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I have often thought that one day there will be an Eskimo doctor. Not 

now but in the future. Perhaps one of my grandchildren when  
he grows up. 

Peter Pitseolak, 1993 
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An Introduction 
 
Aulajaaqtut 10 consists of five modules: 

1. Values and Valuing 
2. Communicating and Helping 
3. Exploring Opportunities  
4. Community Values, Community Strengths 
5. Youth-to-Child Practicum 
 

This module, Exploring Opportunities, consists of 10 units which should cover 
approximately 25 hours of instructional time. You will need to develop your own lesson 
plans from the units in order to meet the specific needs of your students. The module 
focuses on the preparation and development of a career path based on employment 
research and personal interests and skills. It is a revision of the Career and Personal Plan 
(career planning) document, Aulaaruhiqut: The Journey Continues, written by Elizabeth 
Hanes and David Parks. The module is meant to be one of exploration and research 
resulting in the development of a tentative career path. Resources such as Career 
Directions (available on the web1) or Destination 2020 (available on the web) provide you 
and your students with information about a wide range of occupations and professions.  
 

This revised module covers much of the same information as the previous Aulaaruhiqut 
module with two major exceptions. The section on developing a school career centre has 
been omitted. It is suggested, however, that you and your students do develop or 
contribute to such a centre. The government of Canada, your Career Development Officer, 
the Workers’ Safety and Compensation Commission (WSCC), and the Sector Councils have 
a variety of brochures and posters. There are some materials provided with the 
Aulajaaqtut 10 manuals and there is an appendix of addresses and websites included at the 
end of this manual. The second difference is that there is more specific reference to the 
Essential Skills recognized by Human Resources and Skills Development Canada. 
 

Schools are expected to offer the Career and Technology Studies (CTS) courses, Personal 
Safety Management and Workplace Safety, to students in grades 9 using the Workers’ 
Safety and Compensation Board (WSCC) resource, Go Safe: Work Smart. The WSCC 
resource provides an in-depth background to specific health and safety issues in the 
workplace and includes the possibility for Workplace Hazardous Materials Information 
System (WHMIS) certification. Encourage your students to seek out other credentials 
such as a driver’s licence, coaching certificate, social insurance number, or first aid 
training, should the opportunities arise.  
 
Throughout this module, there are activities where the Aulajaaqtut 10 students make 
presentations to the grade 9 students. At the beginning of the course, it would be helpful 
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to begin a collaboration with the teacher(s) of the grade 9 students. Please keep in mind 
that Career Week is the first week in November. 
 

A student journal accompanies this module. The main purpose of the journal is to provide 
students with a place to reflect on the concepts covered in the course. The journal also 
includes the reading passages used in class and other miscellaneous items. There is an 
appendix at the back of the journal for student self-assessment. The materials in the 
student journal are also found in the teacher’s manual in very small print.  
 
Portfolio items should be stored in the students’ Aulajaaqtut or career planning  portfolio. 
At the end of the year, students should review their portfolio and decide which items are 
essential and must remain in the portfolio for future reference. Examples of essential 
items would be certificates, letters of reference, thank you letters, personal reflections, 
and other documents that indicate personal growth, skills that students have achieved and 
values they have developed. 
 

Throughout the module, it is important that the classroom be a safe place where students 
feel comfortable exploring issues and personal feelings. The level of trust within the class 
will set the tone for the module. Your classroom organization should encourage as many 
means of communicating as possible. As self-reflection is critical to personal growth, you 
need to ensure that there is ample time for your students to complete their reflections. 
 

We encourage teachers to allow students the freedom to negotiate and express concepts 
being taught in an alternate form (see the Teacher’s Handbook for the “Philosophy” 
section). Checklists and rubrics have been provided, but you may change the criteria to 
reflect the concerns, interests, and unique nature of your class. 
 

As part of the process of the career planning, an annual meeting or conference should be 
held with students and their parents to discuss and review their ideas, their intentions, 
their course choices, their graduation options (Multiple Graduation Options), and possible 
future career paths. 
 
 

Rationale 
 
Preparing for the transition from secondary to post-secondary pathways is a unique 
experience in Nunavut. Opportunities exist in smaller communities, where there is less 
wage employment, for entrepreneurial activities, caregiving services, innovative work 
schedules, and job sharing. Inuit have always managed to survive in their arctic 
environment through their ability to be adaptable, persevering, resourceful and innovative. 
These are qualities we want to instill in our students.  
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As with the first two modules, the overarching focus is having students become self-
actualized individuals.  It is when they will have reached this stage, that they will be 
stepping towards pijitsirniq, the concept of serving and helping others. Through this 
module they explore possibilities for their path into the future. Their own personal growth 
and achievement is therefore embedded within the context of making a contribution to 
the well-being of the community. 
 
It is recommended that Elders1 be involved throughout the course to share their 
knowledge and wisdom with the students. At this stage of learning, students benefit from 
receiving guidance from an Elder, especially those students who may not have an Elder in 
the home. Schools are able to provide this opportunity. Students also benefit from having 
role models and mentors, adults who are able to guide them in making decisions about their 
lives. Guest speakers from the community and e-contact with people in other communities, 
in Nunavut and beyond, provide information based upon experience; this, too, provides 
guidance and insights. 
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1 The word ‘Elder(s)’ written with a capital E signifies people who are wise, trustworthy and well-
respected; they are more than just ‘old’ people. Educators should be very careful when identifying 
Elders to work with their students; they should involve the District Education Authority in making 
appropriate decisions. 
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Aulajaaqtut 10, Module 3: Exploring Opportunities 
 

  

Learning Competencies 
 

Strategies 

1 
The students will update their personal inventory and 
recognize the ways in which society values specific skills, 
abilities, and attitudes. 

2 
The students will develop an understanding of the potential 
interdependence between self-actualization and community 
development. 

3 
The students will define the Essential Skills and understand 
their application in a variety of occupations and everyday 
life. 

4 The students will use a variety of websites and other media 
to explore work options and career paths. 

5 The students will demonstrate their familiarity with 
WHMIS and workplace safety responsibilities. 

6 The students will complete a comprehensive overview of 
career opportunities in their community. 

7 The students will understand the characteristics and the 
process required to become an entrepreneur. 

8 The students will explore the various paths available to 
them upon graduation from grade 12. 

9 
The students will review job preparation skills: writing a 
resumé, completing an application form, and doing an 
interview; and update their career planning portfolio. 

10 
The students will contribute to the production of a 
multimedia presentation to share with younger students 
based on the key messages of career planning. 

 
• inclusive group 

activities 
• small group 

discussion 
• partner work 
• scenarios, role plays 
• dialogues 
• guided imagery 
• paraphrasing 
• personal reflection 
• chart and poster 

displays 
• tools for self, peer 

and teacher 
assessment 

• visiting ‘experts’ 
• community 

interviews 
• solution seeking 
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Rubric for Unit Assessment 
Tracking Form for ________________________  Aulajaaqtut 10, Module 3: Exploring Opportunities 

 
 
Level A  =  85-100% 
Level B = 70-84% 
Level C = 55-69% 
Level D = not 
eligible for credit 
 

LEVEL A 

• Uses complex reasoning 
• Expresses issues in meaningful 

ways 
• Able to change processes into 

action 
• Participates in depth  
• Interprets information 

inductively/deductively 
• Develops well thought out 

conclusions 

  LEVEL B 

• Analyses, compares, classifies 
• Relates issues appropriately 
• Applies issues to personal 

situation 
• Uses processes effectively 
• Participates actively 
• Reasons and relates information 

in several ways 
• Takes a stand on issues 

  LEVEL C 

• Accepts information at face 
value 

• Is aware of issues 
• Knows theory of issues but does 

see how to apply them 
• Follows processes as described 
• Participates 
• Uses information to complete a 

task 
• Sees issues as separate from 

self 

   LEVEL D 

• Does not relate to the 
information 

• Does not fully grasp issues 
• Does not relate to the issues 
• Has difficulty following 

processes 
• Does not fully participate 
• Does not use discrimination in 

selecting information 
• Unaware of significance of issues 

 
 
 
The student will 

    1. update her or his 
personal inventory 
and recognize the 
ways in which society 
values specific skills, 
abilities, and 
attitudes. 

    2. develop an 
understanding of the 
potential 
interdependence 
between self-
actualization and 
community 
development. 

    3. define the 
Essential Skills and 
understand their 
application in a 
variety of 
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occupations and 
everyday life. 

    4. use a variety of 
websites and other 
media to explore 
work options and 
career paths. 

    5. demonstrate his or 
her familiarity with 
WHMIS and 
workplace safety 
responsibilities. 

    6. complete a 
comprehensive 
overview of career 
opportunities in their 
community. 

    7. understand the 
characteristics and 
the process required 
to become an 
entrepreneur. 

    8. explore the various 
paths available to 
them upon graduation 
from grade 12. 

    9. review job 
preparation skills: 
writing a resumé, 
completing an 
application form, and 
doing an interview; 
and update their 
career planning 
portfolio. 
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    10. contribute to the 
production of a 
multimedia 
presentation to share 
with younger 
students based on 
the key messages of 
career planning. 
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Unit 1: The Impact of Societal Values 
 

 

Learning Competency: The students will update their personal inventory 
and recognize the ways in which society values specific skills, abilities, 
and attitudes. 

  

 
Opener: My Place2 
Distribute chart paper or 11 x 17 paper to each student. Have them 
make a sketch or map of the community or of their neighbourhood and 
mark those places which are significant to their lives (for example, 
home, school, arena, shopping). 
 

Have your students draw the same area as it was 20 years ago. They 
could check with family members or community elders to help with this 
information. Have them mark those places that would have been 
significant for youth their age 20 years ago. They should meet with 
three or four other students (see Teacher’s Handbook, “Forming 
Groups”) to discuss the differences in employment, leisure activities, 
shopping, communication technology, and transportation in those days. 
 

In their groups, have the students project themselves 20 years into the 
future and discuss how the community is likely to develop and change. 
Students draw the same area once again, also marking those places that 
they think will be significant for youth their age 20 years from now. 
They should discuss the changes they think will occur in employment 
practices, leisure activities, shopping, communication technology, and 
transportation. 
 

Meet as a class to debrief the significance of the changes over time. 
How do people’s needs change as well? What impact does this have on 
their values? 

  

 
Connector: 
First, have the students review their personal values from Module 1 
(Valuing Values), Unit 5. Have there been any changes since they 
identified their values in Module 1? 
 

Next, have your students update the personal inventory that they 
completed in grade 9 as part of their career and future planning. (If 
this was not done in grade 9, it will have to be done now.) There are 
three pages in the student journal for students to fill in details for 
their personal inventory. Have them identify their development and 
change in the following: 



14                                                                        Aulajaaqtut 10, Module 3: Exploring Opportunities 

• specific skills (for example, I can serve customers, I can install 
software on a computer, I can look after younger children) 

• interests and abilities (for example, I like to do puzzles, I am good at 
hunting caribou, I am good at looking after young children) 

• career-related experiences (such as volunteering, educational, 
student exchanges, or work experience). 

 

Have your students discuss these lists with close friends and their 
parents to see if there are other skills they have overlooked. Finally, 
have them put a good copy in their career planning  portfolio. 

  

 
Activity:  
Have the class brainstorm the values that they think are important in 
their community today. Record these on chart paper. After the 
brainstorming, have the students review the list and remove or add any 
ideas which they collaboratively agree on. 
 

Divide the class into two groups. Ask group #1 to take the list that the 
class has just developed and try to identify the jobs, skills, abilities, 
and attitudes valued in their community according to the list.  
 

Have group #2 use the list of Inuit Values and Beliefs located in 
Appendix B of their journal. Ask this group to make a list of the jobs, 
skills, abilities, and attitudes which were valued traditionally. 
 

Compare the lists to identify things that have stayed the same. Why 
might this be? Discuss reasons for changes in values. Discuss the needs 
which societies have that might impact on how values are held – for 
example, service needs, consumer preferences, community members’ 
expectations, or influences from outside the community. 

  

 
Classroom Reinforcement: 
• Display the students’ maps if they are willing to share them. 
• Display an unmarked set of lists from group 1 & 2 in the classroom. 

Highlight the similarities by underlining them in red marker. 
  

 
 
 
 
 

Reflection 
Content: This unit has discussed how communities and values change 
over time. How do you feel community values about employment have 
changed in the past 20 years? 
Collaborative: How did it help you to work in a group during this unit? 
Personal: How has your personal inventory changed since grade 9? How 
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do you feel about these changes? 
  

 
 

Accommodating Diversity: 
Instead of students doing individual maps in the Opener, have them 
work in neighbourhood or small groups to produce a neighbourhood or 
small group map. Have them post their maps and do a carousel activity. 
You could also have them look forward and backward 50 years instead 
of 20, or have some students work with a 20-year timeline and others 
with a 50-year timeline. 
 

Most career websites have some kind of personal inventory, but they 
they do not list many of the skills and abilities that our students have.  
The Human Resources and Skills Development Canada website provides 
links to several career websites that have a variety of inventories, 
including one on multiple intelligences. There are lists of interests and 
abilities as well as skills from the former Aboriginal Youth Network in 
Appendix B of the student journals. There is also a list of Inuit beliefs 
and values.  
 

Students for whom the websites or lists are not appropriate may need a 
partner or tutor to discuss and dictate their personal inventory.  

  
 Follow-Up: 

Have your students complete a current personal inventory to store in 
their career planning portfolio. 
 

Have them identify which skills, abilities, and attitudes they have that 
are seen as valuable in the community. How does this knowledge make 
them feel about their place in the community?  
 

Have students use their personal inventories to develop a personal ad 
which will advertise their particular expertise to the community. The ad 
should suggest some areas where they might have contributions to 
make/or possible future career plans. 
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Assessment 
Student: Complete the updated personal inventory and store in the 
career planning portfolio. Participate in the discussions and group work 
and write reflections on the unit in their journals. Complete the 
appropriate section on participation in the Self-Assessment Appendix 
and the Piliriqatigiiniq checklist for supporting each other’s learning. 
 
Teacher: Go over the Learning Competencies for this unit with your 
students as well as the Self-Assessment tool in Appendix A at the end 
of their journals. This lets them know from the very beginning what the 
expectations are for this module. As well, remind students of the 85% 
attendance requirement. 
 

Observe the students as they work in their groups and present back to 
the class to determine that they understand how community values 
develop and how and why they change over time. Discuss personal 
inventories with individual students, emphasizing how they too have 
changed over time and will continue to change. 
 

The Piliriqatigiiniq checklist can be used for 10 different activities over 
the next few classes. This checklist has students assess how they 
support each other’s learning during small group work. The Inuit 
Qaujimajatuqangit principle of Piliriqatigiiniq is the concept  
 

of developing collaborative relationships and working together 
for a common purpose. The essential Inuit belief that stresses 
the importance of the group over the individual should pervade 
all our teaching. Expectations for students will reflect working 
for the common good, collaboration, shared leadership and 
volunteerism. Piliriqatigiiniq also sets expectations for supportive 
behaviour development, strong relationship-building and 
consensus-building. 
 

Please ensure that your students are aware that the concept is much 
broader than just being a good listener or sharing ideas. The concept is 
that individuals must strive to do their best, and this ensures that the 
group as a whole will benefit. The success of the individual and that of 
the group are interdependent. You may choose to develop different 
criteria with your class that would assist students with strategies for 
working towards the common good of the class. Complete the rubric of 
competencies for this unit (located in the Introduction). 
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My Personal Inventory 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

My Values (Module 1, 
Unit 5): 
 
  

My interests: I like to 
 

My Skills: I can 
  My Abilities: I am 

good at 

My Goals (Module 1, 
Unit 8): 
 

 

My Experiences and 
what I learned: 
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Piliriqatigiiniq 
Assessing Your Group Support for Each Other’s Learning 

 
 

We listened when others were 
speaking.           

We tried to understand each 
other’s ideas.            

We encouraged each other.           

We showed appreciation for 
each other’s ideas.           

We helped each other 
understand the work and ideas.           

We provided helpful and 
positive feedback to each other.           

We asked relevant questions.           

We accepted all ideas and tried 
to build upon them.           

We disagreed with ideas, but 
not with each other.           

We all shared the work.           

We included everyone in the 
work and discussions.           

Things we need to work on to improve our Piliriqatigiiniq skills: 
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Unit 2: Your Impact on Your Community 
 

 

Learning Competency: The students will develop an understanding of 
the potential interdependence between self-actualization and 
community development. 

  

 
Opener: Community Linking3 
To complete this activity, you will need chart paper, 10 variously 
coloured balls of yarn, and 30 sticky labels. 
 

Working in groups of three, students make lists of the community 
people they or their families have depended upon over the past week. 
They explain as well the nature of the dependency, for example, sewage 
truck driver for taking away the sewage, co-op manager for selling 
groceries, gas station worker for providing gas for the skidoo, relatives 
for babysitting, volunteers for fire fighting. 
 

Make a class list of ten people from the groups’ lists. The ten could be 
the people most frequently mentioned or the ones considered ‘most 
significant’ to the community.  
 

Each group now selects one of the ten people from the list, writes this 
person’s title on four sticky labels (one to stick on to each group 
member) and one for the top of a sheet of chart paper which is then 
posted on the wall. 
 

Each group decides who will be A, B or C. The As represent the person 
they have selected from the list, for example, the sewage truck driver. 
The Bs are linkers and the Cs are recorders.  
 
The As form a circle in the centre of the room. The Bs get a ball of 
wool and tie the end of the wool around the waist of the As; they stand 
beside their A person and hold the wool. The Cs post a piece of chart 
paper on the wall close to their A person (see diagram that follows at 
end of unit). Each static negotiator ties the end of his ball of yarn 
around his waist.  
 
The task is for students to think of dependency links between the 
people represented by the As. Students should discuss and agree upon a 
likely two-way connection (for example, the co-op manager depends upon 
the sewage truck driver to pump out his or her sewage and the truck 
driver depends on the co-op manager for a place to buy her or his 
groceries.). Everyone can be involved in the discussion. 
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Each time students agree on a dependency link between two As, the two 
Bs take their balls of yarn across the circle and loop it around the As’ 
waists (for example, the B person who is on the team with the co-op 
manager ties his wool around the A person who represents the sewage 
truck driver. It is important that the wool is kept tight and that the 
ball of wool is brought back to the A where it started each time. The 
observers record the link on their chart paper. 
 

As the activity continues, a spider’s web of connections between the As 
will be produced. Keep going until all possible links have been made. Read 
off the charts of links. Ask the students: 
 

• Are there As where links were not found or agreed upon? 
• Are certain people (represented by the As) more necessary than 

others to the existence and functioning of the community? 
(degrees of dependency) 

 

Ask students to think of some links of interdependence between 
themselves as individuals and the global community. It is important to 
help students realize that the personal and the global are 
interconnected in many ways. It is also important for them to realize 
that an interdependent relationship is not necessarily of equal benefit 
or cost to all partners. 

  

 
Connector:  
A career is more than just what kind of job a person might get or what 
kind of work a person might do. As part of the self-actualization 
process, the career concept also embraces what kind of person one 
becomes and the contribution one is able to make to one’s society, 
regardless of the specific job one holds or the work one does. The 
career path does not end when a person gets a job or has work to do. 
The following activity illustrates the interdependence of the principles 
one lives by to develop personally, of one’s behaviour in the workplace 
and of one’s contribution to the development of the community. 
 

Divide your students into eight groups with a recorder and a reporter 
(see Teacher’s Handbook under “Forming Groups”). Give each group a 
piece of chart paper and one of the Inuit Qaujimajatuqangit principles. 
Have them divide the paper into three columns, one labelled ‘Individual’, 
one labelled ‘Workplace’ and the other ‘Community’. For each principle, 
have your students list how it applies to the personal self-actualization 
of the individual, to the workplace and to society. For example, 
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Pilimmaksarniq, is the belief that one should build personal capacity. 
People with skills and knowledge benefit the workplace and allow it to 
function at a higher level; this is readily apparent in the field of 
technology which is constantly changing. Communities need individuals 
with skills and knowledge in order to develop as a community and in 
order to provide a range of opportunities for individuals who live there. 
 

Conclude the activity with group presentations. Focus on the 
interdependence and connectivity of the three categories. 

  

 
Activity: Guided Imagery  
Students should be as comfortable as possible in the room. It is 
advisable to clear any distractions off the desks. Although it is 
recommended that students close their eyes for this imagery, they 
should not put their heads down. Tell the students that it is important 
for them to listen to the story and to follow instructions.  
 

Read the imagery script in a soft monotonous voice to guide students 
through their career fantasy. Pause for a few moments between each 
paragraph to give the students time to think. 
 

Have the students complete the guided imagery questions in their 
journals. 

  

 
Classroom Reinforcement: 
Have the students post their chart paper work from the Opener and 
the Connector activities. Post the class list of careers from the guided 
imagery and the Follow-Up; it will be used in the next units. 

  

 
 
 
 
 

Reflection 
Content: Have students respond to the Guided Imagery questions in 
their journals. 
Collaborative: What kind of connection did you feel with the rest of 
the class when you were doing the Community Linking activity? What 
kind of a connection did it make you feel with your community? 
Personal: What kind of a contribution do you feel you would like to 
make to your community – or Nunavut – or the world? How will this be 
part of your career plan? How will the Inuit Qaujimajatuqangit 
principles help you make this contribution? 

  

 

Accommodating Diversity: 
Instead of working with the principles for the Connector, students 
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 could be given two or three of the values posters from the Inuit 
Qaujimajatuqangit CD and talk about how each value would look at work, 
in the community, and in one’s personal life. 
 

If your students are not familiar with activities using their imagination, 
you could prepare them by starting with a picture and having them 
imagine what has happened just before or will happen just after. You 
could also give them a much shorter script and have them draw what 
they imagine.  
 

For the reflections on the guided imagery, students should be 
encouraged to respond by drawing or other means, in place of writing 
answers to the questions. 
 

Students who appreciate more visual work might make drawings or clip 
pictures and label different careers. They could also use a camera to 
take pictures of people working at different occupations around the 
community. 

  
 Follow-Up: 

Make a class list of all the various careers that the students 
experienced in the Guided Imagery. Are there any other careers ‘out 
there’ that they know or have heard about? Add these to the list as 
well, but in a different colour. The lists can be done in small groups first 
and then put together, or done as a whole class activity with the 
teacher or a student acting as recorder. 
 
Ask the students to consider how being a parent or a volunteer is also a 
career. 

  

 
 

Assessment 
Student: Participate in the activities, complete the journal reflections 
and fill in the participation section of Appendix A. Complete the 
Piliriqatgiiniq checklist if requested and compare responses with 
someone else in the group. 
 
Teacher: Observe students during the various activities of the unit. 
Check their journals to see if they are connecting self-actualization 
with their responsibilities to the community.  
 

This unit and the previous one involved students in various grouping 
arrangements. In keeping with the learning competency of this unit, 
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there is interdependence at the classroom level between the success of 
the individual and of the group. The same is true on the majority of 
worksites. If the Piliriqatigiiniq checklist is not appropriate for your 
needs, set your own criteria with the students for working 
collaboratively. Refer to the criteria yourself and let students know 
when you see it happening. A checklist could consist of one column with 
a list of the criteria for working collaboratively that is developed in 
small groups and refined by the class as a whole (for example, getting 
along, listening to ideas of others, respecting ideas of others, sharing 
ideas, building on others’ ideas, finishing work, dealing with 
differences), another column labeled ‘met’, another labeled ‘not yet’, and 
a fourth for comments.4 Either you or the students could check each 
class for achievement of the criteria. If students continue to have 
difficulty with group work, perhaps a class meeting would help to refine 
the criteria even further or to look for solutions. Complete the rubric 
of competencies for this unit. 
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Room Set-Up for Community Linking Activity 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

C, the 
recorder with 
chart paper  

A, group member 
representing 
someone from the 
community 

B, linker with 
ball of wool 

A 
A 

A 

A 
A 

A 

A 

A 

A 

A 

C 

C 

C 

C 

C 

C C 

C C C 
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wkw5 cspm/gcq8i4 grjxAt5 

Inuit Qaujimajatuqangit Guiding Principles 
 

ttCs/6bq5: +bk5 slx9lx6, wk4tg5 gros6bz: ]mfy vlx6 
Illustrations : Donald Uluadluak, Translation Inuktitut : Mark Kalluak 

 
Wp5yC3i6: 
Gej4y}C8ax6 ttCs/Z6H 
Wp5yC3i6 yKo6tsisK6 w8Nso3izk9l ]s4}gbs=li yMgizk9l w~k2. +b7N grc6S6 
gryxi3u4 wkw5 xgi wvJcbsJ1N3mb wvJ3izl xg3ic6Li kNo1uk5. wo8ix6g5 bwm8Ng5 
yKo6tsi3u4 n6r]/6t5t/Exc6S5 x7ml Wp5tDmic3lt4 kNo1ui WsJj5 WoExaNhx6gj5. 
 

Pijitsirniq: Concept of serving 
 (Dogteam Illustration) 
The concept of serving is central to the Inuit style of leadership and as such is the measure of the 
maturity and wisdom of an Inuk. Key here is the understanding that each person has a contribution 
to make and is a valued contributor to his/her community. Students will be expected to 
demonstrate this kind of leadership and commitment to serving the common good. 

*** 
+x]pct}Q1i6: 
Gwk4 xSyE0Jtql ttCs/Z6H 
xbsy3u4 whmoct}QZhx3i6 gUFc6S6 gnsmt5t5txD1N3i3u4 x7ml g]CZE/sNhx6gi4 
s4WE/ccbsi3u4. wo8ix6g5 bm3u4 iEs[FsK5 kNo1uk5 x]gtc3ix6gu4 WoEicd/s=lt4 
wMslt[l nT4toEcbsd=lQ5 wk1i4 kNKu. xbsy3u4 whmocbsJ1N3lt4 WQxcbsJ1N3lt[l, 
WD6X9oxt5tcbsJ1N3lt4 gryxoct}Q1i3i4, xqct}Q4ymTgi[l }x6r4yJ1N3lt4 xbsy3u4 
whmct}Qo3i3j5, cspNhxD1N3lil yM3Jx3u xyqi WoE8isJi4 wh7myE/sJi4 sWAhA1N3li, 
iEsQ/sK5 wo8ixDt4nl4]bi. 
 
Aajiiqatigiingniq: Consensus–Decision Making   
(Person with Iglu-Making tools Illustration) 
The concept of consensus decision-making relies on strong communication skills and a strong belief 
in shared goals. All students are expected to become contributing members of their community and 
to participate actively in building the strength of Inuit in Nunavut. Being able to think and act 
collaboratively, to assist with the development of shared understandings, to resolve conflict in 
consensus-building ways, and to consult respecting various perspectives and worldviews, are 
expectations that cross all curriculum areas. 

*** 
Wo7m4n3i6 
Gwk4 e'ui4 xJD1Nw6nwJ6 ttCs/Z6H 
xJD1Nw3i6 woymo3i3l Wo7m5yx3i3l x4h}Dbs?4S5 wkw5 w~kJ1N3ix3iz8i srs6b6gu 
x4hD3N6gu. Wo7m5yx3i6 N1ui6 wkw5 WsyqtA5 yMgi3u4 WoEi3u[l iEsQ/sK6 
wo8ix6gi5. n6r]/6t5tli WJ1N3i6+b6t5ti3u4 xJT5tx3li w~ky3u w~kod=lQ5 xg3ic6gi4, 
bmw8i4 sWQ/c3li. 
 
Pilimmaksarniq: Concept of Skills and Knowledge Acquisition 
(Person training dogteam Illustration) 
The concept of skills and knowledge acquisition and capacity building is central to the success of 
Inuit in a harsh environment. Building personal capacity in Inuit ways of knowing and doing are key 
expectations for students. Demonstrating empowerment to lead a successful and productive life, 
that is respectful of all, is a powerful end goal of our educational system. 

*** 
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ck6}gD1N3i6 
GWzhw5 x0p}Q8q5g5 wl8aw5 ttCs/Z6H 
w6v6n4vsi3u4 whmc6g6 |x6r4yJ8N3li xJ3N6gi4, xg3li w6v4n3ifuA5 nN4vsi3uA9l 
hNgw8N3i4 xg3li x7ml xgoD1N6t5tli x7ml wMostJ1Ncbsli W/Exo1k5 h4voJu4 
xyY6X9oxJu yM3Jx3u, bm0/ bm4fx nT̀i5 wo8ix6gdto]m2b xJToExc6bq5. 
xgo6t5t4vsi6 n6r]/3icExc6S6 wo8ixDbsJo]mi whmosyl4|bil eiDbslt4 wkw5 
w~kyz8k5 |x6r4|X9oDt4nu4. 
 

Qanuqtuurungnarniq: Concept of Being Resourceful to Solve Problems 
(Iglus Illustration) 
The concept of being resourceful to solve problems, through innovative and creative use of 
resources and demonstrating adaptability and flexibility in response to a rapidly changing world, are 
strengths all our students should develop. Resourcefulness should be demonstrated in all learning 
and also thinking that seeks to improve the context in which Inuit live. 

*** 
WoEct}Q1i6 
Gwk4hos8ax6g6 ttCs/Z6H 
whmQ/c6g6 WoEct}Q1i3u4 whmct}Q1i3u[l nNct}Q1i3u[l xbsy3u4 g}CZc3li. W/Exo4 bm8N 
wkw5 s4WE/z5 x4h}Dtc6g6 W7mEsizi4 xu|hli WoEis2 xbsy}gq9li 
x4h|Dbsq8NExc6S6 wo8ix6t5ti2t1i. kb6v5 iEsQ/cExc6S5 WoEct}Q1i3u4 rgl4]bk5 
w{Lxdbsix6gu4, whmct}QAt4nz8k9l, yKo6tsct}Q[lt[l x7m xroZsq9lt4 WoEc5bD1N3i3u4. 
WoEct}Q1i6 iEsQ/co6t5t7]mEK6 wvJZsli wo6fy5txu4 W?9oxtbsi3u4, x7ml nTJu4 
Wc8`ǸEAyos3i3u4 vgtlAl xbsy3u4 whmoct}QAy3u4. 
 

Piliriqatigiingniq: Concept of Collaborative Relationship or Working Together for a Common 
Purpose 
(Building Inuksuk Illustration) 
The concept of developing collaborative relationships and working together for a common purpose. 
The essential Inuit belief that stresses the importance of the group over the individual should 
pervade all our teaching. Expectations for students will reflect working for the common good, 
collaboration, shared leadership and volunteerism. Piliriqatigiingniq also sets expectations for 
supportive behaviour development, strong relationship-building and consensus-building. 

*** 
x?tu4 vm5tx3i6 
GkNu nlmt5t/Exc3i3u4 ttCs/Z6H 
x?tu4 vm5tx3i6 uxiE/s/Exc3izi4 gryN6yt5tisK6 wkw5 x4gxic3iz8i4 x?tu1k5 
yM3Jx3j9l w~k=FQ/u1k5. wo8ix6g5 iEs[Fsix6S5 sWAhocbsi3u4 x?tu1i4 x7ml 
vm5txcbsi3u4 Wsyt5tQxcbsi3u4 nS0pymcbsi3u[l wo6fyc3lt4 yM3Jxo]mj5 uxiE/sd=lA 
x4h}DbsymJtA5 x?tK5 w~k5tx3N6]gd=lA. 
 

Avatimik Kamattiarniq: Concept of Environmental Stewardship 
(Environmental Awareness Illustration) 
The concept of environmental stewardship stresses the key relationship Inuit have with their 
environment and with the world in which they live. Students will be expected to articulate respect 
for this mutually interdependent relationship and to demonstrate responsible behaviors that seek 
to improve and protect the relationship in ways that meet global challenges to environmental 
wellness. 

*** 
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gzN3i6 
wk5tx?si6 mgwz5tx3lt4, gUN3lt4 Wcys0p5tx3lt[l gUN3i6 
xyui4 gUh4t5ti6, scctcF8Ntx3lt[l rsJ8N5tx3lt[l. 
n6r].6t5t4Xb WsJu4 w4WAh4tx3lt4 w~kct}Q5tx3ix6S5. 
 
Tunnganarniq: Concept of Fostering Good Spirit by Being Open, Welcoming And Inclusive 
(Smiling Faces Illustration) 
Being welcoming to others, being open in communications and inclusive in the ways of interacting. 
Demonstrating this attitude is essential in building positive relationships with others. 

*** 
 

w]kct]Q5yx3i6 
w4WAh5tx3i6 xyui4, w~kctui4 WoEctc5txDN4lil 
w4WAh5tx3i9l w~kct}Q5yx3i6 sWQ/c3i6 w4WAh5tx3i3l xyui4. 
bm4fx whmQ/c5tx+Czb w4WAh4tx6Lt[l xyu1i4 xJD1`i6X9ox+haK5 
w4WAh5tx3i6nso6Lt4, w7ui4 xyuk9l x[̀M5 kNctu1k5. bm8N 
gU=FQ/sK6 wk1k5 w~ki3u4 
 
Inuuqatigiitsiarniq: Concept of Respecting Others, Relationships and Caring for People 
(Boy with Shovel Illustration) 
Showing respect and a caring attitude for others. When people consider their relationship to people 
and behave in ways that build this relationship, they build strength both in themselves and in others 
and together as a community. This is foundational to Inuit ways of being. 
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Script for Guided Imagery5 
 

Sit back, relax, and listen to the instructions that I am about to give you. We are going to 
be taking a journey into the future. I want you to imagine that you are 20 years older than 
you are now. I want you to picture where you are going to live, who you are going to live 
with, and what you are going to do. Are you ready? 
 
Now, imagine that you are 20 years older. You wake up and get out of bed. Look around. 
What do you see? Are you alone? Did you sleep in a bed or in a sleeping bag? 
 
While you are walking around, you see your reflection in the mirror. Look at yourself. What 
do you see? What do you look like? Take a good look. This is what you look like when you 
are about 35 years old. 
 
Now you realize that it’s time to go to work, so you get dressed for work. What are you 
going to wear to work today? How do you look in your work clothes? Now that you are 
ready, you can go to work. You notice the time as you leave for work. What time is it? Or, 
maybe you don’t have to go anywhere for work. Maybe you are already at work. Maybe you 
work at home. 
 
On your way to work, look around. Are there a lot of people around? Just a few people? 
How long does it take to get to work? How are you getting to work, walking? skidooing? 
driving? 
 
Now you are at work. Look around you. What does it look like? Are you outside? Inside? 
Are there a lot of people around you or are you alone? Are you in (home community), Some 
other community? Down south? Winnipeg? Ottawa? Edmonton? Take a couple of moments 
to imagine where you work. Take a good look around. 
 
Now you are ready to work. What are you doing? Are you working with your hands? Are you 
using tools? A gun? Computers? Machines? Are people working with you? Do you work with 
animals? Picture yourself working. 
 
Sometime later you stop work to talk to someone important to you. You might phone them, 
talk to them in person, talk to them over the radio. Who do you call? 
 
Well, you are done work for now. It’s time for you to return home or if you are already 
home, it’s time to just stop working. On your way home, you think about something you are 
going to buy for yourself next week. It’s something you’ve wanted for a long time. What is 
it? 
 
Now you are home. Take a look at your home. What does it look like? Do you rent or do you 
own your home? Or do you live with your parents? Look at the outside. What does it look 
like? Now go inside and look around your home. Imagine what you are seeing. 
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Who, if anybody, lives in this house with you? Picture them in your mind. What do they look 
like? How important are they to you? What do you do with them when you get home, if 
anything? 
 
Who is rearing the children? How do the children affect your life? When do you spend 
time with them? What do you do? 
 
After you’ve had a meal, it’s time to go out for some fun. Where do you go? What do you 
do when you get there? Who is with you? Picture yourself having a great time. 
 
You start talking to some people about a committee. Tomorrow night you will be attending 
a committee meeting. What is it for? How does it contribute to the well-being of the 
community? 
 
Now it’s time to go home and get some sleep. You lay down and look at your watch. What 
time is it? You lay in bed and think about all that you did that day. You fall asleep with a 
smile on your face. 

Guided Imagery Questions 
 
1. When you looked at yourself in the mirror, what did you see? How did you feel about what you 
saw? Was there anything that surprised you? 
2. What did you wear to work? 
3. What time did you go to work? 
4. How did you get to work? Or were you already at work? 
5. What did your work place look like? 
6. What did you do at work? 
7. Who was the important person you talked to? 
8. What time did you leave work? How long did you work? 
9. What did you decide you were going to buy next week? 
10. Who, if anybody, lives with you? 
11. Where did you go for fun? What did you do there? Who went with you? 
12. What committee were you on? What is the work of the committee? Why are you a member of 
this committee? 
 
What kinds of things will you have to do in the next five years to start working towards this vision? 
Who will be able to advise or support you? 
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 Unit 3: Essential Skills 
 

 

Learning Competency: The students will define the Essential Skills6 and 
understand their application in a variety of occupations and everyday 
life. 

  

 
Opener: Only Connect7 
Hand out five small slips of paper to each student. Ask students to 
write down one of the five categories below on each slip of paper, then 
to turn the slips over and write a word on each slip of paper to 
represent each of the categories. 

1. a natural object 
2. a manufactured object 
3. an animal 
4. an emotion 
5. a hope for the future 

Any words can be chosen; they do not have to follow a pattern or theme. 
For example, on the slip labeled “a natural object”, they could write ‘a 
stone’ on the back, and for “a manufactured object”, they could write ‘a 
toothbrush’. Everyone arranges their cards with the category names 
face up. 
 

The teacher asks any two students to turn over their “natural object” 
slips and call out what they have written down. The two students have 
ten seconds to think of at least one way in which the two natural 
objects are connected. If they fail to do so within the time limit, other 
class members can contribute. 
 

Each of the two students then chooses a classmate who turns over her 
or his ‘natural object’ slips and the two new players try to find 
connections between their ‘natural objects’. Categories can be changed 
at any time, or they can be randomly mixed, for example, ‘a natural 
object’ and ‘an emotion’. When students choose classmates, they can 
also choose categories. 
 

The goal is to develop and enhance creativity, rather than to discover 
the best connection possible.  

 
 

 

 
Connector:  
You will need to have a number of small cards, or scrap paper cut into 
rectangles, for the students to write career names on. You will also 
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need a display area for a Word Wall. Arrange students in groups of four 
with a reporter (See the Teacher’s Handbook under “Forming Groups”.). 
Ask the groups to copy all the career names, one on each card, from the 
career list the class developed in the last unit. Have each group arrange 
the career cards into at least two, three or more categories8. Each 
group is to decide on the rules or categories for sorting. Have them 
tape or pin their cards, in their categories, to the Wall. 
 

Have the reporters share with the class the ways their group chose to 
sort the careers. You may see some things such as outdoor/indoor, 
safe/dangerous, men’s/women’s, city work, technical, mechanical, 
helping, artistic, construction, or traditional. Gender and its implications 
should be discussed. 
 

• Are there some occupations where mostly only men or women 
work? 

• How can the work they do have a balanced perspective if only 
men or women are involved? 

• For example, our MLAs are nearly all men. How do women’s issues 
get represented? 

• Traditionally in most societies, there used to be women’s work 
and men’s work. How is that different today? 

 

Have students look at the lists and identify those careers that may not 
exist in 10 or 20 years’ time. This introduces the idea of the Labour 
Market and how jobs come and go over time. (For your own information, 
go to http://www.jobfutures.ca/en/brochure/JobFuture.pdf , Job 
Futures: the World of Work, for a document of graphs and information 
regarding trends.  

  

 
Activity 1: Venn Diagram of Skills 
Have students work in their journals and choose any two occupations. 
On the outside of the circle they should note the skills that are 
important to that occupation. They should do the same for the other 
occupation in the second circle. Where the two circles overlap, they 
should note the skills that are important in both occupations. (See 
sample at end of this unit.) 
 

Activity 2: What Do They All Have in Common? 
Working in their groups of four, have the students make a list of at 
least ten skills that all of the occupations have in common, including 
parenting and volunteering as occupations. For example, do people have 
to be able to communicate in each of the occupations? If so, how do 
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they communicate? 
 

When the groups have finished their lists, provide each group with the 
list of Essential Skills and discuss, as a class, items they could add or 
delete from their lists.  
 

Have students make the connection between developing these skills in 
school and applying them not only to their school career, but also in 
preparation for future careers. 
 
Activity 3: Which Skills and How Much  
Give each group a different occupation card (parent, hunter, nurse, 
athlete or student). Have each group explain how the Essential Skills 
are used in their occupation, whether they are of high or low 
importance, and whether they are needed at a low or high level.  

  

 
Classroom Reinforcement: 
Encourage students to use the Word Wall to practise the terminology 
related to careers and to post comments or questions regarding the 
topic of futures and careers. 

  

 
 
 
 
 

Reflection 
Content: In the last unit, you wrote out some activities to be doing in 
the next five years to realize your career vision from the guided 
imagery activity. How are the Essential Skills used in that career? What 
are you doing to develop those skills now? 
Collaborative: What do you think was the most important reaction of 
your classmates to the discussion of gender? 
Personal: In Module 1 (Valuing Values), Unit 8, you developed a number 
of goals. How do these goals relate to your career vision? 

  

 
 

Accommodating Diversity: 
For the Venn activity, use chart paper rather than the journal version. 
For the Activity, assign individuals a career and have them explain all 
the things a person in that career does. Students then meet in pairs and 
compile a list of commonalities, then in groups of four and then eight, 
and finally as a whole class to determine what all careers have in 
common. Apply these to the Essential Skills list. 
 
Complete an Anticipation Guide before reading Pinasuaqtavut. 
Set up four work stations for the Pinasuaqtavut activity. Have the 
document recorded on tape. Students in small groups jot down notes at 
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each station, then in a whole-class activity, consolidate and summarize 
their notes. 

  
 Follow-Up: Jigsaw 

Students will need to work in groups of four for this activity also. They 
will be working with excerpts from the Nunavut government document, 
Pinasuaqtavut (the Bathurst Mandate) which are printed in their 
student journals. Have each group number off one to four. The one’s will 
be responsible for the section “Healthy Communities”, the two’s will 
have “Simplicity and Unity”, the three’s, “Self-Reliance”, and the four’s, 
“Continuing Learning”.  
 

In their numbered or ‘expert’ groups, the students should go through 
their section of the document that outlines the government’s vision for 
Nunavut in 2020. Have them discuss how people need to be strong in all 
of the Essential Skills to help the government realize its vision. It may 
help for them to have highlighters to mark significant words or 
statements in the Mandate excerpt rather than taking notes. When the 
numbered groups have finished, have them return to their home groups 
and share what they learned in their expert groups.  
 

As a class, summarize the groups’ discussions. 
• How are the Essential Skills essential to realizing the hopes and 

plans for Nunavut as expressed in Pinasuaqtavut?  
• How are the Essential Skills different from the Inuit 

Qaujimajatuqangit Principles? (Do students make the connection 
between skills, on the one hand, and values, attitudes and behaviour, 
on the other?)  

• Discuss whether attendance and punctuality is a skill or a value or 
both. 

  

 
 

Assessment 
Student: Participate in the unit activities and complete journal 
reflections. Complete the checklist for working collaboratively if one 
was developed or if the class is using the Piliriqatigiiniq checklist. 
 
Teacher: From observing the students and joining in their group 
discussions, determine whether they have understood the connections 
between the Essential skills and careers. Also determine whether they 
are distinguishing between skills (things you can do) on the one hand and 
values, attitudes and behaviours on the other (personal management). 
Collect journals and respond to student reflections. Provide feedback 
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when you notice students using the supportive practices on the 
Piliriqatigiiniq checklist. Complete the rubric of competencies for this 
unit. 
 

This may also be an appropriate time to draw students’ attention to the 
85% participation requirement for this course. What level of 
attendance and punctuality would a worksite require? Figure that there 
are usually 23 work days in a month and you are credited 1.3 sick days 
per month. What % of time per month are you allowed to be away? 
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Venn Diagram of Skills – Sample 
 
  Occupation: Hunter  Occupation: Nurse 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
• Able to find animals 
• Good shot 
• Able to use GPS 
• Able to repair small 

engine 
• Able to use land 

survival skills 
• Able to look after 

the environment 

 
• Able to comfort 

people 
• Able to be reliable 
• Able to be 

punctual 
• Able to keep 

confidentiality 
• Able to keep good 

records 

• Able to work alone or   
with others 

• Able to read 
• Able to write 
• Able to communicate orally 
• Able to deal with blood and guts 
• Able to understand biology 
• Able to look after equipment 
• Able to be calm in a dangerous 

situation 
• Able to solve problems 
• Able to make decisions 
• Good memory 
• Able to be well prepared with 

appropriate tools 
• Able to keep learning new  

things about their work  
• Able to plan and prepare 
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What Do They All Have in Common?

 

 

_______________________ 

_______________________

_______________________ 

_______________________ 

_______________________

_______________________ 

_______________________ 

_______________________ 

_______________________

_______________________ 

_______________________ 

_______________________ 

_______________________ 

 

nurse 

hunter 

biologist 

pilot 

homemaker 

mechanic 

parent 

worker on  
a shrimp boat 

water truck 
driver 

RCMP 

Member of 
the Legislative 

Assembly 

carver 

seamstress 
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Essential Skills9 
 
Essential Skills are the skills needed for work, learning and life. They provide the 
foundation for learning all other skills and enable people to grow in their jobs and 
adapt to workplace change. Through extensive research, the Government of Canada 
and other national and international agencies have identified and validated nine 
Essential Skills. These skills are used in nearly every occupation and through daily 
life in different ways and at different levels of complexity. 
 

1. Reading Text (books, manuals, reports) 
2. Document Use (filling out applications forms, reading graphs) 
3. Numeracy (mathematics, money, measurement) 
4. Writing (reports, letters) 
5. Oral Communication (making a presentation, speaking on the phone, CB) 
6. Working with Others (able to work alone or in a group) 
7. Continuous Learning  
8. Thinking Skills, including Problem Solving 

Decision Making 
Job Task Planning and Organizing (schedule) 
Significant Use of Memory 
Finding Information (web, research) 

9. Computer Use 
 
Federal government researchers have developed over 200 occupational profiles10. 
These profiles can be used to learn more about the skills required in various 
occupations, to develop workplace training programs, learning plans, or job 
descriptions, to investigate career options, and to create educational tools to 
enhance skills development. 
 
The Conference Board of Canada has also developed a list of Employability Skills. 
These include self-management and attitude skills as well as the skills listed above 
as Essential Skills. The Employability Skills are not directly linked to the 
occupational profiles. 
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PARENT 

Essential Skill How is it used? 

How 
important is 
the skill to 
the job? 

little or lot 

What level 
of the skill is 
needed for 
the work? 

low  or high 
Reading Text       
Document Use      
Numeracy      
Writing      
Oral 
Communication 

     
Working with 
Others 

     
Continuous 
Learning 

     
Thinking Skills:  
 

-problem solving 
 

-decision making 
 

-job task 
planning and 
organizing 
  

-significant use 
of memory 
  

-finding 
information 

  
 
 
 
 
 
 
 

  
 
 
 
 
 
 
 

 

Computer Use      
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HUNTER 

Essential Skill How is it used? 

How 
important is 
the skill to 
the job? 

little or lot 

What level 
of the skill is 
needed for 
the work? 

low  or high 
Reading Text       
Document Use      
Numeracy      
Writing      
Oral 
Communication 

     
Working with 
Others 

     
Continuous 
Learning 

     
Thinking Skills:  
 

-problem solving 
 

-decision making 
 

-job task 
planning and 
organizing 
  

-significant use 
of memory 
  

-finding 
information 

  
 
 
 
 
 
 
 

  
 
 
 
 
 
 
 

 

Computer Use      
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NURSE 

Essential Skill How is it used? 

How 
important is 
the skill to 
the job? 

little or lot 

What level 
of the skill is 
needed for 
the work? 

low  or high 
Reading Text       
Document Use      
Numeracy      
Writing      
Oral 
Communication 

     
Working with 
Others 

     
Continuous 
Learning 

     
Thinking Skills:  
 

-problem solving 
 

-decision making 
 

-job task 
planning and 
organizing 
  

-significant use 
of memory 
  

-finding 
information 

  
 
 
 
 
 
 
 

  
 
 
 
 
 
 
 

 

Computer Use      
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ATHLETE 

Essential Skill How is it used? 

How 
important is 
the skill to 
the job? 

little or lot 

What level 
of the skill is 
needed for 
the work? 

low  or high 
Reading Text       
Document Use      
Numeracy      
Writing      
Oral 
Communication 

     
Working with 
Others 

     
Continuous 
Learning 

     
Thinking Skills:  
 

-problem solving 
 

-decision making 
 

-job task 
planning and 
organizing 
  

-significant use 
of memory 
  

-finding 
information 

  
 
 
 
 
 
 
 

  
 
 
 
 
 
 
 

 

Computer Use      
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STUDENT 

Essential Skill How is it used? 

How 
important is 
the skill to 
the job? 

little or lot 

What level 
of the skill is 
needed for 
the work? 

low  or high 
Reading Text       
Document Use      
Numeracy      
Writing      
Oral 
Communication 

     
Working with 
Others 

     
Continuous 
Learning 

     
Thinking Skills:  
 

-problem solving 
 

-decision making 
 

-job task 
planning and 
organizing 
  

-significant use 
of memory 
  

-finding 
information 

  
 
 
 
 
 
 
 

  
 
 
 
 
 
 
 

 

Computer Use      
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Pinasuaqtavut11 

The Bathurst Mandate: that which we've set out to do, our hopes and plans for Nunavut 
 
Healthy Communities 
 
We believe that: 

The health of Nunavut depends on the health of each of its physical, social, economic and 
cultural communities, and the ability of those communities to serve Nunavummiut in the 
spirit of Inuuqatigiittiarniq; the healthy inter-connection of mind, body, spirit and 
environment.  
 

In 2020, Nunavut is a place where: 

• Self assured, caring communities respond to the needs of individuals and families;  

• We respect the accumulated wisdom of our elders, examining and evaluating our actions 
based on the best of both modern knowledge and traditional ways;  

• Well informed individuals and communities have the capacity and exercise responsibility for 
decision making; Nunavummiut own and manage a strong mixed economy where residents 
have productive choices for economic participation;  

• Strong transportation and communication links exist between communities and southern 
Canada, and increase communities' land and water access;  

• Health and social conditions and indicators are at or better than the Canadian average;  

• Families and individuals in Nunavut have fair access to a range of affordable housing 
options;  

• The raising and teaching of children and the care of those in need, 'Ilagiinniq' (kinship) and 
'Inuuqatigiinniq' (community kinship), are a collective community process.  

• We enjoy and manage a clean, pristine environment, in our communities and on the land and 
waters.  

 

 

Pinasuaqtavut 
The Bathurst Mandate: that which we've set out to do, our hopes and plans for Nunavut 

 
Simplicity and Unity 
 
We believe that: 

Simplicity in the processes of government encourages access by all; makes the tasks more 
focused and more achievable; and invites participation.  
 

 
In 2020, Nunavut is a place where: 
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o The Government of Nunavut conducts its business with openness and honesty, 
encouraging public input;  

o The structures and activities of government serve Nunavut's needs, with the most 
effective use of resources;  

o Inuktitut, in all its forms, is the working language of the Government of Nunavut;  

o Equal opportunities exist across Nunavut in areas of jobs, education, health, justice 
and all other services;  

o An informed public has taken up the challenges and assumed the responsibilities of 
active community;  

o Communities have seamless access to government officials, information and services.  

 
 

Pinasuaqtavut 
The Bathurst Mandate: that which we've set out to do, our hopes and plans for Nunavut 

 
Self Reliance 
 
We believe that: 

As individuals we are each responsible for our own lives and responsible through our own 
efforts and activities to provide for the needs of our families and communities;  
 
As communities and as a government we are connected to and reliant on each other to care 
for those in need, to establish common goals, and to secure the resources required to 
achieve those goals;  
 
As Nunavummiut we look to support ourselves and contribute to Canada through the 
potential of our land, the responsible development of our resources and the contributions of 
our peoples and our cultures.  
 

In 2020, Nunavut is a place where: 

o The Government of Nunavut meets its obligations under the Nunavut Land Claims 
Agreement in a spirit of active cooperation;  

o There are options for individuals to achieve personal growth within Nunavut 
communities;  

o Nunavummiut are active in taking up an increasing number of economic opportunities 
and have low levels of dependency on government;  

o An informed society is making decisions for self, family and community;  

o Access to programs and services are seamless; straightforward, understandable and 
efficient;  
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o Nunavut enjoys growing prosperity while remaining debt-free;  

o Nunavut is an active and respected contributor, nationally and internationally.  

 

Pinasuaqtavut 
The Bathurst Mandate: that which we've set out to do, our hopes and plans for Nunavut 

 
Continuing Learning 
 
We believe that: 

To achieve the dreams of Nunavut we all need to listen closely and learn well in order to 
acquire the skills we need to increase our independence and prosperity.  
 

In 2020, Nunavut is a place where: 

o Our population is adaptable to change and welcomes new skills, while preserving its 
culture, values and language of origin;  

o We are a fully functional bilingual society, in Inuktitut and English, respectful and 
committed to the needs and rights of French speakers, with a growing ability to 
participate in French;  

o We have a representative workforce in all sectors;  

o Educational programs are offered on a strategic basis, based on community by 
community needs;  

o There is a full range of interlocking educational programs allowing individuals 
continued access throughout spectrum;  

o Inuit professionals of all kinds have been supported in their training and have taken 
leadership roles in our communities;  

o Our history and accomplishments have been preserved and recognized in books and 
artworks, in recorded stories, in places of learning, and in common knowledge of our 
people. We are a source of pride to all Canadians;  

o In our areas of strength, we have assumed a leadership role in Canada and have 
looked beyond Nunavut to give and receive inspiration and support, and to lead an 
active exchange of ideas and information. 
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Unit 4: Exploring Work Options 
 

 

Learning Competency: The students will use a variety of websites and 
other media to explore work options and complete a career profile. 

  

 
Opener: Career Choices12 
Make two signs with a career choice, such as social worker and 
carpenter (choose careers most appropriate for your students), written 
on each of them and put them up on different sides of the classroom. 
Have students make a choice about occupations related to the field of 
human services work or construction work. Students indicate their 
choice by moving to one side of the room or the other to stand under or 
near the sign. 
 

In groups of three or four, have students discuss why they chose an 
occupation related to human services work or construction work. They 
should describe two items: 

• the skills, abilities, and personal strengths they have that would 
make them successful in this field of work 

• the values they have that will guide them in this field of work. 
  

 
Connector:  
Have your students conduct a survey to find out the ten occupations 
that students in the secondary school are most interested in. Locate 
the occupations in Career Directions13 and print off the information for 
each one. Set up work stations in your classroom and divide students 
into groups. At each work station, provide a sheet of chart paper and 
the description of one of the occupations from Career Directions. Have 
students skim the descriptions to find the information necessary to fill 
in their section of the chart. When the groups are finished Task #1, 
have them move on to the next work station, occupation, and task. 
 

Task #1: Job Description – five things people in this occupation do 
Task #2: Work Conditions – four things about conditions on the job (ie 

hours, alone or working with others, outside/inside) 
Task #3: Training – three things about training that you need for the 

job 
Task #4: Education – two things about education that you need for the 

job 
Task #5: Future – one thing about the future of this job – will it exist 
10 or 20 years from now? 
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When students are finished, have them rotate around to the different 
work stations and put a sticky dot or a checkmark beside any 
information that was new or surprising to them.  
 
Point out that these occupations can be a starting place that could 
possibly lead to other related careers in the future or university 
studies. 

  

 
Activity:  
As a class, do a profile together of one of the more popular careers 
from the list developed in Unit 1.  
 

In their groups, the students will create posters of career profiles 
using the information from the work stations. Establish criteria with 
the class about the items that must be included in a career profile and 
those items that may be included. For example, paid/unpaid, full-
time/part-time/seasonal, the work environment, the skills and education 
required, whether it is self-employment, and what the Labour Market 
trends are - might be some categories to consider. These posters 
should be displayed during the presentation to the grade 9 students and 
would be useful for a school display during Career Week, the first week 
in November. Inform students that the presentation will be considered 
in the assessment of the posters and the profiles. Establish with the 
students an overall rubric14 so that students will be aware of 
expectations.  

  

 
Classroom Reinforcement: 
Post the career profile posters. Add any awesome new words and 
expressions to the Word Wall.  

  

 
 
 
 
 

Reflection 
Content: Our world is constantly changing. How important is it for you 
to choose a job that will exist 10 or 20 years from now? 
Collaborative: In this unit, you did less work in small groups. How did 
that affect your learning? 
Personal: How do you feel about your career vision now that you have 
some more information about the career? Is your career vision 
influenced more by your values or your skills? 

  

 

Accommodating Diversity: 
For the Connector, students could complete all the tasks at each work 
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 station, rotating through all the stations. 
 

It may be more suitable to have a sample career profile (using all the 
criteria on the list) already completed on chart paper or on an 
overhead. Students can decide after going through the sample what 
criteria should be eliminated and what needs to be retained for a 
career profile that is helpful to them. 
 

Career Directions and Destination 2020 are very useful resources for 
learning about occupations as youth are their target audience. If you 
have the equipment, you could print off each of these documents for 
your students to use rather than having them work on the web. One 
hard copy of Career Directions was provided with the Aulajaaqtut 10 
materials. 
 

Have students work in pairs rather than individually. 
  

 Follow-Up: 
Students should begin creating a job profile of the career they 
visualized during the guided imagery in Unit 2. This profile may consist 
of text, illustrations or pictures. The profile should be stored in the 
career planning portfolio. 
 

Provide enough time and encourage students to explore the numerous 
career profiles on the websites. 

  

 
 

Assessment 
Student: Do journal reflections, participate in activities and complete 
a career profile for the career planning portfolio. Assess the career 
profile according to the criteria established. Fill in the participation 
section of Appendix A. 
 

Teacher: Circulate while students are working and have informal 
discussions with each regarding their career vision. Determine how they 
feel about it now that they have more information, not just about the 
career in their vision, but about all the other occupations that are 
available. Assess the career profile according to the criteria 
established by the class. There is a template in the student journal that 
needs to have the criteria listed and some consensus with the students 
about the difference between a rating of 1 , 2, 3, 4, and 5. Peer 
assessment or self-assessment can be used with the teacher’s 
assessment. Complete the rubric of competencies for this unit. 
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Sample of a Career Profile15 

 
 
 
 
 
 
 

 
 
 
 
 
 
 
 

 
 
 

Sample of Career Profile Information 
 
1. What is the job called? 
2. What training is necessary? 
3. Where is the training available? Is it provided on-the-job? 
4. What are the main duties, activities, or responsibilities? 
5. What types of work are involved? 
6. What abilities and interests are required for success? 
7. What skills are necessary? 
8. Do people work alone or in a group or team? 
9. Are any special tools required? How much do they cost? 
10. What is the starting salary? 
11. What is the salary range? 
12. What are the typical hours? (overtime, part-time, shifts, seasonal, contract) 
13. What is a typical day like? 
14. What are some good points about the job? 
15. What are some bad points about the job? 
16. What will be the future of this job? 
 
Is there anything else your class considers important? 

Career Name 
Title ___________________________  Job Description 
Related Jobs _____________________ 
Salary Range _____________________ 
Hours ___________________________ 
Training _________________________ 
Important Values __________________ 
________________________________ 
Benefit to Community _______________ 
________________________________ 
 
A Typical Day: 

Pro’s Con’s 
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Criteria for Career Profile 
 
Name: ___________________________ 

Group:______________________________________ 

Date: ____________________________ 
 
Criteria: 
   
  
 
Self –Assessment   Criteria     Teacher Assessment 
 
5    4    3    2    1 1. ____________________________________    5    4    3    2    1 
 
5    4    3    2    1 2._____________________________________  5    4    3    2    1 
 
5    4    3    2    1 3._____________________________________  5    4    3    2    1 
 
5    4    3    2    1 4._____________________________________  5    4    3    2    1 
 
5    4    3    2    1 5._____________________________________  5    4    3    2    1 
 
5    4    3    2    1 6._____________________________________  5    4    3    2    1 
 
5    4    3    2    1 7. _____________________________________ 5    4    3    2    1 
 
5    4    3    2    1 8.______________________________________ 5    4    3    2    1 
 
5    4    3    2    1 9.______________________________________ 5    4    3    2    1 
 
5    4    3    2    1 10._____________________________________ 5    4    3    2    1 
 
Student Comments 

___________________________________________________________________________________
___________________________________________________________________________________ 
 
Teacher Comments 
___________________________________________________________________________________
___________________________________________________________________________________ 
 
Final Mark _____________ 
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Unit 5: Other Considerations - Workplace Safety 
 

 

Learning Competency: The students will demonstrate their familiarity with 
WHMIS and workplace safety responsibilities.16 

  

 
Opener: Debate Circle17 
Arrange six chairs in a circle. Tell the class that you would like to have five 
volunteers sit in the circle to express their views on whether or not, or 
under what circumstances, you should talk to people who are acting in such 
a way that they could get hurt or hurt someone else, for example, if you 
know someone who drives a skidoo really fast around town or you have 
heard about someone who is sniffing gas. What about the principle of 
piliriqatigiiniq? 
 

The extra chair is for anyone who wants to come into the circle briefly and 
add information to the debate, after which he or she must go back to his 
or her seat. The remaining community members are to be silent until all the 
students in the circle have been heard. 
 

After the five people in the circle have debated the topic, invite the other 
students to direct questions to the circle members. 

  

 
Connector: Are You in Danger? (video) 
To prepare your students for the video, do the anticipation guide at the 
end of this unit and the accompanying activities prior to watching.  
 

Have students fill out a Workers’ Compensation Board Accident Report 
form (available in all Nunavut official languages from your principal as well 
as on the WSCC website: www.wcb.nt.ca). Either you or the students will 
have to develop an accident-with-an-injury scenario or you could use the 
career highlighted in the job profile for the last unit. When completed, the 
form should be stored in the students’ career planning portfolios. 
 

Have students read the short comments in their student journals from the 
Xtreme Safety manual18. 

  

 
Activity:  
Brainstorm in groups or as a class: 

• the worksites where you would likely find hazardous materials  
• the symbols used to identify materials that are hazardous. (This 

should be a review of the grade 9 WSCC Go Safe program.) 
Review the symbols from the Workplace Hazardous Materials Information 
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System19 (WHMIS) with your students.  
 

Divide your students into enough groups to research sites where they 
suspect they would find hazardous materials. (Check with employers first 
to make sure a small visiting group is not disruptive to their work and to 
ask if anyone could discuss WHMIS in their workplace briefly with the 
students.) Have each group contact the worksite of their choice and 
arrange the time for a visit. 
 

In addition to the worksites the students brainstormed, have one group of 
students do a hunt around the community (NOT the dump) locating drums 
and any other large containers, noting any labels. Have another group check 
out the Northern Store or the Co-Op, and another group do the 
Custodian’s cupboard at the school. If possible, have them discuss WHMIS 
procedures with employees or employers. 
 

Discuss with the class the findings of the groups and focus on how many of 
these materials exist in the community. Does your community promote the 
principle of Avatimik Kamatiarniq? How do they promote it? 
 

Have students work with the same partners or small group. Hand out a set 
of the Employee/Employer Responsibility cards to each group. Students 
are to do this activity as if they were employees. Have them divide the 
cards into Employee responsibilities and Employer responsibilities. 
Encourage any discussion regarding connections they are making between 
this activity and any discussions they had with employees or employers 
during their WHMIS visits. 
 

Invite a guest speaker from the community who has WHMIS training. Have 
students prepare questions ahead of time. 

  

 
Classroom Reinforcement: 
Mount a copy of the Accident Report form already filled in and display it in 
the classroom. Surround it with artwork from your students. Add 
‘Workplace Hazardous Materials Information System’ to your Word Wall 
along with its acronym and the symbols. 

  

 
 
 
 
 

Reflection 
Content: Make a list of safety hazards in your home or out on the land. 
Collaborative: How does the principle of piliriqatigiiniq provide guidance in 
this situation of workplace safety? 
Personal: In the poem, ‘I Chose to Look the Other Way’, what do you think 
you would have done? 
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Accommodating Diversity: 
The review of WHMIS symbols could be made into a matching game of 
symbol and hazard. It could also be a game of symbol and precaution you 
would take. Students could develop the game and share it with grade 9s. 
 
Have students make What to do if you see…  posters of the WHMIS 
symbol, the hazard and the precaution; post in the school or in the 
community. 
 
Rather than doing just the one activity from the Xtreme Safety manual, 
print off a number of pages and use them for a series of work stations 
that students will work through. 
 

Have students dictate or tape-record local stories of work accidents. Have 
students illustrate, write a song, or find songs about work to enhance any 
parts of this unit. 
 
For students who are interested in learning more about workplace health 
and safety, the website mentioned in the video is www.youth.gc.ca 

  
 Follow-Up: 

• Poem: ‘I Chose to Look the Other Way’ with paraphrasing: a co-worker’s 
reasons for not doing anything to prevent an accident. If students are 
doing this option, please make sure they are able to paraphrase. 

OR 
• Read about the Westray mine disaster at 

http://www.cbc.ca/canada/story/2003/11/07/safety_westray031107.h
tml:  workers filed concerns but the mine owners did nothing to prevent 
the accident. Years later, new legislation holds companies responsible 
for mistakes made by managers and other senior staff. 

OR 
• Think of a time when someone in your community was injured at work. 

How could the accident have been prevented? Were any changes made 
to the worksite as a result of the accident? 

  

 
 

Assessment 
Student: Make sure journal reflections are up to date. This is a good time 
to elaborate on any entries. Fill in the collaborative work checklist if this is 
something the class is working on. Complete the participation section in 
Appendix A. 
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Teacher: Collect the student journals and follow up with students who are 
having difficulty with the reflections.  
 

Determine that students are understanding that, as employees, they have 
a responsibility for workplace safety as well as the employer. It may be 
helpful to invite someone from Renewable Resources or the Hamlet Office 
to discuss WHMIS and workplace safety hazards with the students. You 
many need to do more activities if you feel this is necessary. The WSCC 
Safety and the Young Worker materials in your school are used for the 
Personal Safety CTS course, but you could refer to them for extra 
activities; the materials include a video with several different clips related 
to workplace safety. 
 

If you are doing a collaborative work checklist, review it again here. 
Provide feedback to students on their collaborative skills during the 
activities of this unit. Complete the rubric of competencies for this unit. 
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Video Anticipation Guide: Are You In Danger? 

Answer Yes or No. Be ready to support your response. 
  You Video 
1 The odds of a young worker being injured on the job are 1 in 7. 

That means if seven young people (15 – 24 years old) are 
working, one of them will be injured on the job. 

  

2 The percentage of workplace injuries for 15 to 24-year-olds is 
10%. That is, 10% of workers injured are between the ages of 
15 and 24. 

  

3 People are 50% more likely to be injured in a car accident than 
in an accident on the job. 

  

4 If you think you are being asked to do something dangerous on a 
worksite, you can refuse to do it. 

  

5 Your employer is responsible for you and your actions on the 
worksite. 

  

 

1. Read a statement at a time and have your students fill in yes or no for each one 
after you have read it. 

2. Have students discuss their responses with a partner and support their answers. 
They may change their response if they wish. 

3. Tally the yes and no  responses of the class. Discuss students’ reasons for their 
choices. 

4. Have students discuss with their partners what they think will be the content of 
the video. 

5. View the video. 
6. Compare differences between class opinions and the information provided in the 

video.
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If you get hurt at work … 
 
 
 
 
 
 
 
 
 
 
 
 
 

For young workers … 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Over 50% of all 
accidents involving 
young workers occur 
during their first six 
months on the job. 

Learn how to spot a 
hazard, learn how to 
deal with each hazard, 
learn your rights, and 
learn how to speak up 
for yourself. 

Even if it’s only for a few hours or a 
few days doing work experience or job 
shadowing, ask your supervisor to 
explain the risks of the job site and 
how to protect yourself. Accidents 
have happened to students too. 

If you’re a guy age 15-
24, you are more likely 
to be injured on the 
job than any other 
worker. 

The law protects you. Call the Workers’ 
Safety and Compensation Commission at 
867-877-404-4407. You don’t have to 
tell them your name. 

Get the gear, get 
the know-how, and 

get real! 

1. Tell your employer. 
 
2. Get medical treatment, if 

required. 
 
3. Fill out a Workers’ Safety 

and Compensation Commission 
Accident Report form. 
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Workers’ Hazardous Materials Information System Symbols20 
 
CLASS A - COMPRESSED GASES 

Puncturing or damaging the container or 
allowing the container to become hot could 
result in an explosion. 

   
  
 
CLASS B - FLAMMABLE AND COMBUSTIBLE MATERIALS 
 
These products will catch fire easily. 
The include solids, liquids and gases. 

 
 
   

 CLASS C - OXIDIZING MATERIALS 

These materials allow other materials to burn 
more easily because they supply oxygen. 

   

Vocabulary Box 
hazard – any situation that could result in injury, disease, or death 
hazardous - dangerous 
puncture – make a hole in something, usually with a sharp object 
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CLASS D - POISONOUS AND INFECTIOUS MATERIALS 
Division 1  
These materials cause immediate and serious 
toxic effects, including death.  
 

  
Division 2  
These materials cause other toxic effects, 
sometimes long after exposure.  
 

  
Division 3  
These infectious materials such as bacteria or 
viruses can cause serious infectious diseases. 

   
  
 
CLASS E - CORROSIVE MATERIALS 

These materials will erode metals and can 
cause burns to the skin, eyes, and lungs 
(inhalation). 

   
 
 
CLASS F - DANGEROUSLY REACTIVE MATERIALS 

These materials can burn or explode if 
exposed to too much heat or if shocked or 
mixed with other materials. 

   
 
 

Vocabulary Box 
toxic – poisonous 
erode – wear away gradually 
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Responsibilities21 

You gotta do it Employer’s Responsibilities 

• Follow the health and safety 
procedures for your job. 

• Make sure you have the necessary 
training, qualifications and experience 
for the job. 

• Ask for training if you don’t know how 
to do something safely. 

• Let you know about all safety hazards 
at your job. 

• Work safely and encourage your co-
workers to do the same. 

• Provide certain types of safety 
equipment. 

• Use all provided personal protective 
equipment and clothing. 

• Make sure you know how to use your 
safety equipment. 

• Immediately report any unsafe 
conditions to your supervisor. 

• Train you to handle dangerous 
products. 

• Inform your supervisor if you have a 
physical, mental or emotional issue 
that could affect your ability to work 
safely. 

• Investigate any accidents that caused 
injuries. 

 • Investigate any “near misses” 

 • Meet the Employment Standards Code 
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Cards of Responsibilities 

 

 

Follow the health and 
safety procedures for your 
job. 

Make sure you have the 
necessary training, 
qualifications and 
experience for the job. 

 

Ask for training if you 
don’t know how to do 
something safely. 

 

Let you know about all 
safety hazards at your job. 

 

Work safely and encourage 
your co-workers to do the 
same. 

 

Provide certain types of 
safety equipment. 

 

Use all provided personal 
protective equipment and 
clothing. 

 

Make sure you know how to 
use your safety equipment. 

Immediately report any 
unsafe conditions to your 
supervisor. 

Train you to handle 
dangerous products. 

Inform your supervisor if you 
have a physical, mental or 
emotional issue that could affect 
your ability to work safely. 

Investigate any accidents 
that caused injuries. 

 
Meet the Employment 
Standards Code 

 

Investigate any “near 
misses” 
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I Chose to Look the Other Way22 

       Why didn’t the author do anything? 
I could have saved a life that day, 
But I chose to look the other way. 
It wasn’t that I didn’t care, 
I had the time and I was there.   
But I didn’t want to seem the fool,   Only a foolish person would worry about it. 
Or argue over a safety rule.   A safety rule isn’t worth arguing about. 
 
I knew he had done the job before, 
If I called it wrong, he might get sore. 
 
The chances didn’t seem that bad, 
I’ve done the same, he knew I had. 
 
So I shook my head and walked on by, 
He knew the risks as well as I. 
 
He took the chance; I closed an eye, 
And with that act, I let him die. 
I could have saved a life that day, 
But I chose to look the other way. 
  
Now every time I see his wife, 
I’ll know I should have saved his life. 
That guilt is something I must bear, 
 
But it isn’t something you need to share. 
If you see a risk that others take, 
That puts their health or life at stake, 
The question asked or things you say, 
Could help them live another day. 
If you see a risk and walk away, 
Then hope you never have to say, 
I could have saved a life that day, 
But I chose to look the other way 

Author Unknown 

__________________________
__________________________
__________________________ 
__________________________
__________________________ 

__________________________
__________________________
__________________________
__________________________
__________________________ 

__________________________
__________________________
__________________________ 

__________________________
__________________________ 

__________________________
__________________________
__________________________ 
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Unit 6: Exploring Career Opportunities in Your Community 
 

 

Learning Competency: The students will complete a comprehensive 
overview of career opportunities in their community. 

  

 
Opener: Communication 23 
Prepare a drawing, picture or collage related to careers. (The more 
closely it relates to careers, the more practice students will have with 
career vocabulary.) Divide your students into small groups of four to six 
students (See the Teacher’s Handbook, “Forming Groups”). Have each 
group choose one person to be the communicator. The communicators 
leave the room or move to a separate area of the room to study the 
drawing, picture or collage. 
 

Ask the communicators to return to their groups. They must tell the 
members of their group how to create a duplicate of the drawing, 
picture or collage using verbal descriptions only, that is, no body 
language such as pointing. Communicators may study the plan as often as 
they wish during the process. Allow 15-20 minutes for the drawing. 
When the time is up, have students circulate from group to group and 
admire each group’s creation. Ask students to share the most difficult 
part of the activity, both as communicator and as receiver of the 
message. 

  

 
Connector:  
Have your students work in groups of three (See Teacher’s Handbook, 
“Forming Groups”). They will be doing a role play between an employer 
and a new youth employee, and the employee is asking about hazards on 
the work site. The employee’s script is provided in the student journal, 
but the group members will have to agree on where the work site is, the 
nature of the occupation, and the employer’s responses. (The answers 
for the employer are implied in the brackets after the employee’s 
question.)  
 

Allow students time to complete the writing of the script and to 
practise doing it together a couple of times. Have volunteer groups 
present their role play to the class. If questions arise, students can 
refer either to the Xtreme Safety document24 or to the video used in 
the Connector in the last unit. 

  
 Activity:  
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Brainstorm all the occupations available in your community; be sure to 
include people who do volunteer work and parenting. Have each student 
select at least one occupation to research. Try not to use any 
occupations used for the career profiles in Unit 4. Interview questions 
are provided for managers and employees. It would be helpful to have 
both a manager and an employee of the same organization respond to 
the interviews. Students should practise their interviews ahead of time 
and follow appropriate procedures (established by the class) for 
contacting the people they would like to interview and for making 
arrangements to meet with them. The interview questions could be 
provided to people ahead of time if this seems helpful. Please note that 
the interviews are not translated; it will be up to you and your class to 
see that this is done in the appropriate dialect for your community. 
 

Students could also invite people from the community to come to the 
class. The same interview questions could be used and they could be 
provided to the people ahead of time.  
 

When the interviews are complete, have students prepare a 
presentation or a product related to community occupations for grade 9 
students. This could take the form of a Powerpoint, a small booklet, a 
video, a role play, posters, or any other form that your class thinks the 
grade 9 students would find interesting. Students will need to sort out, 
combine, and assess the information from the interviews for this 
presentation or product. Decide on the presentation or product criteria 
together (sample format provided) that will help students and yourself 
be aware of the expectations and allow both you and a peer to assess 
the student work. The audience could also be asked to give some brief 
feedback about what they have learned from the Aulajaaqtut 10 
students. 

  

 
Classroom Reinforcement: 
Add any new names of occupations to the Word Wall. Make large charts 
for the Nine Fields of Work, have students fill it in and post it. 

  

 
 
 
 
 

Reflection 
Content: What did you learn from the interviews that surprised you? 
How would you do the interview differently the next time? 
Collaborative: How did your product or presentation succeed with the 
grade 9 students? What do you think they learned about you from the 
presentation or product? 
Personal: How has this unit helped you better understand your 
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community and the occupations that are available here? 
  

 
 

Accommodating Diversity: 
Videotape the employee/employer dialogues to create further class 
discussion and also the presentation for the grade 9’s if this is what 
your students decide upon. 
 

Have students do the interviews in groups of three so that one can be 
an observer to provide feedback. Do the actual interviews in pairs. 

  
 Follow-Up:  

The occupations listed by the government are frequently categorized 
into nine fields of work.  Using the table in their student journal, have 
students individually or in pairs, fill in the names of the occupations in 
the community in the appropriate field of work. 
 

Have students follow up the interviews with a job shadowing experience 
to watch for the items discussed in the interviews. 

  

 
 

Assessment 
Student: Peer assessment of the grade 9 presentation using criteria 
decided upon by the class. Participate appropriately in activities and 
complete journal reflections. Complete the participation record in 
Appendix A. 
 

Teacher: During the role play, observe how aware students are of 
safety in the workplace. Point out to the class as a whole the positive 
aspects of the responses in the role play.   
 

Complete the assessment of the grade 9 product/presentation using the 
template and criteria decided upon with the students. Either collect 
student journals or conference with students regarding community 
careers to ascertain who might be considering leaving the community 
and who plans on staying, and the pros and cons of each path. Complete 
the rubric of competencies for this unit. 
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Employer and New Employee Discussion25 
 
Employee: What are the dangers of my job? [By law, your employer must tell you about any hazards at 

the workplace.] 
Employer:   
Employee: Are than any other hazards that I should know about? [These could be hazards that affect 

you over time, for example, loud noise levels, or dust] 
Employer:   
Employee: Will I receive job training? 
Employer:  You will be working with ____ until you have all the skills you need to do the job on your own. 
Employee: Do you have safety meetings? [This is not mandatory, but is a sign of a good employer.] 
Employer:  
Employee: Is there safety equipment I’ll be expected to wear? Will I receive training in how to use it? 

When? [This could be protective equipment for lungs if there is a breathing hazard or for 
ears if the noise limits are high. You are usually required to provide your own hard hat, safety 
boots, fire resistant clothing or eye protection. If safety equipment is necessary, your 
employer must make sure you use it.] 

Employer:  
Employee: Will I be trained in emergency procedures, such as a fire or a chemical spill? When? [You 

must be trained in emergency procedures – in case of fire, chemical spills, and other 
accidents. If you’re working with chemicals, special training is required before you start 
work.] 

Employer:  
Employee: Where are fire extinguishers, first aid kits and other emergency equipment located? [Your 

employer must control the hazards at your workplace by providing fire extinguishers and 
other special equipment. You must be told where this stuff is and how to use it.] 

Employer:  
Employee: What do I do if I get hurt? Who is the first aid person? [If you’re injured, get first aid and 

report your injury to your employer as quickly as possible. The law says your employer must 
provide on-site first aid equipment. Most employers are required to have people present with 
first aid training.] 

Employer:  
Employee: What are my health and safety responsibilities? [Your are expected to do your best to 

protect your own and your co-workers’ health and safety. This means if you’re asked to do 
something that may put you or your co-workers in danger, the law says you must refuse to do 
that task.] 

Employer:  
Employee: Who do I ask if I have a health or safety question? [If you have a health or safety question, 

the first person you should ask is your employer, usually your supervisor, as they know your 
workplace the best. You can also phone the Workers’ Safety and Compensation Commission 
Safety Officer at 867-979-8503 (Iqaluit), 867-645-5603 (Rankin Inlet), or 867-669-4403 
(Yellowknife).] 

Employer:  
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Look at Both Sides 

Sample Interview Questions for Employers or Managers26 
1. What are the key activities of your company? 
2. What are your primary products/services? 
3. What would be your reasons for firing someone? 
4. Why might people quit their job here? 
5. What skills will be needed in five years? (future workforce) 
6. What type of in-house training do you do? 
7. Some questions about your workforce: 
Total number of employees? ________ 
# with high school graduation? ________ 
# with a college diploma? ________ 
# with a four-year degree? ________ 
# with an advanced degree? ________ 
# with Certificate of Apprenticeship or Qualification, or Inter-provincial Standard Endorsement 
(Red Seal)? _________ 
8. Is there any additional information that you would like to tell us? 
 
Sample Interview Questions for the Employee 
1. What are your main duties/activities? 
2. What tools and equipment do you use in your work? 
3. How do you go about finding information? (reports, memos, books, Internet) 
4. What type of writing do you do? (reports, memos, fax, forms) 
5. Do you use or produce diagrams, drawings, maps, graphs, or blueprints in your work? For what 
purpose? 
6. Do you do any public speaking or training in your work?  
7. How many people do you work with, the majority of the time? 
8. What is your most common form of contact with others? (personal contact, memo, fax, e-mail, 
telephone) 
9. What type of supervision do you receive? How often? 
10. How many people do you supervise? 
11. Are you responsible for the safety of others? In what way? 
12. To what extent do routines and procedures have to be followed and deadlines met? 
13. What planning or organizing do you have to do?  
14. How are decisions made in your company? 
15. Do you use computers in your work? How do you use them and for what purpose? 
16. What mathematical calculations do you have to do in your work? (money, measurement, budgeting, 
scheduling, accounting, data analysis, estimation, calculation) 
17. What happens if you make a mistake at your job? 
18. What aspects of your job require physical effort? (carrying/pushing/pulling) 
19. What is the most common problem that you face in your daily work? How do you solve it? 
20. What are your prospects for future growth and development with this company? 
21. What is the most valuable skill a new employee could bring to your position? 
22. What prior experience is required for your work? 
23. What are the educational qualifications for this job? 
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24. Why might people quit their job here? 
25. What do you like most about your job? 
26. If you went to high school, what classes have been most helpful? 
27. Knowing what you know now, what do you wish you had learned more about while you were in 
school? 
28. What would you tell a high school student about this workplace? 
29. Is there any additional information that you would like to tell us? 

 

Fields of Work 

Field of Work Occupation 
Agribusiness, Natural Resources and 
Environment 
 

 

Arts, Culture and Communication 
 

 

Business and Administration 
 

 

Computers and Technology 
 

 

Health 
 

 

Manufacturing 
 

 

Sales and Service 
 

 

Tourism, Recreation and Sports 
 

 

Trades and Construction 
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Assessment of Product or Presentation to Grade 9 Students 

 
Name: __________________________ 

Group: _________________________________________________ 

Date: ___________________________  
   

 
Self-Assessment   Criteria    Teacher 
Assessment 
 
 
5   4  3  2  1  1. ________________________________  5   4  3  2  1 

5   4  3  2  1  2. ________________________________  5   4  3  2  1 

5   4  3  2  1  3. ________________________________  5   4  3  2  1 

5   4  3  2  1  4. ________________________________  5   4  3  2  1 

5   4  3  2  1  5. ________________________________  5   4  3  2  1 

5   4  3  2  1  6. ________________________________  5   4  3  2  1 

5   4  3  2  1  7. ________________________________  5   4  3  2  1 

5   4  3  2  1  8. ________________________________  5   4  3  2  1 

5   4  3  2  1  9. ________________________________  5   4  3  2  1 

5   4  3  2  1  10. _______________________________  5   4  3  2  1 

 

Student Comments 

______________________________________________________________________

______________________________________________________________________

__ 

Teacher Comments 

______________________________________________________________________

______________________________________________________________________

__ 

Final Mark __________ 
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The criteria are determined by the class, but should include such items such as ability to 
capture attention and interest of grade 9 students, accuracy of information, variety or 
originality in presentation of information, collaborative work to complete the task, 
collaborative work to arrange the interchange with grade 9, success in obtaining necessary 
information through interviews.  
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Unit 7: Make Your Own Future – Entrepreneurship  
 

 

Learning Competency: The students will understand the characteristics 
and the process required to become an entrepreneur. 

  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Opener: Likes and Dislikes27 
Likes: Working individually, students are asked to write a list of ‘Things 
I like to do’. They are informed that their lists will not be seen by 
anyone else and are encouraged to write freely. List items should be 
written in columns, one under another. Students are asked to go 
through their lists and put appropriate notations beside each item as 
follows. See a sample template at the end of this unit. 
 

F and/or M: something their fathers or mothers would have liked doing 
at their age 
D and/or S: something their daughters and/or sons will probably like 
doing at their age 
T or A: involves being together (T) with others or alone (A) 
5: something they will still enjoy doing in five year’s time 
*: probably enjoyed by people their age in Greenland 
 

Students reflect on the activity so far by undertaking a sentence-
completion exercise in their student journal. They are given sentence 
starters such as the following, and are asked to continue them. 
 

• I’ve learned from this exercise that … 
• I’m surprised in this exercise that … 
• I’m puzzled by … 
• I’m pleased that … 
• I’m concerned that … 

 

Volunteers can be asked to share their sentences and then the class can 
discuss the activity together. 
 

Dislikes: The same procedure is followed around things students don’t 
like doing or having done to them. Additional or alternative criteria to 
consider during the second phase of the activity are as follows. 
 

G or B: the item is good (G) or bad (B) for them 
S or O: they can act to change the situation by themselves (S) or they 
need to get organized with others (O) 
 

This is an activity that offers considerable scope for promoting self- 
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and group awareness and greater realization of how many feelings are 
commonly shared. 

  

 
Connector: 
Go over the dictionary definition of an entrepreneur and list some 
examples. If examples in the community do not come to mind, have 
students check in News North, Nunatsiaq News, Above and Beyond or 
Up Here, or the yellow pages of the telephone book.  
 

Do the following activity using the passage, Entrepreneurship is…, from 
the former Aboriginal Youth Network. Explain the process carefully to 
your students before you begin. First, read the quotation to the 
students and have them just listen. The second time, have students 
listen and take notes. They are listening for the benefits to the 
individual who becomes an entrepreneur, and the benefits to the 
community. Read it a third time so they can listen for any information 
they have missed. Have students talk with a partner to compare the 
information they have jotted down.  As a class, what are the benefits of 
entrepreneurship to the individual and to the community, according to 
this quotation? 
 

A lady named Melanie from the Anishnabe nation is quoted in the 
passage. 
 

• How is the message in her quotation the same or different for 
Inuit communities?  

• Does it speak to any of the Inuit Qaujimajatuqangit principles? 
  

 
Activity:  
Have a K-W-L chart ready and brainstorm what the students already 
know about entrepreneurship and what they want to learn. The third 
column will be used to record what they actually learn while researching 
the topic. They may choose one of the following activities to find the 
information they need. 

• Interview an entrepreneur in the community and invite her or 
him to come in and speak to the class about how he or she got 
started and what the rewards and drawbacks of being an 
entrepreneur. 

• A related activity of their choice (approved by you) that will 
result in obtaining the required information. 
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Classroom Reinforcement: 
Post the K-W-L chart, add entrepreneur and related words to the Word 
Wall. Make a large copy of the AYN definition and post in the 
classroom. 

  

 
 
 
 
 

Reflection 
Content: Is there any opportunity for an entrepreneur in your 
community? Is there a product or service that is presently needed? 
What would be the hardest part of being an entrepreneur in your 
community? 
Collaborative: In the Opener, what feelings did you share (have in 
common) with your classmates? 
Personal: What do you think are the three most important values an 
entrepreneur should have? 

  

 
 

Accommodating Diversity: 
Determine whether your students need to work individually or in groups 
for the K-W-L research activities. If possible, work with the students 
to do some entrepreneurial activity to give them a sense of the many 
skills that exist behind the exchange of money for services or goods. In 
keeping with the competency of interdependence, they could raise 
funds for another group in the school or community. 
If there are entrepreneurs in your community, have the students invite 
them in to discuss how they got started, how difficult it has been, and 
what the rewards are. 

  
 Follow-Up: 

Fill in the rest of the K-W-L chart as the students complete their 
research. 
 

In the same groups as above in the Opener, have students go through 
the three surveys in their student journals related to the 
characteristics of an entrepreneur. Give each group a piece of chart 
paper and have them use the three surveys to develop their own list of 
the five most important characteristics a person should have who is 
considering becoming an entrepreneur. (In the Teacher’s Manual, the 
third survey has additional explanatory details.) 
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Assessment 
Student: Complete the research and the journal reflections. Fill in 
Appendix A. Fill in the FELLO checklist that was used extensively in 
Module 2. 
 
Teacher: The information on the K-W-L chart will let you know the 
initial level of understanding your students have and want regarding 
entrepreneurship. Their interest in the topic should increase as the 
result of their research and discussions. Make sure their focus is not 
just on the exchange of goods and service for money. 
 
The FELLO checklist of good listening skills is provided in the student 
journal. This is a refresher of skills introduced in Module 2. Give 
students feedback when you see them practising these skills. Discuss 
what careers would require good listening skills. Complete the rubric of 
competencies for this unit. 
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Like and Dislikes 

Things I like to do Code: F, M, D, S, T, 
A, 5, * 

Example, I like to listen to Elders tell stories. F, M, D, B,T, 5, * 
Example, I like to do hiphop. D, S, T, 5, * 
  
  
Things I don’t like to do or things I don’t like having done to me Code: G, B, S, O 
  
  
  
  
 
 
Code (likes) Explanation of Code 

F and/or M something their fathers or mothers would have liked doing at their age 

D and/or B something their daughters and/or sons will probably like doing at their age 

T or A involves being together (T) with others or alone (A) 

5 Something they will still enjoy doing in five year’s time 

* is probably enjoyed by people their age in Greenland 

 
Code (dislikes) Explanation of Code 

G or B the item is good (G) or bad (B) for them 

S or O they can act to change the situation by themselves (S) or they need to get 
organized with others (O) 
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What’s an Entrepreneur28? 

 

 
 
 
 
 
 
 
 
 

  

Entrepreneurship is …29 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Vocabulary Box 
entrepreneur – a person who starts or organizes a commercial enterprise, especially one 
involving financial risk. This is a French word that we have adopted in English. It is related to 
the English word, enterprise. 
Related words: entrepreneurial, entrepreneurism, entrepreneurship 

Examples of entrepreneurs that you have heard of: 

___________________________________ 

__________________________________ 

 

Entrepreneurship is taking an opportunity to start your own business. It's important 

for our young people to think about taking good business ideas and starting our own 

companies. Our communities need more people to start providing our own business 

opportunities. We all have gifts and talents and maybe we can put back into the 

community by developing new businesses. A business also provides new ways to create 

jobs so that we don't have to leave our communities to support our families or fulfill 

our dreams. Melanie, a young First Nations entrepreneur, says "Entrepreneurship 

presents a new opportunity for this generation of Aboriginal youth because you may, 

depending on the nature of your business, be able to stay in your community, 

settlement or reserve and still make a good living. You can employ yourself, bring some 

money into the community, and create new employment opportunities for others. The 

entrepreneurial spirit is not all about capitalism and making money, it's about survival 

and that's what Anishinaabe people have been about from the very beginning." 

From AYN website 
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A. The Aboriginal Youth Network30 
 
 
 
 
 
 
 
 
 
 
 
 
 
B. The Sixth Messenger31

1. From the Aboriginal Youth Network: 
2. I get my greatest satisfaction from accomplishing goals I set. 
3. I'm a self-starter. I don't need to be pushed. 
4. I'm willing to work hard to accomplish my goals. 
5. I'm persistent. I don't give up too easily. 
6. I like to build teams to work toward a common goal. 
7. I'm self-confident. I know who I am and what I can do. 
8. I'm willing to take risks, but I'm not a gambler. 
9. I'm an active learner. I value new knowledge. 
10. I treat failure as part of a learning process. 
11. Once I get started, I am passionately committed to achieving my goal. 

From The Sixth Messenger: 
1. I am persistent. 
2. When I’m interested in a project, I need less sleep. 
3. When there’s something I want, I keep my goal clearly in mind. 
4. I examine my mistakes and learn from them 
5. I keep New Year’s resolutions. 
6. I have a strong personal need to succeed 
7. I have new and different ideas. 
8. I am adaptable. 
9. I am curious. 
10. I am intuitive. 
11.   If something can’t be done, I find a way. 
12. I see problems as challenges. 
13. I take risks. 
14. I’ll gamble on a good idea even if it isn’t a sure thing. 
15. To learn something new, I explore unfamiliar subjects. 
16. I can recover from emotional setbacks. 
17. I feel sure of myself. 
18. I’m a positive person. 
19. I experiment with new ways to do things. 
20. I’m willing to undergo sacrifices to gain possible rewards. 
21. I usually do things my own way. 
22. I tend to rebel against authority. 
23. I often enjoy being alone. 
24. I like to be in control. 
25. I have a reputation for being stubborn. 
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A. Mind Your Own Business32

From Mind Your Own Business: 

1. Do I have a burning desire to be "on my own"? 

Most entrepreneurs have a strong inner drive to strike out on their own. They like the 
idea of being their own boss and not having to report to anyone. 

2. Am I confident that I can succeed? 

Successful entrepreneurs believe in themselves. They are optimistic about projects they 
undertake, and are good at motivating others and sharing their enthusiasm when pursuing 
goals. They are likely to say, "When I set my mind to it, I usually do well. I expect to 
succeed." or "I've succeeded in the past and I'll succeed now. I won't let a setback stop 
me." 

3. Am I willing to take calculated and moderate risks? 

Going into business involves taking a chance. You may have to push yourself beyond what 
is comfortable for you and try new things. Successful business people are willing to take 
risks, but they are also realistic. They gather as much information and support as 
possible before making a move. In this way, they build a safety net for themselves and 
decrease the amount of risk involved. 

4. Am I a self-starter? 

Successful entrepreneurs believe that what happens in life usually depends on 
themselves. They are often described as "internal" — people who choose to do something 
based on their own interests and views. Because they believe that they control their own 
destiny, they refuse to be at the mercy of others or of events. As a result, they take the 
initiative in starting projects and getting ideas off the ground. 

5. Am I able to set long-term goals? Can I stick with them? Even if I'm faced with a 
difficult problem or situation? 

Successful business people are patient and determined. They have the ability to work 
toward a goal, delaying rewards until a future time, and persist even in difficult times. 
They understand that it takes time to build success — sometimes years. 
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6. Do I believe that money is the best measure of success? 

If your only reason for going into business is to make money, it may not be enough to 
make you a success. The desire for money is not a prime motivation for most successful 
business people. Rather, they want personal fulfilment and enjoy doing their best. While 
money is important to them, it is a means to do more and not simply a way to gain wealth 
and prestige. 

7. Am I creative? Am I always looking for new approaches and ideas? Am I innovative? 

Entrepreneurs often have many ideas and a great capacity to dream up and carry out 
projects. They are highly motivated by their desire to innovate or to bring their own 
approach to doing things. Never satisfied or content, they believe there is always a 
better way to get a job done. 

8. Am I good at making decisions? Are my decisions generally sound? 

Successful business people tend to be comfortable making their own decisions. They 
say, "When I decide to do something, I carry it through to the end, overcome any 
obstacles and face all the issues." 

9. Am I willing to market my product or service? 

Successful business people do not believe the old saying: "Build a better mousetrap and 
the world will beat a path to your door." They know that proper marketing is critical to 
business performance. They advise: "You must sell, sell, sell." 

10. Am I a good organizer? Do I pay attention to details? 

Conducting a successful business requires organizational skills and competence. As a 
small business owner, you are your own boss. Since there is no one looking over your 
shoulder to make sure you are doing your job well, you will need self-discipline. Your 
ability to pay attention to details can make the difference between success or failure. 

11. Am I flexible? Do I adapt to change? Can I handle surprises? 

Change is a fact of life. To succeed in business, you must accept this fact and use it to 
your advantage. Successful business people monitor social trends, adopt new 
technologies, compare themselves to the competition, and listen and watch with an open 
mind. 
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Unit 8: Explore Learning Options and Transitions 
 

 

Learning Competency: The students will explore the various paths 
available to them upon graduation from grade 12 and design a career 
path. 

  

 
Opener: Path-Maze33 
Use masking tape to draw a giant grid on the floor. Make the grid 
approximately 10 feet wide by 12½ feet long. Use the tape to make four 
squares across and five squares long. Each square is approximately 2½ 
feet by 2½ feet in size. On a piece of scrap paper, draw the grid and 
trace an imaginary path through the grid. 
 

Have the students line up on one side of the grid and tell them that you 
have traced an imaginary pathway through the grid from one end to the 
other. However, let them know that you are the only one who knows the 
secret path. The students can work individually or with a partner to see 
if they can find the secret path; however, they cannot talk to each 
other. If they step on a square that is on the secret path, they will hear 
(teacher will say) a “ding”, which means they are correct. If they step in 
a square that is not on the secret path, they will hear an “errrr”, which 
means they are incorrect. If they hear the “ding”, they can proceed on. 
If they hear the “errrr”, they must go to the end of the line and start 
over. 
 

The next pair in the line must remember the path from the previous 
pairs’ trials and errors as they attempt to find the path through the 
maze. When an individual or a pair has found the secret path, the group 
may talk about the experience. 

  

 
Connector: 
Give your students a skill, such as being able to read. Have them 
identify how a carpenter, pilot, teacher, volunteer, janitor, heavy 
equipment operator, and member of the legislative assembly use the 
skill of reading. This could be done individually and shared, done in pairs 
or brainstormed as a class. The skill of reading is a transferable skill, 
that is, it is used in many different kinds of occupations.  
 

Read the story of Uuluuta34 What steps did she plan to take to reach 
her career goal?  
 

A number of the skills Uuluuta wanted are called transferable skills, 
that is, they are useful in a variety of occupations. 
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Occupations are divided into nine categories. Many of the skills required 
for occupations within a category, for example, health, are the same for 
most of the occupations in that category. There are also many skills 
that are transferable from one category to another. Many of these 
skills are those we also need in our daily lives.  
 

Have students work in pairs and assign each pair the Skills Inventory 
for two fields of work. The inventories for the nine fields of work are 
on pages 26, 44, 64, 90, 110, 136, 158, 192, and 214 in the Career 
Directions document provided with the original Aulajaaqtut 10 materials 
and also available on the web35 . The students are to go through the 
skills and determine which skills are transferable from one of the fields 
to the other. For example, the skills of solving problems, interacting 
with co-workers and using ratio are required in the field of 
Agribusiness, Natural Resources & Environment as well as in the field of 
Arts, Culture & Communication.  Have them write the title of their two 
fields of work at the top of a  sheet of chart paper and then list the 
transferable skills (the ones that are the same for both fields).  
 

When the partners are all finished, have them post their papers. Go 
through them to determine which skills are the most transferable 
across categories. Ask students to think about the ways they could  
begin developing these skills now. 

  

 
Activity:  
Students visualized a career in Unit 2 and listed some related activities 
they would do in the next five years.  In Unit 3 they connected 
Essential Skills to their career vision and in Unit 4 they did a career 
profile. Have them continue their exploration by developing a career 
path.  
 

Have students draw a 10-year timeline from grade 10 to when they are 
10 years older. On the timeline, they will indicate the steps in their 
career plan as it exists at this moment in time. Have them take into 
account both short- and long-term considerations. Some of these 
considerations are listed in their student journals, but your class (or 
individual students) may want to add others. If your school has begun 
implementing multiple graduation options, discuss these choices with the 
students. 
 

The career path should be designed to meet individual needs and, while 
the intent is to have students focus on future goals, the immediate 
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focus should be on self-actualization and completing secondary school 
with the courses that will enable them to continue in their chosen 
path(s). For those students who are unable to obtain the courses that 
they need in their community, part of their plan could include the 
possibility of distance learning or research regarding a preparatory 
year at university or college. Many post-secondary institutions now 
offer this option.  
 

For some students, going straight from grade 12 to post-secondary 
education is attractive and feasible. For others, responsibilities or 
career choices may keep them from leaving their community, but there 
should be steps they can still take to keep them headed on their path 
and constantly learning, for example, by volunteering in areas of 
interest, enrolling in adult education classes, or working with skilled 
people in the community to strengthen their skills. (Carving and sport 
hunting are two of the economic mainstays of many communities.) 
Students who are not sure of a commitment to university can head for 
field-related occupations36, for example, a nursing certificate instead 
of a Bachelor of Science degree. This step will provide education and 
experience that will make the university step much easier. 
 

Have students make a commitment to their plan by taking a first step. 
Have them complete a self-assessment of their plan (in the journal) and 
store both the assessment and the plan in their career planning 
portfolio. 
 

Have them check out The Student Handbook of Opportunities (provided 
with the Aulajaaqtut 10 materials) for financial, exchange, and travel 
possibilities available to secondary students in Nunavut. If students 
need practice, have them fill out applications for scholarships or 
exchange opportunities. 
 

Students should meet with a close friend and discuss their career ideas 
for feedback. What characteristics and interests does the student 
possess that would prepare her or him for a career in this field? They 
should check out their ideas with their parents or other significant 
adults in their lives. 

  

 
Classroom Reinforcement: 
Post the timelines of students who are willing. Add new vocabulary in 
the unit to the Word Wall. 

  



82                                                                        Aulajaaqtut 10, Module 3: Exploring Opportunities 

 
 
 
 
 

Reflection 
Content: How does your career path reflect your goals for self-
actualization? 
Collaborative: How helpful was the feedback from your classmates 
about your career choice and plan? 
Personal: What kinds of feelings did you have as you worked on the 
timeline for your career path? What kind of support will you need along 
the way?  

  

 
 

Accommodating Diversity: 
The career path may be done in writing or in illustration; it may be done 
on large or small paper. It may be more appropriate to reduce or extend 
the time line on the career plan. For the credit card portion, have 
students interview different people in the community to find out their 
experiences using credit cards.  

  
 Follow-Up: 

Have students now individually reflect on this career path a little more 
from the point of view of lifestyle. Have them prepare a budget; a 
sample budget37 is available in the student journal. They may want to 
change or add more items. What would their wages have to be for the 
lifestyle they have in mind? How would a credit card assist them in 
buying the things they want? What are some of the problems with 
credit cards? Students could check with their parents for information 
related to rent or invite someone from the local Housing office to speak 
to students about the rent scale. Have students meet with a partner to 
discuss their connections between wages and lifestyle.  

  

 
 

Assessment 
Student: Complete the career plan and review of the plan and store in 
the career planning portfolio. Participate in activities, complete journal 
reflection and complete the participation section of Appendix A. Fill in 
the FELLO checklist if requested. 
 
Teacher: Continue to meet with your students individually to go over 
their career path and personal considerations to determine that their 
plans are do-able and fit in with their school courses. Complete the 
rubric of competencies for this unit. 
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Uuluuta’s Story38 

Uuluuta really wanted to run her own business selling the great parkas and kamik boots that 
her mom and other women sew in the North. Those coats and boots are really warm—not like most 
coats sold down south—and they look great. She had a very solid picture of what she wanted in 
twenty years.  

In five years, she pictured herself with a place in Iqaluit and enough money to travel around 
and visit artisans and artists whose work she might be able to sell. Sometimes she was getting 
people down south to try them on, and tell her about places she could sell her products in.  

To have some financial security, be able to travel, and prepare for owning her own business, 
she thought it would be good start to find a job in sales. She realized that she had to find out what 
kind of a company she wanted to work for and do some research on companies like that in her area. 
She also needed to do something more—maybe volunteer work—that would give her more 
experience in meeting and talking with people. 
            This is what you need to do. Ask yourself, “What steps do I need to take to get to where I 
want to go?” Write them down and commit yourself to achieving them. 
 

Short-Term Considerations 

 What subjects do I need to take in secondary school in order to continue on my career 
path?  
 How could I become involved in student travel, for example, Interchange on Canadian 
Studies, Encounters with Canada, sports or cultural events? 
 How could I become involved in student leadership, for example, student council, Rangers, 
Cadets, the community youth centre, the church youth group? 
 What else can I do now to gain and practise the skills I will need to realize my career 
vision? 
 What supports do I have to complete secondary school? 
 Make a commitment. What is my first step? 

 
Long-Term Considerations 

 Will I stay in the community or leave after grade 12? 
 What will I do to move along my path – apprenticeship, college, work, university, family, 
volunteering? 
 What are the steps I will take, for example working to gain experience and earn money, 
then take training or certificate courses?  
 How could I train in my community, for example, by working with a skilled person (carver, 
hunter), volunteering (caregiving), getting experience through a job. 
 How could I become involved in a student exchange, for example, Northern Youth Abroad, 
Skills Canada, Katimavik, Canada Youth Abroad? 
 How would I enroll in post-secondary education, for example, college, trade school, or 
university? Would I do this in Nunavut or in southern Canada or abroad? 
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 What supports will I have to continue on my path? 
 Other 

Very Personal Considerations39 

 What do other people expect and demand of me? How much do I value their wishes?  
 What do I have to consider in my personal life? How is my health?  
 What relationships and responsibilities do I have, like a boy or girlfriend or a child? 
 How do I want my job to fit into my life? How much of my life do I want to devote to my 
job, to relationships, to myself?  
 What important personal issues to I have to deal with before I start figuring out my 
career? Do I need to stay in my community and work or attend school before moving on to 
other destinations on my path? 
 What kind of money do I need to earn to support my family, help my community, and have 
the lifestyle I want? 
 Am I able to work or study away from my family and community? Am I ready to move away 
and live on my own? 
 What supports do I have? 
 Who are my role models? 
 Other 

Review of Career Path 

1. What did I learn from doing my career path? 
2. What will be the biggest obstacle? 
3. Who will be my biggest support? 
4. How does my friend respond to my path? 
5. How does my family respond to my path? 
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Significant Variables: 
• If you live with your parents, in public housing (rent), in government housing (rent), in your own 

home (mortgage) 
• If you live alone or with a spouse and children 
• If you use country food, cook meals or use mostly convenience food 
• If you have a truck (payments, gas and maintenance), skidoo, ATV, or use taxi 
   

Sample Monthly Budget Items  

Rent     Food  
Utilities (power, water, 
sewage) 

  Recreation (hockey 
equipment, rifle,dances) 

 

Clothing   Video/DVD Rental  
Cable/Satellite TV   Transportation  
Savings   Telephone  
Donations (church, 
fundraising) 

  Daycare  

   Total  
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Unit 9: Career Planning Portfolio Update 
 

 

Learning Competency: The students will review job preparation skills: 
writing a resumé and doing an interview. 

  

 
Opener: You’re Like…40 
Students should be divided into groups of four or five. Each person in 
the group is focused on in turn, with the others speaking to one of the 
You’re like statements in the student journals. Several rounds can be 
attempted.  
 

After each round, or after several rounds, the group can discuss how 
accurately others see them. If mismatches have occurred between self-
perceptions (how we see ourselves) and group perceptions (how others 
see us), how is this to be explained?  

  

 
Connector: 
In grade 9, students should already have practised writing a resumé, 
filling out an application form, and doing an interview. Samples of this 
work should be in their career planning portfolio.  
 

If they have not written a resumé, have them develop one. If they have 
done one, have them update it. There are samples and suggestions in the 
Job Search Toolkit41 provided with the Aulajaaqtut 10 materials. Many 
of the websites listed as resources in the Appendix also have samples 
and suggestions regarding resumés. Stress to students that skills they 
learn through volunteer work, sports, doing chores, or part-time work, 
should all be noted on the resumé as many of these are transferable 
skills that will be useful in the workplace. Note that resumés should be 
bilingual. 
 
Students updated their skills inventories at the beginning of this 
module. If appropriate, review and update these now and include the 
changes in the portfolio. 

  

 
Activity:  
For most people, the interview is the toughest part of applying for a 
job. Ask your principal, someone from your DEA hiring committee, an 
employer in the community, or a Career Development Officer to come 
into the class and talk about the characteristics of a good interview.  
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Have students develop their own job and interview scenarios in groups 
of three. While two students do the interview, one observes and 
provides feedback when the interview is over to the one who is in the 
candidate role. The candidate and interviewer can be sitting back to 
back in case the interview for their scenario is taking place over the 
telephone. For some of the scenarios, the interview should more 
appropriately be done in Inuktitut42 rather than English.  
 

Ask students to do some solution seeking: how can they prepare 
themselves for interviews so that they are able to give the interviewers 
a lot of information even though they are feeling very self-conscious 
about doing so? List their suggestions. If they are numerous, rank order 
them with a dot activity43. Ask them how their career planning portfolio 
or their Aulajaaqtut portfolio might help them out. For example, if they 
have letters of reference or certificates that relate to the job, they 
could use them at the interview as evidence of their accomplishments. 

  

 
Classroom Reinforcement: 
Post samples of resumés and application forms. Take pictures of the 
interviewing process and post. Post the list of suggestions for doing a 
successful interview. 

  

 
 
 
 
 

Reflection 
Content: What is the best suggestion (for you) that you have heard for 
doing a successful interview? Have you tried it before? 
Collaborative: How did you help your classmates when you were the 
observer during the interview role play? How did the role of observer 
help you? 
Personal: In the Opener activity, what were the differences between 
how you see yourself and how others in the class see you? How do you 
feel about this? 

  

 
 

Accommodating Diversity: 
Provide students with an electronic resumé template and have them 
type in their personal information. Peers with keyboarding skills can 
help with the typing. 

  
 Follow-Up: 

Each student should have a PATH document in their career planning 
portfolio. Arrange to do an individual update44 at this time. Parents 
should be part of this process. It is an opportunity to review the 
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student’s career planning document as well. 

  

 
 

Assessment 
Student: Participate in activities, do the journal reflections, and make 
sure the journal is complete and polished. Check off the participation 
section in Appendix A. The unit will soon be over. If students have not 
done so already, they should be consulting the rubric for assessing their 
journals at the end of Appendix A and choosing pieces they might like 
to include in their permanent Aulajaaqtut portfolio collection. Do the 
FELLO checklist if requested.  
 

Teacher: Circulate during the interview role play and note the 
improvements students are making and could still address. For students 
who have a resumé in their portfolio, discuss how it could be improved 
and updated. Stress the volunteer and extracurricular activities that 
lead to valuable experience and transferable skills. The FELLO checklist 
may be helpful for the interviews. Complete the rubric of competencies 
for this unit. 
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You’re like 

1. You are happy when … 
2. You get angry at … 
3. You dislike … 
4. You enjoy … 
5. You care deeply about … 
6. You think this class is … 
7. The thing you like most about yourself is … 
8. the thing you dislike most about yourself is … 
9. You like people who … 

10. You feel hurt when … 
11. You are good at … 
12. You wouldn’t miss … 
13. The thing you like most about school is … 
14. The thing you like least about school is … 
15. Right now you feel … 

Interview Scenario 

You are looking for a summer job. The government supplements the salaries of students who are 
hired by organizations for the summer. You want a job with the Hamlet working on their summer 
recreation program for youth in the community. Many of you are applying for this job and only one 
person will be hired. You will be working with the Hamlet’s Recreation Director. 
 
 
Interview Questions: 

1. Tell us a bit about yourself. 
2. What are your most important abilities? 
3. What are your strengths? 
4. What are your weaknesses? 
5. How do you get yourself up in the morning? 
6. Why should we hire you? 
7. What kind of experience have you had in this type of work? 
8. Why did you apply for this job? 
9. Tell us about one particular experience you had with a young child that stays in your 

memory. 
Note: What documents do you have in your portfolio that would provide evidence from someone 
else that you can do this job?  



90                                                                        Aulajaaqtut 10, Module 3: Exploring Opportunities 

Unit 10: The Sixth Messenger 
 

 

Learning Competency: The students will contribute to the production 
of a class presentation to share with younger students based on the key 
messages of career planning. 

  

 
Opener: Two for Tuesday45 
Have your class sit in a large circle. Ask the students to think of two 
statements of appreciation or two positive comments about their 
classmates. Have everyone respond in turn; students may pass if they 
are not ready. Allow time at the end for those who passed to respond if 
they desire. 

  

 
Connector: 
Have students get their student journals and return to the circle. Ask 
for volunteers to read the quotations from The Sixth Messenger46. 
After each one is read, ask if anyone in the circle shares the same 
feelings as the person quoted.  
 
Guide a discussion about the challenges for youth in southern Canada 
and what they are for Nunavut youth, for youth in small, isolated 
communities and for those in large communities and cities. 

  

 
Activity: The High Five Career Messages 
The five plus one messages provide a conclusion to the module. Your 
students may have noticed that none of the quotations from the 
Connector activity were from Nunavut. The final activity and project of 
this module is to have your students produce a booklet on the six 
messages that has quotations and stories from Nunavummiut.  
 

Students may choose to interview different people and focus on 
quotations for the high five plus one messages OR they may choose to 
do the life of someone in the community or in Nunavut (similar to the 
way the Ben Wicks story is done in the booklet) that is illustrative of 
the five plus one messages – or both. Students should coordinate the 
production so that the talents of every student in the class are obvious 
in the final presentation. The first week of November is Career Week 
and this could be an excellent contribution to those activities.  
 

The class will need to spend some time discussing the options and 
deadlines for the project as well as the criteria for assessment. Some 
schools who have access to telehealth may be able to share projects 
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over the video connection; check with your Health Centre. 
 

Assessment criteria will also need to be decided upon. 
  

 
Classroom Reinforcement: 
Laminate the High Five Messages poster (see “Accommodating 
Diversity”) and display. Post the Statement of Belief and the group 
work from the Follow-Up activity. The Follow-Up charts will make a good 
display in a public area of the school or during Career Week activities. 

  

 
 
 
 
 

Reflection 
Content: What is the most important part of the presentation or 
product that the class is making? How will it help younger students? 
Collaborative: What plans has the class made to include everybody in 
the presentation or product? 
Personal: How do you feel about taking this much time to prepare a 
presentation or a product for another class? 

  

 
 

Accommodating Diversity: 
Have students make a poster of the High Five Messages and choose or 
produce a theme song for the presentation or for a reading of the 
passage in the Follow-Up. Translate the messages into Inuktitut. 

  
 Follow-Up:  

Make the presentation and complete an assessment. Take pictures and 
hold a celebration of achievement. 

  

 
 

Assessment 
Student: Complete the self-assessment activities in Appendix A and 
prepare for a conference.  
 
Teacher: Assess the presentation or product using the criteria 
developed with the class. Hold individual conferences with students to 
discuss their self-assessment and understanding of the concepts in the 
module. This conference should include a parent or other significant 
person in the student’s life if it is the annual career planning review. 
Complete the rubric of competencies for this unit. 
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What Youth Say About Career Choices47 

 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  

I don’t really think about my “career” … rather, I like to think about what I will be doing next year, or maybe even the 
year after. The word “career” makes me think of a job that I will have for the rest of my life. But I am the kind of 
person who wants to try many different jobs – because I love and value change and variety! So rather than thinking 
about my “career”, I daydream about my future! And daydreaming can be done anywhere – on the bus, in boring classes 
at school, and in bed while I’m trying to fall asleep. 

Maureen, Saskatchewan 

I think it is important for people not to expect to be in one job climbing up a corporate ladder, because that is just 
not realistic anymore! I always knew that I’d want to do lots of different things over the course of my life, and to 
know that this is “normal” is a great feeling! 

Maureen, Saskatchewan 

Named after Karen Kain, I have been involved in ballet for years. However, the rigours of ballet school and my 
obsession with it in junior high taught me an invaluable lesson. It is never advisable to focus on just one activity 
because when it burns you out, like dancing did to me, you are left grasping for a new life! 

Karen, Newfoundland 

What if I take a year off? You wonder what other people might think if you take a year off. Have you quit school 
permanently? What are your parents going to think about it? Then there’s leaving your friends. If you stop for a year 
while all your friends continue to go to school, when you go back you won’t be at the same school level as them. 

Steven, Quebec 

A friend of mine is really not academic. After graduating from high school, she really didn’t want to continue on but 
felt really pressured to do so, because most of her friends were honour roll students and they were all continuing on. 
She enrolled in college and hated every minute of it. She is now unemployed and not going to school She feels really 
depressed. Also she feels separate from her friends because they are all in school, and some of them can’t accept the 
fact that she does not want to go to school. She really wants to work and have a career and going to school just 
doesn’t seem to be working for her. 

Alana, British Columbia 

 

It’s not only what you know; it’s who you know … You need some kind of a connection and or an education – in the right 
field – to get any kind of decent job. 

Casey, Saskatchewan 

I don’t think there are bad career choices as long as you love what you are doing. (That’s success to me.) 
Don’t try to please everyone. 

I got a lot of advice when making my career choices, most of it very encouraging, and some discouraging. I 
think some of the most important messages I got were: “you have nothing to lose, just do it,” and “whatever you do, 
dot it well. Create your own path.”  

I think I have created my own little path … 
Lorena, Ontario 
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I’m afraid of not getting into the university I had applied for, or not getting the marks at the end of this 
term. I fear having no sense of direction; should I go to university or college? Is university better? I hate being lost. 
 Considering the fact that I will not be seeing my friends as much as before, I would find it harder to 
connect with people at university. We all went through the same elementary school, then started high school together. 
 Another fear is being indebt for the rest of my life! Next is the possibility of not getting a good job 
afterwards to pay off those debts. 

Michael, Ontario 

 

I decided to work for a year when I finished high school. I didn’t end up saving that much, but I applied to 
college for a three-year journalism diploma anyway, since I was always pretty good at English. 
 At the end of the second year we could specialize; we could opt for newspaper, magazine, or television 
journalism. Television seemed to be the way to go for me. At the beginning of the year, it became evident that not 
only would we have to write for television, we would have to learn some of the technical aspects as well. This was fine 
with me, it seemed like fun and I was pretty good at it. We had to film and edit news stories. Since other people in the 
class hated the camerawork and editing, I ended up doing it for them. 
 At the same time, a friend who was taking TV-Film Production got me working on even more projects. I 
learned how to edit video on a computer and how to record sound. I decided I liked doing this type of thing much 
better. 
 Unfortunately, I ran up a pretty big debt going to school for something that I ended up not being interested 
in. But on a positive note, I would never have learned what I know today had I not gone to that school. Things didn’t 
turn out that badly after all. 

Craig, Ontario 

In 1997, I was selected as a volunteer youth ambassador for my province’s Cabot 500 Celebrations – the biggest 
parties to hit the Rock. Although I had not really taken on a joy of that magnitude before, I met many wonderful 
people and learned that trying new things is often the best experience of your life. As youth ambassadors, I thought 
we would do dumb boring stuff. Was I ever wrong! It was an awesome summer. We spent time doing bus tours for 
buses filled with teen tourists from other countries and sailing around on boats at special events. We had constant 
free passes and front row seats at concerts and major events. We met people and the work experience was incredible. 
I even got to work with the BBC, CTV, and the CBC as a youth correspondent! 

Karen, Newfoundland 

I applied to a college for Animation and Illustration, but due to the level of competition I did not get 
accepted. At another college, I applied for Computer Programming and Graphic Design. I was accepted into Computer 
Programming, but I am still awaiting word on the Graphic Design. 

I think that having interest in various programs in the same general area is a great way to expand your 
options. I have been told to go to university due to my marks. “What a waste,” I was told once by a friend, but he 
meant it in a good way. I’ve also been asked, “What happens when you do all the work for the portfolio and don’t get 
in?” My reply was that “I’ll never know unless I try.” I had to try. I would have been stressed out if I hadn’t opened my 
eyes to other options. 

Leslie, Ontario 

 

Although I know what I don’t want, I haven’t the slightest clue what I do want! I love children, so I think I’d enjoy 
working around them. The problem with daycares, though, is the pay is really low. I’d say that my fantasy career would 
be to own my own business, a restaurant probably, where I decided my own hours. Having summers off sounds really 
good too, which makes me consider becoming an elementary school teacher. But then I would have to correct work and 
set up assignments, which would mean thinking about work when I’m not there. I definitely don’t want that! 

Coralee, Saskatchewan 
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The Sixth Messenger 
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Appendices B & C in student journals: 
 
Appendix B: Glossary 
 
Workplace Hazardous Materials Information System (WHMIS) Vocabulary: 
 
Biological hazard: risk from bacteria, viruses, insects, fungi, mold, or plant materials 
 
Chemical hazard: risk from vapours, gases, dusts, fumes, or chemical mists 
 
Hazard: any situation that could result in injury, disease or death. 
 
Physical hazard: risk from equipment, machinery or tools or from very hot or cold temperatures 
 
Career Vocabulary: 
 
Career: all the work, volunteer, educational and life experience that you’ve encountered in your 
journey on the Earth; you are your career. Raising children, helping your Dad set fish nets, carving, 
and joining Cadets can all be considered part of your career. You’ve acquired skills, values and 
interests from those experiences 
 
Job: one particular position at one particular organization, an example would be a counsellor at your 
school. 
 
Occupation: what you and some other person doing the same thing somewhere else share in common; 
a group of very similar jobs, an example would be the School Community Counsellor at your school 
 
Your own words related to this unit: 
 

_________________________________________ 

_________________________________________ 

_________________________________________ 

_________________________________________ 

_________________________________________ 

_________________________________________ 

_________________________________________ 

_________________________________________ 
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Appendix C: Inuit Values48 and Miscellaneous Information from the AYN49 
 
Inuit Values and Beliefs 

English Kivalliq Dialect Qikiqtani Dialect Inuinnaqtun 

Resilience dMoJw8i6  dMohw31i6 Aokhaitok  

Practice  s4gCJi6  WNJ4X1i6 xg̀M6bu4 Oktokatahutik  

Cooperation* wvJ6t}Q1i6 wvJ6t+Q1i6    Havakatigiiktot  

Sharing xu6vs8i6  xu6+v6X1i6 Pikatigiktot 

Love N[o1i6 N[o1i6 Pikpagiktot 

Survival x8N4gJi6 +smNh1i6 Naovaktonikut 

Conservation ka5y5bwoi6 Ws6hx3+JuJ8N31i6 Totkomablutik 
Piyuktot 

Teamwork WoEct}Q1i6 nNct+Q1i6     Havakatigihutik 
Havaktigiyait 

Resourcefulness w6v6n5txJi6 ekgw8i6  Toktohanik 
Atokpaktot 

Patience ekw8i6 ekgw8i6  Nutakiokataktot 

Moving Forward yK7jx1i6 yK7jx1i6 Hivumongaoyut  

Mastery Wh6yi6 xJ8q5txo3i6 Ayoihutik 
Ataaningoktot 

Listening g]nh3i6 +NMA8N31i6 Tuhakataktot 

Family wM}Q1i6 wM+Q5  Elait 

Significance grc3i6 s0pDh5tx31i6 Hivutuyunik 
Ihumagivaktait 
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Adaptability xbsyYcbsJ1N3i6 wMost5txvstQi6 Ayuiktaktot 

Observation cspnJi6  s0pDhtx3i6 Kungiahutik 

Strength W[Ai6 nTi6 Hakugiktot 

Volunteer wvJuxJi6  xro6h6bsNi WoE?1i6 Ekayuyoktut 

Taking the long view szy4gj5 whm4n6ysJi6 yK7j5 whm4n6ys3i6 Kungiaktot Takiomik 
 

Consensus whmct}QJi6 xqct+Q1i6 Angikatigiktot  

Endurance hdyJw8i6  hdyJw8i6 Ayokhaktot 

Strength W[Ai6 nTi6 Piyunaniq 

Generosity g4f3i6 wc5g6 Tunikatahutik 

Respect sWAh1i6 W3Jxat5ti6  Pitiahutik 

Unity xbsysct]Q1i6  x0p+Q4t5ti6 Adjikikatigiblutik 
Havakatigiiktut 

Unpretentious WshQT8i6 WshQq8i6 Ekohimaitomik 

Apologize mux5g8N3i6 mux5g8N31i6 Aya Ayalikpaktot
  

Acceptance xvs4n3i6 xq6yJ8N31i6  Pivaktait 
Nagogiblugit  

Oneness xbsysct+Q1i6  xbsysct+Q1i6  Ataohikut Elagiyut
  

Interconnectedness x4gxgCs8ic3i6 x4gxc5bsti6 Elagikatigiyut 

Trust s4W3N3i6  s4WE/c3i6    Okpinaktok 
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Interests & Abilities (examples) 
I am good at …   I am interested in … 
 
• computer and video games, especially involving sports or action 
• taking apart an engine and fixing it up 
• making machines work when there is a problem 
• looking after plants and watching them grow 
• designing systems or inventing new things 
• working with materials and equipment 
• finding out how things work by taking them apart 
• using physical coordination 
• making sure that things get done right and on time 
• dealing with people all day 
• being the captain of a team or group project 
• talking with people and hearing what they have to say 
• persuading people to do things my way  
• setting up a plan to do something 
• speaking your mind 
• making people feel important or special 
• taking care of kids or sick people 
• listening to elders 
• helping people solve their problems or understand them better 
• cooperating with others in achieving a common goal 
• working with the public 
• listening to and understanding other people’s points of view 
• asking people about their opinions 
• feeling other people’s pain or excitement 
• working with numbers 
• finding information on-line or at the library 

Helping   wvJ3i6 wvJ3i6 Ekayukatifiktut 

Responsibility W/4ncsmi6 W/nc3i6  Pihimayakhait 

Perseverance nWo6bwoi6 nWo6bwoi6 Aghokhimaktokhak 

Honesty hoi6 hoi6 Ekoyuitot 

Equality xbsyst5yi6 Noj+Q4t5ti6 Adjikatigiyut 

Improvisation ck6]gD1N3i6 ck6+gD8N3i6       Nutangolaktot  
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• solving puzzles, games or riddles 
• reading textbooks from school and reference books to study or gather 

information 
• problem-solving games 
• precise measurements 
• understanding how ideas fit together in the big picture, or how they apply to real life 
• observing things in nature to understand how they work 
• having a way with words – imagining and describing 
• using intuition, or knowing without making sense 
• expressing yourself through music, art or dance 
• having ideas that other people think are weird or really unusual 
• imagining a story about romance, adventure or fantasy 
• understanding the "theme" of a movie 
• telling stories 
• knowing what kind of book or movie certain people will like 
• ensuring that things are accurate and error-free 
• seeing mistakes 
• always finishing the tasks I’ve been assigned 
• working at the same task for a long time 
• doing things first thing first 
• packing (and re-packing) your suitcase or backpack so that it’s “perfect” 
• keeping good records 
• taking good notes at school and meetings 
 
Three Major Types of Skills (examples) 
We use personal skills to define our style and manner of acting. When you or others describe 
yourself, you can think of these as skills. Believe it or not, employers are interested in your personal 
skills. For example, the way that you relate to people—open, genuine, aloof, or wacky—is relevant to 
how you do your job. Here are examples. 
 
accurate generous polite 
adventurous hard-working positive 
aggressive friendly productive 
alert generous punctual 
calm hard-working reflective 
careful Healthy relaxed 
cheerful honest reliable 
competitive humorous resourceful 
confident imaginative responsible 
conscientious independent self-confident 
consistent inventive sincere 
cooperative kind sociable 
courageous loyal steady 
curious mature supportive 
energetic motivated teachable 
enjoyable optimistic thoughtful 
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enthusiastic organized tidy 
flexible outgoing tolerant 
forgiving patient trustworthy 
friendly pleasant reflective 
 
Transferable skills are things that you can transfer from job to job. Like personal skills, they can 
come from anywhere in your life, but unlike personal skills, they’re necessary to get a wide variety 
of jobs done. Supervising and coordinating skills are necessary for good parenting, coaching, 
teaching and managing. There are thousands, but here are some examples. It’s best to describe 
transferable and technical skills with active verbs. 
 
analyze implement proofread 
arrange initiate repair 
brainstorm interview report 
budget  maintain records research 
classify measure sell 
coordinate motivate supervise 
counsel negotiate synthesize 
count observe teach 
design organize tend animals 
edit persuade train 
estimate prepare test 
evaluate implement visualize 
host produce write 
 
Technical skills are ones that are specific to individual jobs and occupations. For example, if you 
speak two languages, use Microsoft Office 2000, or give therapeutic massage, you possess technical 
skills. These skills are often listed in job descriptions or performance appraisals.  
 
Who Are You? 
Think of which subjects you are good at and enjoy in high school. These are good indicators of what 
you may find fulfilling in your career. 
 

Subject Skills we can use What they are at 
school 

What they help us do 
on the job 

Inuktitut or English or 
other languages 

Communication skills Reading articles and  
books, joining class 
discussions 

Writing clear memos, 
letters & reports 

Working on the school 
newspaper 

Creativity skills Writing essays, short 
stories and poetry 

Thinking of new ways 
to get the job done 

Social Studies Teamwork skills Working on group 
projects 

Being a productive 
team member 
Treating co-workers as 
equals 
Knowing how to 
cooperate and share 
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knowledge 
Science Problem-solving skills Analyzing information, 

defining problems 
Analyzing issues and 
thinking clearly about 
them 

Aulajaaqtut Communication skills 
Leadership skills 
Teamwork skills 

Working with others 
Working on personal 
and group projects 
Seeking solutions 
 

Being a pro-active 
member of the 
community 
Identifying issues and 
seeking solutions 

Physical Education, 
team sports, school 
clubs, Cadets, Rangers 

Teamwork skills, 
Leadership skills 

Getting along with your 
friends, working with 
others 

Getting along with 
others, being a 
productive team 
member 

Student council, school 
newspaper 

Communication skills Writing articles, 
interviewing people 

Preparing 
presentations 
Explaining your ideas 
effectively 

Homework Time management 
skills 

Meeting deadlines, 
scheduling your day 

Meeting deadlines, 
being prepared for 
meetings, planning 
schedules and setting 
goals 

Career and Technology 
Studies 

Problem-solving skills Solving problems, 
applying the results 

Pinpointing problems, 
evaluating situations, 
identifying risks, 
finding productive 
solutions 

Math, business, 
science, computer 
studies, career and 
technology studies 

Computer skills Learning to keyboard, 
do word processing, 
database programs, 
spreadsheets 

Adapting to new 
technologies, using 
technology in the 
workplace 

Research Learning skills Using the library, 
asking questions, 
researching and 
reading information 

Thinking critically, 
acting logically, 
learning on the job, 
upgrading skills, 
increasing knowledge 

Attending class Time management 
skills 

Getting to class on 
time 
Visualizing what you 
hear in class, taking 
notes, understanding 
information 

Meeting deadlines 
Understanding 
instructions, taking 
part in meetings 

Clubs, teams, public 
speaking 

Leadership skills Leading projects 
Being on sports teams 

Leading projects 
Managing people 

Coaching others  Volunteering  Helping others reach 
their goals 
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Appendix A: Career-Related Websites 
 
www.workinfonet.ca – Canada’s largest career website, links to 6,500 career-
related sites, explore the Learning, Education and Training section; brings together 
a range of interests including career development, labour market information, 
training, literacy, community development, social services, workplace and other 
related topics. Filter the data by indicating the territory (NWT and Nunavut) and 
user (youth, aboriginal). 
 
*http://jobshadow.monster.com – Click on Job Profiles for a list of career profiles. 
Each profile provides a job description, skills and education requirements, future 
prospects, and links to related careers. There are also links to related topics such 
as personal assessment tools and resumé writing. 
 
www.beahr.com/aec - A website with lots of information regarding aboriginal 
environmental careers. 
 
www.youth.gc.ca – This youth site has good information on health and safety issues. 
 
*www.cdm.uwaterloo.ca - The site provides a career development e-manual and a 
career/life planning chart. It works through the six steps of the career 
development process and it is very comprehensive.  
 
www.jobfutures.ca – This site provides information about today’s careers and 
future job trends, about how the world of work is changing and what skills you need 
to compete. It has an interest quiz linked to the National Occupation Classification 
(NOC); dozens of possible occupations result from the quiz. Use the Search option 
for “Outlooks by Occupation” for information on salaries and future potential. A 
SIN application form is located on this site. LOTS OF DATA for teachers. 
 
*www.alis.gov.ab.ca/occinfo - The occupational information displays current, factual 
information on 500+ occupations including the duties, working conditions, personal 
characteristics and education required, employment outlook, salary, and related 
sources of information. All information is based on Alberta statistics and 
information. 
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www.alis.gov.ab.ca/pdf/cshop/xtremesafety.pdf - The X-treme Safety document is 
located on this site. A hard copy is provided with the Aulajaaqtut 10 materials. 
 
www.vector.cfee.org – There are more than 120 six-minute video vignettes profiling 
some of Canada’s most-needed careers and occupations; to make youth aware of 
existing careers as well as careers that are evolving in the new economy; an 
integrated video/CD-ROM/DVD/Internet project. 
 
www.inac.gc.ca/edu/ep/ys/tk-eng.asp - The job search toolkit is located on this 
site. A hard copy is provided with the Aulajaaqtut 10 materials. 
 
*www.ccdf.ca/ccdf2/cms/displaySubSection.asp?lang=en&id=28&section=catalogue    
- Click on Downloadable Resources in the side bar for copies of Career Directions 
and the facilitator’s guide. This is an excellent document on careers that do not 
require a university education. It has 240 pages and is only available electronically.  
 
www.jobsetc.ca – The Federal Human Resources website consists of many links and 
provides comprehensive information including: information on finding a job with 
interview tips, information about workers’ rights and benefits, training and 
learning, and career exploration. 
 
www.ccdf.ca/ccdf2/cms/documents/D2020_e.pdf - Destination 2020 was created 
to bolster self-esteem of youth aged 11 to 14. It recognizes the many skills they 
are now acquiring and how these skills will be useful in their future careers. There 
are over 200 occupation profiles listed in three categories: things, people, and 
information. The site is interactive. 
 
http://www.tgmag.ca/index _e.htm - The Sixth Messenger is located on this site. 
 
* User-friendly websites more suitable for students. 
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Appendix B: Sources for Resources 
 
Career Development Officers 
 Kitikmeot:  1-800-661-0845 
    867-983-4031 
 Kivalliq:  1-800-953-8516 
    867-645-5040 
 Qikiqtani:  1-800-567-1514 
    867-473-2600 
 
Workers’ Compensation Board  

Iqaluit:  1-877-404-4407 
    867-979-8500 
 Rankin Inlet:  1-877-404-8878 
    867-645-5600 
 
Sector Councils Information (Ignition publication) 
    1-888-533-5683 

www.councils.org/ignition 
 
Federal Government (Job Futures website and publication) 
    jobfutures@spg.org 

www.jobfutures.ca 
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Appendix C: Using Word Walls50 
   
Word walls are an effective strategy for teaching high frequency words or words 
with discernable patterns …. No more than 10 – 15 words should be chosen to put 
on the word wall each week and they should be reviewed and talked about often.   
 

Choose new words related to the students’ needs, talk about the words, look at the 
letters, look at patterns within the words and the meaning of the words.  Have the 
students offer sentences in which the words are used in a meaningful ways.  Put 
the words on the wall in alphabetical order and do daily activities with them that 
involve using the words.  Write words that could be confused with each other on 
different coloured cards.     
 

Daily Activities for Word Walls 
 

Review Endings with the Word Wall: Add prefixes and suffixes to the words 
where this is possible. Make them singular, make them plural. 
 

Learning how to “check twice” with the Word Wall: Tell students they will have to 
listen to a sentence and decide which word makes sense in that sentence and write 
it on their paper. Some examples are:  
 

• The ___________ built the house in one summer. 

• I want to be a _____________ because I am good at mathematics. 

To check the answers, read the sentences again and have the students tell you 
what word they wrote and chant its spelling. 
 

Make Sentences with Word Wall Words: Have students make up sentences using 
the Wall Words and you use them for a short dictation.  
 

Be a Mind Reader: In this game, the teacher thinks of a word wall word and gives 
five clues to that word. Students number their papers from 1 to 5 and try to "read 
the teacher's mind" as to what word was "on the teacher's mind." By the time you 
give the fifth clue, everyone in the class should guess your word and have written 
it down on their papers. The procedure is: 
• Your first clue is always the same one: "It's one of the words on the wall." 

Students write a guess by number 1.  
• Next clue: "It has four letters." Students write another guess by number two.  
• Third clue: "It begins with ‘th’”. Students again write their guesses by number 

three.  
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• Fourth clue: "Its vowel is an ‘e’”. Write guess by number four.  
• Fifth clue: "It finishes the sentence - I gave my books to _____." Write guess 

by number five.  
Check and say the correct word, and ask for a show of hands as to who had the 
word by number one, two, three, four or five. 
 

WORDO: This is a version of BINGO, only it is played with word wall words. 
Students need a sheet of paper that has 9 or 25 blank blocks on it, and some small 
pieces of paper or objects to cover words as they fill in blocks. 
 

Call on students to pick words from the word wall they want included in the game. 
As each picks a word, everyone writes it in a blank of their choice. Teacher writes 
it on an index card. When all 9 or 25 blocks have been filled in on everyone's 
sheets, you are ready to play. Shuffle your index cards and call out each word. 
Students are to cover the words wherever they have written them.  
 

The first student to have a complete row covered wins. Be sure to have the winner 
tell you the words to make sure they are the ones that were called. Have students 
empty their sheets, reshuffle your index cards, and play again. The winner becomes 
the word caller, and teacher plays the winner's sheet.  
 

Word Sorts: Students write the 10-15 word wall words on separate small slips of 
paper, and sort the words into different piles depending on the features certain 
words share. Students may sort for: 
• number of letters  
• begin or end with certain letter  
• have a certain vowel or vowels  
• have a certain letter anywhere in them  
• semantic features, such as names or actions  
• words that the teacher sorts together, and students have to tell how they are 

alike  
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Feedback Fax 
 
 
To:  Coordinator Secondary School Programs 

Curriculum and School Services 
Department of Education 
Arviat 

 (867) 857 - 3090 
 
Date: _____________ 
 
From: __________________________ 
 

Re:  The Aulajaaqtut Secondary School Curriculum 
 
This is feedback for the Aulajaaqtut 10 module titled Exploring Opportunities. 
 
What was helpful to you in this module? 
 
 
 
What did you find was unnecessary information? 
 
 
 
What needs more detail? 
 
 
 
Did you see any mistakes that we need to correct? 
 
 
 
Is there anything that you would like to contribute to this module? (for example, teaching 
ideas, assessment ideas, samples of student work, resources) 
 
 
 
Is there something that we can do to make this module more useful for you? 
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Endnotes 
                                         
1 The Career Directions document was provided with the original Aulajaaqtut 10 materials. It is 
available from: http://www.ccdf.ca/ccdf2/cms/documents/Career_Directions_profiles.pdf. A 
facilitator’s guide is also available at http://ccdf.ca.  
2 Adapted from Pike and Selby, In the Global Classroom 1, page 60. 
3 Adapted from Pike and Selby, In the Global Classroom 1, page 67. 
4 Your Student Support Teacher has a booklet by Gregory, Cameron and Davies, Setting and Using 
Criteria, that discusses this topic. 
5 Adapted from Aularuhiqut: Developing a Career and Program Plan, page 89. 
6 These are the Essential Skills developed by Human Resources and Skills Development. 
7 Adapted from Pike and Selby, The Global Classroom 1, page 57. 
8 In Unit 6, students will be looking at how the government has categorized occupations into nine 
fields of work. You may want to mention those here or wait. 
9 From Human Resources and Skills Development Canada, www15.hrdc-drhc.gc.ca 
10 These are known as National Occupational Classifications. (NOCs) 
11 Taken from the Government of Nunavut website: www.gov.nu.ca . 
12 Adapted from Gibbs, Discovering Gifts in the Middle School, page 252.  
13 The Career Directions document was provided with the original Aulajaaqtut 10 materials. It is 
available from: http://www.ccdf.ca/ccdf2/cms/documents/Career_Directions_profiles.pdf.  
14 Ask your Student Support Teacher for a copy of Gregory, Cameron, and Davies, Setting and Using 
Criteria for ways of setting up a performance  grid or rubric with your students.  
15 Adapted from Aulaaruhiqut: Developing a Career and Program Plan, page, 96. 
16 Students should have done WHMIS training in grade 9 as part of the WSCC Go Safe curriculum 
resource. This unit should be a review. 
17 Adapted from Gibbs, Discovering Gifts in the Middle School, page 265. 
18 The manual is available at http://www.alis.gov.ab.ca/pdf/cshop/xtremesafety.pdf.  
19 If your students have already completed the WSCC Go Safe resource, this will be a review. If 
they are not familiar with WHMIS, contact WSCC to see if there is an opportunity for a WHMIS 
workshop in your community.  
20 Adapted from the WHMIS website, www.hc-sc.gc.ca/hecs-sesc/whmis/whmis_symbols.htm 
21 Taken from Alberta Human Resources and Employment, X-treme Safety, page 15-16 
22 Alberta Human Resources and Employment, X-treme Safety, page 32. 
23 Adapted from Gibbs, Discovering Gifts in the Middle School, page 244. 
24 The manual is available at http://www.alis.gov.ab.ca/pdf/cshop/xtremesafety.pdf. 
25 Information for the script is taken from Alberta Human Resources and Employment, X-treme 
Safety,  pages 15-16. The entire booklet is available at www.alis.gov.ab.ca/careershop. 
26 Both sets of interview questions adapted from the AWAL Guide: Handbook for Facilitators, 
available on the web at www.awal.ca/files/AWAL_Guide_-_English_-_Web.pdf 
27 Adapted from Pike and Selby, In the Global Classroom 1, page 41. 
28 Definition taken from the Canadian Oxford Paperback Dictionary, 2000. 
29 Taken from the former Aboriginal Youth Netowork, www.ayn.ca.  
30 Taken from the Employment Centre Pathway on the former Aboriginal Youth Network website: 
www.ayn.ca  
31 Taken from The Sixth Messenger on the Tiny Giant website: http://www.tgmag.ca/index _e.htm . 
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32 Taken from Mind Your Own Business on the Human Resources and Skills Department website: 
www.hrdc-drhc.gc.ca/hrp. There is a copy in the Aulajaaqtut 10 kit. 
33 Adapted from Gibbs, Discovering Gifts in the Middle School, page 320. 
 
34 Adapted from the former Aboriginal Youth Network, www.ayn.ca.  
35Career Directions can be found on the web at 
http://ccdf.ca/ccdf2/cms/documents/Career_Directions_profiles.pdf . 
36 Career Directions categorizes occupations by fields of work so it is not difficult to find field-
related occupations that students may be able to access in their home communities. 
37 Adapted from Essentials of Mathematics 10, chapter 1. The use of credit cards is also included in 
Essentials 10. 
38 Taken from the AYN website: www.ayn.ca . 
39 A number of these considerations were taken from the former Aboriginal Youth Network. 
40 Adapted from Pike and Selby, In the Global Classroom 1, page 39. 
41 The Toolkit was provided with the original Aulajaaqtut 10 materials; it is available at 
http://www.ainc-inac.gc.ca/edu/ep/ys/tk-eng.pdf.  
42 Note from Human Resources (July 2004): “All candidates have the option to use whatever 
language they would prefer to use.  If there is a position where there's likelihood that we'll have 
unilingual Inuit candidates or where we know they are unilingual candidates then we will usually 
assign a bilingual speaking person to represent HR in the selection panel.  Otherwise we make use of 
interpreters.”  
43 Students are each given three coloured dots to put beside the suggestion(s) they find most 
helpful. 
44 If you are not familiar with the PATH process, check with the Student Support Teacher in your 
school.  
45 Adapted from Gibbs, Discovering Gifts in the Middle School, page 374. 
46The booklet, The Sixth Messenger, is available on the web in book format 
(http://www.tgmag.ca/index _e.htm) as well as in an interactive format. There is a copy included in 
the Aulajaaqtut 10 materials. More copies can be ordered free from the above websites. 
47 Taken from The Sixth Messenger 
48 Taken from the Curriculum and School Services IQ Values CD. 
49 Adapted from the former Aboriginal Youth Network site at www.ayn.ca. 
50 Adapted from the EL2 Junior Secondary Handbook for Nunavut Schools, pages 8-45-8-47. 


