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There are many things we have to go through while we are on this 
earth. Some of them are very difficult and you feel that they will 
never end. In time, they do. Sometimes, even when you are aware 
that people are trying to help, you find this not helpful to you at 
all. As your grieving lessens, you will remember what they said.  

Cornelius Nutaraq 
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AULAJAAQTUT 11, Module 1: Taking Ownership 
 

Introduction 
 

Aulajaaqtut 11 consists of five modules: 
Taking Ownership 
Healthy Relationships 
Reaching your Goals 
Inusirniq - Leadership 
Community Practicum Project 

 

Taking Ownership is a module consisting of 10 units. It follows the Curriculum 
and School Services (C&SS) module template. You are required to develop 
your own lesson plans from the units in order to meet the specific needs of 
your students. Please adapt the materials for your students, but ensure that 
they are able to demonstrate the learning competencies for the module. The 
module requires a minimum of 25 hours of instruction. 
 

In addition to this Teacher’s Manual, there is a Student Journal that 
accompanies the module. It contains many of the materials students will need 
to carry out the activities. As well, there are journal entry reflection sections, 
and a self-assessment section for their input. Many of the materials found in 
the journals are included in the Teacher’s Manual in 10-point text. 
 

From time to time throughout the module, students are asked to store a 
significant piece of work in their Aulajaaqtut personal portfolio. Please make 
sure that your students are each developing this portfolio. C&SS is currently 
in discussions with Nunavut Arctic College to have our students receive 
advanced credit for this personal portfolio if they register in NAC courses 
that have a requirement for producing one. We are in the process of 
developing guidelines for the Aulajaaqtut personal portfolio based on the one 
developed for Nunavut by NAC. The portfolio is not a storage place, but a 
record of achievement, growth and development. At the end of each module, 
students are asked to select three significant pieces of work to include in 
their personal portfolio. At the end of Aulajaaqtut 11, students should review 
these pieces and determine which ones best represent their achievement, 
growth and development; these will remain in their portfolio.  
 

This module also contains the Aulajaaqtut 11 Pre-Course Assessment 
questionnaire. Please have your students complete this questionnaire, then 
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collect and store the responses. At the end of Module 4, have your students 
fill out the Post-Course Assessment. Return the Pre-Course Assessment to 
students and invite them to compare their responses prior to and after taking 
the Aulajaaqtut 11 course. 
 

Assessment will be formative throughout the module. Whenever students are 
required to re-visit their Sivuniksaliurniq pathway, this is an opportunity to 
ensure students have an appropriate up-to-date resume (including their 
beneficiary number) and cover letter in their Aulajaaqtut personal portfolio. 
Conferences should occur as often as possible. Both self- and peer assessment 
should occur frequently. 
 

Throughout the module, students frequently work in small groups, triads, and 
partnerships. This promotes the use of language and dialogue, shared 
leadership in the classroom, and the development of collaborative working 
skills. These strategies also support the outcomes of Inuuqatigiit and the 
principles of Inuit Qaujimajatuqangit, the foundation of Nunavut curriculum. 
There are many ways to do groupwork in classrooms. Some suggestions are 
found in the Aulajaaqtut Teachers’ Handbook. 
 
 

Rationale 
 

Self-responsibility means taking ownership for one's own decisions, 
achievements, failures and relationships. Each person is an expert in his or her 
own life. Being responsible, however, introduces two areas: we are responsible 
to and for ourselves, and we are responsible to and for others. In order to be 
responsible in this way, we need to develop skills as responsible 
communicators, in understanding perspectives, in cooperative negotiation, and 
in asserting ourselves positively in our relationships with others. 
 
This process begins in a learner-centred classroom. Teachers need to provide 
an environment where students are able to trust each other in order to 
discuss personal relationships and relationship issues. The environment must 
provide security so that students can feel safe as risk-takers, feel respected 
as decision-makers, and feel empowered and encouraged as conflict 
negotiators. 
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Aulajaaqtut 11, Module 1: Taking Ownership 
 
 Learning Competencies Strategies 

1 Students will use effective decision-making 
strategies to improve communication skills 

2 Students will use active listening strategies, co-
ordination relationships and evaluative feedback. 

3 Students will identify and take responsibility for 
personal achievements and failures. 

4 Students will use conflict negotiation strategies 
to improve interpersonal relationships. 

5 Students will distinguish between planned and 
unhealthy risk-taking. 

6 Students will interpret personal relationships 
using circles of support. 

7 Students will learn and apply the Five Supportive 
Responses. 

8 Students will practise using supportive responses 
to seek solutions and make good decisions. 

9 
Students will develop and apply reflective 
thinking skills. 

10 Students will evaluate self-actualization. 

community 
circles  
brainstorming 
categorization 
active learning 
decision making 
mind mapping 
Inuit games 
problem solving 
Science Olympics 
energizers 
jigsaw 
team-game-
tournament 
community 
mapping 
synthesizing 
activities 
team building 
cooperative 
learning 
writing  
presentation 
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Aulajaaqtut Pre-Course Self-Assessment 
 
Complete the following questionnaire and then seal it in an envelope which has 
been provided for you. Write your name across the sealed flap. This envelope 
will be returned to you at the end of the course. 
 
1. What do you think this course is about? Circle one answer. 

a. how to help your friends 
b. how to help yourself 
c. how to deal with problems 
d. how to be supportive of others 
e. all of the above 

 
2. What do you hope to learn? Circle one answer. 

a. about myself 
b. about my relationships 
c. helping skills 
d. decision-making skills 
e. other (specify)_______________________ 

 
3. What areas are you struggling with? Circle as many as apply. 

a. relationships   b. stress/peer pressure 
c. abuse    d. school pressures/homework 
e. boredom/nothing to do     f. not having enough money 
g. violence    h. other (specify) ________________ 

Make one of these a goal to work on during the year: 
________________________________________________________ 
 

4. What do you see as your strengths? Circle as many as apply. 
a. get along well with others 
b. good at organizing events/activities 
c. enjoy speaking/listening to others 
d. enjoy making things 
e. am a helper 
f. understand new things 
g. take responsibility 
h. make good decisions 
i. handle pressure well 
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j. enjoy using free time creatively 
k. deal with personal problems 
l. set goals 
m. other (specify) _____________________ 

 
5. Which areas are you weak in? Circle as many as apply. 

a. get along well with others 
b. good at organizing events/activities 
c. enjoy speaking/listening to others 
d. enjoy making things 
e. am a helper 
f. understand new things 
g. take responsibility 
h. make good decisions 
i. handle pressure well 
j. enjoy using free time creatively 
k. deal with personal problems 
l. set goals 
m. other (specify) __________________________ 

Choose one of these to work on during the year: 
________________________________________________________ 

 
6. List any five things that you most want for your community. 
 
 
 

7. List the five things that are most important in your life today. 
 

 
 

8. What five things do you like best about yourself? 
 
 
 

9. What five things would you change about yourself? 
 

 
 

10. Are you usually happy with your life? Why or why not? 
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Unit 1: Perspective-Taking 
 

Learning Competency: Students will use effective decision-making strategies 
to improve communication skills. 
 

Opener: Perception 
Hand out copies of the young girl/old woman drawing to groups of four or five 
students. Instruct students to look at the picture quickly without discussion. 
Then collect all copies immediately. 
 

Ask students to share what they saw, emphasizing the concept that people 
perceive things differently. Ask questions such as: Would you speak to this 
woman if you met her at the airport in Ottawa? Who does she remind you of? 
 

Pass the pictures out again to the group and continue the discussion, assisting 
those who are having difficulty identifying both aspects of the drawing. 
 

Connector: Transmitting Perceptions 

1. Put the students into small groups of four or five.  
2. Prepare ahead of time a drawing, picture or collage of items that are 

familiar to the students (examples: geometric shapes, vocabulary, camping 
supplies, science lab equipment, tools) 

3. Have the small groups choose one person from each group to be the 
activity facilitator. You may give them a means of choosing or let them do 
it on their own. 

4. Have the facilitators leave the room or move to a separate area of the 
room to study your picture or collage. 

5. Ask the facilitators to return to their groups. They must provide 
instructions to the rest of the group how to produce a duplicate of the 
prepared drawing/collage using verbal directions only. Facilitators may 
refer back to the original drawing/collage as often as they want during the 
process. (Note: It is helpful to have facilitators hold their hands behind 
their back to avoid gestures while giving directions. No pointing allowed!) 

6. Allow 15 – 20 minutes for the activity, then have groups post their work. 
 

Allow five minutes for the whole class to circulate and admire each group’s 
creation. Form a community circle and go around the group asking one or 
two reflection questions to have them express what they thought of the 
activity: 

• What did you think of the roles and rules in this activity? 
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• What was easy and difficult for your group about this task? 
• Would you rather be a facilitator or a participant? Why? 

 

Activity: Footprint Captions 
Using the Shoe Print diagram, take the students through the various steps 
involved. 
 

We begin from the point of our own knowledge. This is influenced by our 
feelings about the knowledge which gives us perspective. Our perspective can 
be influenced by other people's knowledge, feelings and perspectives. Taking 
this into consideration, we respond. Then others respond to us. At this point 
we are able to actively negotiate meaning by comparing our perspectives. The 
result should be positive statements around the event or issue. Trace the 
plane incident through these steps. What was the result? 
 

Divide the students into four groups. (See TH under Forming Groups). 
 

Give two groups the Perspectives #1 paper and the remaining groups the 
Perspectives#2 paper. 
 

Instruct each group to read the situation on their paper and to discuss their 
responses to the questions on the bottom. They should focus on the idea that 
different people hold different perspectives about a situation. 
 

We respond differently to those around us based on our own perspectives of 
them. Have the groups share their responses with the whole class. 
 

Reflection 
In the students’ journals have the students either in small groups or 
individually reflect and record their answers to the following questions: 
Content: Why do some of you see a young girl while others see an old woman? 
Is there a correct way to see the picture? Why is it important to do this 
activity? 
Collaborative: Why do conflicts arise when people ‘see’ things differently? 
How can we best resolve conflicts that are based on different   perceptions? 
Personal: What did you feel towards the students who saw the drawing the 
same way you did and those who saw it differently? How did you feel when you 
discovered the other aspect of the drawing? 
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Accommodating Diversity: 
Opportunities are provided for students who are not visual learners to explore 
the drawings with those who are and thus learn to develop a non-preferred 
learning style. Teachers have an opportunity to group students so that 
different learning styles are accommodated for in each group or to enable 
some students to assist others who may not be able to complete the work on 
their own. Within the grouping, if there are students who are non-readers 
(students on a Secondary Individual Education Plan) make sure that when 
reading is required the others in the group will take the responsibility to do 
this for that student. 
 

Classroom Reinforcement: 
Use the Shoe Print diagram to display in the classroom for student reference. 
Explain that when we seek to communicate effectively, we follow this 
progression. Negotiating meaning is where we assess the situation and respond 
with good decision-making skills which result in positive statements and 
improve communication. 
 

Make a classroom display using a popular brand of runners, reminding people to 
put yourself into other’s shoes. 
 

Follow-Up: Perspective Statements 
In order to be able to understand another person's perspective, it is good to 
try to put yourself into their shoes to see the situation through their eyes. 
Have a set of Perspective Statements placed in a container. Invite students to 
take turns selecting a statement, reading it to the class and responding. The 
class as a whole should speculate on why the person may be acting this way 
(remembering Maslow's Hierarchy of Needs and what they have learned about 
personality responses). Positive, empathetic responses to events help students 
improve their control over the situation and negotiate a middle ground from 
where they can build a relationship with the people involved. 
 

Assessment 
Student: Students can use this same sheet as a personal assessment tool in 
addition to the self-assessment activities provided in the Student journal. 
 

Teacher: Make sure that you are using observation techniques to assess 
students while they are taking part in small group activities. You may assess 
students using the Assessing Active Listening sheet provided. 
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Perception 
 

 
This page may be duplicated for classroom use. 
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  Footprint Captions: 
 
1. Our knowledge 
2. Our feelings 
3. Our perspective 
4. New information 
5. Their knowledge 
6. Their perspective 
7. Our response 
8. Their reaction 
9. Negotiating for meaning 
10. Positive statements 
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Perspectives # 1 & 2 

 
 
Perspective #1: 
Joe and Panikpak both work for an Inuktitut/Inuinnaqtun translation company. They often tease each 
other about who can work better and faster. Their boss, John, asks Joe to edit a manuscript for one of 
their authors, whose name is Dr. Elizabeth Coop. Dr. Coop is a well-known mathematician who is 
developing a strategy for financial management for the government. 
 
The document contains a lot of mathematical statements which have to be typed and a lot of difficult 
words which have no real equivalents in translation. To complicate matters, Dr. 
Coop has used handwritten notes in the margins of the work to make additions and changes. Her 
handwriting is terrible and the notes are full of technical words that Joe does not fully understand. He 
has to look up the word meanings to try to understand the words before he can attempt to translate 
them. Some words seem to make no sense at all. Then he must search through the dictionary trying to 
find the word that might fit according to the very messy handwriting. 
 
To top it all off, Joe’s computer has been seizing on him because it is short of memory. He has told his 
boss this, but nothing has been done. Still, Joe is working very hard to get the document finished on 
time. 
 
One morning, Panikpak looks over at Joe and says, “You’re not still working on that Coop document are 
you? Why is it taking so long?” Then John walks in and says, “Joe, I have other work for you to do. If you 
can’t finish that document today, you’ll have to take this new work to do on the weekend.” Then 
Dr. Coop calls to say that the document is to be reviewed by Cabinet next week and she needs it for the 
weekend so she can make some small changes before then. 
 
If you were Joe, what would you say to each of these people? 
 
Perspective #2: 

Doreen and Arlene are lab technicians at the Regional Health Facility. They are both new at their jobs 
and don’t know each other well. One day, their boss, Dr. Qamaniq, asks them to do a rush analysis of a 
blood sample. 
 
Doreen conducts the tests which indicate that the patient has cancer. As she finishes writing her 
report, Arlene comes over to ask, “What did you find?” Dr. Qamaniq also phones to ask for the results. A 
short time later the patient calls demanding to know what the results were. 
 
If you were Doreen, what would you say to each of these people? 
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Perspective Statements 
--------------------------------------------------------------------------- 
1. You are walking into school. You are already a little late for 

class. Just inside the door you see a student sitting on a bench 
crying.  
What do you do? 

--------------------------------------------------------------------------- 
2. You are at the arcade with a group of friends. Standing alone by 

himself is a new person in town whom you do not know. After 
about 10 minutes, you notice that the person is still there 
standing by himself.  
What do you do? 

--------------------------------------------------------------------------- 
3. You are at a soccer tournament. There is a lot of cheering going 

on. After the first half, a person you know only slightly is making 
loud and rude comments about the visiting team. The people 
around her all leave. You are walking by and she insults you for 
no apparent reason.  
What do you do? 

--------------------------------------------------------------------------- 
4. You are sitting in a class where students are making mean 

comments about another student. The student is obviously being 
hurt by these comments. He looks straight at you.  
What do you do? 

--------------------------------------------------------------------------- 
5. There is a person in your class who has bothered the teacher 

and other class members since the beginning of the year. He is 
very immature and annoying and is always disrupting what is 
going on. Today he comes over and hangs over your desk.  
What do you say? 

--------------------------------------------------------------------------- 
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------------------------------------------------------------------------------ 
6. A group of girls are working on a class assignment. They have 

been at it for a couple of days while you were away sick. The 
teacher has assigned you to their group, but when you go over to 
them, one girl says, “Why don’t you just get lost? We don’t want 
you here.”  
What do you say? 

------------------------------------------------------------------------------ 
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Assessing Your Own Active Listening1 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 

Put a check in the box that describes your active listening in the group. 
• __ I looked at the speaker. 
Always    Most of the time       Some of the time       Never  
 
• __ I thought about and tried to understand what the speaker was 

saying. 
Always    Most of the time       Some of the time       Never  
 
• __ I focused on the speaker and stopped doing other things. 
Always    Most of the time       Some of the time       Never  
 
• __ I encouraged the speaker with non-verbal cues (nodding, smiling). 
Always    Most of the time       Some of the time       Never  
 
• __ I showed appreciation for others’ ideas. 
Always    Most of the time       Some of the time       Never  
 
• __ I recalled relevant information. 
Always    Most of the time       Some of the time       Never  

 
• __ I clarified ideas. 
Always    Most of the time       Some of the time       Never  
 
• __ I provided feedback. 
Always    Most of the time       Some of the time       Never  
 
• __ I asked relevant questions. 
Always    Most of the time       Some of the time       Never  

 
Next time, I will try to improve my group participation by 
_______________________________________________________________________ 

_______________________________________________________________________ 

 

Vocabulary Box 
relevant – related to what you are talking about or doing 
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Unit 2: Active Communication 
 

Learning Competency: Students will use active listening, co-orientation 
relationships and evaluative feedback. 
 

Opener: Milling to Music 
Choose music that is popular with the students and set it up on a CD or tape 
recorder so that you can start and stop it. Have the students walk around the 
room at will while the music is playing. They should make eye contact with 
everyone they pass and acknowledge them in some way, for example, a nod, 
hello, a wink. When you stop the music have them pair up with whomever they 
have eye contact with at that moment or the person nearest them. Give each 
student two to three minutes to discuss: 
1. What song means the most to you? Why? 

Repeat the process, introducing a new topic of discussion for each pairing. 
2. What do you like most about yourself? Why? 
3. What was your most significant childhood experience? 
 

Connector: Talking about Personal Things 

Now have the students form two larger groups and share their responses to 
the following questions: 
 

1) During the Opener, did your impression of these people change based on 
what you heard? 
Why? 
Self-disclosure is the sharing of something that is very personal. 
Discuss with the group how our feelings about other people may change as a 
result of their self-disclosure. 
 

2) Did you want to respond by sharing something personal about yourself? 
It is human to want to retain balance in our relationships. When someone 
shares with us, we most often feel the need to reciprocate. 
 
 
 
 
 

 

 

Vocabulary Box 
self-disclosure - is the sharing of something that is very personal. 
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When we talk about things that affect us personally, we tend to begin by: 
1. Self-Listening – thinking about our own responses first. 
2. Listening for Information – considering facts and details 
3. Listening for Hearing – considering feelings, emotions, influencing 

factors, both ours and theirs. 
 

Activity: Co-Orientation Statements  
By listening to others empathetically, we enter into a co-orientation 
relationship. 
 

Co-orientation is a conscious acceptance and agreement that the common 
expectations are ones shared in the relationship. Self-disclosure requires 
another person who is trusted, supportive, accepting and responsive. Have the 
students work with a partner of their choice using the Co-Orientation 
Statements in their journal to practise responding to difficult situations using 
co-orientation expectations. They should take turns responding to the Co-
Orientation Statements one at a time.  
 

Evaluative feedback requires a person letting another person know how they 
feel about the responses the other has made to them and to explain this to 
their partner. This kind of feedback is very important in order to come to 
understand one another. As one person responds to the statement, the other 
should practice giving evaluative feedback by telling how the response made 
them feel. The teacher needs to model this for the students asking one 
student to participate and the teacher demonstrating what to do when giving 
evaluative feedback. 
 

Students should switch roles with each statement so that both have the 
opportunity to respond and give feedback. 
 
 
 
 
 

Reflection 
In their journals, have students write an acrostic poem using the word 
TRUST, explaining what trust really means to them. Model an example 
such as: 
 

T---trying to understand, trying to hear 

Vocabulary Box 
co-orientation – holding common expectations about the relationship we have (co = with 
or together) 
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R---responding from perspective to perspective 
U---using feeling to colour and communicate 
S---something that comes from myself 
T---to you 
 

Or you may want to do one together on chart paper. 
 

Accommodating Diversity: 
Develop ‘Milling to Music’ questions appropriate for your students; have a 
student work the tape recorder/CD player.  
 

With the paired activity in the Connector, it may be necessary to pair a 
student with the teacher or a Student Support Assistant (SSA) to ensure 
that they can do as much of the activity as possible. The activity can be 
modified to allow all the co-orientation statements to be read by the teacher, 
SSA or a suitable student who could assist with this. You may care to develop 
co-orientation statements that reflect the issues of your students or you 
might ask students to suggest some. 
 

With the acrostic poem, students who would find the writing activity 
challenging, could draw a picture, choose a song that they feel demonstrates 
the ideas they hold for trust, dictate a poem, tell a personal experience that 
shows when the student trusted another. 
 

For more information on effective communication, please go to Appendix A. 
Depending on your class, you may choose to use this information with your 
students.  
 

Classroom Reinforcement: 
Display the definition for co-orientation: trust, share, respond or have 
students make their own co-orientation poster. 
. 

Follow-Up: Discussions 
Divide the students into four groups (see TH under Forming Groups). 
Have cards available for each member of the group. 
 

One member in each group will receive a card with an X on it. The instructions 
for this student will be different than for the others. Make sure there is only 
one X card per group so that communication is not completely shut down. 
(Teachers may want to manipulate who actually receives this card.) All the 
other cards will have an O. The members are not to show their cards to each 
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other until after the activity. After each activity session, the cards are to be 
collected and a new set distributed. 
The teacher gives out the discussion topic orally for the activity session as 
provided on the Discussion Topics page. 
 

Assessment 
Student: Students may use the Assessing Active Listening Sheet as a 
personal assessment tool or to do a group assessment. If a criteria sheet has 
been made for evaluative feedback, then having the students assess their own 
ability could be done by making a student copy with a self-assessment section 
that says ‘met’ and ‘not yet met’ with a comment section that allows them to 
comment on what they noticed.  
 

Teacher: Evaluative feedback is one of the tasks given to the students. To 
help them figure out what is required it would be helpful to develop a set of 
criteria that relate to effective evaluative feedback. This could be done by 
brainstorming with the students what they appreciate and find useful about 
feedback they get from others. The brainstormed list could be rearranged 
into categories of similar ideas. Once this is done the ideas that fit together 
could be given a heading that summarizes all the ideas in that category. A 
feedback chart could be displayed that shows what the various categories are 
and the details (brainstormed items in each category). Students can be asked 
to use this when they give evaluative feedback to their partners. The teacher 
can also model this when responding to the students’ work. It would be helpful 
for the teacher to make note of comments given (as much as possible) to see 
if the descriptive feedback does result in changes in how students interact. 
For more information on descriptive feedback, refer to the assessment 
resources provided with the Ilitaunnikuliriniq binder. 
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Co-Orientation Statements 

 ---------------------------------------------------------------------------------------- 
 

1. You work with a friend after school. Some of her mannerisms and habits are becoming 
very irritating. More and more you try to avoid the person. Finally you say... 

 
 ---------------------------------------------------------------------------------------- 
 
2. In a moment of weakness you tell a friend’s secret. Your friend finds out and 

confronts you. You respond... 
 

 ---------------------------------------------------------------------------------------- 
 

3. You have a friend who never seems to have time for you anymore. You tell him about it. 
He says... 

 
 ---------------------------------------------------------------------------------------- 

 
4. Your friend is mad at you because you said you would pick him up and you never 

showed. You tell him he is overreacting. He says... 
 

 ---------------------------------------------------------------------------------------- 
 

5. You and your best friend have had a disagreement. Now she is ignoring you. You decide 
to ignore her back, but finally you say... 

 
 ---------------------------------------------------------------------------------------- 

 
6. Your best friend gets involved with something illegal that you believe will lead to 

serious trouble. You tell her... 
 

 ---------------------------------------------------------------------------------------- 
 

7. You have made arrangements to go with a friend to discuss a serious concern of 
his/hers with a teacher. When it is time to go, the friend chickens out. You say... 

 
 ---------------------------------------------------------------------------------------- 

 
8. Your friend was acting up in school and got both of you into trouble. You do not 

appreciate the behaviour. You say... 
 
 ---------------------------------------------------------------------------------------- 

9. You’re pregnant. You tell your boyfriend. Your boyfriend denies it and says the baby is 
not his. You say ... 

 
 ---------------------------------------------------------------------------------------- 
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Activity Session #1 
Discussion topic: How can we be good friends to others? Everyone in the group 
is to discuss this topic and follow the instructions on his/her card. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

O card: Talk about the 
assigned topic and try to 
make positive comments 
which will move the 
discussion forward. 

X card: Talk about the assigned 
topic, but what you say should 
be completely different from 
what anyone else has already 
said. 
It should be as if you didn’t 

O card: Talk about the 
assigned topic and try to 
make positive comments 
which will move the 
discussion forward. 

O card: Talk about the 
assigned topic and try to 
make positive comments 
which will move the 
discussion forward. 

O card: Talk about the 
assigned topic and try to 
make positive comments 
which will move the 
discussion forward. 

O card: Talk about the 
assigned topic and try to 
make positive comments 
which will move the 
discussion forward. 

O card: Talk about the 
assigned topic and try to 
make positive comments 
which will move the 
discussion forward. 

O card: Talk about the 
assigned topic and try to 
make positive comments 
which will move the 
discussion forward. 
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Activity Session #2 
Discussion topic: What needs improving in our school? Everyone in the group is 
to discuss this topic and follow the instructions on his/her card. 
 
 
 
 
 
 
 
 
 

X card: Talk about the assigned 
topic, but change the topic to 
something that focuses on 
yourself or what you find 
interesting. Use a lot of “I” and 
“my” statements. 

O card: Talk about the 
assigned topic and try to 
make positive comments 
which will move the 
discussion forward. 

O card: Talk about the 
assigned topic and try to 
make positive comments 
which will move the 
discussion forward. 

O card: Talk about the 
assigned topic and try to 
make positive comments 
which will move the 
discussion forward. 

O card: Talk about the 
assigned topic and try to 
make positive comments 
which will move the 
discussion forward. 

O card: Talk about the 
assigned topic and try to 
make positive comments 
which will move the 
discussion forward. 

O card: Talk about the 
assigned topic and try to 
make positive comments 
which will move the 
discussion forward. 

O card: Talk about the 
assigned topic and try to 
make positive comments 
which will move the 
discussion forward. 
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Activity Session #3 
Discussion topic: How should we deal with angry people? Everyone in the group 
is to discuss this topic and follow the instructions on his/her card. 
 
 
 
 
 
 
 
 
 

O card: Talk about the 
assigned topic and try to 
make positive comments 
which will move the 
discussion forward. 

X card: Talk about the assigned 
topic, but before you discuss 
anything new, restate what the 
last person has said- “I heard__ 
say that __ and I agree, but I 
was also thinking __ .” 

O card: Talk about the 
assigned topic and try to 
make positive comments 
which will move the 
discussion forward. 

O card: Talk about the 
assigned topic and try to 
make positive comments 
which will move the 
discussion forward. 

O card: Talk about the 
assigned topic and try to 
make positive comments 
which will move the 
discussion forward. 

O card: Talk about the 
assigned topic and try to 
make positive comments 
which will move the 
discussion forward. 

O card: Talk about the 
assigned topic and try to 
make positive comments 
which will move the 
discussion forward. 

O card: Talk about the 
assigned topic and try to 
make positive comments 
which will move the 
discussion forward. 
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Discussion Topics Page 
---------------------------------------------------------------------------------------- 
Activity session #1-  
Discussion topic: How can we be good friends to others? Everyone in the group 
is to discuss this topic and follow the instructions on his/her card. 
 
Cards for session #1- 
O cards: Talk about the assigned topic and try to make positive comments 
which will move the discussion forward. 
 
X card: Talk about the assigned topic, but what you say should be completely 
different from what anyone else has already said. It should be as if you didn’t 
hear what they were saying. 
---------------------------------------------------------------------------------------- 
Activity session #2- 
Discussion Topic: What needs improving in our school? Everyone in the group is 
to discuss this topic and follow the instructions on his/her card. 
 
Cards for session #2- 
O cards: Talk about the assigned topic and try to make positive comments 
which will move the discussion forward. 
 
X card: Talk about the assigned topic, but change the topic to something that 
focuses on yourself or what you find interesting. Use a lot of “I” and “my” 
statements. 
---------------------------------------------------------------------------------------- 
Activity session #3- 
Discussion topic: How should we deal with angry people? Everyone in the group 
is to discuss this topic and follow the instructions on his/her card. 
 
Cards for session #3- 
O cards: Talk about the assigned topic and try to make positive comments 
which will move the discussion forward. 
 
X card: Talk about the assigned topic, but before you discuss anything new, 
restate what the last person has said- “I heard __ say that __ and I agree, 
but I was also thinking __. 
---------------------------------------------------------------------------------------- 
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After each session have the students discuss how it felt when- 
1) they weren’t being listened to or feel like they weren’t part of the 
    conversation. 
2) their views were seen as less or more important that other people’s. 
3) their statements were affirmed by another person. 
 
 
Reflection 
 
Think about the concept of "TRUST". Your teacher has demonstrated how to 
write an acrostic poem. Now it's your turn to try your hand at a bit of poetry. 
Have fun with it. Who knows where it will take you! 
T___________________ 
R___________________ 
U___________________ 
S___________________ 
T___________________ 

Sample of Checklist2 
 
 
Name: 
________________________________ 

 
Date: _____________ 
 

 
Title of 
Module:______________________________________________________
______ 
 

 

 

Criteria for 
1.1 Negotiate and manage 

interaction 

 
Met 

 
Not yet met 

 
I noticed 

1.1.1 Initiating conversations    

1.1.2 Maintaining 
conversations 

   

1.1.3 Exchanging information    

1.1.4 Making a personal 
contribution 
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Criteria for 
1.5 Interact with others 

in culturally 
appropriate way 

   

1.5.1 Choosing appropriate 
intonation for meaning 

   

1.5.2 Using appropriate 
language in different settings 

   

1.5.3 Using appropriate non-
verbal messages 

   

1.5.4 Choosing appropriate 
words 
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Assessing Your Group's Active Listening3 
 
 
 
 
Group Members’ Names  
 
 
 

        

 

Looked at the speaker 
 

        

 

Thought about and tried to 
understand what the speaker was 
saying 
 

        

 

Focused on the speaker and 
stopped doing other things 
 

        

 

Encouraged the speaker with non-
verbal cues 
 

        

 

Showed appreciation for other’s 
ideas 
 

        

 

Recalled relevant information 
 

        

 

Clarified ideas 
 

        

 

Provided feedback 
 

        

 
Asked relevant questions 
 

        

 

Our group can work more effectively next time by: 
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Unit 3: Taking Personal Responsibility 
 

Learning Competency: Students will identify and take responsibility for 
personal achievements and failures. 
 

Opener: Episode Sharing 
Have the students form a community circle. Have the students work with a 
partner – a student sitting next to them. Give each pair an episode to discuss 
(found at the end of this unit). They should try to decide what the person in 
the episode is assuming and how this assumption influences his/her feelings. 
Allow each pair to share their episode with the class. Explain that taking 
responsibility for ourselves means taking responsibility for our feelings. People 
often assume things about others without checking out if that is truly what 
the others understand, feel or believe. The discussion could allow students to 
share what they could do in different situations to ensure they are not 
jumping to assumptions. 
 

Connector: A Funeral for Put-Downsiv 
Give each student a slip of paper. Have students write a hurtful put-down 
remark or behaviour they say to themselves when they do something wrong or 
make a mistake. They should not put their name on the slip of paper. Have 
them put the slips of paper in a box. Once all have put their put-downs in the 
box, the teacher can read a few of the slips to the class.  
 

Invite the students to share how they felt when they had others say these 
things about themselves. Whether we hear others saying these things to us or 
say them to ourselves they are hurtful put-downs.  
 

Take the class outside and light a fire within a metal wastebasket or trashcan 
(let the principal know beforehand to be sure the site chosen is private, yet 
secure). Throw the box of slips into the fire. You could also bury the slips, put 
them in the dumpster, or shred them in a paper shredder if you are not 
comfortable with lighting a fire. 
 

Ask the students what they could do to help each other keep the painful 
statements dead. 
 
Activity: The Glad Game 
In the movie Pollyanna, people were encouraged to play the Glad 
Game. Divide the students into groups of three (see TH under Forming 
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Groups). Each group should play the Glad Game. Using the sentence starters in 
their journals, each student will get a chance to ask the questions, respond to 
questions and record answers for another group member. Have the members 
of each group label off themselves as A, B and C. The A’s will be the first to 
answer the questions. The B’s will first ask the A’s the questions and the C’s 
will write the responses in A’s journal. Once all the A questions have been 
asked, then it is B’s turn to answer. This time the C member will ask the 
questions and the A member will write B’s answers in B’s journal. Finally, C will 
answer with A asking and B writing. Before starting the game, make sure your 
students are familiar with the term ‘depression’ as an emotion of feeling down 
and unhappy. 
 

Reflection 
Content: Depression, worry and anger are all thought of as ‘negative’ feelings. 
This exercise suggests you can control your reaction to these through thinking 
and acting differently. What do you think about this? How will this be helpful 
to you? 
Collaborative: What similarities did you notice amongst the other members of 
your group in terms of assumptions? 
Personal: What was it like trying to change your attitude? 
Did you notice a change in your own feelings when asked to think positively as 
opposed to thinking negatively? 
 

Accommodating Diversity: 
Make sure during the Episode sharing that students are grouped so that if 
reading is an issue, one student is designated, and capable of being the reader 
for the pair. 
 

In the Glad Game, make it work for a team that may have a student who is not 
able to read and/or write the responses either by having four members of 
that group and have the student who is unable to read or write answer 
questions related to frustration as the emotion, using the same type of 
questions as the others, but in this case ask others to repeat being the 
questioner and the writer for this student. If your students are shy, ask them 
to think of a friend who has been in this situation. 
 

Classroom Reinforcement: 
Make a display either using pictures taken when the Funeral for Put-Downs 
was carried out or using illustrations students made to accompany this. 
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Another poster that would work is one illustrating the glass half-full/half-
empty metaphor. 
 

Follow-Up: 
We often create a negative situation by not expressing our feelings honestly. 
Have students work with a partner by changing the Dishonest Feelings 
statements listed in their journals to more honest statements. Students will 
have to project the other person's perspective by imagining that they are the 
person and explaining the feelings which lie behind these statements. For 
example, we may say, You're always late!, when what we would really like to 
express is, I feel that I'm not important to you when I always have to wait for 
you to show up. 
 

Assessment 
Student: In the Student journal students should complete the checklist 
My Participation in Group Work. 
 
Teacher: Notice how students participate in these activities, keeping notes as 
to how they interact with others and work independently. You should provide 
descriptive feedback on how they demonstrate active listening and personal 
responsibility. 
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Episode Sharing 
 

Taking responsibility for ourselves means taking responsibility for our feelings. You will be 
working with a partner for this activity. 
 
Your teacher will give you one of the episodes below to discuss with your partner. Together 
with your partner, try to decide what the person in the episode is assuming and how this 
assumption influences his or her feelings. You might like to jot down some notes. 
 
You will be asked to share your episode with the class. 
 

Episodes 
--------------------------------------------------------------------------- 
1. Uluuta likes to have everything neat and in order. She has to 
share a locker with another student who is very messy. Every time 
Uluuta opens her locker, she finds some new mess to deal with. 
Uluuta is becoming increasingly angry with her locker mate and is 
very short with her when she has to speak to her. She is always 
thinking that the situation is very unfair. “Why did she get stuck 
with a slob for a locker mate?” 
 

 
 
--------------------------------------------------------------------------- 
2. Aaron has been given the responsibility for producing the budget 
for the graduation ceremonies and dance. He has to cost 
everything out so that the students will know how much money they 
have to raise and how much they will have to pay for tickets. The 
responsibility scares Aaron. When people ask him about it, he 
responds irritably, “I’ll do it next week, I don’t have time now!” 
--------------------------------------------------------------------------- 
3. Ukalik was walking to school. He passed a group of people and 
said hello, but they never responded. Ukalik became quite 
depressed thinking that no one really liked him. 
--------------------------------------------------------------------------- 

Vocabulary Box 
short – abrupt, almost rude, saying as little as possible 
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4. Lena has a lot of trouble with her homework. She is afraid that 
she just can’t get it right. She goes to the teacher for help with 
every question. When a weekend homework assignment is given, 
Lena screams, “You can’t expect me to do this!” 
--------------------------------------------------------------------------- 
5. Siksik received a report he’d written for his social studies 
teacher. Taking one look at it, he became depressed by all the red 
correction marks all over it. He threw it down on the table and 
said, “I can never get anything right!” 
--------------------------------------------------------------------------- 
6. Niivi is always insulting people. She always finds nasty things to 
say, even though she might not really mean them. Her teachers 
have told her not to use a mean tone and to stop making negative 
comments about others in school. “This is the way I am, I can’t 
change just because you don’t like me.” She responds. 
--------------------------------------------------------------------------- 
7. A student has been sent to the office for being late for class. 
The administrator doesn’t want to hear any excuses. “You broke 
the rule and now you can suffer the consequences.” 
--------------------------------------------------------------------------- 
8. Jack is a quiet person and a good listener. His friends all come to 
him with their problems. Often Jack spends a lot of time thinking 
about these things and worrying for his friends. He becomes 
depressed by the worries his friends have. 
--------------------------------------------------------------------------- 
 
Notes: 
__________________________________________________ 
_______________________________________
_______________________________________
_______________________________________ 
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The Glad Game 

 
Every student has a turn to respond. Each member completes the following sentences: 
A. 
1. What depresses me is... 
2. When I get depressed I... 
3. I allow these things to depress me because... 
4. I can change this attitude by... 
5. Next time I will be glad about... 
B. 
1. The things I worry about are... 
2. What do I do when I get worried is... 
3. The assumptions I am making that cause me to worry are... 
4. I can change this attitude by... 
5. Next time I will be glad about... 
C. 
1. The things I get angry about are... 
2. What I do when I get angry is... 
3. The assumptions I am making that cause me to get angry are... 
4. I can change this attitude by... 
5. Next time I will be glad about... 

Dishonest Feelings 
 

 
We often create a negative situation by not expressing our feelings honestly. Work with a 
partner and change the statements listed below to 'I statements' so that they are more 
honest statements. 
 
Discuss with each other what you think the feelings are that lie behind these statements. For 
example, we might say, "You're always late!" when what we would really like to express is, "I 
feel that I'm not important to you when I always have to wait for you to show up." 
 
1. A girl shouts at her boyfriend, “Why can’t you ever be any place on time?” 
__________________________________________________________________ 
2. A person in the group who was talking a lot is suddenly silent. 
__________________________________________________________________ 
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3. Sally abruptly changes the subject after Ann makes a comment. 
__________________________________________________________________ 
4. A boy tells his parents. “You shouldn’t have bought me such an expensive gift.” 
__________________________________________________________________ 
5. A parent says, “Can’t you ever do anything right!” 
__________________________________________________________________ 

Vocabulary Box 
abruptly – suddenly, unexpectedly 
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Assessing Your Supportive Participation in Group Work 
 
Put a check in the box that describes how you supported the members of your 
group. 
 

• I listened actively to group members (looked at the speaker, tried to 
understand what the speaker was saying, focused on the speaker, used non-
verbal cues) 

     Always        Most of the time      Some of the time     Never  
 

• I encouraged others 
     Always        Most of the time      Some of the time     Never  
 

• I showed appreciation for other’s ideas 
     Always        Most of the time      Some of the time     Never  
 

• I helped others understand the task 
     Always        Most of the time      Some of the time     Never  
 

• I recalled relevant information 
     Always        Most of the time      Some of the time     Never  
 

• I clarified ideas 
     Always        Most of the time      Some of the time     Never  
 

• I provided feedback 
     Always        Most of the time      Some of the time     Never  
 

• I asked relevant questions 
     Always        Most of the time      Some of the time     Never  
 

• I disagreed politely (disagreed with ideas, not people) 
     Always        Most of the time      Some of the time     Never  
 

• I shared the workload 
     Always        Most of the time      Some of the time     Never  
 

• I included everyone 
     Always        Most of the time      Some of the time     Never  
 

• Next time I will try to improve my participation by 
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Unit 4: Co-Operative Negotiation 
 

Learning Competency: Students will use conflict negotiation strategies to 
improve interpersonal relationships. 
 

Opener: Conflict Rules 
Explain to the students that most of us have already developed a strategy for 
managing conflicts. We can develop new strategies as we become aware of 
other strategies. However, all conflict negotiations adhere to certain rules. 
These are: 
 

1. Don't hit and run. When there is a conflict, schedule time for 
negotiation. 

2. Don't threaten. Communicate your feelings openly and constructively. 
3. Don't project your feelings onto others. Listen to hear. 
4. Don't demand change. Negotiation is collaborative. 

 

Students should keep these rules in mind during the following activity to see 
why there are rules and which behaviors the rules guard against. 
Have students focus on the positive part of the rules, for example, “When 
there is conflict, negotiate.” 
 

Connector: Experience with Conflict 

Brainstorm with students different conflicts they have been involved in or 
ones they have seen others their age have to deal with. Discuss with the 
students how these incidents which often result in hurt feelings and conflicts 
would have been averted if the four rules above had been adhered to. 
 

Activity: Conflict Scenario  
Divide the students into groups of five. (See TH under Forming 
Groups). If there are extra students, they can take turns in the parent role. 
 

In each group deal out the Conflict Strategy Cards. Tell students to take a 
few minutes to read their conflict strategy type and to imagine how a person 
using this strategy will react in conflict situations. Verbally present the 
students with the Conflict Scenario. Each group tries to resolve the conflict 
according to their character. If there is a "parent' in the group, that person 
can respond to each of the strategies as they are presented. 
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Have students draw a picture of their personal conflict strategy type with 
some examples of ways they have used this approach when facing conflict 
negotiations. 
 

Some people are a hybrid, that is a composite of more than one animal and 
they may be different animals in different situations where they feel more or 
less involved. Consider the "Conflict Personality grid" and a specific situation. 
Ask students to take this into consideration when they draw their picture. 
 

Reflection 
Content: The different conflict strategy cards describe different ways of 
handling conflict. Do you think these cards were all reactions?  
Collaborative:  When you think of your classmates, your friends, your family – 
which animal do you think they are like when dealing with conflict? Pick a 
couple and describe why. 
Personal: What animal do you think you are most like when you deal with 
conflict? If you don’t think any of these animals describe you, pick an animal 
and describe why that animal fits your temperament. If you are a mixture of 
the animals, explain what in each animal suits you. 
 

Accommodating Diversity: 
You may put your group together so that more able students in terms of 
reading, can help others. If this wouldn’t work, then do a type of jigsaw, 
having the home groups decide which group member gets what type of animal 
and add a step by having all the similar animals meet to discuss what their 
specific type would do, giving them the card to use as a base of information, 
but having them share from their own experience. 
 

Classroom Reinforcement: 
Display the conflict rule chart and the conflict characters in the classroom. 
Under the appropriate character hang the words: withdraw, force, smooth, 
compromise, confront. 
 

Follow-Up: Difficult Dialogues 
Divide the students into pairs. Give one partner the Instruction Card A and 
the other partner the Instruction Card B. 
Allow about five minutes for a conversation. Discuss the feelings that were 
evoked from this activity: 
 

1. How easy was it to communicate? 
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2. How did you each feel at the end? 

3. Were you able to find any common ground? 

4. How would you begin a negotiation process with this kind of person? 
 

Assessment 
Student: Complete the Group Work Reflection in their journals. Remind the 
students that a certain number of journal reflection items will be required to 
be handed in for this unit. They can choose which ones are their best, but 
they must have ones to choose between. Asking them to review these regularly 
and not waiting until the end of the unit, allows them to assess their responses 
and give themselves a standard upon which to improve. 
 

Teacher: Continue to provide descriptive feedback on how students are 
meeting the Competencies. It will be important to keep observation charts of 
the students, sometimes choosing to only observe a few students per class. 
Doing this methodically can result in more in-depth information than if one 
tries to observe all students each class. Picking three to five students per 
class to observe, using the register as a means of choosing which ones, ensures 
that those students who seem to disappear during a class are observed equally 
to those who stand out because they demand more attention or are more 
easily remembered for their contribution. 
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Conflict Rules 

 

 

1. Don’t hit and run. When there is conflict, 
schedule time for negotiation. 

 
2. Don’t threaten. Communicate your feelings openly 

and constructively. 
 
3. Don’t project your feeling onto others. Listen to 

hear. 
 
4. Don’t demand change. Negotiation is collaborative. 
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Conflict Scenario 

 
 
 
You are a teacher in this school. You are in your classroom teaching 
a group of students when a parent walks in. The parent is very loud 
and angry and begins to threaten you for not protecting his son 
from a class bully who has been teasing and picking on him. The 
parent thinks that you also pick on his child. He begins to swear 
and call you names. You convince the parent to meet with you in the 
office after school to discuss the problem. 
 
Explain how you will manage the conflict based on your conflict 
strategy card. Discuss how the parent might respond to each 
solution. 
 

 

 



 

Aulajaaqtut 11, Module 1: Taking Ownership                                                         57 

Conflict Strategy Cards: Siksik/Withdrawing Description 

The Siksik (withdrawing) 
Siksiks withdraw into their 
holes to avoid conflict. They 
give up their personal goals and 
relationships. They stay away 
from the issues over which the 
conflict is taking place and 
from the people they are in 
conflict with. Siksiks believe it 
is hopeless to try to resolve 
conflicts. They feel helpless. 
They believe it is easier to 
withdraw (physically and 
psychologically) from the 
conflict than to face it. 

The Siksik (withdrawing) 
Siksiks withdraw into their 
holes to avoid conflict. They 
give up their personal goals and 
relationships. They stay away 
from the issues over which the 
conflict is taking place and 
from the people they are in 
conflict with. Siksiks believe it 
is hopeless to try to resolve 
conflicts. They feel helpless. 
They believe it is easier to 
withdraw (physically and 
psychologically) from the 
conflict than to face it. 

The Siksik (withdrawing) 
Siksiks withdraw into their 
holes to avoid conflict. They 
give up their personal goals and 
relationships. They stay away 
from the issues over which the 
conflict is taking place and 
from the people they are in 
conflict with. Siksiks believe it 
is hopeless to try to resolve 
conflicts. They feel helpless. 
They believe it is easier to 
withdraw (physically and 
psychologically) from the 
conflict than to face it. 

The Siksik (withdrawing) 
Siksiks withdraw into their 
holes to avoid conflict. They 
give up their personal goals and 
relationships. They stay away 
from the issues over which the 
conflict is taking place and 
from the people they are in 
conflict with. Siksiks believe it 
is hopeless to try to resolve 
conflicts. They feel helpless. 
They believe it is easier to 
withdraw (physically and 
psychologically) from the 
conflict than to face it. 
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Conflict Strategy Cards: Wolf/Force Description 

The Wolf (forcing) 
Wolves try to overpower opponents by 
forcing them to accept their solution to 
the conflict. Their goals are highly 
important to them, and the relationship 
is of minor importance. They seek to 
achieve their goals at all costs. They are 
not concerned with the needs of other 
people. They do not care if other people 
like or accept them. Wolves assume that 
conflicts are settled by one person 
winning and the other losing. They want 
to be the winner. 
Winning gives wolves a sense of pride 
and achievement. Losing gives them a 
sense of weakness, inadequacy, and 
failure. They try to win by attacking, 
overpowering, overwhelming, and 
intimidating other people. 
 

The Wolf (forcing) 
Wolves try to overpower opponents by 
forcing them to accept their solution to 
the conflict. Their goals are highly 
important to them, and the relationship 
is of minor importance. They seek to 
achieve their goals at all costs. They are 
not concerned with the needs of other 
people. They do not care if other people 
like or accept them. Wolves assume that 
conflicts are settled by one person 
winning and the other losing. They want 
to be the winner. 
Winning gives wolves a sense of pride 
and achievement. Losing gives them a 
sense of weakness, inadequacy, and 
failure. They try to win by attacking, 
overpowering, overwhelming, and 
intimidating other people. 
 

The Wolf (forcing) 
Wolves try to overpower opponents by 
forcing them to accept their solution to 
the conflict. Their goals are highly 
important to them, and the relationship 
is of minor importance. They seek to 
achieve their goals at all costs. They are 
not concerned with the needs of other 
people. They do not care if other people 
like or accept them. Wolves assume that 
conflicts are settled by one person 
winning and the other losing. They want 
to be the winner. 
Winning gives wolves a sense of pride 
and achievement. Losing gives them a 
sense of weakness, inadequacy, and 
failure. They try to win by attacking, 
overpowering, overwhelming, and 
intimidating other people. 
 

The Wolf (forcing) 
Wolves try to overpower opponents by 
forcing them to accept their solution to 
the conflict. Their goals are highly 
important to them, and the relationship 
is of minor importance. They seek to 
achieve their goals at all costs. They are 
not concerned with the needs of other 
people. They do not care if other people 
like or accept them. Wolves assume that 
conflicts are settled by one person 
winning and the other losing. They want 
to be the winner. 
Winning gives wolves a sense of pride 
and achievement. Losing gives them a 
sense of weakness, inadequacy, and 
failure. They try to win by attacking, 
overpowering, overwhelming, and 
intimidating other people. 
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Conflict Strategy Cards: Covers 
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Conflict Strategy Cards: Puppy/Smoothing Description 

The Puppy (smoothing) 
To puppies, the relationship is of 
great importance, while their goals 
are of little importance. Puppies want 
to be accepted and liked by other 
people. They think that conflict 
should be avoided in favour of 
harmony and believe that conflicts 
cannot be discussed without 
damaging relationships. They are 
afraid that if the conflict continues, 
someone will get hurt and that would 
ruin the relationship. 
 
They give up what they want in order 
to smooth over the conflict so that 
people will like them. 
 

The Puppy (smoothing) 
To puppies, the relationship is of 
great importance, while their goals 
are of little importance. Puppies want 
to be accepted and liked by other 
people. They think that conflict 
should be avoided in favour of 
harmony and believe that conflicts 
cannot be discussed without 
damaging relationships. They are 
afraid that if the conflict continues, 
someone will get hurt and that would 
ruin the relationship. 
 
They give up what they want in order 
to smooth over the conflict so that 
people will like them. 
 

The Puppy (smoothing) 
To puppies, the relationship is of 
great importance, while their goals 
are of little importance. Puppies want 
to be accepted and liked by other 
people. They think that conflict 
should be avoided in favour of 
harmony and believe that conflicts 
cannot be discussed without 
damaging relationships. They are 
afraid that if the conflict continues, 
someone will get hurt and that would 
ruin the relationship. 
 
They give up what they want in order 
to smooth over the conflict so that 
people will like them. 
 

The Puppy (smoothing) 
To puppies, the relationship is of 
great importance, while their goals 
are of little importance. Puppies want 
to be accepted and liked by other 
people. They think that conflict 
should be avoided in favour of 
harmony and believe that conflicts 
cannot be discussed without 
damaging relationships. They are 
afraid that if the conflict continues, 
someone will get hurt and that would 
ruin the relationship. 
 
They give up what they want in order 
to smooth over the conflict so that 
people will like them. 
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Conflict Strategy Cards: Covers 

 
 
 

 
 

 
 
 

 
 
 



 

Aulajaaqtut 11, Module 1: Taking Ownership                                                         63 

Conflict Strategy Cards: Owl/Confronting Description 

The Owl (confronting) 
Owls highly value their own goals and 
relationships. They view conflicts as 
problems to be solved and seek a 
solution that achieves both their own 
goals and the goals of others. Owls 
see conflicts as improving 
relationships by reducing tensions. 
They try to begin a discussion that 
identifies the conflict as a problem.  
 
By seeking solutions that satisfy 
both themselves and the other 
person, owls are not satisfied until 
the tensions and negative feelings 
have been fully resolved. 
 
 

The Owl (confronting) 
Owls highly value their own goals and 
relationships. They view conflicts as 
problems to be solved and seek a 
solution that achieves both their own 
goals and the goals of others. Owls 
see conflicts as improving 
relationships by reducing tensions. 
They try to begin a discussion that 
identifies the conflict as a problem.  
 
By seeking solutions that satisfy 
both themselves and the other 
person, owls are not satisfied until 
the tensions and negative feelings 
have been fully resolved. 
 
 

The Owl (confronting) 
Owls highly value their own goals and 
relationships. They view conflicts as 
problems to be solved and seek a 
solution that achieves both their own 
goals and the goals of others. Owls 
see conflicts as improving 
relationships by reducing tensions. 
They try to begin a discussion that 
identifies the conflict as a problem.  
 
By seeking solutions that satisfy 
both themselves and the other 
person, owls are not satisfied until 
the tensions and negative feelings 
have been fully resolved. 
 
 

The Owl (confronting) 
Owls highly value their own goals and 
relationships. They view conflicts as 
problems to be solved and seek a 
solution that achieves both their own 
goals and the goals of others. Owls 
see conflicts as improving 
relationships by reducing tensions. 
They try to begin a discussion that 
identifies the conflict as a problem.  
 
By seeking solutions that satisfy 
both themselves and the other 
person, owls are not satisfied until 
the tensions and negative feelings 
have been fully resolved. 
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Conflict Strategy Cards: Covers 
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Conflict Strategy Cards: Fox/Compromising Description 

The Fox (compromising) 
Foxes are moderately 
concerned with their own goals 
and about their relationships 
with other people. Foxes seek a 
compromise. They give up part 
of their goals and persuade the 
other person in a conflict to 
give up part of their goals. They 
seek a solution to conflict 
where both sides gain 
something - the middle ground 
between the two extremes. 
They want agreement for the 
common good. 
 

The Fox (compromising) 
Foxes are moderately 
concerned with their own goals 
and about their relationships 
with other people. Foxes seek a 
compromise. They give up part 
of their goals and persuade the 
other person in a conflict to 
give up part of their goals. They 
seek a solution to conflict 
where both sides gain 
something - the middle ground 
between the two extremes. 
They want agreement for the 
common good. 
 

The Fox (compromising) 
Foxes are moderately 
concerned with their own goals 
and about their relationships 
with other people. Foxes seek a 
compromise. They give up part 
of their goals and persuade the 
other person in a conflict to 
give up part of their goals. They 
seek a solution to conflict 
where both sides gain 
something - the middle ground 
between the two extremes. 
They want agreement for the 
common good. 
 

The Fox (compromising) 
Foxes are moderately 
concerned with their own goals 
and about their relationships 
with other people. Foxes seek a 
compromise. They give up part 
of their goals and persuade the 
other person in a conflict to 
give up part of their goals. They 
seek a solution to conflict 
where both sides gain 
something - the middle ground 
between the two extremes. 
They want agreement for the 
common good. 
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Conflict Strategy Cards: Covers 
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Conflict Personality Grid 
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Instructions A & B 
--------------------------------------------------------------------------- 

 
Instruction A: Do not share these instructions with the other person in 
your pair. Your task for the next 5 minutes is to talk as positively and as 
warmly as you can to the other person. Say only positive and friendly things, 
showing especially that you want to co-operate and work effectively with this 
person. Concentrate on the other person; don’t talk about yourself. Keep the 
conversation moving along quickly. You speak first. 
--------------------------------------------------------------------------- 

 
Instruction B: Do not share these instructions with the other person in 
your pair. The other person will speak first. Your task for the next 5 minutes 
is to talk with the other person in a way which shows your distrust in him/her. 
Whatever the other person says, say something in return that communicates 
distrust, suspicion, disinterest, or contradiction. Talk only about the things 
that the other person talks about; avoid bringing up any new topics. Try not to 
help the other person out in any way. For example, should the other person say 
“I like that shirt you’re wearing” you could reply, “It’s ugly. I hate this old 
thing. Why are you trying to compliment my shirt?” 
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Group Work Reflection5 
 

 1. Give two examples from your work that show that you and your group were 
on task. 
 

 

   

   

   
 2. If your work was off task, tell what happened. 

 
 

   

   

   
 3. What did you or your group do to get back on task? Did it work? 

 
 

   
   
   
 4. How would you rate your group’s work today? 

 
 

   Great! Right on task! On task most of the time Off task most of the time 
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Unit 5: Risk Taking 
 

Learning Competency: Students will distinguish between planned and 
unhealthy risk taking. 
 

Opener: Killer Whales 
Have as many students as possible stand on a bench or in a marked area. 
They are told that they are in a small boat and that there are killer whales 
circling around them in the water. If any of them fall in, the killer whales will 
get them and they will die. Their task is to line themselves up in order of 
height, or by birthdates, or any other order appropriate for your students. 
 

Discuss with students what was learned by this exercise (about trust, 
dependability, risk-taking). 
 

Connector: ‘Writes of Passage Program’ 

Share the Real School Alternative Program, “Writes of Passage” with your 
students. Explain to the students that this program was set up to assist ‘at-
risk’ students by providing them with opportunities to work on self-esteem 
issues and risk taking. After discussing the program with a focus on the 
excursions that the students go on, put the students in groups, provide them 
with chart paper, and ask each group to design a three day excursion that 
they feel would improve ‘at risk’ youth in their community to develop their 
self-esteem and participate in healthy risk-taking activities rather than ones 
that put them more at risk. Make sure each group has a leader/facilitator who 
can ensure everyone in the group participates, a recorder and a presenter. 
Give the groups 15 minutes to plan this and then share their results.  
 

Activity:  The Risk Game 
Have the classroom already organized for the students to play the Risk Game. 
To play, you will need three small balls or bean bags and a bucket or garbage 
can for each group. Decide on how many groups to run based on the number of 
students you have and the space available in your classroom or hallway. In 
front of the bucket have masking tape markers on the floor. The first marker 
should be one metre away from the bucket. On the tape write One Point. The 
second marker should be about two metres away and on that tape write Three 
Points. The next marker should be about two and a half metres away and on 
the tape write Five Points. The final marker should be three metres away and 
the tape should read Ten Points. The object of the game is to collect as many 
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points as possible for the three throws. Students can choose where to stand 
to throw the ball. 
 

After the game, discuss as a group what factors influenced their decisions. 
For example, did the performance of others affect your decision? 
Did an early high score influence decisions? 
Did personal performance in one spot influence you? 
How do we decide when we have to take a risk? 
 

Present the following quotations to the class. You may want to divide the class 
into two groups and have each group discuss one quotation: 
 

We pay a heavy price for our fear of failure. It is a powerful 
obstacle to growth. It assures the progressive narrowing of the 
personality and prevents exploration and experimentation. There is 
no learning without some difficulty and fumbling. If you want to 
keep on learning, you must keep on risking failure - all your life. It's 
as simple as that. 

John Gardner 
 

We fear things that we need not fear. We draw boundaries around 
areas of our life and decide that we can't go past them. And as long 
as we believe these false assumptions, we'll stay within their 
artificial boundaries and lose whatever experiences we might have 
found outside them 

Stephen Covey 
 

As part of these discussions, try to identify factors, personal and societal, 
which promote risk taking. There is a place in the student journals for 
individual reflections on these quotations. Responses could be done in writing, 
illustrations or by attaching a digital/scanned picture. 
 

Reflection 
Content: From the activities and discussions in this unit, what have you 
learned about ‘risk taking’ that you hadn’t realized before? 
Collaborative: Why is it that when people are in groups they are usually willing 
to take more risks than they would if they were all by themselves?  
Personal: Rate yourself as to risk taking. What are some healthy risks that 
you have taken? What are some unhealthy risks that you are pressured to 
take? 
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Accommodating Diversity: 
You may want to encourage some of your students to write something about an 
experience they had that challenged them in terms of risk-taking. These 
pieces could be submitted to the Stephen King website with a note that you 
used the “Real School” homepage as a discussion motivator. Some of these 
students may be readers of Steven King novels and may be able to identify 
risk-taking incidents in the plots that assist the hero or work against him or 
her. 
 

Most of the activities in this unit are hands-on activities. If there are 
students who are unable to participate because of physical limitations, give 
them tasks to do that enable them to participate, such as being photographer, 
timer, or point taker.. 
 

Classroom Reinforcement:  
Display the Risk Taker's Creed. Take digital photographs of the various 
activities and display them for the students to see. As well put up the various 
ideas the students came up with for activities ‘at risk’ youth may be able to 
participate in. This may lead to ideas for the students’ community project plan 
later in the course or to some follow-up by another organization in the 
community. Have a student type the quotes from the Activity in fancy fonts 
and display.  
 

Follow-Up: Risk-Taking Scenarios 
Have the students work through the Risk-Taking Scenarios in their journals. 
When they have made their choices, students should rank their decisions as 
involving a high, medium or low degree of risk taking. They should be prepared 
to defend their decisions based on the circumstances described and their 
personality. Then have them compare their answers in small groups. 
 

Assessment 
Student: Continue to use the self-assessment checklist in the Student 
journal.  Individual teacher/student conferences to discuss progress should 
rest to a great extent on the student so that each one can express what they 
feel they are learning in the course and how they are doing relative to the 
criteria set. 
 

Teacher: You may use the Group Participation Checklist to assess students' 
willingness to participate and their level of participation. You are now half-way 
through this module. It would be advisable to set up individual sessions with 
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each student asking them to go through their journal and pick examples of 
their work that they feel express their best work. Descriptive feedback as to 
attendance, participation, level of discussion, and things learned about 
themselves and their peer groups should be part of the individual feedback 
given. Use the term, risk-taking when providing students with feedback. Set 
up criteria of what you are looking for when you do meet with the students 
and keep examples of good work that you can use another year to show what 
you expect. 
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Quotations 

 
 
 

 
We pay a heavy price for our fear of 
failure. It is a powerful obstacle to 
growth. It assures the progressive 
narrowing of the personality and 
prevents exploration and 
experimentation. There is no learning 
without some difficulty and fumbling. 
If you want to keep on learning, you 
must keep on risking failure - all your 
life. It’s as simple as that. 

John Gardner 
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We fear things that we need not fear. 
We draw boundaries around areas of   
our life and decide that we can’t go 
past them. And as long as we believe 
these false (assumptions), we’ll stay 
within their artificial boundaries and 
lose whatever experiences we might 
have found outside them. 

Stephen Covey 
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'WRITES OF PASSAGE' PROGRAM 

Overview of the Program 

The Writes of Passage program addresses two fundamental area of need for at risk 
adolescents – self-expression and the taking of risks. Many of the students at the REAL 
School, an alternative secondary school serving the needs of 17 school districts in Southern 
Maine, have entrenched patterns of behavior that exclude them from participation in 
mainstream schools. They are oppositional, emotional, socially isolated and poorly focused in 
task oriented learning environments. However, they are often creative, individualistic, 
determined and physically dexterous. They express these traits through risk taking activities 
such as extreme substance abuse, criminal involvement, thrill seeking with motor vehicles, etc. 
They also explore their individuality through fine arts, photography and writing. Developing a 
program of personal growth for these students is a constant challenge amongst the daily 
pressures of academic programming. 

The outcomes from the Writes of Passage program will cross many areas. Some of the main 
outcomes are: 

• Improved self-esteem of students through overcoming challenging and having 
individualized opportunities for self-expression 

• Improved writing skills 

• Greater resilience and self-confidence 

• Improved computer skills 

• Reduction in risk taking behaviors such as substance abuse and criminal activity 

• Improved behavior and social skills in areas such as anger management and conflict 
resolution 

How Writes of Passage Works 

All students, staff and some parents will be involved throughout the 2002/2003 school year in 
a series of challenging, outdoor experiences. Before embarking each participant will be asked 
to write between ½ page to 1 page about what they expect the experience to be like and what 
they think they might gain from it. 

Each participant will take with them a small camera and will be asked to photograph the 
moments they find personally significant throughout these experience. The activities will be 
demanding, exciting, new and with a heightened perception of risk. Included will be one to 
three day adventures in sea kayaking, rappelling and rock climbing, and snow-shoeing and 
winter camping. 
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These experiences will remain relatively unfiltered. That is, there will be no debriefing or 
guiding of expectations about the experience. On returning to school all participants will 
collect their photographs and select 3 to 5 photographs that generate the most feeling for 
them about the experience. Participants will be able to select from the photographs of other 
students. Over several weeks students will be given a number of writing projects that draw on 
these photographs. Projects will ask participants to describe the moment the photograph was 
taken, to analyze what was different in that moment from other times on the experience and 
assess what they notice had changed after this moment.  

Participants will then choose 1 or 2 photographs and writing works and using the computer 
create a short presentation with each. These will then be collated into a journal of the 
experience and published via print and website to other students, teachers and parents. The 
result will be a powerful documentation of the process of change as significant experience of 
personal challenge are explored and the consequences expressed. 

Finally, a comparison will be made between the written piece completed before the experience 
and the written work submitted to the journal. As an evaluative tool the pieces will be 
analyzed to assess any change in style, feeling or attitude using a standardized vocabulary 
analysis. These results will be used to both assess the value of the program and to highlight 
the areas in which growth or change has occurred. 

 
 

 
 
 
 
 
 

 
 
 

Writes of Passage 
______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 

 

Vocabulary Box 
oppositional – hostile, antagonistic 
dexterous – very skilful and clever with your hands 
resilience – ability to recover from unpleasant or damaging experiences 
debriefing – a meeting where someone is asked to give a report summarizing what they have 
been doing; soldiers and  politicians do debriefings  
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 Risk Taker’s Creed 

 

In order to succeed, you need to risk. 
 

Effective and successful people take risks daily. 
But they plan and prepare for risk taking. 

Good risk taking involves careful decision-making. 
 

To live a creative, interesting, challenging life gamble and 
experiment: 

 

Start small. 
Be prepared. 

Plan for success. 
Accept failure gracefully –  

Learn and plan again. 
Persist. 

Celebrate success. 
 

Failure and success are closely related. 
If you want to hug Cousin Success, 

you occasionally have to kiss Great Aunt Failure. 
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Risk Taking Scenarios 
 

1. You are a Manager Trainee at the Co-op. You were under a highly emotional Manager 
named Mr. Smith. He calls you by your first name and, by his attitude towards you, he 
demonstrates that he doesn’t think much of your abilities. He gets upset easily and 
becomes angry and abusive. He makes insulting comments and won’t tolerate back-talk. He 
has these angry outbursts about once a week. Usually he is just very distant and cold. 

 
Since there aren’t too many jobs around, you don’t want to do anything to lose this one. 
You have a wife and a young child to support. You find that you are always on guard and 
have become very irritable from the constant stress at work. You do not like the person 
you are becoming at home or with your friends. 
Today, Mr. Smith is at it again. You have had it with him, so you decide to... 
 

_______ try to avoid him and keep cool. You decide to limit the things you say to him and 
avoid talking at all. 

_______ tell Mr. Smith that he is unfair, vicious, and abusive. You tell him to shape up and 
learn to control his anger. If he doesn’t, his bosses will know about it in your letter 
of resignation. 

_______ try to be friendly and try to do nice things for him so you can change his mood. You 
hope that he will see how you model appropriate behaviour. 

_______ bargain with him by promising to take on more work around the store if he promises 
to control his temper. You try to think of things that will be worth it to him to make 
him change his actions. 

_______ confront Mr. Smith with his behaviour and tell him how he makes you and the other 
workers feel. You firmly explain that he will have to find ways to deal with his anger 
so that he doesn’t abuse others. 

  
Risk Level  Personality  Reasons for your decision 
  Withdrawing  

High  Forcing  

Medium  Smoothing  

Low  Confronting  

  Compromising  
 
2. You co-teach a course at Arctic College with another person. You are married and have 

two children. The other person, Tuta, is single, but has a demanding girlfriend. For the 
past few weeks, they have been having relationship problems and Tuta has been very 
depressed. He has asked you to take on a lot of his preparation and teaching duties. 

 
Now your spouse is sick and you are finding it hard to keep up. You ask Tuta to help you 
out, but he says he’s too busy and, besides, it’s your work, he says there is no reason why 
he should do work that you are getting paid to do. 
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_______ You try to avoid Tuta as much as possible. You do not want to have anything to do 
with him. 

_______ You tell him that he is being unfair and that you helped him as a friend. You tell him 
that you are disappointed in his response because he has shown that he doesn’t value 
your friendship. 

_______ You tell him that he owes this to you and that if he’s not willing to help out, you will 
refer the situation to the Regional Director. 

_______ You try to get Tuta to compromise by agreeing to pay him back in other ways, such 
as marking etc. 

_______ You tell him that you understand that he has a lot on his plate and that he might not 
be able to handle the extra work. You tell him that you found it hard picking up the 
extra work the last few weeks and that you realize now that it takes a very well 
organized person to do it all. 

 
Risk Level  Personality  Reasons for your decision 
  Withdrawing  

High  Forcing  

Medium  Smoothing  

Low  Confronting  

  Compromising  
 
3. You are in school with a girl who is very ignorant. She pretends that she is friendly to your 
face, but teases you behind you back and talks about you to others. Today, when you come into 
school, she is telling everyone about what a fool you made of yourself playing volleyball last 
night in the gym. She doesn’t see you coming, but the people she is talking to all know that you 
have heard her mean comments. 
 
_______ You ignore her and walk past her without speaking to anyone. 
_______ You wait until you see her alone and then you tell her that she is no friend and that 

other people can see her for what she is and that soon she’ll have no one to talk to. 
_______ You stop and tell everyone present that you were a real “aijuu” at volleyball last 

night and that you appreciate having a friend who you can be so honest with. 
_______ You stop and tell everyone a story about her that is equally embarrassing. 
_______ You call her a “bitch” and never speak to her again. 
   

Risk level Personality Reasons for your decision 
 Withdrawing         

High        Forcing                 

Medium   Smooth                 

Low          Confront               

 Compromising      
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Assessing Your Group's Supportive Participation6 
 
 
Group Members’ Names  
 

        

 

Listened to group members (looked at the 
speaker, tried to understand what the speaker 
was saying, focused on the speaker, used non-
verbal cues) 
 

        

 

Encouraged others  
 

        

 

Showed appreciation for other’s ideas  
 

        

 

Helped others understand the task 
 

        

 

Recalled relevant information 
 

        

 

Clarified ideas 
 

        

 

Provided feedback 
 

        

 

Asked relevant questions 
 

        

 
Disagreed politely (disagreed with ideas, not people) 
 

        

 

Shared with the workload 
 

        

 

Included everyone 
 

        

 

Our group can work more effectively next time by: 
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Unit 6: Circles of Support 
 

Learning Competency: Students will evaluate personal relationships using 
Circles of Support.7 
 

Opener: Support Bombardment 
Have the students form a circle. If you have a large number of students, form 
two circles. Each student takes a turn standing in the center of the circle. As 
they do, the circle of supporters begins a "support bombardment" by calling 
out positive words, characteristics and attributes about that person. At the 
end, discuss how it felt to receive positive affirmation. 
 

Connector: Circles of Support 

The concept of Circles of Friends is based on the fact that most individuals 
have a support network of family and friends. Some students who have 
disabilities or very challenging needs may not have such a network. Teachers 
can facilitate the Circles process and use it to enlist the involvement and 
commitment of peers and adults in the support of an individual student.  
 

The steps of the process are described in the diagram. Following the process, 
discussion takes place about how to increase the membership in the second 
and third circles in order to form a more solid support network for the 
student. 
 

Have the students complete their Circles of Support in their journal.  
 

Activity:  Reinforcing Strengths 
We each have access to many different circles in our lives: families, church 
groups, friends, relatives, and teams are some examples. Sometimes we are 
not always as supportive of people in these circles as we can be. We should 
think of every relationship as a possible opportunity to show support of 
others. 
 

Have the students complete the steps in Reinforcing Strengths in their 
journal. 
 

Reflection 
Content: What were your reactions to the information in the support 
bombardment? How do you think hearing these comments would be for 
someone not used to hearing positive comments very often? 
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Collaborative: When others were in the support circle, was it easier to think 
of positive support comments for some people than for others? Why do you 
think this is so? How did you come to choose the person you decided to focus 
on for the Reinforcing Strengths activity? 
Personal: What did you learn about yourself from the Circle of Support 
experience? What did you learn about yourself from the Reinforcing 
Strengths activity? 
  

Accommodating Diversity: 
An alternative way to do the Opener is to pass a sheet of paper around for 
each student. Have everyone make a positive statement about each classmate. 
Pass the paper to the right, allow one minute for writing, then pass the paper 
on. 
 

You will need to be very aware of your students during the Circles of Support 
activity. Some students may find this extremely hard to do. You may want to 
involve your School Community Counsellor in working on this. Review these 
after the students have completed them, by asking to have the journals 
passed in for your review. Note any students who seem to be missing people 
within the inner circles of their support network. You may want to add an 
activity that focuses on ways to increase the number of people in your various 
Circles of Support. This could be done by having students work in groups. For 
this activity, if you have students whom you are concerned about, make sure 
you form the groups placing students with concerns with students you feel can 
give them ideas they could use. 
 

In addition to the Circle of Support, students could draw their hand and write 
in the positive things about themselves or the things that they are good at. 
Another activity is to have them draw profiles of each other and fill them in 
with positive things about themselves. These activities are not a display of 
pride, but a display of confidence.  
 

Classroom Reinforcement: 
If you have taken time to discuss ways of adding people to the different 
circles of support, make a bulletin board display of these that will be a visual 
reminder for students who have few people in some circles. 
 

Follow-Up: Level of Acceptance Questionnaire 
Have the students each individually complete the Level of Acceptance 
Questionnaire in their journal. Then compare the students' impressions from 
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doing the questionnaire. What did they learn about themselves? What did 
they learn about the class? How can this information be used to develop 
better support in the class? 
 

Assessment 
Student: Complete How We Cooperated in Group Work- Form A in 
their journals. 
 

Teacher: Provide positive feedback to students who demonstrate supportive 
behaviours. Be sure to take in journals in order to observe their responses 
since these are sensitive areas. Your feedback should focus on their content, 
recognizing that their responses may be difficult for them to write – as 
focusing on personal areas can be difficult and may need nurturing. You may 
challenge some students after reading through their journals to work with a 
partner of their choosing to increase the number of ideas they have. Their 
partner can give them ideas to put in. 
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Circles of Support 
 
Put yourself in the centre circle. In the first circle right beside this inside circle, put in the names of 
people you could not imagine living without. In the next circle beside this put in the names of good 
friends who almost made the first circle. In the circle outside of this, the third circle, put the names of 
organizations, networks, groups, clubs, that you are involved in. In the fourth circle put the names of 
people who are paid to be involved with you. You may find that some people are found in more than one 
circle. That’s okay. 
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Reinforcing Strengths 

 
Think of one person in your class you would like to support. Fill out the following. 
 
1. Set a goal for increasing the support you can offer another person that you know. 
______________________________________________________________________ 

2. Identify the main characteristics of your existing relationship. 
______________________________________________________________________ 

3. List the things you will do to show this support. 
______________________________________________________________________ 

4. How will you know that your support has helped the other per son? 
______________________________________________________________________ 

5. Are there any barriers that might hinder this support? 
______________________________________________________________________ 

6. How will you deal with these barriers? 
______________________________________________________________________ 

7. Now meet with a group of 2-3 other students (not the student you're supporting) and 
compare your lists. Agree to check in with each other to see what progress you each are 
making in meeting these goals. 
 
Check-in time:___________________________________________________ 
 

Level of Acceptance 
 

Think about the ways in which the members of your group normally behave toward you. On the 
line in front of the item below, place the number corresponding to your perceptions of the 
group as a whole, using the following scale: 
 

5= They always behave this way. 

4= They usually behave this way. 

3= They sometimes behave this way. 

2= They seldom behave this way. 

1= They rarely behave this way. 

0= They never behave this way. 
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After every four responses, add up the sub-total for that section. 
These results will be recorded on the summary table at the end. 
 
My fellow group members: 

1. _____ are completely honest with me. 

2. _____ tell me when I bother them. 

3. _____ accept and affirm my comments. 

4. _____ are completely open with me. 

Subtotal:_____ Authenticity with me. 

 

5. _____ understand what I am trying to communicate. 

6. _____ understand things I do. 

7. _____ understand who I really am. 

8. _____ immediately know when something is bothering me. 

Subtotal:_____ Understanding of me*. 

 
Vocabulary Box 
affirm – state that something is true, is a fact 
authenticity – reliability, trustworthiness 
 
  9. _____ are careful not to hurt my feelings. 

10. _____ are interested in me. 

11. _____ include me in what they are doing. 

12. _____ value me as a person, apart from my skills or status. 

Subtotal:_____ Valuing of me. 

 
13. _____ accept me just the way I am. 

14. _____ make it easy for me to be myself. 

15. _____ give me positive feedback. 

16. _____ accept my differences or peculiarities. 

Subtotal:_____ Accepting of me. 

 
Vocabulary Box 
status – high rank or social position, importance 
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Assessing Your Constructive Participation in Group Work 
Put a check in the box that describes how you supported the members of your group. 
 
• I listened actively to group members (looked at the speaker, tried to 

understand what the speaker was saying, focused on the speaker, used non-
verbal cues) 

     Always        Most of the time      Some of the time     Never  
 

• I encouraged others 
     Always        Most of the time      Some of the time     Never  
 

• I showed appreciation for other’s ideas 
     Always        Most of the time      Some of the time     Never  
 

• I helped others understand the task 
     Always        Most of the time      Some of the time     Never  
 

• I recalled relevant information 
     Always        Most of the time      Some of the time     Never  
 

• I clarified ideas 
     Always        Most of the time      Some of the time     Never  
 

• I provided feedback 
     Always        Most of the time      Some of the time     Never  
 

• I asked relevant questions 
     Always        Most of the time      Some of the time     Never  
 

• I disagreed politely (disagreed with ideas, not people) 
     Always        Most of the time      Some of the time     Never  
 

• I shared the workload 
     Always        Most of the time      Some of the time     Never  
 

• I included everyone 
     Always        Most of the time      Some of the time     Never  
 

• Next time I will try to improve my participation by 
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Unit 7: Supporting Relationships - 1 
 

Learning Competency: Students will learn and apply the FIVE Supportive 
Responses. 
 

Opener: Roles People Play in Groups 
Ask students to study the cartoon page in their student journals, Roles People 
Play in Groups, and try to decide which role they usually play when working in 
groups with others. Ask students to write answers to the questions below the 
cartoon. Allow five to ten minutes and then have them share their responses 
with a partner. 
 

Debrief in a larger group and explore with students what happens in a group 
when even one person is acting in an unhelpful way. Ask students to share with 
the group a new role that he or she will try over the next few days. 
 

Connector: Appreciating Others8 
Have the students fill out the ‘Appreciating Others’ section of their student 
journal. Ask each student to fill in the boxes with positive statements – one to 
self, best friend, parent, and a classmate. Ask the students to meet in small 
groups to share their positive statements.  
 

Activity:  Supportive Responses 
Divide the class into five groups (see TH under Forming Groups). Have each 
group study the information given about one of the five supportive responses. 
The group should read the information, summarize it on chart paper and 
present it to the whole class with an example of this kind of response. They 
may wish to role play a response. 
 

Then have students volunteer a response to each of the three readings found 
at the end of the unit. After they have responded, have the class identify 
which of the five supportive responses were demonstrated. Discuss which kind 
of response we most typically use. Why might this be? 
 

Reflection 
Content: What have you learned from the discussions on the five supportive 
responses? 
Collaborative: In the Appreciating Others activity, which square did you find 
easiest to think of appreciative comments for? What do you notice about 
others when they hear or are given appreciative comments? 
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Personal: Which kind of supportive responses do you find helps you learn the 
best? Which of the five do you most likely use with others? If it depends, try 
to think of what does it depend upon. 
 

Accommodating Diversity: 
There is a great deal of reading in this section in order to understand the five 
Supportive Responses. Make sure that groups are formed whereby at least one 
strong reader is present – or – make a tape recording of each section and set 
the groups up with listening centres if this is required. Encourage helping one 
another with reading.  Buddy up those who have difficulty with good readers. 
 

Classroom Reinforcement: 
Display the graphics of the five Supportive Responses with a brief description 
of each. Also make a display of the roles people play in groups. This could be 
left up as it relates to all group work. Make posters of visual reminders of the 
rules. 
 

Follow-Up: Supportive Response Practice 
Have the students work with a partner. They take turns reading the scenarios 
in the Supportive Response Practice Sheets. Together they identify the kind 
of supportive responses provided in their journals. Ask for those interested to 
put on a role play demonstrating different supportive responses. 
 

Assessment 
Student: Complete the journal page: How Was My Group Work?  
 

Teacher: Observe to ensure that students have understood the different 
responses. Encourage discussion. Keep track of which students are able to 
fulfill their commitment to attend, to participate, to do their Reflection 
responses. Youmay want to make a sheet that allows the students to assess 
themselves as Met, Not Met Yet, with a space to put Ways to Improve. If the 
students do a self-assessment first, and then get into groups to discuss ways 
to improve, then the students can mentor one another. 
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Roles People Play in Groups9 
 

Encourager - Joker - Organizer - Boss - Peace Keeper - Talker - Idea Person - Sitter - Helper 
- Put Downer 

 
 
 
Questions 

1. Which role do you usually play in a group? 

2. Why do you think that it’s the easiest role for you to play? 

3. What other role or roles would you like to play to help your group? 

4. How willing are you to try out a new helpful role today? 

 
Supportive Responses 

a) Advising and Evaluating 
Often when we are trying to help others, we (as the "receiver") give advice or make judgments 
on the thoughts or actions of the other person (the "sender"). When advice is given at an 
appropriate time, it can be helpful to the sender. Usually, however, advice and judgments given 
early in a conversation stop the receiver from being helpful. 
 
Why is this? Advising or making judgments may: 

· give the impression that our judgment is better than the other person's; 
· make the other person stop listening or stop trying to find a solution or make a decision; 
· send the message that we don't want to take the time to really understand the problem 

well; 
· provide a solution that would work for us, but may not agree with the other person's 

beliefs or needs 
 
Phrases to avoid are: 
· If I were you…     · One good way is… 
· Why don't you…    · You should… 
· You ought to…    · The thing to do is… 
· Don't you think… 

 
Notes: _______________________________________________ 
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b) Analyzing and Interpreting 
In an analyzing or interpreting response, we often tell the other person what his problems 
mean and how he really feels about them. Through explanations, we try to give more insight to 
the problem. This will not likely be helpful. 
 
Why is this? Analyzing and interpreting may 

· give the impression that we know more about the other person than he knows about 
herself 

· send the message that we know what the other person should be thinking 
· make the other person stop sharing her thoughts or feelings because she doesn't want 

them to be interpreted by us 
 
Phrases to avoid are: 
· Ah ha! Now I know what your problem is. 
· The reason you are upset is… 
 
We can better assist another person by helping him to think about himself and his feelings, 
instead of trying to figure out the cause of his actions. This also frees us from trying to be an 
'expert' on human behaviour. 

 
Notes: _______________________________________________ 
 
c) Reassuring and Supporting 
When we are trying to help a friend, student, or child, we often use supportive statements. 
Supportive responses show sympathy. It hurts to see a friend depressed, and it's sometimes 
easier to show sympathy than to listen carefully. 
This does not help very much. 
 
Why is this? Reassuring and supporting may 

· make the other person feel as if her feelings are not important 
· make the other person feel as if her feelings are wrong 
· send the message that we are not really interested or not really trying to understand 

 
Statements to avoid are: 
· Things will be better tomorrow. 
· You'll feel better in a while. 
· That's the way it goes. 
 
There are times when people need reassurance about their value as a person and support for 
their actions and feelings. However, it is often more helpful to listen and to help to make the 
causes and solutions of a problem clear. 
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Notes: _______________________________________________ 
____________________________________________________ 
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d) Questioning and Probing 
Questioning is an important part of giving help to people who are discussing their problems 
and concerns. Questions tell the other person we want to get more information, guide the 
discussion a certain way, or make the other person realize something. This can be helpful if we 
ask the right kinds of questions. 
 
Why is this? For example, questions that ask why may 

· ask the other person to explain his actions when he does not fully know the reasons or 
have an explanation 

· make the other person try to explain his actions rather than trying to explore them 
· send the message that we do not approve of his actions 
· send the message that we think there is a better way to react 

 
Phrases to avoid: 
· Questions starting with why, especially Why did you do it? 
 
Questions that expect a 'yes' or 'no' answer are called closed questions. They do not 
encourage the other person to give a detailed answer. Open questions are more helpful as they 
encourage the other person to share more personal thoughts. For example: Do you like you 
job? (closed question) is not as helpful as How do you feel about your job?) (open question). It 
is sometimes better to change a question into a reflective statement if we want to show 
understanding. For example, Do you like swimming? would become You really like swimming. 
These statements make things clear without interrupting communication. 

 
Notes: _______________________________________________ 
 
 
e) Paraphrasing and Understanding 
A paraphrasing and understanding response shows that we want to understand the other 
person's thoughts and feelings. It is a way of asking if we have understood what the other 
person is saying and how she is feeling. An example of a paraphrase is: What I hear you saying 
is that you are very angry with your parents. Summarizing or paraphrasing allows clearer 
understanding. 
 
There are three situations when we should use a paraphrasing and understanding response: 

· when we are not sure we have understood the other person's thoughts and feelings 
· when we want the other person to hear what she has just said herself 
· when we want to show the other person that we are really trying to under stand 

In order to have true understanding, we may have to listen to the feelings underneath the 
other person's words. It is the true meaning of the other person's words that we paraphrase. 
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Notes: _______________________________________________ 
____________________________________________________ 
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Supportive Responses 
 
Reading 1. Sometimes I get so depressed I can hardly stand it. All 
my friends have boyfriends and I’ve never really gone with anyone. 
There just doesn't seem to be anyone around that really interests 
me. Is there something wrong with me? 
 
……………………………………………………………………………………… 
 
 
Reading 2. I'm really concerned about Joe. He’s quit school now 
and all he's interested in doing is drugs. He's going to ruin his life, 
but I don't know what to say to him. 
 
……………………………………………………………………………………… 
 
 
Reading 3. Sally is trying to ruin my life. She thinks we're married 
and I haven't even decided if I like her. She's so bossy, I don't 
really want to go with her anymore, but how do I tell her? 
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Supportive Response Practice 
You need to work with a partner to decide which type of response is being given: 

a) Advising and evaluating 
b) Analyzing and interpreting 
c) Reassuring and supporting 
d) Questioning and probing 
e) Paraphrasing and understanding 

Fill in the blank beside each statement with a), b), c), d), or e). 
 
Nanook: 
I am determined to become successful. I know I can work really hard and get a job that will 
make a lot of money. Then I can have everything that I want. When I make it, it'll be worth it 
because I'll show all those people who treated me badly. When I'm rich, they won't get a cent 
from me! 
____1. You seem to be a person who really wants to succeed, but perhaps this is because you 

really feel insecure, have you considered what is really motivating you? 
____2. Wanting success and being willing to work hard for it are really good goals to set. I 

hope you'll succeed. 
____3. You're right about wanting to succeed. You probably are motivated because you've 

never been given anything in your life. 
Go for it! 

____4. Why is success so important to you? What will you do when you are successful? 
____5. You are telling me that you are ambitious, but you are also telling me that people have 

hurt you in the past. 
 
Inuksuk: 
My brothers pick on me all the time. They are always telling me what to do. They try to check 
out my friends and tell my parents when they think a boy is no good to go out with. Worst of 
all, they tell their friends embarrassing stories about me. I've complained to my parents, but 
they just laugh. 
____1. How often do you talk seriously with your brothers? Have you told them how you feel? 
____2. Do you feel angry and helpless to change the situation? 
____3. You should think of it from your brother's point of view. 

 Perhaps they are trying to protect you. 
____4. It must be hard for you now, but they'll soon realize you've grown up. 
____5. You resent being treated like a child. Part of establishing your independence as a 

 person is feeling angry with people who don't treat you like an adult. 
 
Aayak: 
All this school work is driving me crazy! On top of that I always have to babysit. I don't have 
any time to relax with my friends. No matter how hard I seem to work, I never get caught up. 
I don't know how I'm going to get everything done. I should just drop out. 
____1. I know how you feel. Maybe we can work together. 
____2. You're trying to do too much. Put your foot down and decide what you will or won't do. 
____3. It sounds like you need to think about how you schedule your time. 
____4. You are frustrated and angry because you work hard, but don't get ahead. 
____5. Are there other reasons that are making you want to drop out? 
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How Was My Work with My Partner?10 
Partner: _______________________ 
 
Check one.     Yes  No 

 
 

I contributed ideas. 
 

  

 

I listened to my partner. 
 

  

 

I asked questions. 
 

  

 

I encouraged my partner. 
 

  

 

I disagreed politely (with ideas, 
not my partner). 
 

  

 

I stayed on task. 
 

  

 

I paraphrased my partner’s idea. 
 

  

 

I elaborated others’ ideas. 
 

  

 

I summarized our ideas. 
 

  

 

I reflected on my progress in 
partner work. 
 

  

 

We set new goals. 
 

  

My goals for the next time 
are: 

•  

•  

•  

•  

 

The resources I need to 
reach my goals are: 

•  

•  

•  

•

The steps I need to take to 
reach my goals are: 

•  

•  

•  

•  

With my partner, I did very 
well in: 

•  

•  

•  

•  
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Unit 8: Supporting Relationships - 2 
 

Learning Competency: Students will practise using supportive responses to 
seek solutions and make good decisions. 
 

Opener: Suggestion Circle11

Have the class form a circle and in turn, invite students to share a concern or 
problem that s/he is experiencing (something that they would like some 
suggestions for resolving). Instruct the students that they are to listen 
without judgment or comment while the problem is being shared, but those in 
the circle may ask for additional information, if needed, when the student has 
finished sharing their concern. Then ask students to make suggestions one at a 
time to the person who shared. Encourage them not to repeat what others 
have already suggested. 
 

A version of the Suggestion Circle is used by the School (also known as the 
Solution Circle). Check with your Student Support Teacher for more 
information. 
 

Connector: Debriefing 
In a debriefing session with the class discuss: 
·  Why did we do this strategy? 
·  What kind of suggestions came up? 
·  What is the importance of getting ideas from others when trying to find 

solutions? 
·  What social skills are needed for this strategy to work? 
 

Activity: Theatre of the Oppressed12 
Read the information provided in the Teacher's Handbook on Theatre of the 
Oppressed. Use this technique in a modified way in this unit's activity. 
 

A student will be asked to volunteer to come forward and read one of the 
statements from the Follow-Up activity of Unit 7 (statements were made by 
Nanook, Inuksuk and Aayak). Another student in the class stands and reads 
one of the possible supportive responses which were provided in the same 
Follow-Up activity in Unit 7. 
 

They continue to develop this into a conversation. When someone in the 
audience feels that they have a better response to add, he or she yells, Stop!. 
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The conversation stops and the new person comes forward to carry the 
conversation. Tell students that the idea is to reach a positive plan of action 
for the person using the various supportive responses. 
  

Reflection 
Content: This unit teaches a number of means of finding solutions to things 
you might want to work on. There are suggestion circles, debriefings, Theatre 
of the Oppressed and Appreciative Inquiry (which you will do more on). Think 
about when these approaches would be useful in your life. Write an example 
for as many as you feel would help you find answers to things you are seeking. 
Collaborative: Why is it that these solution seeking approaches call for a 
number of people to work on these together? What are the issues related to 
this? 
Personal: Having been exposed to these different approaches to finding 
solutions, which do you feel worked best for you? Explain. Which would you 
take a risk and try again?  
 

Accommodating Diversity: 
Some people are natural helpers and supporters. Recognizing these people can 
change the atmosphere in the classroom. You may even promote random acts 
of kindness or the pass it forward type of energy for your class and see what 
results. 
 

It will be important to model what is expected in a Theatre of the Oppressed 
activity. There is a video that shows how this was used within a youth 
workshop setting hosted by the Nunavut Literacy Council in May of 2003. For 
more information on this workshop, go to Appendix A. Two DVDs are also 
provided with the Aulajaaqtut kit. 
 

Classroom Reinforcement: 
If you use a digital camera to record the suggestion circle or the Theatre of 
the Oppressed activity, put up copies on the bulletin board. 
 

If you are uncertain if your students will participate, take time to explain the 
process, show the film and then, trying to ensure the safest possible 
environment in which the students can take risks, develop a list of criteria for 
what you expect to see if the students are participating in this activity. You 
may use the chart given, as suggested in the Assessment section, or develop 
your own with the students. Post this on a chart. Ask the students after the 
activity to assess themselves on their own participation using this criteria. 
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Follow-Up: Appreciative Inquiry 
Bring the students back to the opening activity where they were asked to 
make suggestions to help their classmates solve a problem. Discuss how they 
felt when they were making the suggestions and how they felt when others 
were making the suggestions. The concept is that groups may come up with 
better ideas than an individual. 
 

A traditional organizational management approach uses problem solving as a 
way to move forward. This is done by looking for a problem, diagnosing it and 
finding a solution. This is a fix-it solution which may lead to the assumption 
that there are lots of problems and lots of things wrong. A new approach is 
being used in organizational management called appreciative inquiry. This 
approach looks at what works in an organization, and what are the high, 
memorable moments. By looking at these and trying to find ways of increasing 
these, positive energy is generated.  
 

Use this approach by having the students work in groups with sheets of chart 
paper to brainstorm high moments in their education. This might be just the 
last year or since coming to school. After brainstorming, invite students to 
take one thing they think was done well and plan what could be done to ensure 
this event continues in the future. 
 

Assessment 
Student: Students may evaluate their participation in Theatre of the 
Oppressed using the criteria from the last unit on group work. 
 

Teacher: Observe students in their work in the class and provide them with 
feedback whenever you hear supportive responses being used or when you 
notice occasions where they could be used. 
 

Theatre of the Oppressed 
 

This is a form of Forum Theatre. It is designed to present situations of oppression and invites 
the audience/participants or spectators to become involved in the struggle against this 
oppression. 
 
It could also be considered a form of action problem-solving. It is important to present a 
problem that is realistic so the audience will be able to identify with it. The problem must be 
solvable. 
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The more clearly the problem is presented, the greater the possibility a clear solution will 
arise. However, you also want to present the problem with all the variables that exist in real 
life. Designing the presentation is important as is the commitment of the protagonists. 
 
Protagonists must be able to faithfully represent their character and try not to step out of 
character as the action heats up. 
 
Spectators are invited to STOP THE ACTION in order to present a possible solution or to 
debate the effectiveness of a solution that has been presented. 

OR 
Spectators may want to actually become a protagonist who has not been represented. They 
may also wish to replace a protagonist in order to present a different perspective on that 
role/character. The participation of the spectators is regulated by the audience through the 
role of the Joker. 
 
Managing the Action: 
The protagonists present the problem and are responsible to ‘go with the flow’ as the 
spectators become involved. Their responses must be spontaneous and based on their role as 
it has been presented in the problem. 
 
Spectators become participants. They must use dialogue in their participation and actually put 
themselves into the scene. Their contribution can be to present a solution or to debate a 
solution. 
 
They should attempt to move the action forward at all times. It should be understood that all 
of the audience are spectators. They will be asked to make decisions even if they do not come 
forward to speak directly. 
 
 
The Joker: 
The Joker's role is critical to the managing of the action. Initially this role should be played 
by the teacher. As students become comfortable and engaged in the theatre process, some 
might wish to assume the Joker's role. The Joker follows these rules: 
 

1. Be impartial and do not influence the audience. If the action is slow or unclear, the 
Joker should freeze action and clarify the situation. This is done by asking 
interrogative questions which require the audience to answer yes or no. That is, Has it 
just been suggested that Joanasie confront Peter with his suspicions? 

 
2. The Joker spells out the basic rules, but the audience may alter the rules as they 

progress through the problem. It is the Joker's role to gain consensus from the 
audience for rule altering. That is, A spectator may want to replace a protagonist. The 
audience decides. 

 
3. The Joker must relay doubts back to the audience. That is, Is this a workable solution?  
4. The Joker has to keep the action dynamic and moving forward.  
5. The Joker helps the audience to summarize the process and draw it to a close, with the 

understanding that there can never be a real ‘end’ to any situation, only the ongoing 
drama of life. 
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 Assessing Your Group's Constructive Participation13 

 

 
 
Group Members’ Names  
 

        

 

Listened to group members (looked at the 
speaker, tried to understand what the speaker 
was saying, focused on the speaker, used non-
verbal cues) 
 

        

 

Encouraged others  
 

        

 

Showed appreciation for other’s ideas  
 

        

 

Helped others understand the task 
 

        

 

Recalled relevant information 
 

        

 

Clarified ideas 
 

        

 

Provided feedback 
 

        

 

Asked relevant questions 
 

        

 
Disagreed politely (disagreed with ideas, not people) 
 

        

 

Shared with the workload 
 

        

 

Included everyone 
 

        

 

Our group can work more effectively next time by: 
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Unit 9: Reflective Thinking 
 

Learning Competency: Students will develop and apply reflective thinking 
skills. 
 

Opener: Positive Adjectives 
Give each student the list of adjectives. These are words that describe. 
Distribute a large blank paper to each student, have them write their name 
across the top and divide the page into two columns. Ask students to read 
through the list and choose six positive words that they would use to describe 
themselves. Have them write these adjective in one column on the paper, then 
tape the paper to the desk or table in front of them. Next, have the students 
move one place around the room to someone else’s list. Tell them to write 
three positive words they would use to describe this person in the second 
column. The students continue around the room until they have written on all 
the papers. If you have a large class, you may want to limit it to the people in a 
row or in half of the room, or change the number of adjectives they add to 
each other’s papers.  
 

When the students return to their own places, have them carefully read over 
their lists. They should write in their journals the adjectives that they really 
agree with which describe them best. 
 

Connector: Information, Perception and Feelings 

Explain that we know about ourselves from three sources: information, 
perception and feelings. Most of this knowledge we supply for ourselves. 
However, we also get this knowledge from others around us. 
 

When we are self-reflective, we are taking the information, perceptions and 
feelings from all the possible sources and analyzing them to gain a clearer 
picture of ourselves. 
 

Activity:  Self-Actualization Plan 
With this in mind, have the students silently reflect on the adjectives in the 
left column. Why did someone describe me like this? Can I think of an incident 
which might have led others to see me in this way? Did I want to be seen this 
way? If yes, how can I behave to encourage this image? If no, how can I 
behave so that I dispel this image? 
 

Brainstorm the meaning or a definition of self-actualization with your 
students [realization of one’s talents and potentialities]. From this process, 
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each student should develop a plan for themselves which will help them to 
become more self-actualized. They should look at the list of adjectives and 
decide which ones they would like to be known for – ones that would benefit 
their community and peers. From this they should try to think of what they 
could do to work towards becoming a person whom others would describe this 
way.  
 

This activity should first be modeled for the class so that expectations are 
clear. The students should know that they will be given time in Unit 10 to work 
more on this, and that the final activity (Follow-Up) in Unit 10 has them 
sharing their plan with others. Determine if this should be in small groups or 
as a class. 
 

Reflection 
Content: 
 

Moving from one position to another is a process, not a race. 
Carl Rogers 

 
Listen to yourself. The answers for you are in you. 

Leo Buscaglia   
 

When we are reflective, we interpret, think about and validate our thoughts 
and feelings. In their journals, have the students reflect on the importance of 
reflective thinking with reference to these quotes. 
Collaborative: Can you remember a time someone said something to you that 
had a profound impact on you – a life changing moment? Describe this briefly 
and why you think it had such an impact on you. 

OR 
What are your parent’s expectations for you? How do you know they have 
these for you? 
Personal: Where do you like to be to reflect on things? Is there a special 
place, time of day? Describe this. 
 

Accommodating Diversity: 
You may also want to do some pre-teaching around the definitions of some of 
the words in the Opener. Some students may do the reading better by asking 
them to do this using icons14 for descriptive words. For the Reflection part 
you may set the collaborative part as a three-way interview – where three 
students work together – one interviewing, one being the interviewee and the 
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other writing down the answers. If there are not enough people to make up a 
three-some, then the teacher could sit in this group and be the recorder for 
all. 
 

For artistic students you may want to show them the chart from the EL2 
Handbook and see if they could produce their own version – using some 
adjectives that they feel are most descriptive of themselves or another 
person. 
 

Classroom Reinforcement: 
Once students have completed decorating their personal adjective 
descriptions, display them in the school. The quotes could be put up as well.  
 

Follow-Up: Extended Nametag 
Distribute 5 x 8 – inch index cards and ask each student to print his or her 
name on the back of the card. On the front of the card, in the centre, have 
students write the name of the person who is most important to them right 
now. Directly under this name, have students write the quality they most value 
in people. 
Then have each student write the following in the corners: 

• Upper left – a place on earth where he or she is the happiest  
• Lower left – the name of a person who taught him or her something 

important 
• Lower right – the year he or she last spent three great days in a row 
• Upper right – a goal that he or she has for the future 

Have the students meet in small groups, preferably three. Explain that the 
group will talk about the upper left corner of their cards for three minutes), 
which means each person has one minute to talk. Ask them to keep track of 
the time and to share equally. 
After three minutes, have the triad give statements of appreciation. Allow 
two minutes for the statements. Examples: 

• I liked it when…  
• You’re a lot like me when … 

Have the students form new triads three more times, sharing the other three 
corners and giving statements of appreciation after each round. 
Form a community circle and invite each student to share something special he 
or she learned about a class member. 
 

Assessment 
Student: Complete work in student journal.
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Teacher: Collect the student journals and check your students’ reflections to 
determine their ability to use reflective thinking skills. 
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Adjectives 
Choose six positive words you would use to describe yourself and write them below. 
 

able 
confident 
accepting 
caring 
conforming 
adaptable 
controlled 
assertive 
bold 
certain 
courageous 
ambitious 
brave 
cheerful 
calm 
critical 
anxious 
carefree 
complex 
practical 
serious 
dependable 

happy 
determined 
kind 
principled 
skilled 
disciplined 
protective 
supportive 
stable 
smart 
lively 
quiet 
dutiful 
logical 
strong 
loving 
stubborn 
efficient 
sympathetic 
energetic 
tactful 
dependent 

realistic 
fair 
mature 
reassuring 
tender 
modest 
reflective 
frank 
thoughtful 
friendly 
naive 
tough 
gentle 
relaxed 
trusting 
unassuming 
giving 
oblivious 
objective 
respectful 
understanding 
precise 

responsible 
helpful 
observant 
organized 
original 
idealistic 
innovative 
imaginative 
emotional 
wise 
independent 
patient 
self-aware 
patient 
funny 
intelligent 
playful 
pleasant 
sensible 
intuitive 
sensitive 
powerful 

 
 
 
 
 
 
 

 

1. _______________________ 3. _______________________ 5. _______________________ 
 
2. _______________________ 4. _______________________ 6. _______________________ 

MY PLAN FOR SELF-ACTUALIZATION 
___________________________________________________________________ 

___________________________________________________________________ 

___________________________________________________________________ 

___________________________________________________________________ 

___________________________________________________________________ 

___________________________________________________________________ 

___________________________________________________________________ 



 

Aulajaaqtut 11, Module 1: Taking Ownership                                   109 

Class Progress Checklist 
 
Can you see growth in your class since you have begun work on this 
module? Check items where you have noticed an improvement. 
 
Listening  
Looking at the speaker  
Trying to understand what the speaker is saying  
Focusing on the speaker, not doing other things  
Using non-verbal cues to encourage the speaker  
Recalling relevant information  
Clarifying ideas  
Providing feedback  
Asking relevant questions  
Being Supportive  
Encouraging others  
Showing appreciation for others’ ideas  
Helping others understand  
Disagreeing politely (disagree with ideas not people)  
Sharing the workload  
Including everyone  
Being Constructive  
Contributing ideas and opinions  
Discussing viewpoints and opinions  
Paraphrasing other’s ideas  
Contributing to group consensus  
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Unit 10: Self-Actualization 
 

Learning Competency: Students will evaluate their self-actualization. 
 

Opener: Drawing upon the Future15

This activity leads students to envision the future and to identify the values 
and perspectives underlying future visions. 
 

Ask students (individually) to think about and then draw their visions or 
images of the future. Encourage them to interpret the task in their own way 
and to try to decide for themselves how to represent their futures on paper. 
Encourage drawing, but additional explanations in writing can be used. Inform 
them that it is the portrayal of ideas that we are after rather than quality 
artwork. 
 

When done, students move around the room, forming pairs or small groups to 
explain their drawings and hear about the future visions of classmates. 
 

The indeterminate nature of the task allows students to represent their own 
values, beliefs and perspectives about the future. Sharing the drawings and 
explaining them is likely to bring students face to face with a variety of 
visions and images for the future. If you feel your students would really get 
into this, you might want to add that they can add music to their 
representation – what music would best fit their own views? If they do not 
feel artistic they could use magazines to create a collage, inserting pictures of 
their own – either scanned or digitalized. They may choose to use a particular 
shape as the background if it is representational to them of what they are 
thinking. 
 

Connector: Debriefing 

Follow the activity above with a discussion of: 
· aspects that were common to many of the drawings 
· the general sense of optimism or pessimism expressed 
· probable, possible and preferred futures 
· what they tell us about ourselves 
· the personal roles we can play to promote or prevent future scenarios 

 
Activity: The Ten Commandments of Self-Actualization 
Have the students work with the Ten Commandments of Self-Actualization. 
They may want to look back at other activities which they have in the 
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portfolios or journals to help answer the questions. Take one item and 
demonstrate using a personal example as a model for the students to follow. 
 

Reflection 
Content: What helped you figure out what to put down on the Ten 
Commandments of Self-Actualization?  
Collaboration: When your classmates showed you their drawings of the 
future, which ones surprised you the most? Why? 
Personal: What have you learned about self-assessment through this module? 
 

Accommodating Diversity: 
This unit asks for a great deal of personal reflection and assessment. All 
students are able to do this to some extent. If your range is great you may 
want to develop a criteria or a rubric of what you expect from the various 
activities in order to give the students something to aim for. They may see 
this as not being important where this kind of self-assessment is the key to 
most people’s success. 
 

Classroom Reinforcement: 
Have students display their Drawing Upon the Future drawings so that others 
can see them.  
 

Follow-Up: Revisiting the Self-Actualization Plan 
Set up times for the students to present their self-actualization plan. They 
can draw on the other activities that they have done throughout this module 
to use in their presentation. Create a rubric with criteria to assess the plan 
and presentation. 
 

Assessment: 
Student: Complete Appendix A. 
 

Teacher: You should take special note of the Drawing Upon the Future 
activity since it is not one that is in the journal. You may want to develop a 
criteria sheet with the students prior to giving them a chance to work on the 
piece. Be sure to keep models of your best ones – either by taking a picture or 
scanning it so that in future years you can show the students what is 
expected.  
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The Ten Commandments of Self-Actualization 
(adapted from the work of Carl Rogers and Jerome Freiberg) 

 
1. Praise often and well. 
How often/well do you give praise to others? 
______________________________________________________________ 

How important is it to you to receive praise? Do you get enough? 
______________________________________________________________ 
 
2. Control and choose. 
Do you demonstrate self-control? 

I usually succeed      I try     I struggle     I need to work on this  
Do you share control with others? 

I usually succeed      I try     I struggle     I need to work on this  
Do you actively engage in analyzing problems? 

I usually succeed      I try     I struggle     I need to work on this  
Do you make good decisions? 

I usually succeed      I try     I struggle     I need to work on this  
 
3. Look for the positive. 
Do you search for the solutions? 

I usually succeed      I try     I struggle     I need to work on this  
Do you give positive and affirming responses to others? 

I usually succeed      I try     I struggle     I need to work on this  
 
4. Be responsible and share responsibility. 
Do you accept responsibility for your own situation? 

I usually succeed      I try     I struggle     I need to work on this  
Do you support others in their situations? 

I usually succeed      I try     I struggle     I need to work on this  
Do you allow yourself to be supported? 

I usually succeed      I try     I struggle     I need to work on this  
 

5. Validate your feelings. 
Feelings are important, even negative feelings need to be acknowledged; do you do this? 

I usually succeed      I try     I struggle     I need to work on this  
Do you share feelings honestly with others? 

I usually succeed      I try     I struggle     I need to work on this  
 
6. Make it better. 
Do your actions improve your situation? 

I usually succeed      I try     I struggle     I need to work on this  
Do your actions improve the situation for others? 

I usually succeed      I try     I struggle     I need to work on this  
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7. Do the right thing. 
Do your values guide you? 

I usually succeed      I try     I struggle     I need to work on this  
 
8. Model what you wish for. 
Do you treat others as you want to be treated? 

I usually succeed      I try     I struggle     I need to work on this  
Do you give what you want to get? 

I usually succeed      I try     I struggle     I need to work on this  
 
9. Invest time. 
Do you invest time on yourself? 

I usually succeed      I try     I struggle     I need to work on this  
 
10. Create memories. 
Do you celebrate your life? 

I usually succeed      I try     I struggle     I need to work on this  
Do you take joy in your journey? 

I usually succeed      I try     I struggle     I need to work on this  
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Personal Progress Checklist 
Can you see growth in your class and group participation since you have begun work on this 
module? Check items where you have noticed an improvement in your participation. 
 
Listening  
Looking at the speaker  
Trying to understand what the speaker is saying  
Focusing on the speaker, not doing other things  
Using non-verbal cues to encourage the speaker  
Recalling relevant information  
Clarifying ideas  
Providing feedback  
Asking relevant questions  
Being Supportive  
Encouraging others  
Showing appreciation for others’ ideas  
Helping others understand  
Disagreeing politely (disagree with ideas not people)  
Sharing the workload  
Including everyone  
Being Constructive  
Contributing ideas and opinions  
Discussing viewpoints and opinions  
Paraphrasing other’s ideas  
Contributing to group consensus  
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Appendix A: Teacher Background Information 
 

Effective Communication Strategies 
 
The following material on effective communication strategies was provided to 
Curriculum and School Services by Judy Connor and Charmaine Wagner, 
Arviat. 
 
What is communication? 
Communication is a way of transmitting or passing on information by speaking, 
writing or other items. 
 

Most likely every day of your life, for the rest of your life, you are going to be 
communicating with all kinds of people in all kinds of situations. Some of the 
encounters are going to be happy and helpful (you helping someone who has a 
problem) and others are not going to be so happy. In fact, they might be very 
uncomfortable and very unpleasant. Dealing with happy, positive occasions is a 
lot easier than dealing with unhappy, negative situations and people. Learning 
how to deal with those negative and unhappy situations is the challenge and it 
is important for you to kow how to effectively communicate when these 
situations arise.  
 

The skills you will learn in this class will last you for the rest of your lie. If you 
learn them well, your life will be a lot easier ... not perfect, but at least you 
will have a choice and you will know what to do. Most people do not know how to 
communicate well and this leads to a lot of unhappiness and misunderstanding.  
 
Communication Skills I: Attending and Active Listening 
What does it mean to attend to something? What does it mean to be listening 
actively? What’s the difference between the two? 
 

Attending refers to the way you can be with a person both physically (with 
your body) and psychologically (with your thoughts and feelings). 
 

Active listening refers to the ability to identify and understand the messages 
a person communicates. These messages are given verbally or non-verbally 
(body language). When you are actively lsitening, you are listening for facts 
and details, feelings and emotions, and you are observing the body language of 
the person. 
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Attending 
When we communicate effectively with someone, we need to be totally present 
and at one with the person. The way we are physically and how we are thinking 
and feeling helps us to be totally present. 
 
a) Effective attending does two things: 

1. it tells the person you are with them 
2. it puts you in a position of listening. 

 
b) The skills of attending: F-E-L-O-R 

1. F – Face The Person (physically face) 
• It is best not to have something between you and the person, for 

example, a table, a chair, a desk. 
• When you face another person this usually says: I choose to be with 

you. I am here for you. 
However, if for any reason, facing a person ‘squarely’ is too threatening, 
then an angled position is acceptable. The quality of attention is what is 
important. 

2. E – Eye Contact  
• Eye contact should be comfortable and relaxed. 
• Maintaining good eye contact with the person is another way of 

saying: I’m with you. I want to hear what you’re saying. 
3. L – Leaning Slightly Forward  

• A slide inclination toward a person is often as saying: I’m with you. 
I’m interested in you and what you are saying. 

This doesn’t mean you have to remain forward all the time, but the 
leaning can be a kind of body responsiveness that helps your 
communication. Note that leaning may have negative aspects: 
• Leaning too far backward can be saying: I’m not entirely with you. 

I’m bored. 
• Leaning too far forward, however, or doing so too soon, may frighten 

the person. It may be seen as placing a demand for some kind of 
closeness. 

4. O – Open Posture 
• Crossed arms and legs can be signs of being less involved with or 

available to others. An open posture can be a sign that you’re open to 
the person and what he or she has to say. It usually says: I’m open to 
you and willing to listen. Note thatif your legs are crossed, that 
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doesn’t mean you’re not involved with the individual. What you are 
thinking and feeling is what is important. Ask yourself if you are 
feeling completely open or is there part of you that is ‘closed off’. 

5. R – Relax 
• Try to be relatively relaxed or natural in these situations. 
• Being relaxed means two things: 

a) It means not fidgeting nervously or doing distracting things with 
your body or face. For example, twisting your hair, or playing 
with your pencil or pen. 

b) It means becoming comfortable with using the attending skills. If 
you are comfortable, then the person you are talking with will 
be at ease. 

 

The attending skills are very useful when someone is sharing a personal 
problem or issue with you and they would like your help. 
 

Effective Communication 
 
Learning how to communicate effectively is a skill that you will use for the 
rest of one’s life. Every day you will be communicating with someone in either a 
positive or ‘not-so-positive’ situation. Knowing how to handle these situations in 
an effective way will be of great value to you. 
 
Communications Skills I: Attending 
Attending Skills refers to the way you are physically (with your body) and 
psychologically (with your thoughts and feelings) with a person. 

1. F – Face the person, 
This says: I’m here with you; I choose to be with you. 

2. E – Eye contact 
This says: I’m with you; I want to hear what you have to say. 

3. L – Leaning slightly forward 
This says: I’m with you; I’m interested in what you are saying. 

4. O – Open posture 
This says: I’m open to you and willing to listen to you. 

5. R – Relax  
This means:  a) no fidgeting or bodily distractions  
   b) feeling comfortable using the attending skills  
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Communication Skills II: Active Listening  
Active listening refers to the ability to identify and understand the core 
message a person is communicating. These messages are given verbally (words) 
or not verbally (body message). 
When you are actively listening for facts and details, feelings, and you are 
observing the body language of the person. 
 

Question: In your experience do you find that most people like to talk or do 
they like to listen?  
Answer: To be a good listener is a gift and is essential to communicate 
effectively with others. 
 

Question: Is it easy to listen to others? 
Answer: We may think it is an easy task, but often we hear someone say: 
You’re not listening to what I’m saying. 
Then the person accused of not listening says: Yes I am. I can repeat 
everything you said. 
 

Question: What does the person really mean when they say: You’re not 
listening to what I’m saying? 
Answer: Listening is not just about repeating words. We want the person to: 

• really hear what we are saying 
• understand us 
• be fully present with us. 

 

Active listening involves three things: 
1. Listening to and understanding non verbal behavior 
 We need to be sensitive to and be observant to the person’s non verbal 

behavior which tells us what they are really feeling. We use our face and 
our body when we communicate. 

 

Question: Babies and small children cannot walk. How do they    communicate 
what they want and how they are feeling? 
Answer: Non-verbal behavior  

• facial expressions – smiles, frowns, raised or lowered eyebrows, lips,       
mouth and eyes. 

• voice – tone of voice, intensity, voice level (high, low) spacing of words, 
emphasis, pauses, silence 

• body language – fidgeting, blushing, paleness, pupil dilation, rigidity, fast 
breathing, crying 
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• general appearance – grooming, dress, cleanliness 
 All of these give us clues as to how the person is feeling which is a big part 

of their core message, that is, what they are saying to us. 
 
2. Listening to and Understanding Verbal Messages 
 When we actively listen to others, we listen to talk about: 

• experiences – what they see as happening to them 
• their behaviors – what they do or fail to do 
• their feelings – what feelings come up from their experiences and 

behaviors/actions 
• their perspectives – what is their point of view, what are they thinking, 

how do they interpret their experiences and feelings 
• and we listen to what they are really saying – the core message, 

 
 

3. Active Listening is Being TOTALLY PRESENT with the person – Using the 
Attending Skills: F E L O R 

 

Communication Skills III: Empathic Response 
We let the person/people we are talking with know what we understand their 
experiences, their behavior/actions, their feelings and needs through our 
response (what we say back to them) or through asking questions. 
 

We respond appropriately to the person who is talking to us or when we are 
participating in a group discussion by: 

• talking about the topic of discussion 
• making positive and supportive comments which will move the discussion 

forward 
• asking questions to clarify and to gain more information. 

 

We respond inappropriately when: 
• we talk about completely different topic 
• we change the topic so that it focuses on ourselves or what we find 

interesting; we us a lot of I and my statements. 
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Theatre of the Oppressed 
 

Literacy and theatre: What is the connection? 
 

Last month, youth in Iqaluit had a unique opportunity to participate in a six-day 
theatre workshop facilitated by artistic Director, David Diamond of Headlines 
Theatre Company in Vancouver. 

The workshop culminated in two live performances during the Canadian  
Association for Suicide Prevention conference on May 16 and 17: The Qaggiq Theatre 
Company, with support from the Nunavut Literacy Council, hosted the workshop and 
performance. 

How are theatre and literacy connected? 
The word “literacy” is too often associated solely with reading and writing. But 

literacy and being literate is so much more than that.  
It is difficult to define literacy in a way that encompasses all forms of being 

literate. A group of elders in Gjoa Haven created a thoughtful and timeless 
definition: “Literacy is seeing and knowing what you see.”  

This perception of literacy speaks to what being literate is now and what it meant 
in traditional times. “Seeing” speaks to a broadened idea of what reading is. It can be 
interpreted as reading the printed word or reading the sky to know the weather or 
reading the snow to find a suitable place to build an iglu. 

“Knowing” what you see indicates knowledge of the environment as well as a 
connection to, and an ability to effectively participate in and respond to that 
environment. 

The International Adult Literacy Survey defines literacy as “the ability to use 
printed and written information to function in society to achieve one’s goals and to 
develop one’s knowledge and potential.” 

This definition, with an emphasis on reading and writing, reflects skills that are 
necessary to function in the world today. It would not have made sense in traditional 
times within the oral language culture of the Inuit. And, like so many other 
definitions of literacy, it does not acknowledge the importance of oral language skills 
in becoming literate. 

In an oral culture, the spoken word is the means by which people pass on wisdom, 
history, customs, traditions and experience. It is the primary means of expression 
through which culture and community are strengthened and maintained. It is a 
significant part of what being and becoming literate includes. 

Like storytelling, drum-dancing and throat- singing, theatre is part of an oral 
tradition and offers the opportunity to empower, enlighten and entertain. In 

Theatre for Living, the particular brand of theatre practiced and facilitated by 
Headlines Theatre Company, participants explore critical social issues through 

drama. 
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These social issues often represent barriers that disable youth from positively 
engaging in their own lives and the lives of their family and community. These issues 
can prevent youth from reaching their full potential. 

The youth who participated in the Theatre for Living Workshop have had an 
opportunity to explore their connection to the social, cultural and physical 
environment in which they live. Insights gleaned through drama may inspire them to 
insist on meaningful ways to participate more fully in that environment. Through the 
live performances, others have a chance to share these insights and learn from them. 

Regardless of how literacy is defined or what form it takes, in any environment, in 
any culture, being literate enables people to live well. And like all learning, becoming 
literate is a lifelong process. 

Nunavut Literacy Council Iqaluit,  
Reproduced with the permission of Nunatsiaq News 

Friday, June 13, 2003 
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Stop; rewind 
Interactive theatre aims to solve social problems 
 
Chris Puglia Reporting 
Northern News Services 
Iqaluit 

A young girl sits alone feeling rejected. Two young men are jailed after being 
pressured into breaking the law. Two girls steal the belongings of a third after she 
drinks herself into oblivion. 

“Stop; rewind,” an onlooker yells, and a chance at new endings to these sad tales is 
born. 

For a few hours during Iqaluit’s hosting of the Canadian Association for Suicide 
Prevention conference, youths and adults had a chance to relive harrowing 
experiences and right wrongs. 

It was pure performance, staged by Iqaluit’s Qaggiq Theatre Group and facilitated 
by David Diamond of Vancouver’s Headlines Theatre. 

The skits were written and staged to help youth express their fears, hopes and 
desires in a safe and healthy environment. 

Honest and true-to-life characters acted out physical violence and used profane 
language. The skits were art imitating life. 

“It’s not Phantom of the Opera or Disney up here. It’s reality,” said Diamond. 
At anytime during the plays, any member of the audience could interrupt by yelling 

‘stop’ and take on the role of the character trying to avoid outcomes seemed 
inevitable. Many discovered that it wasn’t nearly as easy as it looked. 

 
Positive changes 
Greg Taffe, vice-principal from Inuksuk High School, described the forum as 

“awesome.” 
He knows many of the 15 youths who participated and he said he was amazed and 

inspired by the changes he saw in them. 
“I look at the crowd and I see a range of kids from ones who have dropped out of 

school to our higher academics”, he said. 
“There are people in this group that I never thought would perform in front of an 

audience. It’s phenomenal.” 
John Dewar, acting executive director of the theatre group, was amazed by the 

progress the youth made during the process. 
From a standing start, the group had just six days to write, rehearse and stage the 

skits. Many of the youth who participated faced issues of their own. 
During the six days Diamond and Dewar worked not only on the concept of the play, 

but on building trust and friendships within the group. 
Isabel MacDougall, one of the youth actors, said everyone became closer. 
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“We all had our little groups. By the last two days all these groups came together 
and were all one big group,” she said. 

 
Life changing event 
The forum did more than expand friendships. It moved some to want a better life 

for themselves. 
Youth actor Chris Henderson said that during his life he has found himself in 

varying degrees of trouble. 
“I’ve been in trouble for a long time and people always assume I am bad,” he said. 
“I’ve never really been that way, I just get caught up in stuff.” 
Through the theatre group, he said, he has seen it doesn’t have to be that way. 
“I didn’t expect to stay in that group or open myself up the way I did. It was just 

the vibe that was around,” he said. 
 “It made me see I am a person just like everyone else. We all go through the same 

things, but we don’t see it that way.” 
Carrying the message on Diamond said the lessons learned through the theatre 

project can be carried off the stage into life. 
“If you want to honour this somehow, and I hope you do, you’ll take whatever you 

have out of here and use it to make the world a better place,” he said. 
Many are in favour of using the presentation in Nunavut schools to help youth 

understand that they are not alone. 
“If students see this and are able to interact I think it’s a giant step to solving the 

problems and issues,” said Taffe. Dewar also wants to see the initiative furthered.  
Without further financial support, however, it will be very difficult, Dewar said. 

 
Reproduced with the permission of Nunavutr News/North 

Monday, May 26, 2003 
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Play Therapy 
Interactive theatre helps get issues into the open 

 
In Nunavut, it’s difficult to be anonymous, to tell someone that you are In thinking 

of hurting yourself without them knowing who you are. 
An interactive theatre workshop held during the Canadian Association for Suicide 

Prevention conference in Iqaluit from May 15-18 worked around that. 
“Shutting Down” featured performances from Iqaluit youth involved in the Qaqqiq 

Theatre Group. 
The skits took the audience into real-life scenarios that Nunavut youth face. 
David Diamond of Headlines Theatre in Vancouver taught those who participated 

the concept of forum theatre which allows the audience to interact with actors, take 
the place of characters who are in a critical state and act out a solution to the 
problem. 

It allowed people to draw from their own experiences but did not force them to 
identify themselves as the person in need. 

Perhaps this idea of taking on a role could be useful in Nunavut. It could be used 
in schools, youth centers and even at wellness centers across the territory. 

Everyone could drop their problem into a hat, randomly pick a scenario and work 
together to get through it. 

The art of interactive theatre may not be a perfect science - there’s no 
psychiatrist or social worker involved – but it sheds light on the options available to a 
person in need. 

 
Editorial reproduced with the permission of Nunavut News/North  

Monday, June 2, 2003 
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Feedback Fax 
 
To:  Secondary School Programs Coordinator 

Curriculum and School Services 
Department of Education 
Arviat 

 (867) 857- 3090 
 
Date: _____________ 
 

From: __________________________ 
 

Re:  The Aulajaaqtut Secondary School Curriculum 
 
This is feedback for the Aulajaaqtut 11 module titled Taking Ownership. 
 

What was helpful to you in this module? 
 
 
 
What did you find was unnecessary information? 
 
 
 
What needs more detail? 
 
 
 
Did you see any mistakes that we need to correct? 
 
 
 

Is there anything that you would like to contribute to this module? (for 
example, teaching ideas, assessment ideas, samples of student work, 
resources) 
 
 
 

Is there something that we can do to make this module more useful for you? 
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Endnotes 
                                                 
1 Adapted from Manitoba Education and Training, English Language Arts: A 
Foundation for Implementation. 
 
2 Taken from the EL2 Junior Secondary Teachers’ Handbook for Nunavut 
Schools, Teaching and Assessing Oral Language, pages 5-17. 
 
3 Adapted from Manitoba Education and Training, English Language Arts: A 
Foundation for Implementation. 
 
iv Adapted from Discovering Gifts in Middle School: Tribes TLC, page 237. 
 
5 Adapted from Manitoba Education and Training: English Language Arts: A 
Foundation for Implementation, Winnipeg, Manitoba, 1998. 
 
6 Adapted from the Manitoba Education and Training: English Language Arts, 
Foundation for Implementation. 
 
7 This is a strategy students should already be familiar with and this may be a 
review. 
 
8 Adapted from Discovering Gifts of Middle School: Tribes TLC, page 242. 
 
9 Taken from TRIBES -Strategies and Energizers. 
 
10 Adapted from Manitoba Education and Training, English Language Arts: A 
Foundation for Implementation. 
 
11 Taken from Discovering Gifts in Middle School: TribesTLC, page 357. 
 
12  For further information on this drama technique, refer to the newspaper 
articles. There are also two DVDs provided with the kit that contain 
workshops by David Diamond of the Headlines Theatre, one workshop in 
Vancouver and one in Iqaluit. We are grateful to the Nunavut Literacy Council 
for providing us with the videos of these workshops. For further information, 
do a Google search for Theatre of the Oppressed. 
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13 Adapted from the Manitoba Education and Training: English Language Arts, 
Foundation for Implementation, Winnipeg, Manitoba, 1998 
 
14 The junior secondary EL2 module, Go With the Flow, has a page of facial 
expressions. The Aulajaaqtut 10 module, Making Choices also has the same 
page. 
 
15 Adapted from In the Global Classroom 1, page 222. 
 




