reading graphs) 
3. Numeracy (mathematics, money, measurement) 
4. Writing (reports, letters) 
5. Oral Communication (making a presentation, speaking on the phone, CB 

or uva) 
6. Working with Others (able to work alone or in a group) 
7. Continuous Learning  
8. Thinking Skills: Problem Solving 
    Decision Making  
    Job Task Planning and Organizing (schedule) 
    Significant Use of Memory    
    Finding Information (web, research) 
9. Computer Use 

 

Federal government researchers have developed over 200 occupational 
profiles9. These profiles can be used to learn more about the skills required in 
various occupations, to develop workplace training programs, learning plans, or 
job descriptions, to investigate career options, and to create educational tools 
to enhance skills development. 
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Tasks for Work Stations 
 

Station 1: Employment Opportunities in Nunatsiaq News or News/North 
Look in the employment opportunities section of the newspaper. It is always found near the end. Locate three 
to five jobs you might be interested in, including your ‘best’ job if it’s listed. Fill in the table below.  

Title of the 
Position 

Name of 
Employer 

Location of 
the Position 

Starting 
Salary Qualifications for the Position 

Closing Date 
for 

Applications 
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Station 2: Using Government Job Postings 
Go to the GN website at www.gov.nu.ca. Look through the Employment section. Locate three to five jobs you 
might be interested in, including your ‘best’ job if it’s advertised. Fill in the table below for these jobs. 
 

Title of the 
Position 

Name of  
Government 
Department 

Location 
of the 
Position 

Starting 
Salary Qualifications for the Position 

Closing Date 
for 

Applications 
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Station 3: Using Websites  
Find www.vector.cfee.org OR www.jobfutures.ca on the Internet. Locate three to five jobs you might be 
interested in, including your ‘best’ job. Fill in the table below for these jobs. 

 

Title of the 
Position 

Name of 
Employer 

Location 
of the 
Position 

Starting 
Salary Qualifications for the Position 

Closing Date 
for 

Applications 
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Station 4: Using Websites 
Go to www.workopolis.ca. Type ‘Nunavut’ in the city/province search box for a listing of jobs available in 
Nunavut. Locate three jobs you might be interested in, including your ‘best’ job if available. Fill in the table.  

Title of the 
Position 

Name of 
Employer 

Location 
of the 
Position 

Starting 
Salary Qualifications for the Position 

Closing Date 
for 

Applications 
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Station 5: Using Websites  
 
Find www.careerexplorer.net/ten-hottest-careers.asp on the internet. This not a Canadian website, but it does 
have relevant information related to careers and career searching.  
 
1. Which of the ten hottest careers might be of interest to you? What would you like most about doing it? 
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________ 
 
2. Try the Aptitude Test in the Menu. What aptitudes (talents or abilities) do you have that are recommended 
for people interested in the career you mentioned above? 
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________ 
 
3. Browse the website a bit more and jot down anything you think would be of interest to other students in the 
class. 
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________ 
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 Station 6: Research with Brochures  
Choose a brochure about a job you might be interested in. Find the following information and record it on the 
table. 
 

Title of the 
Position Training Required Salary Range 

 1.  

 2.  

 3.  

 4.  

 5.  
 



Aulajaaqtut 11, Module 3: Reaching your Goals 43 

 Station 7: Poster Production 
 
Using any of the materials provided, produce a poster to advertise your ‘best job’. Put in all the information 
you think is necessary to attract people to apply for this position. 
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Station 8: Volunteers Needed  
 
1. Make a list of all the volunteer positions available in your community. 
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________ 
 
2. Check through the copies of Nunatsiaq News and Nunavut News/North. List any volunteer positions 
mentioned in the newspaper articles or want ads. 
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________ 
 
3. How do volunteers benefit from their volunteer experience? 
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________ 
 
4. What basic skills does it take to be a volunteer? 
__________________________________________________________________________________
__________________________________________________________________________________ 
 
5. In your community, how do people get volunteer positions? 
__________________________________________________________________________________
__________________________________________________________________________________ 
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Station 9: Minimum Wages in Canada 10  
 
1. Verify the 2010 amounts given below. What is the minimum wage in Nunavut? _______________________ 

2. What could happen if there were no minimum wage? 
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________ 

3. When would you work for less than minimum wage? 

__________________________________________________________________________________
__________________________________________________________________________________ 

4. What are some of the factors that cause the minimum wage to vary so much across Canada? 

__________________________________________________________________________________
__________________________________________________________________________________ 

Minimum Wage: As defined by some provincial governments, this is the least amount of money an employer 
must pay you. The minimum wage varies across the country, and sometimes even for people of different ages.  
 
British Columbia $8.00/hour Alberta $8.80/hour Saskatchewan $9.25/hour 

Manitoba $9.00/hour  Quebec $9.50/hour Newfoundland $9.50/hour    

New Brunswick $8.50/hour Nova Scotia $9.20/hour Prince Edward Island $8.40/hour  

Northwest Territories $9.00/hour Yukon $8.93/hour Ontario $10.25/hour (unless student        
  under 18 and employed part-time) 
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Unit 6: Roles, Rights and Responsibilities in the Workplace  
 

Outcomes:   
Students will investigate employer and employee ethics related to workplace 
rights and responsibilities. 
 

Opener: The Perfect Workplace  
Place signs around the room: Classroom, Government Office, Outdoors, 
Business, and Home. Invite your students to go and stand beneath the sign 
where they would like to work. Students discuss the following with others 
beneath the same sign: 

Why do you prefer to work in this location? 
Describe the kind of work you would like to do in this location. 
Describe what you would need to find in any workplace to make your 
work there pleasant, safe and interesting for you.  

Have students share some highlights of their group conversation, then create 
a class list of the characteristics of their ideal work location – what makes it 
pleasant, safe, interesting and any other heading the students suggest. 
 

Connector: Less than Perfect Workplaces – Dealing with Safety 
View with your students the first ten-minute presentation on the Workers’ 
Safety and Compensation Board video, Safety and the Young Worker. Discuss 
where the responsibilities lie for safety in the workplace. 
    

Activity: Less than Perfect Workplaces –Dealing with Discrimination   
Sometimes there are videos on YouTube created by students. If you can 
locate a short one on discrimination, that would be a good introduction to the 
topic. After watching the video, brainstorm with the class what they know 
about discrimination and how to handle it. 
 

Divide your students into small groups and have them turn in their journal to 
the three pages on the Nunavut Human Rights Act. Ask students to choose a 
reporter, recorder and reader. The reader in each group reads the passage, 
members discuss the key points, and the recorder enters them in the graphic 
provided. When you see that the first passage is done, have groups move on to 
the second passage, and then the third. At that point, have two groups join 
together and have the recorders read off the key points so the groups can 
compare their responses. Ask if there are any questions or comments about 
the readings and discuss these. 
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What steps do you follow if you are being harassed or discriminated against 
while you are at work? Have students continue working in their new groups. 
Provide each group with the strips at the end of this unit in an envelope. 
Students are to place the strips in the correct order. Correct and discuss as a 
class. 
 

Have students complete the tables of roles, rights and responsibilities. 
             

Reflection 
Content: The Nunavut Human Rights Act has been created to protect people 
from discrimination and harassment. How could the Act be misused? 
Collaborative: Some people are not happy working with others who are 
different from them. What positive things could you say to them about this? 
Personal: Think of a time when you were being discriminated against, what 
feelings were you having? How did you want to react? How did you handle it?  
 

Classroom Reinforcement: 
Enlarge the graphic organizers from the Activity and post in the classroom or 
have students make posters. Make another poster of the steps to take in case 
of harassment. 
 

Accommodating Diversity:  
In the Connector, there are other clips on the WSCC video that may be more 
appropriate for your class, for example, the fifth and sixth presentations 
related to hazardous materials. If discrimination or harassment seems to be a 
significant issue for your class, you may want to invite the School Community 
Counsellor, a member of the community, or a union representative to visit the 
class and talk about it in more detail. The role places in the Follow-Up could be 
done in the Theatre of the Oppressed format, where the audience can stop 
the action and present another way of dealing with the situation. 
 

Follow-Up: Role Play a Case Study  
Reading about harassment and how to deal with it is one thing, but actually 
taking steps to deal with it is much harder. The role plays give your students a 
chance to experience in some small way, the feelings associated with 
confronting situations of harassment and discrimination. There are some 
sample scenarios at the end of this unit that are also located in the student 
journals, but students should create their own if possible. The role play should 
clearly demonstrate how discrimination in the workplace happens and what 
harm it causes. Students are to role play the scenario with one or two 
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classmates for the rest of the class. Discuss with the class what the criteria 
should be for a good role play and a good presentation.  
 

Have students make their presentations to the class. 
 

Assessment  
Teacher: Respond to reflections in students’ journals and comments in 
discussion groups to verify an understanding of the wide range of 
discrimination and the effects on those discriminated against. Observe during 
discussions how well students have understood that everyone (employers and 
employees) has responsibilities for ensuring the rights of others in the 
workplace. Use the criteria determined by the class to assess the role play 
presentation. 
 

Students: Complete and improve on work in their student journals. Fill in 
Appendix A regarding their participation. 
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 The Nunavut Human Rights Act11 
 

What is the Nunavut Human Rights Act? 
  
The Nunavut Human Rights Act is an act that was passed into law by the 
Legislative Assembly on November 05, 2003 to provide all people of Nunavut 
with the guarantee of having an equal opportunity to enjoy a full and 
productive life. It places responsibility on Government, all public agencies, 
boards and commissions and persons in Nunavut to fulfill this guarantee. 
Failure to provide equal opportunity is unlawful and subject to the provisions 
set forth in the Act. 
  
Equality does not mean treating people the same. Equality in the human rights 
sense means taking into account the individual needs of people with the 
characteristics described in section 7 (1) of the Act so that they may have 
the same opportunities as other people. It does not mean treating everyone as 
if they are exactly the same. 
  
Application of the Act is to be done within an Inuit Qaujimajatuqangit (IQ) 
framework. The Act does not add or take away protections provided for in the 
Nunavut Land Claims Agreement. 
  
The Act says it is against the law for any person, agency, business or 
government to unlawfully discriminate against any person in Nunavut. 
 
Three key points: 
 
 
 
 
 
 
 
 
 
 
 
 
 

Human 
Rights 
Act 
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What is Discrimination? 
  
To unlawfully discriminate is to deny benefits or impose burdens, obligations 
or disadvantages on persons or groups of people who have any one of the 
characteristics mentioned in section 7(1) of the Act. 
  
The Act does not allow discrimination when people are: 

• looking for work or are at work; 

• obtaining or maintaining a membership in an employee’s organization; 

• accessing goods, services, facilities or contracts that are available to 

the general public; 

• renting or attempting to rent any residential or commercial building; and 

• Publishing or displaying information or written material. 

Here are two examples: 
• A young woman is not hired for the job because she is pregnant 

(discrimination on the basis of sex and gender) 

• A hotel refuses to provide a room to a single mother with two children. 

(discrimination on the basis of family status) 

 
Five key points: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The Act does 
not allow 
discrimination 
when people are: 
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There are many specific grounds or personal characteristics that are 
prohibited under the Act. 
  
The seventeen grounds are grouped as follows: 
Cultural Identity: race, colour, ancestry, ethnic origin, citizenship and place of 
origin; 

• Religion and creed 

• Age 

• Disability 

• Sex, and Sexual orientation 

• Marital and family status 

• Pregnancy, including adoption of a child by a man or woman 

• Lawful source of income; 

• A conviction for which a pardon has been granted. 

It is unlawful to harass anyone based on any one of the prohibited grounds. 
Harassment is “unwelcome” conduct. 
 
 
Seven key points: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

It is unlawful to harass anyone 
based on any one of the 

prohibited grounds. 



52                                                        Aulajaaqtut 11, Module 3: Reaching your Goals 

What to Do about Workplace Harassment12 
 

___ Make it clear to the harasser that his or her actions are not 
welcome and you want them to stop. 
 
 

___ Document your case. Keep a written record of conversations 
and incidents, including how you felt, dates, places and witnesses. 
 
 

___ You may want to talk discreetly with a close fellow worker 
that you trust, who may also be able to act as a witness on your 
behalf. 
 
 

___ Contact the appropriate person (supervisor, office manager). 
If you’re being harassed by the person who handles these 
complaints, try speaking with another manager/senior employee you 
trust. 

 
 

___ If you are not satisfied with these results, you may wish to 
file a complaint and begin an investigation. Your union will assist you 
in writing the complaint. If you work for the Government of 
Nunavut, you submit this complaint to the Deputy Minister of your 
Department and he or she will forward it to the Department of 
Human Resources. 
 
 

___ If the matter is not resolved satisfactorily through the 
complaint procedure, you may file a union grievance OR a 
notification with the Nunavut Human Rights Tribunal. 
 
 
 



Aulajaaqtut 11, Module 3: Reaching your Goals 53 

Scenarios Samples for Workplace Discrimination 
 

The Office Manager in the Hamlet was working at her desk getting ready for 
a meeting. One of the employees came over and passed his arm around her 
waist.  
 
Joanasie had just turned 16. He was healthy and used to working hard. He had 
recently applied for a job he felt he was qualified for. He later heard that an 
older person with less experience had been hired. 
 
All through high school Mary had taken part in work experience placements at 
the local sewing centre. Once they had even recognized her work by giving her 
a certificate. After graduating, Mary went back to the sewing centre to apply 
for a job similar to what she had been doing for them. The manager told Mary 
she could not give her the job because her courses at high school were IEP 
courses.  
 
Sam worked for the RCMP. He was also a hunter and liked to be able to go on 
the land to hunt for food for his family and needy families in the community. 
He applied for leave to do this. His new corporal would not sign his leave forms 
in a timely fashion waiting until the weather was unsuitable for hunting.  
 
Bashta was an experienced accountant in his homeland of Thailand. After 
moving to Canada, he applied for a job in a finance department of a large 
organization. Although he was the only person in the office who could sign that 
the work was done up to standards, his salary remained lower than his 
colleagues’ salaries.  
 
Joshua worked for a large department store that remained open seven days a 
week. Joshua asked if he could be excused from the work schedule for 
Saturdays because his faith taught him to not work on the Sabbath. Joshua’s 
boss would not give him what he thought was special consideration though he 
did not put people who attended church on Sunday on the Sunday shift.  
 
Suzie was interested in becoming a carpenter. She signed up for courses, but 
was constantly being teased by the men in her classes. When she graduated 
and started looking for work, she noticed that the men in the course got jobs 
right away while she had to look around for some time. 
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Roles, Rights and Responsibilities (possible responses) 

 

 

 

Safety Issues in the Workplace 

Right of the Employee Responsibility 
of employee 

Responsibility  
of employer 

safe environment use safety equipment provide safety equipment 

 obey safety training provide safety training 

 ask for help or training provide safety personnel 

 know hazardous symbols label hazardous materials 

 know emergency routine teach emergency routing 

   

   

   

Harassment and Discrimination in the Workplace  

Right of the Employee Responsibility 
of employee 

Responsibility  
of employer 

security from harassment do not encourage anyone 
who is harassing others 

be alert for symptoms of 
harassment 

 
tell the harasser the 
actions are not welcome and 
to stop 

deal with those who 
discriminate against others 
in any way 

 document the incidents if there are symptoms, talk 
to employee 

 speak to 
supervisor/manager 

inform all employees of 
their rights 

 file a complaint act upon complaints 
immediately 
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Unit 7: Goals and Values 
 

Competency:  
Students will examine the influence of values on goals. 
 

Opener: Messagematch13 
Prepare the IQ principle cards at the end of this unit and mix them up; give 
one piece to each student. Students walk around trying to match up the other 
two parts of their message with their own. The three people with the same 
principle form the groups for the following activity. 
 

Connector: Poetry  
Have your students work in groups of three. Someone in each group should 
read the two poems and then the group will discuss the following: 

• the goals of the main characters in the poems 
• the values that are being promoted in the poems. 

Have each group make up a small poem or story to illustrate another Inuit 
value. (The Aulajaaqtut 11 materials contain a CD of Inuit Qaujimajatuqangit 
principles and posters of Inuit values. A list of values and beliefs is located in 
the Appendices at the end of this module.) Groups present their compositions 
to the class or share with another group. 
 

Activities: Values, Beliefs and Goals 
Divide your class into four groups (See Teacher’s Handbook: Forming Groups) 
and provide each with a sheet of chart paper. Assign each group one of the 
belief statements from Pinasuaqtavut (the Bathurst Mandate) found at the 
end of this unit. Have them write the belief statement at the top of the chart 
paper. Beneath the belief statement, have them write what they think is the 
goal of the belief statement. Referring to the list of values in Appendix B of 
their journals, have students list the Inuit values that the goals seem to be  
based upon. Share their results with the class or another group. As they 
share, students should explain how they think the Pinasuaqtavut goals are 
influenced by Inuit values. 
      

Reflection 
Content: What are your school goals? What values have influenced the 
development of these goals? 
Collaborative: For the Connector activity, you worked in a group that you did 
not choose to work with. How did this work out for you? 
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Personal: Think back to Unit 1 when you did a timeline and set goals for 
yourself. What values influenced you to set those goals? 
    

Classroom Reinforcement:  
Have a student volunteer create a poster of the two poems from the 
Connector. Post any illustrations or poems developed by students for the 
Connector. Post the students’ work on the chart paper from the Activity. 
 

Accommodating Diversity:  
Another way to do the Opener would be to enlarge the principles and cut them 
into puzzle pieces; students need to find the rest of their puzzle and then 
form a group. For the Connector, post the chart papers around the room when 
the students are finished and have the groups go around the room and read 
each other’s charts, then have the class discussion.  
 

Follow-Up: Acting on Values and Beliefs 
Have your students read the story of The Good Samaritan, then write a 
modern-day version of the story in which they are the good Samaritan. The 
students may do this in groups and present their stories in skit form. 

OR 
Divide the class into three groups. One group reads A Wise King, one reads 
United Nations International Children’s Emergency Fund, and one reads The 
Good Samaritan. Ask the students to think about what values the individual or 
group is acting on, the decisions made, and the resulting consequences. Have 
students look in Appendix B of their journals for the Inuit Qaujimajatuqangit 
principles and the list of Inuit values and beliefs. Which values are universal? 
 

Assessment 
Students: Make sure their journal is up to date and the work is the best. 
Complete the Participation Checklist.  
 

Teacher: Observe the groups as students are working and discussing to 
determine that the influence of values on goals is clear.  
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Messagematch 
 
 
Pijitsirniq: Concept of serving 
The concept of serving is central to the Inuit style of leadership 
and as such is the measure of the maturity and wisdom of an  
 
 
Inuk. Key here is the understanding that each person has a  
contribution to make and is a valued contributor to his/her  
 
 
community. Students will be expected to demonstrate this kind of 
leadership and commitment to serving the common good. 
 
 
Aajiiqatigiingniq: Consensus–Decision Making  The concept of 
consensus decision-making relies on strong communication skills and 
a strong belief in shared goals. All  
 
 
students are expected to become contributing members of their 
community and to participate actively in building the  
strength of Inuit in Nunavut. Being able to think and act 
collaboratively, to assist with the development of shared  
 
 
understandings, to resolve conflict in consensus-building ways, and 
to consult respecting various perspectives and worldviews, are 
expectations that cross all curriculum areas. 
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Pilimmaksarniq: Concept of Skills and Knowledge AcquisitionThe 
concept of skills and knowledge acquisition and capacity building is 
central to the success of Inuit in a harsh  
 

 
environment. Building personal capacity in Inuit ways of  
knowing and doing are key expectations for students.  
Demonstrating empowerment to lead a successful and  
 
 
productive life, that is respectful of all, is a powerful end goal of 
our educational system. 
 
 
Qanuqtuurungnarniq: Concept of Being Resourceful to Solve 
Problems 
The concept of being resourceful to solve problems, through 
innovative and creative use of resources and demonstrating  
 
 
adaptability and flexibility in response to a rapidly changing  
world, are strengths all our students should develop.  
 
 
Resourcefulness should be demonstrated in all learning and also 
thinking that seeks to improve the context in which Inuit live. 
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Piliriqatigiingniq: Concept of Collaborative Relationship or Working 
Together for a Common Purpose 
The concept of developing collaborative relationships and working 
together for a common purpose. The essential Inuit  
 
 
belief that stresses the importance of the group over the 
individual should pervade all our teaching. Expectations for  
students will reflect working for the common good,  
 
 
collaboration, shared leadership and volunteerism. Piliriqatigiingniq 
also sets expectations for supportive behaviour development, 
strong relationship-building and consensus-building. 
 
 
Avatimik Kamattiarniq: Concept of Environmental 
StewardshipThe concept of environmental stewardship stresses 
the key relationship Inuit have with their environment and with the  
 
 
world in which they live. Students will be expected to  
articulate respect for this mutually interdependent relationship 
and to demonstrate responsible behaviors that  
 
 
seek to improve and protect the relationship in ways that meet 
global challenges to environmental wellness. 
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A Lesson in Sharing14 
 
A lame man asked Kaluarsuk to move in with him 
and be his hunting mate. 
This lame man wasn’t able to walk 
but he was good at paddling a kayak 
so Kaluarsuk teamed up with him 
and during the caribou season they shared the meat. 
 
But when the winter came, Kaluarsuk figured 
that the lame one was not good for much 
when it came to hunting at the breathing holes. 
He couldn’t get there over the ice with his bad legs, could he? 
So when Kaluarsuk went out and caught seal 
he did not share any with his lame buddy at home 
and never gave him a bite to eat. 
 
Two brothers next door saw the poor cripple dying of hunger and took pity on him 
and brought him into their house 
telling their wives to feed him dried salmon to revive him. 
And when the lame man was no longer weak from hunger 
they took him with them to the breathing holes 
by driving him there on a sled 
and he turned out to be a good shot with a harpoon. 
In fact he caught seals right away 
which he shared with his old sharing partner, 
Kaluarsuk, who had come along. 
 
Kaluarsuk who had caught nothing himself that day 
took his share of the seal 
and said, “How good to have a hunting companion.” 
The two brothers spoke right up: 
“You like having hunting mates now? 
Then why didn’t you think of your hunting mate  
when you were the one catching seals!” 
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The Lazy Eskimo 
 
When I go out for caribou cow 
I get myself a caribou cow. 
But my friend, some hunter he is: 
he’s lazy as a dog. Big shot, 
he’s lying in the igloo dreaming of big game. 
 
Friend, you’d better practice on caribou 
before you go out on the ice 
and face the claws and jaws of the white bear 
or the horns of the black musk ox charging you, 
poor you and your little spear. 
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Pinasuaqtavut: That Which We’ve Set Out to Do15 
 
Healthy Communities: We believe that the health of Nunavut depends on the 
health of each of its physical, social, economic and cultural communities, and 
the ability of those communities to serve Nunavummiut in the spirit of 
Inuuqatigiittiarniq; the healthy inter-connection of mind, body, spirit and 
environment. 
 
 
 
 
Simplicity and Unity: We believe that simplicity in the processes of 
government encourage access by all; makes the tasks more focused and more 
achievable; and invites participation. 
 
 
 
 
Self-Reliance: We believe that as individuals we are each responsible for our 
own lives and responsible through our own efforts and activities to provide for 
the needs of our families and communities; 
 
As communities and as a government we are connected to and reliant on each 
other to care for those in need, to establish common goals, and to secure the 
resources required to achieve those goals; 
 
As Nunavummiut we look to support ourselves and contribute to Canada 
through the potential of our land, the responsible development of our 
resources and the contributions of our peoples and our cultures. 
 
 
 
 
Continuing Learning: We believe that to achieve the dreams of Nunavut we all 
need to listen closely and learn well in order to acquire the skills we need to 
increase our independence and prosperity. 
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The Good Samaritan 
 

Luke 10:30-36 (NIV Study Bible) 
A man was going down from Jerusalem to Jericho, when he fell into the hands of robbers. 
They stripped him of his clothes, beat him and went away, leaving him half dead. A priest 
happened to be going down the same road, and when he saw the man, he passed by on the 
other side. So too, a Levite, when he came to the place and saw him, passed by on the other 
side. But a Samaritan, as he traveled, came where the man was; took pity on him. He went to 
him and bandaged his wounds, pouring oil and wine. Then he put the man on his own donkey, 
took him to an inn and took care of him. The next day he took out two silver coins and gave 
them to the innkeeper. "Look after him" he said, "and when I return, I will reimburse you for 
any extra 
expense you may have." 
 
Which one of these three [priest, Levite, or Samaritan] do you think was a neighbour to the 
man who fell into the hands of robbers? 
 
*NOTE: This parable was originally told by Jesus to a crowd of Jewish people. Jewish society 
greatly respected both priests and Levites, but regarded Samaritans with contempt. They 
were foreigners and were hated. The parable is made even stronger by the fact that it is the 
Samaritan whom Jesus was commending. 

 
 

  
 
 
 

A Wise King 
 

Hitler was a cruel and evil man. During the 1940's he developed a plan to create a pure race of 
Germans. If his plan was to succeed, he believed the Jews, gays and lesbians and other 
minorities needed to be wiped from the face of Germany. Hitler believed these people were a 
contaminating force and they had no role to play in his new Germany. For easy recognition, he 
forced the Jews to wear arm bands with the Star of David. To mark gays and lesbians, he 
made them wear arm bands with a pink triangle. With the arm bands as markers, Hitler easily 
rounded up the Jews, lesbians and gays and others, and sent them off to concentration camps 
where he tortured, starved, and killed many. 
 
Hitler's plan to get rid of what he considered to be undesirable minorities in Germany, 
eventually became a master plan by which he would 'clean' all of Europe. He ordered one 
government after another to instruct their Jewish citizens to wear the Star of David and 
gays and lesbians to wear the pink triangle. That way, his armies could march into the country, 
and load up all the Jews and gays and lesbians with ease – the star or pink triangle allowed the 
soldiers to remove them from their homes and haul them away to concentration camps. At the 

Vocabulary Box 
I will reimburse you for any extra expense – pay you back 
The Samaritan who Jesus was commending – saying good things about him 
...regarded Samaritans with contempt – felt they were worthless, disrespected 
them 
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time, no one could come to the aid of the others, however one man, the King of Denmark, took 
action to help the Jews of his country. 
 
The King of Denmark feared Hitler and his powerful armies, but he also could not live with the 
thought of allowing Hitler to abduct and abuse in the most awful of ways his Jewish citizens. 
So he instructed all the citizens of Denmark to wear the Star of David. Hitler could not round 
up all the Danish citizens, and so the King saved many of the Jews in Denmark. 
 
 

United Nations International Children’s Emergency Fund (UNICEF) 
 
UNICEF is an organization that was begun after World War II. Its goal at the time was to 
provide basic care to the children who were suffering as a result of the war. UNICEF 
provided clothing, food and health care to children in Europe, regardless of which side of the 
war their country was on. 
 
UNICEF continues to care for the children of the world, regardless of religion or race. Their 
mission statement is: To help ensure the survival, growth and long term development of the 
world's children and to serve as their advocate. 
 
Throughout Canada, there are thousands of volunteers who work to help children they have 
never met or seen. Volunteers serve in many different capacities. Volunteers work in small gift 
shops and send their profits to countries that need assistance. Some volunteers are public 
speakers who share what UNICEF stands for and speak about the work of UNICEF. Even 
young children volunteer their time during the youth campaign at Halloween. The money 
collected allows many children around the world to have clean water, sanitation, basic health 
care, and education. 
 
What values lie behind the practice of helping children regardless of religion or race? 
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Unit 8: Drawing on Strengths and Attitudes 
 

Competency:  
Students will analyze their personal strengths to overcome obstacles in their 
lives and continue trying to reach their goals. (Aulajaaqtut is an Inuktitut word 
that refers to the V-formation of migrating geese. The migration metaphor 
infers that any and all obstacles will be overcome in the quest to reach the 
destination.) 
 
Opener: Obstacle Course 
Divide your students into small groups. Give each group an object (for 
example, a ping pong ball) and a spoon. The goal is to go from a starting point, 
over, around, and under obstacles to a finish line without dropping the object 
from the spoon. Have each group design an obstacle course and then as a class 
try it out. Have students share some of their strategies for overcoming the 
obstacles in the course. 
 

Connector: Your Strengths 
Have your students work with a partner. Students write out a list of strengths 
their partners possess which will help them overcome obstacles in their 
futures. Have students copy in their journals the list of strengths their 
partners have attributed to them. 
 

Activity: Readings 
Both readings are in the students’ journals. Read through the story, Attitude 
is Everything, as a class. Discuss how Jerry turned his values into behaviours 
by choosing to do so. Ask students to pick their favorite sentence in the 
passage and write it on a strip of paper. Have them share it with their 
neighbour and explain why they chose the sentence. Have students read 
Inspirations on their own, again choosing a favorite part to write on a strip of 
paper and sharing it with a neighbour. Post the strips and look for similarities 
in ideas between the two readings. 
 

Reflection 
Content: Explain how a person’s attitude can become a strength for 
overcoming obstacles. 
Collaborative: How difficult was it for you to identify the strengths of your 
partner in the Connector activity?  
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Personal: When your partner gave you a list of your strengths in the 
Connector activity, what things on the list surprised you? Have other people, 
such as your family or friends, commented that you have these strengths? 
 

Classroom Reinforcement: 
Make a display of the sentence strips from the Activity. 
 

Accommodating Diversity:  
Students in the Opener who are unable to do the activity may design another 
obstacle course for classmates to follow. 
 

Follow-Up: Ajurnarmat/It Can’t Be Helped 
Invite an Elder to come to the class to talk with students about the concept 
of ajurnarmat (ajuqnaqmat, ajurna’mat). When something bad or negative 
happens, people respond with “ajurnarmat”, meaning that it can’t be helped. 
The concept also implies that people will continue on with their lives 
regardless of this setback. 
 

Suppose a doctor told you, you had only one year left to live.16 What would you 
do differently? How would you change your life? Would any of these changes 
relate to the timeline and goals you set in Units 1 and 2 of this module? What 
is stopping you from doing some of these things now? 
 

Have the students find a partner and discuss the questions and their answers 
together. Then have the partners join up with another pair of partners to 
discuss their answers. Share as a class some of the students’ answers. What 
similarities did the students find in their answers, what differences? 
 

Assessment 
Students: Complete and review journal reflections and fill in the Participation 
Checklist. 
 

Teacher: Assess how able your students are to determine personal strengths 
and provide feedback to them in this regard. 
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Attitude is Everything 
 
Jerry was the kind of guy you love to hate. He was always in a good mood and always had 
something positive to say. When someone would ask him how he was doing, he would reply, "If 
I were any better, I would be twins!" 
 
He was a unique manager because he had several waiters who had followed him around from 
restaurant to restaurant. The reason the waiters followed Jerry was because of his attitude. 
He was a natural motivator. If an employee was having a bad day, Jerry was there telling the 
employee how to look on the positive side of the situation. Seeing his style really made me 
curious, so one day I went up to Jerry and asked him, "I don't get it! You can't be a positive 
person all of the time. How do you do it?" 
 
Jerry replied, "Each morning I wake up and say to myself, Jerry, you have two choices today. 
You can choose to be in a good mood or you can choose to be in a bad mood. I choose to be in a 
good mood. Each time something bad happens, I can choose to be a victim or I can choose to 
learn from it. I choose to learn from it. Every time someone comes to me complaining, I can 
choose to accept their complaining or I can point out the positive side of life. I choose the 
positive side of life." 
 
"Yeah, right, it's not that easy," I protested. 
 
"Yes it is," Jerry said, "Life is all about choices. When you cut away all the junk, every 
situation is a choice. You choose how you react to situations. You choose how people will affect 
your mood. You choose to be in a good or bad mood. The bottom line: It's your choice how you 
live life." 
 
I reflected on what Jerry said. Soon thereafter, I left the restaurant industry to start my 
own business. We lost touch, but I often thought about him when I made a choice about life 
instead of reacting to it. Several years later, I heard that Jerry did something you are never 
supposed to do in the restaurant business: he left the back door open one morning and was 
held up at gun point by three armed robbers. 
 
While trying to open the safe, his hands, shaking from nervousness, slipped off the 
combination. The robbers panicked and shot him. Luckily, Jerry was found relatively quickly 
and rushed to the local trauma centre. After 18 hours of surgery and weeks of intensive care, 
Jerry was released from the hospital with fragments of the bullets still in his body. 
 
I saw Jerry about six months after the accident. When I asked him how he was, he replied, 
"If I were any better, I'd be twins. Wanna see my scars?" 
 
I declined to see his wounds, but did ask him what had gone through his mind as the robbery 
took place. "The first thing that went through my mind was that I should have locked the back 
door." Jerry replied. "Then as I lay on the floor, I remembered I had two choices: I could 
choose to live, or I could choose to die. I chose to live." 
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"Weren't you scared? Did you lose consciousness?" I asked. 
 
Jerry continued, "The paramedics were great. They kept telling me I was going to be fine. But 
when they wheeled me into the emergency room and I saw the expressions on the faces of the 
doctors and nurses, I got really scared. In their eyes, I read, 'He's a dead man.' I knew I 
needed to take action." 
 
"What did you do?" I asked. 
 
"Well, there was a big, burly nurse shouting questions at me," said Jerry. "She asked if I was 
allergic to anything. 'Yes,' I replied. The doctors and nurses stopped working as they waited 
for my reply... I took a deep breath and yelled 'Bullets!' Over their laughter, I told them, I am 
choosing to live. Operate on me as if I am alive, not dead." Jerry lived thanks to the skill of 
his doctors, but also because of his amazing attitude. I learned from him that every day we 
have the choice to live fully. 
 
Attitude, after all, is everything. 
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Inspirations17 
 

Courage is the discovery that you may not win, 
 and trying when you know you can lose. 
 
Honor is standing for what you believe – 
 not for what you know. 
 
Life isn’t about living without problems. 
 Life is about solving problems. 
 
If you plow the field every day – 
 the only thing that grows is resentment. 
 
Compassion is passion with a heart. 
 
The only thing in the whole universe people need to 
 control are their attitudes. 
 
How a person wins and loses is much more important 
 than how much a person wins and loses. 
 
If you only do what you know you can do – 
 you never do very much. 
 
There are no failures – 
 just experiences and your reactions to them. 
 
Getting what you want is not nearly as important  
 as giving what you have. 
 
Going on a journey with a map requires following  
 directions – 
going on a journey without one requires following  
 your heart, 
 
Talent without humility is wasted. 
 
If you don’t want it bad enough to risk losing it – 
 you don’t want it badly enough, 
 
When life knocks you down you have two choices – 
 sit down or get up. 

Tom Krause 
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Unit 9: What Others Have Done 
 

Competency:   
Students will research the life and career of a personal role model and make a 
presentation to classmates and younger students. 
 

Opener: Role Models      
Brainstorm with your class the names of people whom they admire very much. 
Discuss why they have chosen those people. What qualities does each person 
possess? What will the person be remembered for after they have passed 
away? 
 

Connector: Role Models Think/Pair/Share 
Have students individually list three to five of their own role models in their 
journals. Ask them to jot down some notes comparing themselves to the one or 
two names on the list they consider as someone they would most want to be 
like. Ask them what they would have to do to become like that person. What 
changes would they have to make? How could they go about making those 
changes? Have students share their list and their notes with a partner, then  
have the partners join with another set of partners and share. 
       

Activity: Project – Research the Possibilities 
There are at least two ways to do this. Either students research the career 
of someone they admire as a role model OR research the career of someone 
who has a career that they are interested in. This may or may not be someone 
who was listed in the Connector activity. 
 

Students will be making a presentation to the class, but how they make the 
presentation is up to them, for example, a role play, photo journal, power 
point, report, video, or other. Students may work alone or in groups. Decide on 
the criteria for the presentation with the students and make up a rubric to 
assist them with their planning. A sample template is provided at the end of 
this unit. Make sure there is an element of analyzing the career path of the 
role model. Decide with the students whether another class, such as the grade 
9’s, would be a good audience. Set up a time line with the students for 
finishing the project. 
       

Reflection 
Content: Were there any role models in the Opener who were unknown to 
most people in the class? Why did their name get on the list? 
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Collaborative: Will you do your project on your own or with others? What is 
your reason for this decision? 
Personal: What similarities are there between you and the person you have 
chosen to research as your role model? 
    

Classroom Reinforcement: 
Post the list of role models from the Opener. Have students make a display 
using pictures from magazines and newspapers of any of the people listed as 
role models. This display could be augmented as students make their 
presentations. 
     

Accommodating Diversity:  
Make a collage of well-known people in Nunavut who provide role models for 
youth. Use Inuktitut, Naniiliqpita, Up Here, and Above and Beyond magazines 
as well as newspapers, and publications distributed by the regional Inuit 
associations. Students may work in groups for the presentations, choosing 
either the same role model to research or different role models with a 
common theme. 
 

Follow-Up: Presentations 
Have students assess one another’s work using the criteria that has been 
decided upon by the class. Arrange for the class to present to the grade 9 
students if this would be appropriate. 
    

Assessment 
Students: Using the criteria determined by the class and the rubric, the 
presentations can be assessed by self and peers. Using Appendix A in their 
journals, students evaluate themselves on their ability to meet the outcomes 
of the module. Students review their journals and Aulajaaqtut portfolios and 
pick out three things to discuss in preparation for a conference with you and 
other significant people in their lives, as appropriate. Students will outline in 
their journals how they feel they have benefited from doing this module. 
Students will complete the checklist in their journals indicating the extent of 
their participation in the activities related to the module. 
 

Teacher: Use the criteria developed by the class to assess the presentation. 
Prepare for student conferences. 
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Assessment Rubric for Class Presentation 
 
Name/group:___________________________________      
Date:__________________ 
 
Title or 
description:__________________________________________
_____________ 
 
 
Scale: 4 Outstanding   3 Above average   2 Average   1 Below average 
 
 
Process Assessment 
 
_____ Definition and focus of subject 

_____ Development of ideas 

_____  Application of ideas 

_____ Level, diversity, and appropriateness of resources 

_____ Commitment of time and effort 

 
 
Product or Performance Assessment 
 
_____ Originality and creativity of ideas 

_____  Clarity of presentation 

_____ Mastery of content 

_____ Level of content 

_____ Attention to detail 

_____ Enthusiasm 
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Unit 10: Putting It All Together 
 

Outcomes:  
Students will evaluate personal growth and reflect upon future goals. 
 

Opener: Boasters18 
Have each student take a piece of construction paper and cut out a shape that 
takes up as much of the paper as possible. Have them write their name on the 
shape. As they do this, discuss the difference between complimenting 
yourself and bragging. Discuss this from an Inuit perspective and how Inuit 
define pride and being proud. Then ask students to form small groups. 
Instruct them to pass their shapes around the group so that each group 
member can write a positive statement on each other member’s shape. Pass 
them back and ask your students to write a positive statement about 
themselves on their own shapes. They should store the Boaster shapes in their 
portfolios. 
 

Connector: Becoming a Role Model 
In the last unit, students focused on role models. Discuss with your students 
how those people became role models (for example, what they did for others, 
their concern for others, their contribution to society). Divide students into 
three groups. Ask each group to choose one role model from the list of role 
models developed in the last unit. Ask each group to decide what it is that we 
remember their role for. Have them make a small poster with their role 
model’s name, picture if available, and the things that he or she is remembered 
for. Post and share.  
 

 Have your students think about the questions, If love is what lasts after we 
are gone, what will you be leaving for others to remember you by? What do you 
want others to remember about you? 
 

Activity: Being Remembered 
In Unit 1, students were asked to create a time-line for their goals and a 
description of the kind of person they would like to be in five years’ time. 
Have them review that information in their journals. Today, ask them to list 
the things that they would like to be remembered for, just as we did for the 
role models. Beside each thing they list, they should identify one or two ways 
in which they will try to build this reputation for themselves. 

OR 
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They may want to write what each of the following individuals would say about 
them if asked today: a family member, a friend, a teacher, and a community 
member. Their written responses should be from the perspective of each of 
the above stated individuals. The students can consider what they can do to 
improve these responses.  
 

Reflection 
Content: Read The Ten Commandments of Self-Actualization that we worked 
on in Module 1. Choose one or two of the commandments and explain how you 
try to demonstrate this in your life.  
Collaborative: What happens in a group when people follow these ten 
commandments? 

They’re only truly great who are truly good. 
George Chapman 

 

... as long as I live it is my privilege to do for it [life] whatever I can. I want to 
be thoroughly used up when I die. For the harder I work the more I live. I 
rejoice in life ... life is not brief candle to me. It’s a sort of splendid torch 

which I’ve got to hold up for the moment and I want to make it burn as 
brightly as possible before handing it on to future generations. 

George Bernard Shaw 
 

Personal: Explain one of the above quotations in your own words. What do you 
think of the idea the writer is expressing in the quotation? 
 

Classroom Reinforcement: 
Have those students who are willing to share, post their shapes from the 
Opener. Display the role model posters. Have students make a poster using the 
quotation. 

 

Accommodating Diversity: 
Instead of responding to The Ten Commandments of Self-Actualization in 
writing, have students illustrate the ones they feel are most significant in 
their own lives.    
 

Follow-Up Activities: An Elder Speaks 
You may want to involve Elders from your community in this discussion.  

OR 
Have students think about their namesakes and the qualities of the namesake 
that the student possesses or would like to develop. 
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Assessment 
Students: Complete journal work and assessment pieces for the end of the 
module. 
 

Teacher: Respond to reflections in students’ journals. Provide feedback about 
participation in the Connector discussion and how people’s comments carried 
the discussion forward. Conduct a conference with each student related to 
their work in the module. Review their self-assessment work and discuss their 
progress with the learning competencies for the module. Discuss the items 
that students choose to leave in their Aulajaaqtut portfolio. 
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The Ten Commandments of Self-Actualization 
(adapted from the work of Carl Rogers and Jerome Freiberg) 

 
1. Praise often and well. 

How often/well do you give praise to others? 
How important is it for you to receive praise?  
Do you get enough? 
 

2. Control and choose. 
Do you demonstrate self-control? 
Do you share control with others? 
Do you actively engage in analyzing problems? 
Do you make good decisions? 
 

3. Look for the positive. 
Do you search for solutions? 
Do you give positive and affirming responses to others? 

 
4. Be responsible and share responsibility. 

Do you own your situation? 
Do you support others in their situations? 
Do you allow yourself to be supported? 
 

5. Validate your feelings. 
Feelings are important, even negative feelings need to be acknowledged; do you do 
this? 
Do you share feelings honestly with others? 
 

6. Make it better. 
Do your actions improve your situation?  
Do your actions improve the situation for others? 

 
7.  Do the right thing. 

Do your values guide you?  
8. Model what you wish for. 

Do you treat others as you want to be treated?  
Do you give what you want to get? 

 
9. Invest time. 

Do you invest time on yourself?  
Do you share your investment earnings with others? 

 
10. Create memories. 

Do you celebrate your life? 
Do you take joy in your journey? 
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Appendix A: Assessment Templates 
 

1. Fill in the spaces from 1 to 10 with the activities/performances that you or 
the students will be observing. These can be determined collaboratively with 
the students before the activity begins. If this checklist is used to assess 
working in groups, for example, the behaviours such as listening to others, 
encouraging others, using language for clarification, and so on could be listed 
down the side and checked off across as they are observed during different 
class periods. 
 

 
 
1.                

2.                

3.                

4.                

5.                

6.                

7.                

8.                

9.                

10.                

 
Which one needs improvement? For me ______, for the class ______ 
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2. Self-assessment of participation in group work19.

Reflection on Group Participation 
 
Name: __________________________ 

Group: 

_________________________________________________ 

Date: ___________________________   

Fully   Minimally 
        ↓         ↓ 
      Scale  5 4 3 2 1 
 
Did I contribute ideas today?   5 4 3 2 1 
Did I invite someone else to contribute?  5 4 3 2 1 
Did I listen to others?    5 4 3 2 1 
Did I fulfill my responsibility to the group? 5 4 3 2 1 
 
Three things I did to encourage others to participate fully were: 
___________________________________________________________

___________________________________________________________

___________________________________________________________

____________________ 

One problem our group had was: 

______________________________________________________

______________________________________________________
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3. Self or peer and teacher assessment of agreed-upon criteria20 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Assessment of _______________________ 
 

Name: __________________________ 

Group: 

_________________________________________________ 

Date: ___________________________  
 
Criteria:  
 

 
 
 
Self-Assessment   Criteria       Teacher Assessment 
 
5   4  3  2  1  1. ___________________________  5   4  3  2  1 

5   4  3  2  1  2. ___________________________ 5   4  3  2  1 

5   4  3  2  1  3. ___________________________ 5   4  3  2  1 

5   4  3  2  1  4. ___________________________ 5   4  3  2  1 

5   4  3  2  1  5. ___________________________ 5   4  3  2  1 

5   4  3  2  1  6. ___________________________ 5   4  3  2  1 

5   4  3  2  1  7. ___________________________ 5   4  3  2  1 

5   4  3  2  1  8. ___________________________ 5   4  3  2  1 

5   4  3  2  1  9. ___________________________ 5   4  3  2  1 

5   4  3  2  1  10. ___________________________5   4  3  2  1 

Student Comments: 

5 
Outstanding 

4 
Outstanding 

3 
Outstanding 

2 
Outstanding 

1 
Needs 

Practice 
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Appendix B: Inuit Values and Beliefs 
wkw5 WFQ/q5 s4WE/wl niC3j5 iFU6tb4n5 
Inuit Values and Beliefs  
 

English Kivalliq  
Dialect 

Qikiqtani 
Dialect 

Netsilik 
Dialect 

Inuinnaqtun French 

resilience dMoJw8i6 dMohw31i6 hDw8N3bq5h6 makitpaallirniq résilience 

practice s4gCJi6 
WNJ4X1i6  
xg̀M6bu4 

s4gCJi6 
 

uuktuqattarniq practique 

cooperation wvJ6t}Q1i6 wvJ6t+Q1i6 wcbs5yx3g6 
ikayuqatigiing-
niq coopération 

sharing  xu6vs8i6 xu6+v6X1i6 
 
Wctc5yxcb3g6

tunihiqatigiing-
niq partage 

love N[o1i6 N[o1i6 N[o1i6 piqpaguhungniq amour 

survival x8N4gJi6 smNh1i6 x8N4gymNhx3-
i6 

annakhimaarniq survie 

conservation ka5y5bwoi6 Ws6hx3+JuJ8- 
N31i6 w[?tbwq5h6 

hunamirutittai-
liniq conservation 
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teamwork WoEct}Q1i6 nNct}Q1i6  WoEct]Q1i6 havaqatigiingniq travail 
d’équipe 

resource-
fulness 

w6v6n5txji6 wc6n5tx3i6 XNq5h6 
qanuriliurutik-
haqhiurniq ingéniosité 

patience ekw8i6 ekgw8i6 sXlw/w5h6 
irinahukhimai-
ttumik patience 

moving 
forward 

yK7jx1i6 yK7jx1i6   yK7jx1i6 hivumuurniq aller de 
l’avant 

mastery Wh6yi6 xJ8q5txo3i6 xJDwmE4b 
ayuiqhimattiar-
niq maîtrise 

family wM}Q1i6 wM+Q5 wM]Q1i6 ilagiit famille 

listening g]nh3i6 NMA8N31i6 g]nh3i6 naalangniq écoute 

significance grc3i6 s0pDh5tx31i6 
r[oQ4gu4 
uyAm5yx3g6 qauyimatqunniq portée 

adaptability xbsyYcbsJ- 
1N3i6 

wMost5txvs-
tQi6 

bWE4t5yJ1N3g6 hungiutitaarniq adaptabilité 

observation cspnJi6 s0pDhtx3i6 uyo4nwJ6 qun’ngiarniq observation 
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strength W[Ai6 nTi6  W[Ai6 hakugingniq force 

volunteer wvJuxJi6 xro6h6bsNi wvJcb3g6 ikayuqtuiniq bénévole 

taking the long 
view 

szy4gj5 
whm4n6ysJi6 

WoE?1i6 
szy4gj5 
whm4n6ysJi6 

hivituyumik 
tautungniq 

voir à long 
terme 

consensus whmct}QJi6 
yK7j5 
whm4n6ys3i6 wmNctQ4i6 angiqatigiingniq consensus 

endurance hdyJw8i6 xqct}Q1i6 wexhw5g6 taimaaqtailiniq endurance 

strength W[Ai6 
n8qi6 

nTi6 W[Ai6 n8qi6 
Ihumamut 
akhuurniq force 

generosity g4f3i6 wc5g6 x=?E4g6 anniruhuyuinniq générosité  

respect sWAh1i6 W3Jxat5ti6 
x?tui5gi4 
vmh5yx3i6 ikpiguhungniq respect 

unity xbsysct]Q1i6 x0p}Q4t5ti6 wkctcD1N5-
yx3i6 

ilauqatigiingniq unité 

unpretentious 
 WshQq8i6 WshQq8i6 WshQq8i6 

anangain’ngaa-
yuinniq 

sans 
prétention 
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apologize mux5g8N31i6 mux5g8N31i6 whmcFvDw3i6 mamianiaarniq présenter  
des excuses 

acceptance xvs4n3i6 xq6yJ8N31i6 hqstymJ6 
naammaguhung-
niq acceptation 

oneness xbsysct}Q1i6 xbsysct}Q1i6 xbsyscbsi6 atauttimiuniq identité 

inter-
connectedness 

x4gxgCs8ic3-
i6 

x4gxc5bsti6 bWE8 ataviqarniq inter-
connectivité 

trust hoi6 s4WE/c3i6   s4W3N3i6 ukpiruhungniq confiance 

helping wvJ3i6  wvJ3i6  wvJ3i6 ikayurniq aidant 

responsibility W/4ncsmi6 W/nc3i6  
Wp5yi6 

kamagiyakha-
qarniq responsabilité 

perseverance nWo6bwoi6 nWo6bwoi6 vJy5yx3g6 hatuittailiniq persévérance 

honesty hoi6 hoi6 r[oQ4g6 iquttailiniq honnêteté 

equality xbsyst5yi6 Noj}Q4t5ti6   xpQ4t5yJ6 aadjigiingniq égalité 

improvisation ck6]gD1N3i6 ck6}gD8N3i6  ck6]gD1N3i6 
himmautiqaq-
huni ihuaqhi-
djutikhamik 

improvisation 
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Appendix C: Useful Websites for Career Research 
 
www.workinfonet.ca – Canada’s largest career website, links to 6,500 career-
related sites, explore the Learning, Education and Training section; brings 
together a range of interests including career development, labour market 
information, training, literacy, community development, social services, 
workplace and other related topics. Filter the data by indicating the territory 
(NWT and Nunavut) and user (youth, aboriginal) 
 

*http://jobshadow.monster.com – Click on Job Profiles for a list of career 
profiles. Each profile provides a job description, skills and education 
requirements, future prospects, and links to related careers. There are also 
links to related topics such as personal assessment tools and resumé writing. 
 

www.beahr.com/aec - A website with lots of information regarding aboriginal 
environmental careers. 
 

www.youth.gc.ca – This youth site has good information on health and safety 
issues. 
 

 http://www.cdm.uwaterloo.ca/index2.asp  - The site provides a career 
development e-manual and a career/life planning chart. It works through the 
six steps of the career development process and it is very comprehensive.  
 

www.jobfutures.ca – This site provides information about today’s careers and 
future job trends, about how the world of work is changing and what skills you 
need to compete. It has an interest quiz linked to the National Occupation 
Classification (NOC); dozens of possible occupations result from the quiz. Use 
the Search option for “Outlooks by Occupation” for information on salaries 
and future potential. A SIN application form is located on this site. LOTS OF 
DATA for teachers. 
 

 http://aecp.oise.utoronto.ca/ae/admissions/careers.html  - The occupational 
information displays current, factual information on 500+ occupations including 
the duties, working conditions, personal characteristics and education 
required, employment outlook, salary, and related sources of information.  
 

www.alis.gov.ab.ca/pdf/cshop/xtremesafety.pdf - The X-treme Safety 
document is located on this site. A hard copy is provided with the Aulajaaqtut 
10 materials. 
 



Aulajaaqtut 11, Module 3: Reaching your Goals 85 

www.vector.cfee.org – There are more than 120 six-minute video vignettes 
profiling some of Canada’s most-needed careers and occupations; to make 
youth aware of existing careers as well as careers that are evolving in the new 
economy; an integrated video/CD-ROM/DVD/Internet project. 
 

http://www.ainc-inac.gc.ca/edu/ep/ys/tk-eng.pdf  - The job search toolkit is 
located on this site. A hard copy is provided with the Aulajaaqtut 10 materials. 
 

*www.careerccc.org/careerdirections - This is an excellent document on 
careers that do not require a university education. It has 240 pages and is 
only available electronically. There is a resource manual also available on this 
website. 
 

www.jobsetc.ca – The Federal Human Resources website consists of many links 
and provides comprehensive information including: information on finding a job 
with interview tips, information about workers’ rights and benefits, training 
and learning, and career exploration. 
 

www.careerccc.org – This website was developed by the Canadian Career 
Consortium, who produce the annual Prospects newsletter, the Work 
Handbook, and Destination 2020. All of these publications are available for 
downloading at this website. 
 

www.careerccc.org/destination2020 - Destination 2020 was created to 
bolster self-esteem of youth aged 11 to 14. It recognizes the many skills they 
are now acquiring and how these skills will be useful in their future careers. 
There are over 200 occupation profiles listed in three categories: things, 
people, and information. 
 

http://www.tgmag.ca/keys/bkcont_e.htm - The Sixth Messenger is located on 
this site. 
 

www.workopolis.ca – It is possible to search specifically for jobs available in 
Nunavut on this website. 
 

www.careerexplorer.net/ten-hottest-careers.asp on the internet. This not a 
Canadian website, but it does have relevant information related to careers and 
career searching. 
 
 

* User-friendly websites more suitable for students. 
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Feedback Fax 
 
To:  Coordinator Secondary School Programs 

Curriculum and School Services 
Department of Education 
Arviat 

 (867) 857 - 3090 
 
Date: _____________ 
 
From: __________________________ 
 

Re:  The Aulajaaqtut Secondary School Curriculum 
 
This is feedback for the Aulajaaqtut 11 module titled Reaching your Goals. 
 

What was helpful to you in this module? 
 
 

 
What did you find was unnecessary information? 
 
 

 
What needs more detail? 
 

 
 
Did you see any mistakes that we need to correct? 
 

 
 
Is there anything that you would like to contribute to this module? (for 
example, teaching ideas, assessment ideas, samples of student work, 
resources) 
 

 
 
Is there something that we can do to make this module more useful for you? 
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Endnotes 
                                         
1 Adapted from 100 ways to enhance self-concept in the classroom, page 173. 
 
2 Adapted from 100 ways to enhance self-concept in the classroom, page 182. 
 
3 Taken from Chicken Soup for the Teenage Soul III, page 300. 
 
4 Taken from Inuktitut magazine, #77 (1995), pages 56-57. 
 
5 Taken from Chicken Soup for the Soul for Teenagers III, page 300. 
 
6 Adapted from 100 ways to enhance self-concept in the classroom, page 178. 
 
7 Students have worked with Essential Skills in grade 10 Aulajaaqtut. If they 
are taking Communications 10-11-12, the basis for the content of that course 
is Essential Skills.  
 
8 From Human Resources and Skills Development Canada,  
www.15.hrdc-drhc.gc.ca.     
 
9 These are known as National Occupational Classifications. (NOCs). 
 
10 Minimum wage fluctuates. These come from 
http://canadaonline.about.com/library/bl/blminwage.htm, May 2010. 
 
11 This information is taken from 
http://www.nhrt.ca/english/general_information. 
 
12 Adapted from the Government of Nunavut Human Resources Manual, 
Section 1010, Workplace Harassment. 
 
13 Taken from Hill & Hill, The Collaborative Classroom, page 118. 
 
14 Both poems are taken from Eskimo Songs and Stories, pages 78-82. 
15 Excerpts taken from Pinasuaqtavut (The Bathurst Mandate), available at 
www.gov.nu.ca.  
 
16 Adapted from 100 ways to enhance self-concept in the classroom, page 72. 
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17 Taken from Chicken Soup for the Teenage Soul III, page 342. 
 
18 Adapted from TribesTLC, page 271. 
 
19Adapted from Senior 2 English Language Arts: A Foundation for 
Implementation, Manitoba Education and Training. 
 
20 Adapted from Guide to Implementation Language Arts, Alberta Learning, 
page 447. 




