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There are many who are lost and confused in my home community. 
These young people aren’t bad; they are just confused. 

ElisapeeOotoovak 
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An Introduction  
 
Aulajaaqtut 10 consists of five modules: 

1. Values and Valuing 
2. Communicating and Helping 
3. Exploring Opportunities 
4. Community Values, Community Strengths 
5. Youth-to-Child Practicum 
 

This module, Communicating and Helping, consists of 12 units which should cover 
approximately 25 hours of instructional time. You will need to develop your own lesson 
plans from the units in order to meet the specific needs of your students. The module 
focuses on the development of good communication skills as well as on some of the 
job/career areas which require good communication and helping skills from their 
employees. We suggest that you take some time at the beginning of the module to 
introduce and produce one large version of the career cube. There will be opportunities to 
add to this throughout this module and the fourth module, Exploring Opportunities. 
 

A student journal accompanies this module. The main purpose of the journal is to provide 
students with a place to reflect on the concepts covered in the course. The journal also 
includes the reading passages used in class and other miscellaneous items. There is an 
appendix at the back of the journal for student self-assessment. The materials in the 
student journal are also found in the teacher’s manual in very small print.  
 

From time to time throughout the module, students are asked to store a significant piece 
of work in their Aulajaaqtut portfolio. Please make sure that your students each develop 
this portfolio. It will be used in all three senior secondary years.  
 

Throughout the module, it is important that the classroom be a safe place where students 
feel comfortable exploring issues and personal feelings. The level of trust within the class 
will set the tone for the module. Your classroom organization should encourage as many 
means of communicating as possible. As self-reflection is critical to personal growth, you 
need to ensure that there is ample time for your students to complete their reflections. 
 

We encourage teachers to allow students the freedom to negotiate and express concepts 
being taught in an alternate form (see the Teacher’s Handbook for the “Philosophy” 
section). Checklists and rubrics have been provided, but the criteria may be changed to 
reflect the concerns, interests, and unique nature of your class. 
 

Module 1 focused on the awareness and development of students’ values. In this module, 
two Inuit Qaujimajatuqangit principles are referred to frequently. The first is 
Piliriqatigiiniq which refers to the concept of  
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developing collaborative relationships and working together for a common purpose. 
The essential Inuit belief that stresses the importance of the group over the 
individual should pervade all our teaching. Expectations for students will reflect 
working for the common good, collaboration, shared leadership and volunteerism. 
Piliriqatigiiniq also sets expectations for supportive behaviour development, strong 
relationship-building and consensus-building. 
 

There is both a checklist and a rubric provided in the student journals with the 
Piliriqatigiiniq title. Please ensure that your students are aware that the concept is much 
broader than just being a good listener or sharing ideas. The concept is that individuals 
must strive to do their best, and this ensures that the group as a whole will benefit. The 
success of the individual and that of the group are interdependent. You may choose to 
develop different criteria with your class that would assist students with strategies for 
working towards the common good of the class. 
 

The other principle is Ajiiqatigiiniq.  
 
The concept of consensus-decision making relies on strong communication skills and 
a strong belief in shared goals. All students are expected to become contributing 
members of their community and to participate actively in building the strength of 
Inuit in Nunavut. Being able to think and act collaboratively, to assist with the 
development of shared understandings, to resolve conflict in consensus-building 
ways, and to consult respecting various perspectives and worldviews, are 
expectations that cross all curriculum areas. 
 

This principle is referred to in Unit 10 in a student reflection question. Please review the 
meaning of the principle with the students before asking them to do the reflection 
questions. You may want to invite an Elder or an Inuk colleague to the class to discuss 
these principles in more depth and from your community’s perspective. 
 
Communicating and helping others, the main focus of this module, lends itself to 
discussions on the principle of pijitsirniq, the concept of providing leadership through 
service to others in the community. 
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Rationale 
 
This module recognizes the unique placement, ability, and willingness of students to 
respond to peers in times of stress and crisis. People care about their friends, and this 
module seeks to support students by providing them with the skills to build on this caring 
attitude and move it into the realm of effective action. The focus is on understanding the 
communication process and becoming trained to assist better, as well as be assisted, with 
personal responses in these situations. 
 
Research shows that teens rely on other teens for help, so by training teens 
to be good helpers, we extend our community’s ability to respond to those in need. Helping 
skills are learnable. Teaching helping skills will: promote a community of caring, provide 
more front line support and connections for those at risk, and improve the current access 
which service agencies have to teens at risk. By involving students in activities with local 
service agency workers, this module also extends the focus to include possible future 
careers for students in the social service sectors. 
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Aulajaaqtut 10, Module 2: Communicating and Helping 
 
 

Learning Competencies 
 

Strategies 

1 The students will understand the importance of non-
verbal cues and be able to interpret these cues. 

2 
The students will understand the importance of 
intonation and the effect intonation has in 
communication. 

3 The students will know the characteristics of a good 
listener and practise to develop these characteristics. 

4 
The students will recognize that verbal and non-verbal 
communication are intertwined and the importance of 
communicating accurately. 

5a The students will understand the importance of being 
fully informed. 

5b 
The students will gain competence in asking questions 
to obtain and clarify information using both open and 
closed questions. 

6 The students will understand the guidelines for giving 
good feedback and be able to put them into practice. 

7 
The students will understand the importance of 
seeking clarification and be able to use the four 
responses to clarify information. 

8 The students will recognize and avoid barriers to 
communication. 

9 The students will recognize and try to avoid 
stereotyping. 

10 

The students will be aware that individuals belong to a 
variety of groups and have different values and ethics 
which must be considered in order to communicate 
effectively. 

 
• inclusive group 

activities 
• small group 

discussion 
• think-pair-share 
• partner work 
• charades, miming 
• scenarios, role 

plays 
• dialogues 
• newspaper theatre 
• theatre of the 

oppressed 
• personal 

reflection 
• chart and poster 

displays 
• tools for self, 

peer and teacher 
assessment 

• visiting ‘experts’ 
• solution seeking 
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Rubric for Unit Assessment 
Tracking Form for ________________________ Aulajaaqtut 10, Module 2: Communicating and Helping 
 

 
Level A  =  85-100% 
Level B = 70-84% 
Level C = 55-69% 
Level D = not 
eligible for credit 
 

LEVEL A 
• Uses complex reasoning 
• Expresses issues in meaningful 

ways 
• Able to change processes into 

action 
• Participates in depth  
• Interprets information 

inductively/deductively 
• Develops well thought out 

conclusions 

  LEVEL B 
• Analyses, compares, classifies 
• Relates issues appropriately 
• Applies issues to personal 

situation 
• Uses processes effectively 
• Participates actively 
• Reasons and relates information 

in several ways 
• Takes a stand on issues 

  LEVEL C 
• Accepts information at face 

value 
• Is aware of issues 
• Knows theory of issues but does 

see how to apply them 
• Follows processes as described 
• Participates 
• Uses information to complete a 

task 
• Sees issues as separate from 

self 

   LEVEL D 
• Does not relate to the 

information 
• Does not fully grasp issues 
• Does not relate to the issues 
• Has difficulty following 

processes 
• Does not fully participate 
• Does not use discrimination in 

selecting information 
• Unaware of significance of issues 

 
 
The student will 

    1. understand the 
importance of non-
verbal cues and be able 
to interpret these cues. 

    2. understand the 
importance of intonation 
and the effect 
intonation has in 
communication. 

    3. know the 
characteristics of a 
good listener and 
practise to develop 
these characteristics. 

    4. recognize that verbal 
and non-verbal 
communication are 
intertwined and the 
importance of 
communicating 
accurately. 
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    5a. understand the 
importance of being 
fully informed. 

    5b. gain competence in 
asking questions to 
obtain and clarify 
information using both 
open and closed 
questions. 

    6. understand the 
guidelines for giving 
good feedback and be 
able to put them into 
practice. 

    7. understand the 
importance of seeking 
clarification and be able 
to use the four 
responses to clarify 
information. 

    8. recognize and avoid 
barriers to 
communication. 

    9. recognize and try to 
avoid stereotyping. 

    10. be aware that 
individuals belong to a 
variety of groups and 
have different values 
and ethics which must 
be considered in order 
to communicate 
effectively. 
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Unit 1: Empathetic Listening – Interpreting Non-Verbal Communication 
 

 

Learning Competency: The students will understand the importance of 
non-verbal cues and be able to interpret these cues. 

  

 
Opener: Charades 
Cut out the charade strips and place in a container. Students will need a 
partner for this Opener. Have students sit in a circle on the floor with 
two dice. Roll one of the dice and whatever number comes up will be the 
special number for the game. The dice will go in opposite directions. 
When a student rolls the special number, that student goes to the 
container in the middle, takes out a charade strip, and acts it out for 
the partner to guess. As soon as the partner guesses, they keep that 
strip and take another strip out of the container. They continue until 
another student rolls the special number. If partners are unable to 
guess the charade, the strip goes back into the container. At the end of 
the game, the pair with the most successful charade strips is the 
winner. 

  

 
Connector: 
Ask students to meet in groups of four (two pairs; see Teacher’s 
Handbook under “Forming Groups”) and discuss the cues they used, both 
to present and to guess the charades in the Opener. They may want to 
jot down their ideas in their journals. Share as a whole class. 
 

Ask students as a class to define non-verbal communication. Have them 
discuss in their groups of four when they think non-verbal cues are 
important to communication. Share ideas as a class. 

  

 
Activity:  
Being an empathetic listener means demonstrating acceptance, showing 
that we care for the other, and allowing the issue or subject under 
discussion to be more fully explored. In order to be good listeners we 
need to listen not only to what people are saying (without interrupting), 
but also to what they are not saying. Looking for, and understanding 
body language is a part of being a good listener. 
Hand out the feeling cards. 
 

Ask for six volunteers from the class. Hand out one card to each 
volunteer. Instruct the volunteer to think of ways that they could 
represent their feeling without words. It may be helpful for the 
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volunteer to think of a scenario that might elicit the feeling on their 
card. The students should use gestures, facial expressions, and posture 
to represent their feeling. Have each volunteer mime their feeling to 
the class. As each volunteer mimes, have the class shout out what non-
verbal clues they see.  
 

After the six volunteers are finished acting out the feelings written on 
their slip of paper, discuss which feelings had the same clues. Would 
anyone in the class have used different clues to express any of the 
feelings? People give us many clues as to how they are feeling that are 
non-verbal, but we must be careful when giving meaning to these clues. 
We cannot know exactly how another person is feeling and different 
feelings often have similar non-verbal cues (for example, 
disappointment and confusion), and different people express the same 
emotions differently.  
 

Have the students work in pairs looking through old magazines or 
newspapers to collect pictures of faces that display various 
expressions. Post the pictures along a wall or blackboard. Have the 
students write captions for the various pictures on strips of paper or 
post-it notes. Post the captions under the pictures only after everyone 
is finished writing. The idea is to get several captions for each picture 
and to see the various ways students interpret the same facial 
expressions. Students need not write a caption for every picture, but 
may if time allows. Encourage the students to think of creative and even 
humorous captions. Allow the students time to read through the other 
captions and discuss the different interpretations. 

  

 
Classroom Reinforcement: 
Post the pictures of faces and their captions. 
Have a student make a poster of the class definition of non-verbal 
communication for classroom display.  

  

 
 
 
 
 

Reflection  
Content: Respond to one of the following quotations. 
 

Actions speak louder than words. 
Unknown 

OR 
A thousand words will not leave so deep an impression as one 
deed. 

Henrik Ibsen 
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Collaborative: Think back to the work you did in your small groups. 
What non-verbal communication did you and the other members use 
that helped the group’s communication? 
Personal: How do you indicate non-verbally when you are a) nervous, b) 
angry, c) bored? 

  

 
 

Accommodating Diversity: 
In the charade game, either partner may read the charade strip or, 
instead of charades, show part of a video without the sound and have 
students note the different clues that indicate the message of the 
speakers, such as facial expression and posture. Decide which character 
is easiest to understand without sound and determine what the 
character is doing to communicate his or her message. If you have a 
digital camera, have students pose to demonstrate non-verbal cues, 
print off, and make a classroom display. 
  

There should be some discussion regarding the cultural aspect of non-
verbal language, for example, raising eyebrows in Inuit culture, the use 
of eye contact in European culture.  

  
 
 

 
 

Follow-Up: 
Have the students sit in a circle. Explain that you have a magical box 
which contains an object that will change shape and become whatever 
they wish it to become. Instruct the students that the person holding 
the object is not allowed to speak, and can only return the object to the 
box when the group has correctly guessed the object. Begin miming, and 
place an imaginary box that is approximately 2 feet by 2 feet in the 
center of the circle. Pretend to open the lid and take out an object of 
your choice (for example, a drinking glass, CD, ball). Mime how you would 
use the object. Once the class has correctly identified the object, it is 
returned to the box and another student goes to the box and continues 
the activity. 

  

 
 

Assessment 
Student: Complete the Reflections in their journal and the magazine 
poster with caption. The journal contains a checklist to assess 
participation in class activities. Fill in the appropriate section in 
Appendix A. 
 

Teacher: Informally talk to students and listen to their discussions to 
ascertain that they have understood the meaning of non-verbal 
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communication and that they understand its significance in effective 
communication. 
 

Discuss the significance of participation in this course. After each unit 
students are asked to record their participation in Appendix A. Have 
them fill in the Piliriqatigiiniq checklist for appropriate classes; there 
are 10 spaces that can be checked off. At the beginning of the classes, 
this gives students an idea of your expectations. You may choose to use 
another template where you and your students decide on your own 
criteria. It is essential for students to understand that the behaviour 
of one affects the outcomes of the entire class, whether it is sharing 
ideas with others or being present and up to date with concepts being 
learned. 
 

Go over the Learning Competencies and the evaluation rubric that you 
will be using, and also Appendix A in the student journals so that the 
students are aware of the expectations for the course. Complete the 
rubric for this unit. 
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Charade Strips 
 

 

Talking on the telephone 
 
 

Shooting baskets 
 

Changing a baby’s diaper/pamper 
 

Cleaning a fish 
 
 

Listening to a CD 
 

Riding a Honda 
 

Packing a qamutik 
 

Making a sandwich 
 
 

Dancing at a teen dance 
 

Eating spaghetti 
 

Putting on eye makeup 
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Feelings Strategy Cards

 
 
 
 

 
 

 
 
 
 

 
 

Frustrated 
 

Disappointed 
 

Excited 
 

Scared 
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Proud Upset 
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Unit 2: Empathetic Listening – Intonation  
 

 

Learning Competency: The students will understand the importance of 
intonation and the effect intonation has in communication. 

  

 
Opener: Reflected Feelings1 
Discuss with the students how a person’s feelings can be identified by 
the tone of his or her voice (angry, friendly, concerned), body language, 
or words. 
 

Have the students form groups of three and decide who will be A, B and 
C. Explain that the three group members will play the following roles in 
each round (post a chart, if necessary): 

Distribute a set of three feeling statements to each group and have 
each member draw one slip. 
 

1. The speaker tells the reflector who is saying the statement and 
who she or he is speaking to, for example, a father is speaking to his 
son. 
2. The speaker will role-play the statement with much feeling. We 
should go hunting on the weekend. (happy, excited, wants to go 
hunting) 
3. The reflector will rephrase the feeling back to the speaker. The 
father sounds like he is happy.  
4. The observer then tells the speaker and the reflector what he or 
she heard and saw during the role play. 

 

Rotate the roles so that everyone has a turn in each of the three roles. 

 A B C 
Round 1 speaker feeling 

reflector 
observer 

Round 2 feeling 
reflector 

observer speaker 

Round 3 observer speaker feeling 
reflector 

  

 
Connector: 
Take a few moments to have the class consider why listening is such an 
important skill. They could discuss in pairs then in groups of four and 
then as a whole class. Have a student record the ideas. Also discuss the 
importance of the observer’s role in the Opener activity. 
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Activity: Newspaper Theatre 
Have photocopies of current short newspaper articles from Nunatsiaq 
News or News North that would be of interest to your class. Break the 
class into groups of four to six (see Teacher’s Handbook under "Forming 
Groups") and have each group sit in a circle. Provide each group with a 
different newspaper article. Every group member should have a copy of 
the article their group will be working with. 
 

Instructions for the group: 
1. Someone reads the article aloud. Allow three minutes for 

students to jot down in point form in their journal, the 
information they learned from the article. 

 

2. Reread the article having each group member read a line 
expressing a different emotion (for example, someone reads it 
angrily, timidly, happily, or nervously). Allow three minutes for 
students to jot down in point form, the information they learned 
from the article. 

 

3. Repeat step 2, having each group member read their sentence to a 
different rhythm (for example, rock, jazz, country, opera). Allow 
three minutes for the students to jot down in point form, the 
information they learned from the article. 

 

4. Reread the article over as often as you like, and in as many ways 
as the group can think of (for example, loudly, softly, laughingly, 
coldly, warmly, teasingly). Allow three minutes for the students to 
jot down in point form, the information they learned from the 
article. 

 

Discuss how the various readings brought out many ideas that were not 
originally present in the first reading and how the way we say things 
adds meaning to the message. 

  

 
Classroom Reinforcement: 
Post chart of ideas re the importance of listening skills. 

  

 
 
 
 

Reflection 
Content: Have the students respond to the following quotation: 

Kind words do not cost much . . . yet they accomplish much. 
Blaise Pascal 
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 Collaborative: How did the students in your different groups 
demonstrate that they were being good listeners? How did this help the 
group to complete its work? 
Personal: How would you describe your own listening skills? What part 
of your listening skills do you think you need to work on? 

  
 

 

Accommodating Diversity: 
Use a different Opener where students work in small groups (see 
Teacher’s Handbook under “Forming Groups”) to see how many ways 
they can say a sentence by changing the intonation. They need to make 
up a brief scenario to explain each intonation of the sentence. One 
sentence that might work well is: “Way to go!” OR “I’m moving to Nuuk.” 
Groups could write out their scenarios, number and taperecord their 
statements, then exchange tapes with another group to see if they can 
identify the statement that accompanies each scenario. 

  
 
 

 
 

Follow-Up: 
For reading pleasure, have students read through the list of facts about 
non-verbal communication in the ‘newsletter’, Communication Hot Bites, 
in their journals. 

  

 
 

Assessment 
Student: Make sure journal reflections are complete. Fill out the 
Piliritqatigiiniq checklist if this is being used and also Appendix A. 
 

Teacher: Through observation, note whether students have understood 
the concept of intonation and its impact on communication. Complete the 
rubric of competencies for this unit. 
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Feeling Statements 
 
Friend: Just because I don’t wear the same kind of clothes as everyone else, the 
other kids treat me like I don’t exist. 
Friend: 
 
Student: I don’t get this assignment. I don’t see how this is going to help me. 
Teacher: 
 
Mom: Your room is a mess! This is driving me crazy! 
Son or Daughter: 
 
 
Friend: My Dad won’t let me talk to my friend in Pond Inlet for more than five 
minutes. He’s even making me pay part of the phone bills. 
Friend: 
 
Student: I never say anything in class because it doesn’t come out right. 
Friend: 
 
Friend: My auntie bought me a pair of ugly jeans and Mom says I have to wear 
them. Well, I’m not going to. 
Friend: 
 
 
Student: I wish you wouldn’t make me wait when I want your help. You are always 
helping somebody else. 
Teacher: 
 
Friend: My parents always complain about what I don’t do, but they never notice 
when I do something right! 
Friend: 
 
Friend: I really wanted to go to the gym with you guys tonight, but my parents say 
I have to babysit. 
Friend: 
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AN EDUCATIONAL NEWSLETTER 

Communication Hot Bites 
 
There is usually more eye contact between 
people who like each other than people who do 
not like each other. 
 
It is believed that receiving conflicting verbal 
and non-verbal messages from loved ones for a 
prolonged period of time may contribute to 
mental illness. 
 
Children understand and can use non-verbal 
communication long before they can talk. Babies 
tend to smile when their parents smile, and 
become upset when their parents look harshly or 
frown at them. You are always communicating 
something to 
 
 
What’s Happening? 
 
Look at the following picture below. Body 
language is in the   
expressions of our daily lives.  
Body language can often  
demonstrate our feelings and  
reactions to things. What can you  
tell about these people from their 
 body language? Jot down a few  
ideas about what you can read into  
the situation.  
 

 
Compare your answers with those of  
your classmates. 

those around you. Your posture, body language, 
tone of your voice, the  way you dress, and facial 
expressions are always sending out information. 
What are you communicating? 
 

  
 

More Hot Bites 
 

• Although eye contact is said to 
be appropriate behaviour for 
good listeners, sometimes this 
demonstrates aggressive 
behaviour, rudeness, or anger. 

 
• Over 70% of all communication 

is non-verbal. 
 
• Conflicting verbal and non-

verbal messages are those in 
which the words spoken do not 
match the body language that 
accompanies the words. Such 
as when the teacher says, 
"You're such a good class." 
while rolling his eyes.  

 
 



Aulajaaqtut 10, Module 2: Communicating and Helping 24 

 

 

 
 
 

• Many rules of non-verbal language are 
specific to certain cultures, and often people 
from different cultures wrongly interpret 
non-verbal language. A gesture from one 
culture indicating playfulness, may be an 
offensive gesture in another culture.    

• Feelings are often difficult to interpret 
when relying on non-verbal messages alone. 
For example, you see a woman sitting on the 
steps of the nursing station, what happened? 
She may have just been given terrible news, 
or she may have just found out that she is 
having a baby and is crying for joy, or she 
may have stubbed her toe. 

 

• When our verbal response does not match 
our non-verbal response, in the case of a 
mother gritting her teeth and clenching her 
fists as she says, “Come here my dear.” The 
message being sent is clear to the recipient, 
and the verbal message means little in light 
of the non-verbal message. Where the 
verbal response does not match the non-
verbal communication, people tend to give 
more weight to the non-verbal cues, because 
they are often unconscious and harder to 
fake. 
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Unit 3: Listening Skills – FELLO 
 

 

Learning Competency: The students will know the characteristics of a 
good listener and practice to develop these characteristics. 

  

 
Opener: Active Ignoring2 
Explain to students that they are going to do an experiment to 
demonstrate the seriousness of non-verbal communication and poor 
listening. Students will need to work in small groups (see Teacher’s 
Handbook under “Forming Groups”). Ask for a volunteer from each group 
and have them step outside the room. 
 

Tell the remaining students that they are to talk among themselves in 
their groups. Tell them that when their volunteers return, they are to 
go on talking but are to ignore, turn their bodies away from, not listen 
to, their volunteers. 
 

While the groups are deciding what topics they will talk about, tell the 
volunteers outside the room that they are to go back to their groups 
and attempt to tell them something special. 
 

Allow one minute only for the ‘ignoring’ experience, then stop the 
activity and have the small groups reflect with their volunteer on the 
impact the ignoring behaviour had on the volunteers. Repeat the activity 
if other students want to volunteer for the same experience. 

  

 
Connector: 
As a class, discuss the impact of poor listening skills and ignoring 
behaviour. Discuss what they think happens to people who are ignored all 
the time. 

  

 
Activity: 
If we want to be good listeners, we need to be aware not only of the 
non-verbal messages others are sending, but also the non-verbal 
messages we are sending. When listening, there are four major ways in 
which we can demonstrate that we are a good listener. 
 

Pin up the poster of “FELLO”, our good listeners.  
Face the person who is speaking 
Eye contact is maintained 
Lean towards the person speaking 
Listen to what they are saying and what they are not saying 
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Open posture is used (that is, arms are not crossed) 
 

Have the students write a brief outline of two movies they have seen 
(or books they have read). Ask the students to form pairs (see 
Teacher’s Handbook under “Forming Groups”); choose who will be A and 
B. A should retell the outline of one movie. B should listen and practise 
using the encouraging listening skills outlined in FELLO. B should record 
the amount of time A takes to retell the outline of the movie. Reverse 
and B retell the her or his outline to A and A practises listening skills. 
 

Repeat the activity using the second outline. This time the partners are 
to use their body language to show no interest in what the other is 
sharing (for example, facing away from their partner, looking around, 
yawning, leaning back or away, legs and arms crossed). They should 
record the amount of time their partner takes to retell their movie. 
 

Have each pair join another pair, so that groups of four are formed. 
Have the groups discuss the activity. Ask the groups to respond to the 
following questions: 

How did it feel to speak to someone who was listening? 
How did it feel to speak to someone who was not listening? 
How did the listener’s response affect the time it took you to retell 
your story or movie? 
How did the listener’s response affect the amount of details you 
included? 
As the listener, which was harder to maintain, being a good listener 
or being a poor listener? 

  

 
Classroom Reinforcement: 
Pin up a FELLO poster and have a student make a classroom poster of 
the Non-Verbal Communication Chart to display. 

  

 
 
 
 
 

Reflection 
Content: How do people talk without speaking and hear without 
listening? What is the sound of silence? 
Collaborative: How did you feel during activities where you had to 
ignore other members of your group? 
Personal: How did you feel when you were ignored? 

  

 
 

Accommodating Diversity: 
Invite an Elder, the School Community Counsellor, or a member of the 
community to come into the class to discuss the use of silence in 
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communication and the use of intonation for expression in Inuktitut. 
  

 Follow-Up: 
Have students complete the Non-Verbal Communication Chart in their 
journals.  

  

 
 
 
 

Assessment 
Student: Complete journal reflections. Participate in group and class 
activities. Fill in the Piliriqatigiiniq checklist or have a member of your 
group fill it in for you and see if you agree about your participation.  
Check off the participation section in Appendix A. 
 

Teacher: The Non-Verbal Communication Chart should provide evidence 
that students understand the characteristics of good listening and the 
significance of non-verbal communication. Comment when you see 
examples of good listening or positive non-verbal communication during 
classroom interaction. Complete the rubric of competencies for this 
unit. 
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Mr. And Ms. Fello 
 

 
Face the person who is speaking 
Eye contact is maintained 
Lean towards the person speaking 
Listen to what they are saying and 

what they are not saying 
Open posture is used 

Non-Verbal Cues Chart 

 
In order to demonstrate a caring attitude, you need to be aware of the various ways a caring 
attitude can be demonstrated non-verbally. Fill in the following chart listing as many possible ways 
each non-verbal cue can be used to demonstrate a caring attitude. 

Non-Verbal 
Communication Caring Attitude 

Tone of Voice 
 

 

Posture 
 

 

Eye Contact 
 

 

Touching 
 

 

Gestures 
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Unit 4: The Power of Words 
 

 

Learning Competency: The students will recognize that verbal and non-
verbal communication are intertwined and the importance of 
communicating accurately. 

  

 
Opener: Why is This Word Important?3 
You will need five groups of students (see Teacher’s Handbook under 
“Forming Groups”). Give each group a card with one of the items from 
the Non-Verbal Communication Chart (Unit 3) printed on it. Ask them to 
write down on the card what they think is the importance of the word(s) 
in relation to communication. After a few minutes, have them pass the 
card to another group to add any additional comments.  
 
After the cards have been to all five groups, return them to the original 
group. The members of the original group decide on one sentence that 
best represents the significance of the word(s). Have one person from 
the group read the sentence to the class.  

  

 
Connector: 
Students have the FELLO Checklist in their journals. Go over it with 
them and indicate that you will be having them fill it in after certain 
activities so that they can check on their communication skills. Ask 
them to fill in today’s date and check off how they think they did in the 
Opener small group work. Have them verify their responses with 
another member of their small group. 

  

 
Activity: 
When communicating, only the person sending out the information fully 
knows her or his intentions, thoughts, and feelings. The more accurately 
our intentions, thoughts, and feelings are communicated, the more 
accurately we will be understood.  
 

Our non-verbal communication cannot be separated from our words; it is 
all one package.  
 

The words we use have the power to hurt or to help, and affect our 
relationships.  
 

The feedback model has three simple steps which provide students with 
a basic framework for effective communicating. 
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1. Be specific about what you are saying. For example, if you wanted 
to thank a friend for listening to your problems, an effective 
communicator might say, “Thank you for listening to my problems 
last night.” A less effective response would be, “You are a good 
friend.” 

 

2. Tell how the other person's actions make you feel. Using the 
above example, a clear response would be, “It makes me feel like 
you care about me and how I am doing.” 

 

3. Explain what your feelings make you want to do. Using the above 
example, a good response would be, “I know that you are someone 
I can trust and I hope we can spend some time together this 
weekend.” 

 

Once these three steps have been followed, it is then the responsibility 
of the communicator to become the listener (using the listening 
guidelines laid out by FELLO). 
 

Have the students practise the three-step communicating techniques in 
pairs using the following scenarios: 
 

• A student feels uncomfortable with a friend's frequent put-downs 
of another close friend. 

• A student studied very hard for the last math test and did poorly 
anyway. She is finding the work difficult. Her teacher thinks she is 
slacking off. 

• A student has heard that his best friend has been spreading nasty 
rumours about him. 

  

 
 

Classroom Reinforcement: 
Post the completed cards from the Opener along with the sentence that 
accompanies the card. Display the visual representations completed in 
the Follow-Up Activity. 

  

 
 
 
 
 

Reflection 
Content: Have the students respond to the following quotation: 

Give every man thine ear, but few thy voice. 
Polonius (Hamlet)4 

Collaborative: What change do you notice in the communication skills of 
your classmates in small group work since we have started this module? 
Personal: What have you learned about yourself and your own 
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communication skills so far in this unit? 
  

 
 

Accommodating Diversity: 
Students could work in partners to fill out the Non-Verbal 
Communication Chart OR they could watch part of a video, select a 
character, and check off the non-verbal communication behaviours they 
observe in a set period of time OR they could attend a Hamlet Meeting 
and observe non-verbal communication behaviours. 
 

After doing a few scenarios in their pairs, some students might be 
interested in role playing a few of the scenarios to model the three 
communication techniques. Have students devise their own scenarios 
they would like to work through using the techniques. 

  
 
 

 

Follow-Up: 
Have the class brainstorm various sayings related to the power of 
words. Discuss their truthfulness or lack of truthfulness. For example: 

 
Sticks and stones may break my bones but words will never hurt me. 
 
The tongue is sharper than a two-edged sword. 
 
The pen is mightier than the sword. 
 

Read aloud the sentence strips at the end of the unit that illustrate 
how certain words act as communication breakers. Read a sentence then 
ask students how it makes them feel. What is the person really trying 
to say? Ask them to come up with some examples from their own 
experience.  
 

Always and Never – There are few cases in life where these two words 
are used appropriately and accurately. Using these words to 
communicate feelings implies that there is no room for change. For 
example, “You always forget to call when you are going to be late.”, or 
“You never listen to me”. 
 

Should and Ought – These words often imply that the person is not 
capable of solving their own problems, that their actions are wrong, and 
that they have failed to measure up to your expectations. For example, 
“You should have known better.”, or “You ought to begin keeping better 
track of where you spend your money”. 
 

But – Using ‘but’ is often a way of saying both yes and no at the same 
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time and can send conflicting messages. For example, “I love you, but I 
wish you would help with the dishes more often.” People often use ‘but’ 
messages with good intentions and hope that the positive part of the 
statement (“I love you...”) will soften the perceived negative part of the 
message (“I wish you would help with the dishes more often.”). 
 

Along a wall, post a long strip of brown butcher paper or newsprint. Print 
the sayings and words discussed anywhere along the paper. Have the 
class draw visual representations AND/OR the examples from their own 
experience. 

  

 
 
 

Assessment 
Student: Participation in class discussion and group work, and 
completion of journal reflections. Have students use the FELLO 
checklist to assess their communication skills. 
 

Teacher: Informal observation during classroom activities, especially 
the scenarios using the three techniques for effective communication. 
Check the journals to see if students perceive their behaviour is 
changing as a result of the work they are doing in this unit. If not, it 
may be necessary to draw more attention to effective communication 
when you see it happening in the class. 
 

Prepare a FELLO checklist for each student and track a group of 
students yourself each day during activities to note awareness and 
improvement of listening skills. You can later compare your observations 
with the student and peer observations re their development of 
listening skills. Complete the rubric of competencies for this unit. 
 

You have done a third of the units in this module. Review attendance and 
participation with students who are having difficulty meeting this 
requirement. Do some solution seeking with them to improve the 
situation.  
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What’s Important about This? 

 
 
 
 
 

Tone of Voice 

 
 
 
 
 

Posture 
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Eye Contact 

 
 
 
 
 

Touching 
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The FELLO Checklist 
          
Face the person who is speaking          

Eye contact is maintained          

Lean towards the person speaking          

Listen to what they are saying 
and what they are not saying 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

Open posture is used           
 

 
 
 
 
 

Gestures 
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The Power of Words 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

 
 
 

 Communication Breakers 
 
Always and Never – There are few cases in life where these two words are used appropriately and 
accurately. Using these words to communicate feelings implies that there is no room for change. For 
example, “You always forget to call when you are going to be late.”, or “You never listen to me”. 
 
Should and Ought – These words often imply that the person is not capable of solving their own 
problems, that their actions are wrong, and that they have failed to measure up to your 
expectations. For example, “You should have known better.”, or “You ought to begin keeping better 
track of where you spend your money”. 
 
But – Using ‘but’ is often a way of saying both yes and no at the same time and can send conflicting 
messages. For example, “I love you, but I wish you would help with the dishes more often.” People 
often use ‘but’ messages with good intentions and hope that the positive part of the statement (“I 
love you...”) will soften the perceived negative part of the message (“I wish you would help with the 
dishes more often.”). 

Sticks and stones 
may break my 
bones but words 
will never hurt me. 

 True  
 Not true 

The tongue is 
sharper than a two-
edged sword. 

 True  
 Not true 

The pen is 

mightier 

than the 

sword. 

 True  
Not true 
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Words to Watch 
 

You always forget to call when you're going to be 
late. 
 
You really should get a haircut. 
 
You are my best friend, but I wish you wouldn't 
tease me all the time. 
 
You ought to tell your parents about what you did 
to the Honda. 
 
You never listen to me. 
 
Thanks for cooking the stew, but it would be nice 
if you cleaned up afterward. 
 
Shouldn't you be saving your money for the 
exchange trip next month? 
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Unit 5: Questioning Techniques 
 

 

Learning Competencies: The students will understand the importance 
of being fully informed. The students will gain competence in asking 
questions to obtain and clarify information using both open and closed 
questions. 

  

 
Opener: Penpals5 
Give each participant a slip of paper or an index card and ask them to 
write a little-known fact about themselves, something that they won’t 
mind the group eventually knowing. State that they are not to write 
their name on the card. Collect all cards, shuffle, and redistribute. If 
someone gets his or her own card back, it is exchanged for another. 
When everyone has an unfamiliar card, have all stand and circulate, 
asking one another questions about the information on the card. For 
example, “Did you travel to Whitehorse for cadets this summer?” When 
the person answering the description is found, he or she signs the card 
and puts it on a designated wall space. When you are finished, the 
classroom has an instant bulletin board of people and their 
accomplishments. 

  

 
Connector: 
Write two questions on the board: 
 

Did you travel to Whitehorse for cadets this summer? (closed) 
What did you do in Whitehorse with the cadets this summer? (open) 

  
Tell the students that one of the questions is an open question and one 
of them is closed. Which one is the open question? What is the 
difference between an open question and a closed question? 
 
Closed questions ask for specific information. When someone is asking a 
closed question, they do not want an investigation of ideas; they want 
specific information.  
 

We use open questions when we want someone to explore an idea or a 
thought or a feeling. The Follow-Up activity deals in further detail with 
open and closed questions. If we want to be good communicators and 
helpers, we need to understand when to ask closed questions and when 
to ask open questions. 
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Activity: 
Ask the students to help you build a runway in the classroom. Construct 
a space about 15 to 20 feet long and wide enough for a person to walk 
down. Then have students litter the runway with debris - books, papers, 
pencils and other small objects. Do not use any large object over which a 
student could trip and fall. 
 

You will need one student volunteer to be the pilot who has to land the 
plane on the runway. The rest of the students are the air traffic 
controllers who will guide the pilot. The pilot stands at one end of the 
runway and the traffic controllers at the other. 
 

Explain that a storm has knocked out the plane’s transmitter with the 
result that the pilot can receive messages, but cannot respond. The 
storm has created a mess on the runway, littering it with debris. 
Visibility is zero. (Place a blindfold over the eyes of the pilot.) If the 
plane runs into any objects on the runway, it will spin and crash. 
 

The air traffic controllers can instruct the pilot to turn in either 
direction, to brake, or to adjust his flaps (right or left) in order to 
angle away from an object. (Review left and right, if necessary.) Once a 
plane crashes, change pilot. Allow several pilots to participate. 
 

Once the classroom is returned to order, debrief in groups of about 
four to six people (see Teacher’s Handbook for “Forming Groups”). Each 
group should consider the following: 
 

• What information was the most difficult to communicate? Why? 
• Have you ever been in a situation where you were having trouble 

getting your meaning across? What were the barriers to good 
communication? What happens when people get the wrong 
messages? 

• How can we improve communication skills so that we convey clear 
and exact messages? Can we summarize these ideas in a few 
statements about good communication? 

 

Have the groups record their statements about good communication on 
the Good Communications chart. Ask the pilots how it felt to be 
blindfolded and to have everybody directly her how to land. 

  

 
 

Classroom Reinforcement: 
Record on the Career Cube where the skill of asking good closed 
questions would be necessary and where skills at asking good open 
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questions would be necessary. Some career blocks may require both. 
 
Place a Brainstorm chart in the room and invite students to write down 
the jobs which would involve a worker in asking good questions and why. 
For example, a mechanic asks questions to find out what’s wrong with 
your vehicle. 
Post a Good Communication Chart. 

  

 
 
 
 
 

Reflection 
Content: 

People fail to get along because they fear each other. 
They fear each other because they don’t know each other. 
They don’t know each other because they have not effectively 
communicated with each other. 

Martin Luther King Jr. 
It can also be said that we fear situations about which we do not have 
clear knowledge. In order to become well informed, we have to learn 
how to ask good questions. Consider a situation or a person that you may 
be afraid of. Design four questions you could ask which would provide 
you with enough information to reduce your level of fear.  
Collaborative: What communication skills did you use to help the 
discussion questions after the emergency landing activity? 
Personal: Try asking the four questions you developed in the first 
reflection. Did it work? 

  

 
 
 

Accommodating Diversity: 
Students do not need to jot down journal notes during their discussion 
after the Emergency Landing activity, particularly if this is going to 
interfere with the flow of their discussion. It would be enough for one 
recorder to write the group’s statements on the Good Communication 
Chart.  
 

Have one student or a small group prepare a Good Communication Chart 
or a computer template for the classroom display. 

  
 
 

 
 

Follow-Up: 
The Connector activity brought up the topic of open and closed 
questions. Closed questions are directed to obtain specific answers or 
information. In the last activity we were using mostly closed questions. 
Open questions are used when you want someone to explore an idea or an 
area of thought or feeling. People are free to answer open questions in 
many ways. This type of question is less likely to produce specific 
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information, but it does produce a broader understanding of the people 
and their perceptions of a situation. 
 

Ask the students to get into groups with one of the volunteer pilots in 
each group. Have the pilot ask the set of open-ended questions in their 
journals to the controllers in their group. Have the controllers ask the 
set of open-ended questions to the pilot in their group. The students 
take turns being the interviewer and recording the answers.  
 

Allow groups to share their responses with the whole class. 
 

Have students fill in their FELLO checklist when this activity is 
completed. 

  

 
 
 
 

Assessment 
Student: Complete journal reflections and class activities. Fill in a 
FELLO checklist. Verify FELLO responses with a friend and discuss any 
differences. Fill in the checklist in Appendix A. There is a Piliriqatigiiniq 
rubric in the students’ journals that asks them to rate how well they 
supported the members of their group. 
 

Teacher: Continue to use the FELLO checklist for a group of students 
each day to check awareness and improvement of listening skills. 
Informally observe during the Follow-Up activity to determine that 
students have an understanding of open and closed questions. Have 
students use the Piliriqatigiiniq rubric to rate their support for each 
other’s learning. If you are using this tool, remind students that the 
behaviour of one affects the learning of all. You might like to have 
students store it in their portfolio when complete. Complete the rubric 
of competencies for this unit. 
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Career Cube Design 
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The best way to use 
this design is to 
photocopy it onto 
acetate and project 
it on to a large piece 
of stiff cardboard. 
Another option would 
be to wrap white 
paper around a 
cardboard box. You 
could type headings 
in a large font on the 
computer, print, and 
paste onto the box. 
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Good Communication Chart 

 
  

 

 

Open Questions to ask a Pilot 
Recording team: _________________________________________                       
1. What did it feel like to start off down the runway? 

 
2. Do you remember what you were thinking of as you started off? 

 
3. How were you feeling about your controller? 

 
4. How did your feelings change as you got into the activity? 

 
5. At the end, what words would you use to describe your feelings about the activity? 

 

__________________________________________________

__________________________________________________

__________________________________________________

__________________________________________________

__________________________________________________

__________________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________
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Open Questions to Ask Traffic Controllers 
 
Recording team: _________________________________________                       
1. What did it feel like to be responsible for the situation? 

 
2. Do you remember what you were thinking of as you started off? 

 
3. How were you feeling about your pilot as she responded to your directions? 

 
4. How did your feelings change as you got into the activity? 

 
5. At the end, what words would you use to describe your feelings about the activity? 
 
 
 

 
 
 
 
 
 
 

Closed questions are used to obtain specific 
answers or information. 

Open questions are used when you want someone to 
explore an idea or a thought or a feeling. These 
questions produce a broader understanding of the 

person and their perceptions of a situation. 



 

Aulajaaqtut 10, Module 2: Communicating and Helping 45 

Unit 6: Giving Good Feedback 
 

 

Learning Competency: The students will understand the guidelines for 
giving good feedback and be able to put them into practice. 

  

 
Opener: Twenty Questions 
Have a set of cards with the names of objects, animals, or events. One 
student comes forward and selects a card. She must answer questions 
from the class using only yes or no. The class has a chance to ask 20 
questions only. They may want to have a discussion on the most 
appropriate questions to ask as they get down to their last questions. 
This can be played as a team game as well.  
 

When finished the activity, make sure students are aware that these 
were closed questions, that is, they were asking for specific 
information. 

  

 
Connector: Is This Question Open or Closed? 
Have students identify whether the questions are open or closed 
questions. They may do this as a paper and pencil activity or it could be 
done ‘thumbs up, thumbs down’, or any other way you think appropriate. 
Have the students complete the exercise by composing one open 
question and one closed question of their own (individually or in a small 
group) and when they would use it. Share answers with the class. 
 

If we are asking people open questions, we should be practising good 
listening and thinking skills as we hear their answers.  

  

 
Activity: 
In order to give good feedback, you have to have ‘heard’ what the 
person is saying. Remember that empathetic listening involves actively 
thinking about what the other person is saying. The ability to give good 
feedback relies on your abilities to listen well. 
 

Divide the students into pairs (see Teacher’s Handbook for “Forming 
Groups”). Instruct the students to decide between themselves who will 
be the first speaker and who will act as a ‘tape recorder’. Explain that 
you will assign a topic. The speaker will speak on this topic for one 
minute until you say STOP. The role of the recorder is to listen 
carefully and then ‘replay’ (repeat) the speaker’s words as closely as 
possible as if it were a tape recording of what the speaker said. 
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Once the ‘tape recorder’ has ‘replayed’, the speaker should identify any 
ideas which were not clear or became misinterpreted in the course of 
the playback. 
 

Switch roles and assign another discussion topic. Ideas for the topics 
are: 
 

The best thing that happened to me so far today is... 
An interesting thing I learned about recently is... 
The worst thing that happened last week was... 
My favourite thing to do these days is... 
 

Repeat the process two times so that everyone speaks and listens twice. 
You may allow the partners to switch after the first time. 
 

Debrief as a group by discussing how accurate their listening tended to 
be. Did it improve the second time around? Why? 
 

What helped you to listen and remember? Have students fill in their 
FELLO checklist. 
 

What role does silent active listening play in good communication? 
  

 
 
 
 
 
 

Classroom Reinforcement: 
Have the sets of guidelines produced on large charts and hang these in 
the classroom. 
 

Record on the Career Cube where the skill of giving good feedback 
would be necessary. Students may want to elaborate a bit for each job 
area. 

  

 
 
 
 
 

Reflection 
A friend is one who knows who you are, 
understands where you’ve been, accepts 
who you’ve become and still, gently, invites  
you to grow. 

Edwin Markham 
Identify some ways that being an active and empathetic listener can 
make you a better friend in the ways described by Markham. Think of 
your relationship with someone close. Tell about an experience with that 
person when this kind of listening helped your relationship. Summarize 
what the person said and what your response was. How did your 
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response indicate understanding, acceptance, and encouragement? 
  

 
 

Accommodating Diversity: 
If you re-do the Twenty Questions activity over a period of time, the 
class as a whole can try to improve their questioning strategies in order 
to get the most useful information from each question. This is also a 
good EL2 activity. 
 
If students are having difficulty with the concept of empathetic 
listening, do a looks like/sounds like T-chart. 
 

Have students read through the feedback guidelines in the Follow-Up 
and ask any questions they have regarding vocabulary or meaning prior 
to beginning the activity. Have a student videotape the Follow-Up 
activity for further class discussion. 

  
 
 

 
 

Follow-Up: 
How we respond to people is critical in helping or stopping 
communication. In responding, we want to show understanding, 
acceptance, and encouragement. We also want the other person to ‘hear’ 
their own words and understand how they have affected us. Giving good 
feedback helps the person realize the impact of what he or she is 
saying. It should also help both people to understand their different 
perspectives on the issue. 
 

Divide the students into groups of four to six (see Teacher’s Handbook 
for “Forming Groups”). Half the group are Gs (givers) and half are Rs 
receivers). The Gs use the Guidelines to Giving Good Feedback  (in their 
journals) and the Rs use the Guidelines for Receiving Good Feedback. 
Give the students about five minutes to read through and discuss their 
guidelines. Then have the Rs write their scenario and try to plan their 
response. If your students are not comfortable developing their own, a 
possible scenario might be:  
 

I don't know what to do. That group of boys keeps ganging up on 
me. I'm getting really scared. They pick on me every time I see 
them. 

 

Following the instructions in the guidelines, the Rs invite feedback by 
reading their card first. The Gs must respond using their guidelines. You 
may want to have two students do a role play as though they were 
personally involved.  
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Call a stop to the activity after about five to ten minutes of discussion. 
Ask each person in the team to identify what the most significant thing 
that was said to them was and why if was significant. 

  

 
 
 
 

Assessment 
Student: Complete journals; the Reflection section will likely require 
more time than usual. Have peer partners fill out the FELLO checklist 
for each other, then tell each other two things they do well in 
communicating and one thing they could work on. Fill out the 
Piliriqatigiiniq rubric and note changes between this unit and the last 
unit. 
 

Teacher: Continue using the FELLO checklist yourself. Collect journals 
and read over the student responses to the Reflection activity to make 
sure students understand active listening. Draw attention to such 
listening when it is occurring in the classroom. If you are able to 
videotape the Follow-Up activity, this will give further opportunity for 
class discussion of the topic. 
 

Observe students as they fill out the Piliriqatigiiniq rubric to determine 
that they understand the terms of the rubric and are able to assess 
themselves (and each other) realistically. Complete the rubric of 
competencies for this unit. 
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Is This Question Open or Closed? 
 

 
My example of an open 
question:_____________________________________________________ 
I would use it when _____________________________________________________ 
My example of a closed 
question:___________________________________________________ 
 I would use it when______________________________________________________ 

 

  1. Why are you dressed like that? 

  2. What are your thoughts on Inuit Qaujimajatuqangit? 

  3. Do you remember what you were thinking when the motor quit? 

  4. Who’s your favorite teacher? 

  5. What do you like best about our new principal? 

  6. What do you think of our new principal? 

  7. How does it feel to finally be a Junior Ranger? 

  8. When are you going to babysit? 

  9. Do you know where I left the Honda key? 

  10. What were your thoughts as the plane was taking off? 

  11. What did you think when you woke up and found yourself in a hospital?  

  12. Who has the new blue pen that Ooloota gave me? 

  13. How were you feeling when you heard you won the   skidoo draw? 

  14. Where’s my jacket, the one with the broken zipper? 

  15. Got any Coke? 
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Guidelines to Giving Good Feedback 
1. Talk about what you see and hear – be specific. 
2. Make sure that what you say is relevant to the situation at hand. 
3. Feedback should be given directly and not filtered through someone else. 
4. Use your feedback as a way to gain further explanation from the other person. 
5. Feedback is caring and not an attack or a chance to hurt someone. 
6. Feedback is most effective when it is asked for. 
7. Do not be judgmental or assign ‘right’ or ‘wrong’ evaluations to the person’s behaviour. 
8. Tell how you personally feel – be genuine. 
9. Be positive and supportive – never use sarcasm or’ speak down’ to the other person. 
10. Give your reactions – do not give advice. 
 

Scenario: 
The R team will describe a situation and invite your advice. Use the guidelines to be as supportive 
and honest as possible. Treat the situation as if it were really happening to the people on the other 
team and they require your help in sorting out the situation. Anyone on your team can respond. 

 
Guidelines to Receiving Good Feedback 

1. Ask for it. 
2. Be open to the response. 
3. Explain your thinking – do not make excuses. 
4. Be prepared to discuss the situation and to use the discussion to move forward. 
5. Seek clarification – make sure you understand what is being said. 
6. Try to avoid being defensive or getting mad. 
7. Show your appreciation for the help. 
8. Give the person an idea about what you will do now – how you will build on the new information. 
 

Scenario: 
Decide which person from your team will read the scenario statement. The G team will begin to 
respond. Everyone on your team should participate in the conversation which follows and speak as if 
this is a situation that you are personally presently involved with. Try to show how you would be 
feeling and what you would want to get out of the situation in the end. What would you be prepared 
to do? 
 
 
 
 
 
 
 
 
 

The most significant thing that someone said to me in this 
activity was ____________________________________ 
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Unit 7: Clarifying Information 
 

 

Learning Competency: The students will understand the importance of 
seeking clarification and be able to use the four responses to clarify 
information. 

  

 
Opener: What’s the Tint of Your Glasses?6 
Have students draw a pair of eyeglasses in their journal. Ask them to 
draw small designs or symbols on their glasses in response to the 
questions you will read. 
 

Examples: 
• How old are you? 
• How many sisters and brothers do you have? 
• What language do your parents speak at home? 
• Are you female or male? 
• Where does your family go for holidays? 

 

Have the students work in small groups (see Teacher’s Handbook under 
“Forming Groups”) and compare glasses. Ask them if any glasses look the 
same. 
 

Discuss how different experiences give people different perspectives 
and opinions. Have the groups make a list of different perspectives that 
would lead to different opinions. Share group ideas with the class. 
 

Discuss what can happen when people believe everyone sees things the 
same way. Discuss perceptions, assumptions, conflict, or respect for 
differences. 

  

 
Connector: 
Review the feedback activity in the last unit. Have students complete 
the AWG scenario statement related to receiving and giving good 
feedback. 

  

 
Activity: 
Students will create a scenario using the characters from the story of 
Atanarjuat and a fictional RCMP investigation into the murder of 
Atanarjuat's brother. Have the students read together the statements 
by Ulluriaq (wife of Aamarjuaq), Atuat (first wife of Atanarjuat) and 
Puja (the second wife of Atanarjuat. The statements both describe the 
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same events, but their interpretations are very far apart. How could you 
clarify this information? What questions would need to be asked in 
order to get to the real events? 
 

Have the students form groups of four (see Teacher’s Handbook under 
“Forming Groups”). Each group should develop a set of at least five 
questions designed to clarify the information in each of the three 
statements. The questions should be written on chart paper and posted 
when each group is finished. Use one colour of marker for the Ulluriaq 
questions, another for the Atuat questions and another for the Puja 
questions. Review with students open and closed questions and the 
purpose of each. In preparing their questions, the groups should keep in 
mind the following four responses to clarify information: 
 

Content – This refers to the words that you use. When asking a 
question, paraphrase the information you are trying to clarify in words 
that describe how you understand the person’s meaning. This allows the 
person to hear what you have understood from his words and to correct 
any misunderstandings. (For example, You say that your brother may 
have wanted to kill Atanarjuat because he beat you, is that correct?) 
 

Depth – When you are seeking information, try to match the depth of 
the speaker’s tone. If a speaker is very serious, you should respond 
seriously. If the speaker is trying to joke about what happened, your 
questions can be more light-hearted. 
 

Meaning – Try not to add or make sure you leave out your own meaning 
to the speaker’s words. Do not complete a sentence for the person or 
offer words when he pauses. Respond to every aspect that has been 
raised and not just the last thing that has been said. 
 

Language - Keep your language simple to ensure understanding and 
accuracy. 
 

Once the questions have been posted, create a master set of five 
questions for Ulluriaq, five for Atuat and five for Puja by combining 
some questions and reorganizing them to follow a sequence. These 
master sets of questions will be used with the role play in the Follow-Up 
activity. 
 

Have students complete the FELLO checklist at the end of the activity. 
  

 
Classroom Reinforcement: 
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 Use this opportunity of having a professional in the classroom to add 
information to the Career Cube. 
Post the chart on Clarifying Information. 

  

 
 
 
 
 

Reflection 
Content: We often jump to conclusions about a situation based on 
partial information, rumours, second-hand stories, or our own 
perspectives. Good solutions are well researched. Have you ever been in 
a situation when you came to a conclusion that was not based on good 
information? Before reaching that conclusion, how could you have sought 
out better information? Who should you have spoken to? What kinds of 
questions should you have asked? How can you avoid reaching poor 
conclusions in the future? 

  

 
 
 
 
 

Accommodating Diversity: 
When the class is going over the four factors related to clarifying 
information, provide a couple of examples for each and ask students to 
come up with some examples of their own to make sure that everyone 
understands this material well. 
 
Instead of using the Atanarjuat story, students could research the 
story of the killing of trader Robert Janes in Pond Inlet or another such 
story involving cultural and linguistic misunderstanding. The original 
version of this module used the story of Little Red Riding Hood and the 
Maligned Wolf. 
 

Have the two groups do the role play in the classroom to test out the 
effectiveness of their five questions in preparation for doing the 
master list of questions. 
 

If court is being held in your community, obtain permission from the 
judge and have your students attend to learn more about questioning 
skills. Debrief after the court visit to discuss the types of questions 
used, as well as use of the four factors to clarify information. If going 
to court is not an appropriate activity for your students, have them 
watch an episode of one of the court programs on television, such as 
Judge Judy. 
 
If your school has a video entitled Trial at Fortitude Bay 
(http://www.film.com/tv/trial-at-fortitude-bay/21327469), it provides 
a good background to perception and failure to ask all the right 
questions. 
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Follow-Up: 
Invite a member of the RCMP to view the three statements and come 
into class prepared to question the three ladies as they would for a real 
investigation. Students will have to volunteer to play Ulluriaq, Atuat and 
Puja. These students will need to have prepared their parts beforehand.  
 
Give each student a copy of the master questions. When one of the 
questions is asked by the RCMP member, they should check it off. They 
should also record questions which are asked that they did not think of. 
 

Debrief the activities with the professionals.  
• Why were some of the master questions not asked?  
• Are there legal implications to asking some questions?  
• What did the students learn from the questions which were 

asked?  
• How has this case been made more clear in everyone’s mind? 
• Were there questions that were unasked that may have helped 

get to the truth? 
  

 
 
 
 

Assessment 
Student: Participate in unit activities, complete work in journal, and do 
FELLO checklist and verify it with another group member. 
 

Teacher: Continue with FELLO checklist. Observe during the Connector 
activity whether students are becoming familiar with providing and 
accepting feedback. It may be necessary to do further scenarios, 
devised with the assistance of the students, to provide further relevant 
practice. Observe during the Activity to determine that students 
understand the four factors as well as closed and open questions. 
Complete the rubric of competencies for this unit. 
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Arctic Winter Games Scenario Statement 
 
Our soccer team has been playing together for two years now and we are really ready for the Arctic Winter 
Games. We know that we could do very well, but there are three people on the team who are not being serious. 
One of them is our captain. We lost our coach last year, but we’ve been working with a good new coach. He is 
quite strict and the other players don’t want him to travel with us because they think they won’t have any fun 
when they go away.  
 
The three of them met and decided to tell the coach that the team wanted a new coach, and then they went 
and asked the captain’s cousin to coach instead. The cousin is not strict, and doesn’t know anything about 
soccer, and since he has been coaching we do nothing in practice anymore. We are really upset about what has 
happened, but if we do anything there will be a lot of bad feeling on the team and we may not have a good 
chance to win at the AWG. Those other three may just get us kicked off the team, since the new coach is on 
their side. We may end up with no coach since our first coach probably won’t want to come back after the way 
he was treated. What should we do? 
 

The Murder of Aamarjuaq 
 

Statement of Ulluriaq (wife of Aamarjuaq) 
Aamarjuaq and Atanarjuat had just come back from hunting. They had had an argument, but they 
made up as brothers must do. They were very tired and hungry. Atuat and I took the children to 
pick eggs while Puja cooked for the men. We were not in the camp when the murder took place. 
When we came back, we found the tent had been destroyed; my husband had been killed by many 
stab wounds. Atanarjuat was gone.  
 
There is no reason why anyone would want to kill my husband. There has been bad feeling between 
Sauri’s camp and our family for many years since Atanarjuat won Atuat away from Uqi, but that had 
nothing to do with my husband, and it was Uqi’s fault for challenging Atanarjuat for Atuat in the 
first place. My husband must have been killed while Atanarjuat escaped. 
 
Statement of Atuat (wife of Atanarjuat) 
I was promised to Uqi, but I never wanted to marry him. Uqi saw that Atanarjuat was interested in 
me and he challenged Atanarjuaq to a duel for me. He has been very angry since he lost and I have 
become Atanarjuat’s wife, but he has not tried to harm us before this time. 
 
Puja caused dissention between Atanarjauq and his brother. Atanarjuaq had been angry with 
Aamarjuaq because of Puja, but he would never hurt his brother. They had been hunting together all 
day and just wanted to rest and sleep. The anger between them must have been addressed because 
they were happy when they returned to the camp. 
 
Statement of Puja (wife of Atanarjuat) 
My life in this camp was very hard, but I stayed because of my love for Atanarjuat. Ulluriaq and 
Atuat are very jealous of me and would say anything about me. I was made to do all their work and 
was treated very badly by them. When they told their lies to Atanarjuat, he would be mean to me 
and beat me just to appease those women. Aamarjuaq and Atanarjuat both valued me and all that I 
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did to keep this camp for them. They both admired me—maybe that’s what made the other wives 
jealous of me. 
 
I admit, I did complain to my family, but who should defend me when I have been so harshly treated 
for no good reason? Perhaps my brother, Uqi, decided to defend me by challenging my husband and 
his brother, but this would be his right. Perhaps there was an argument over me. I can’t really say 
since after I feed the brothers and cleaned up the camp and set their clothes to dry, I was told to 
go out collecting eggs. I never have a moment for myself in this camp. 

 
Clarifying Information 

 
Content – This refers to the words that you use. When asking a question, paraphrase the 
information you are trying to clarify in words that describe how you understand the person’s 
meaning. This allows the person to hear what you have understood from his words and to correct 
any misunderstandings. (For example, You say that your brother may have wanted to kill 
Atanarjuat because he beat you, is that correct?) 
  
Depth – When you are seeking information, try to match the depth of the speaker’s tone. If a 
speaker is very serious, you should respond seriously. If the speaker is trying to joke about what 
happened, your questions can be more light-hearted. 
 
Meaning – Try not to add or omit your own meaning to the speaker’s words. Do not complete a 
sentence for the person or offer words when he pauses. Respond to every aspect that has been 
raised and not just the last thing that has been said. 
 
Language - Keep your language simple to ensure understanding and accuracy. 



 

Aulajaaqtut 10, Module 2: Communicating and Helping 57 

Unit 8: Communication Barriers 
 

 

Learning Competency: The students will recognize and avoid barriers 
to communication. 

  

 
Opener: Put Down the Put-Downs7 
Have your students break into small groups (see Teacher’s Handbook 
under “Forming Groups”). Lead a brief discussion about put-downs 
(hurtful names and behaviours). Remind students of the ‘power of the 
word’ discussed in Unit 4.  
 

Ask students to brainstorm put-downs that people use in the class or in 
the school. Have each group make a list of the feelings they have when 
they receive a put-down. Give each student time to share a time when a 
put-down was really hurtful. 
 

Then ask the groups to brainstorm: “What could we do to help each 
other put down the put-downs?” Have each group present their list to 
the class. 
 
Ask students about the impact of put-downs on communication. Have 
them brainstorm any other things that are barriers to communication. 
Make a list of communication barriers. Post the Communication 
Stoppers. How many appeared on the class list of barriers? What would 
each Stopper sound like? 

  

 
Connector:  
Have students remain in the same small groups and select a recorder 
for their group. Discuss various ‘feeling’ words such as happiness, anger, 
upset, and love. Ask them to brainstorm as many ‘feeling words’ as they 
can in five minutes. Have the recorder write them down. 
 

After five minutes, ask the groups to take turns calling out the ‘feeling 
words’ they wrote down. Record them on the blackboard or chart paper. 
Discuss how sharing feelings is important for clear communication. 
 

Ask “Why is it also important to have a way to let people know how their 
behaviour affects us?” After this discussion, write the two examples of 
simple statements using ‘you’ and ‘I’ (at the end of this unit) and ask 
your students which one they would prefer to hear. Explain that I-
Messages are a way to share feelings but not blame. 
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Then write out the other I-Messages and You-Messages on the board. 
Ask students to explain the difference between an I-Message and a 
You-Message and contrast the impact the two different types of 
messages have. Discuss the I-Message formula. Have students create 
examples of their own using the formula. 

  

 
Activity: 
Have students work in small groups to develop scenarios for concerns or 
problems that are realistic to their own lives and community. Write out 
the scenarios on slips of paper and put them into a container. Have 
students turn to the list of Communication Roadblocks in their journals. 
Discuss the Inuktitut terminology for the name-calling (for example, 
qiasarai, tukiituq). Each small group should draw a scenario slip from the 
container and plan a role play that will demonstrate at least one of the 
communication barriers.  
 

Each group will role play their scenario for the rest of the class. 
Develop with the students the criteria for the presentation. They will 
do a self assessment of their own participation in the presentation.  
 

Have the audience take notes on the Scenario Brainstorming Sheet in 
their journals. Each group will need one sheet for each scenario that is 
presented. Provide an opportunity at the conclusion of each 
presentation to discuss ways of improving the communication that will 
help to resolve the scenario.  

  

 
Classroom Reinforcement: 
Post the list of ideas for dealing with put-downs, the Communications 
Stoppers and the list of Communication Roadblocks. 

  

 
 
 
 
 

Reflection 
Content: Sometimes people have habits that they use in discussions. 
These habits make it difficult for others to work with them. Four of 
these habits are: 
1. blocker - I don't have to listen. That will never work. 
2. avoider - I don't know. I can't remember. I have a headache. 
3. dominator - Listen to me. You should do it my way.  
4. recognition seeker - I know what the answer is. My idea is better. 
Choose one of these habits. How would you respond to the person using 
that habit? 
Collaborative: Which one of the barriers to good communication is the 
most common barrier used in our classroom? How would you suggest we 
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improve communication in our classroom? 
Personal: Think of a time someone came to you with a problem and how 
you responded. What would you do differently now? Did you try to solve 
her or his problem or did you listen and provide feedback? 

  

 
 
 
 
 

Accommodating Diversity: 
As an extension of the Opener, have students do a workshop with 
younger students regarding put-downs, the hurt they cause, and how 
they could be stopped. 
 
There are a number of dialogues at the end of this unit that illustrate 
communication roadblocks. For the Activity, you may prefer to use 
these rather than have the students develop their own scenarios. 
Students could present their dialogues/role plays with puppets or 
painted hands as puppets. You could also present the dialogues/role 
plays using a Theatre of the Oppressed format, where members of the 
audience interrupt the dialogue and join in the conversation. An 
explanation of this format is provided at the end of the unit. 
 
In the Follow-Up, instead of students presenting general problems 
affecting youth in the community, they could ask for solutions to 
problems they are personally dealing with. The activity could also be 
done as a role play.  
 
For the concerns or problems in the Activity and Follow-Up, it may be 
more effective if they are categorized: for example, in the school, in 
the community, at evening activities. 

  
 
 

 
 

Follow-Up: Suggestion Circle8 
Choose a recorder who will write down the problems and suggestions 
made by the class. Ask one student from each group to share the 
concern or problem that they used in the Activity as if it were her or 
his own problem. 
 

Tell the class that they are to listen without judgment or comment 
while the problem is being shared, but they may ask for additional 
information, if necessary, when the student has finished sharing. 
 

Remind students of the effective communication skills: empathetic 
listening, effective feedback, and open questions, Invite the students to 
make a suggestion, one at a time, about possible ways to deal with the 
problem. Encourage them not to repeat what someone else has already 
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suggested. Have students fill in their FELLO checklist at the end of the 
activity. 

  

 
 
 
 

Assessment 
Student: Complete journal reflections and fill in Appendix A as well as 
their FELLO checklist. Complete the presentation self-assessment and 
hand in. 
Teacher: Collect journals and respond to students’ personal reflections 
regarding their understanding and their own use of communication 
barriers. Anecdotal notes during the Follow-Up will provide a good 
indication of students’ comfort and familiarity with communication skill 
development. If students need further work on this topic, re-do the 
AWG scenario from Unit 7 using the Communication Stoppers instead of 
the good feedback techniques. Debrief the difference the stoppers 
make to communication and seeking solutions. Continue to draw attention 
to good communication skills when you notice them.  
 

Remind students about their participation requirement of 85%. 
Complete the rubric of competencies for this unit. 
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Communication Stoppers 

 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

Butting In 
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Communication Stoppers 

Butting In Contradicting 
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Communication Stoppers 

Talking Over 
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Communication Stoppers 

Evaluating 
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Communication Stoppers 

Asking 
Demanding 
Questions 

 
 



Aulajaaqtut 10, Module 2: Communicating and Helping 66 

Communication Stoppers 

Asking 
Demanding 
Questions 

Using 
Put-Downs 
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Communication Stoppers 

Giving 
Unasked-For 

Advice 
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Communication Stoppers 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Analyzing 
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You and I Statements 
 

Addressing people as ‘you’ can sometimes make them feel defensive. This may shut down the 
communication process when it is only beginning. 
 
Listen to the differences in the following statements: 
 

I You 
I'm hurt when you call me that name. You hurt me when you call me that 

name. 
I feel stupid when you make fun of 
my ideas. 

You make me feel like a loser when 
you make fun of my ideas. 

 
   

I-Messages and You-Messages9 
 
Use this formula to teach your students how to use I-Messages: 
 
I feel ______________________________(name the feeling) 

when _____________________________ (describe the situation or behaviour). 

 
 
 
 

     
 

 

I-Messages You-Messages 
I get angry when players don’t pass 
the puck. 

You wrecked our chance to score a 
goal, you jerk! 

I get upset when I hear someone 
picking on other kids. 

You make me so mad when you pick on 
Lucassie all the time. 

I get scared when you drive the 
skidoo too fast. 

You scare me when you drive the 
skidoo too fast. 

I worry about you when you stay out 
and I don’t know where you are. 

You make me worry when you stay out 
and I don’t know where you are.   

I find it hard to trust people who 
gossip. 

You’re such a gossip. How can anybody 
trust you! 

I feel great when everyone in the 
class works together. (I-Messages 
can also be positive) 
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                Communication Roadblocks 
(Peer Counselling Starter Kit, pp. 146-148) 

 
1. Ordering or Commanding (“You must...”, “You have to...”, “You will...”) 

 
2. Warning or Threatening (“If you don’t, then...”, You’d better, or...”) 

 
3. Moralizing or Preaching (“You should..., It is your responsibility...’) 

 
4. Advising or Giving Solutions (“What I would do is...”, Why don’t you...”) 

 
5. Persuading with Logic or Arguing (“Here is why you are wrong...”, “Yes, but...”) 

 
6. Judging, Criticizing, or Blaming (“You are not thinking clearly...”, “You are lazy...”) 

 
7. Praising or Agreeing (“Well, I think you are doing a great job!”, “You’re right, the other 

person must be wrong”.) 
 

8. Name calling or Ridiculing (“Crybaby!”, “O.K. Mr. Smarty...”) 
 

9. Analyzing or Diagnosing (“What’s wrong with you, is...”, “You’re just tired...”, “You don’t 
really mean that.” 

 
10. Reassuring or Sympathizing (“Don’t worry”, “You’ll feel better,”, “Oh cheer up!”) 

 
11. Probing or Questioning (“Why...”, “What did you...”, “How...”) 

 
12. Diverting, Sarcasm, or Withdrawal (“Let’s talk about more pleasant things.”,  saying 

nothing, turning away.) 
 

Scenario Brainstorming Sheet 
 

Topic __________________ 
Group members’ names: _____________________________________________ 

_______________________________________________________________ 

In this scenario we identified the following roadblocks: 
Brainstorm ways of improving the communication in the scenario on a piece of scrap paper. Then, 
rewrite the dialogue here. 
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Criteria for Scenario Assessment10 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Expectations for the Scenario Presentation 
 
Name: ___________________________ 

Group:______________________________________ 

Date: ____________________________ 
 
Criteria: 
   
  
 
Self –Assessment   Criteria     Teacher Assessment 
 
5    4    3    2    1 1. ____________________________________    5    4    3    2    1 
 
5    4    3    2    1 2._____________________________________  5    4    3    2    1 
 
5    4    3    2    1 3._____________________________________  5    4    3    2    1 
 
5    4    3    2    1 4._____________________________________  5    4    3    2    1 
 
5    4    3    2    1 5._____________________________________  5    4    3    2    1 
 
5    4    3    2    1 6._____________________________________  5    4    3    2    1 
 
5    4    3    2    1 7. _____________________________________ 5    4    3    2    1 
 
5    4    3    2    1 8.______________________________________ 5    4    3    2    1 
 
5    4    3    2    1 9.______________________________________ 5    4    3    2    1 
 
5    4    3    2    1 10._____________________________________ 5    4    3    2    1 
 
Student Comments 

___________________________________________________________________________________
___________________________________________________________________________________ 
 
Teacher Comments 
___________________________________________________________________________________
___________________________________________________________________________________ 
 
Final Mark _____________ 

5 
Outstanding 

4 
Good 

2 
Weak 

1 
Practice 
Needed 

3 
Acceptable 
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Recognizing Roadblocks: Five Dialogues 
 

 
 
 (Choose two members of your group to read the dialogue to the class. Use body 
language and action!) 

 
Dialogue #1 
 
Lisa: My friend saw you walking with Sheila last night. You promised you wouldn’t 
spend time with her any more! 
 
Charlie: Ummmmmmmm. 
 
Lisa: I don’t like her and you know that! Why do you always talk to her! 
 
Charlie: Ummmmm. 
 
Lisa: Look, even if you and Sheila were friends once, you’re with me now. Her family 
is not trustworthy. I don’t trust her – so you’d better stay away from her . . . or 
else! 
 
Charlie: Why do you always bug me about this? Just leave me alone! 
 
Lisa: I’ll bet you’re interested in her again! That’s why you talk to her whenever you 
can! Don’t expect me to wait around if you go on treating me like this! 
(She gets up angrily and leaves the room.) 
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Recognizing Roadblocks: Five Dialogues 
 

 
 
(Choose two members of your group to read the dialogue to the class. Use body 
language and action!) 

 
Dialogue #2 
 
Thomas: There’s a rash on my hands.  
 
Nurse Jones: Let me take a look . . .  Ow! That looks sore. It looks like Contact 
Dermatitis Venenata. It’s an acute allergic inflammation of the skin. It’s usually 
caused by a reactive substance coming in contact with the sensitive area and can 
be aggravated by poor hygiene. 
 
Thomas: Will it . . . 
 
Nurse Jones: (interrupting) I’ll give you an antibacterial ointment to put on the 
inflamed area twice a day. 
 
Thomas: How long . . . 
 
Nurse Jones: (interrupting) I’ll just go get that. Wait here. 
(She leaves the room.) 
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Recognizing Roadblocks: Five Dialogues 
 

 

 
 

(Choose two members of your group to read the dialogue to the class. Use body 
language and action!) 

 
Dialogue #3 
 
Sarah: Are you finished that work yet? 
 
Elisapee: No, but I’m more than half done. 
 
Sarah: I did a project like that one before. It wasn’t difficult. I was done by lunch 
time. 
 
Elisapee: Well, this project is a little different. 
 
Sarah: This is your first time too. For someone with your training, it may take a 
little longer. 
 
Elisapee: I’m doing just fine, thank you. 
 
Sarah: I know a little trick that will speed up that second section for you. 
 
Elisapee: Thank you, but I already have this under control. 
 
Sarah: Humph! Well, it’s your loss! 



 

Aulajaaqtut 10, Module 2: Communicating and Helping 75 

Recognizing Roadblocks: Five Dialogues 
 
 

 
 
(Choose two members of your group to read the dialogue to the class. Use body 
language and action!) 

 
Dialogue #4 
 
Hunter: I’ve been feeling kind of depressed lately. 
 
Joe: Oh? Why’s that? 
 
Hunter: I don’t know. I just don’t feel like doing anything. 
 
Joe: Hmmm. Don’t sweat it. I’m sure it’ll pass. You’ll be as good as new tomorrow. 
 
Hunter: I . . . I guess so, but I really can’t shake this sad feeling. 
 
Joe: I’ll bet a game of ping pong will cheer you up. Come on! 
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Recognizing Roadblocks: Five Dialogues 
 
 

 
 
(Choose two members of your group to read dialogue to the class. Use body 
language and action!) 

 
Dialogue #5 
 
Teacher Sue: Turn down that radio, please. 
 
Sam: What? 
 
Sue: I said, TURN DOWN THAT RADIO! 
 
Sam: Why? 
 
Sue: I’m unplugging it and putting it away. 
 
Sam: Hey! I wanted to hear that! 
 
Sue: It’s time to start your work. It doesn’t matter what is on the radio right now. 
 
Sam: I wanted to hear that! I’m going to plug it back in – no matter what you say. 
 
Sue: Then you’ll have to discuss this problem with the principal, after school. 
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Theatre of the Oppressed 
 

This is a form of Forum Theatre. It is designed to present situations of oppression and 
invites the audience/participants or spect-actors to become involved in the struggle 
against this oppression. It could also be considered a form of action solution seeking. It is 
important to present a problem which is realistic so the audience will be able to identify 
with it; the problem must be solvable. 
 
The more clearly the problem is presented, the greater the possibility a clear solution will 
arise. However, you also want to present the problem with all the variables which exist in 
real life. Designing the presentation is important as is the commitment of the 
protagonists. Protagonists must be able to faithfully represent their character and try not 
to step out of character as the action heats up. 
 
Spect-actors are invited to “STOP” the action in order to present a possible solution or to 
debate the effectiveness of a solution that has been presented. 

OR 
Spect-actors may want to actually become a protagonist who has not been represented. 
They may also wish to replace a protagonist in order to present a different perspective on 
that role or character. The participation of the spect-actors is regulated by the audience 
through the role of the Joker. 
 
Managing the Action: 
The protagonists present the problem and are responsible to “go with the flow” as the 
spect-actors become involved. Their responses must be spontaneous and based on their 
role as it has been presented in the problem. 
 
The protagonists present the problem and are responsible to ‘go with the flow’ as the 
spect-actors become involved. Their responses must be spontaneous and based on their 
role as it has been presented in the problem. 
 
Spect-actors become participants. They must use dialogue in their participation and 
actually put themselves into the scene. Their contribution can be to present a solution or 
to debate a solution. They should attempt to move the action forwards at all times. It 
should be understood that all of the audience are spect-actors. They will be asked to make 
decisions even if they do not come forward to speak directly.  
 
The Joker: 
The Joker’s role is critical to the managing of the action. Initially this role should be 
played by the teacher. As students become comfortable and engaged in the theatre 
process, some might wish to assume the Joker’s role. The Joker follows these rules: 
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1. Be impartial and do not influence the audience. If the action is slow or 
unclear, the Joker should freeze action and clarify the situation. This is 
done by asking interrogative questions that require the audience to answer 
“yes” or “no”. For example, the Joker might ask the audience, “Has it just 
been suggested that Jean confront Al with her suspicions?” 

2. Jokers spell out the basic rules, but the audience may alter the rules as they 
progress through the problem. It is the Joker’s role to gain consensus from the 
audience for rule altering. For example, a spect-actor may want to replace a 
protagonist. The audience decides. 

3. The Joker must relay doubts back to the audience. For example, the Joker might 
ask, “Is this a workable solution?” 

4. The Joker has to keep the action dynamic and moving forward. 
5. The Joker helps the audience to summarize the process and draw it to a close, with 

the understanding that there can never be a real ‘end’ to any situation, only the on-
going drama of life. 
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 Unit 9: Stereotypes 
 

 

Learning Competency: The students will recognize and try to avoid 
stereotyping. 

  

 
Opener: Open Forum11 
Have your students meet in small groups (see Teacher’s Handbook, 
“Forming Groups”). Tell them that you will write a discussion question on 
the board and each member of the group is to take a turn responding to 
the question. Discussion or questions are not allowed until each member 
has had an opportunity to respond to the question. After everyone in 
the group has had a chance to speak, students may ask one another 
follow-up questions and ask for clarification of what was said. Remind 
the students about FELLO listening skills, questioning techniques, and 
clarifying information. 
 

Sample questions: 
• What is the best movie you have ever seen? Why did you like it? 
• What goal do you have for your future? 
• If you could be an animal for a day, what would you be? How come 

you would like to be that animal? 
• What guides you when you have difficult decisions to make? 
• Who is your adult role model? Why did you choose that person? 

  

 
Connector: 
Have students remain in their small groups for this activity. They should 
read the following statements and discuss in their groups whether they 
are factual statements or not. What observations can they make about 
the statements? 
 

• All girls are bad at math. 
• Old people are slow. 
• Teachers are strict. 
• Teenagers don’t want responsibility. 
• Parents don’t give their children much money. 
• Sled dogs always bite people. 

 

Write the following on the blackboard or on chart paper: 
Keep these questions in mind when you think about stereotypes. 

1. Are stereotypes supported by factual information? 
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2. Do they interfere with clear, rational thinking on the subject? 
3. Do they function to justify rejection or alienation of the group or 

its members? 
 

Discuss the root meaning of stereotype and how stereotyping is labelling 
a whole group or member of a group with some kind of general trait or 
behaviour. No one wants to be stereotyped. 

  

 
Activity: 
Break the class into smaller groupings of three to five students (see 
Teacher’s Handbook under “Forming Groups”). Ask them  
to brainstorm stereotypes that they see in their lives at home, school, 
church, in their community and also through radio, television, and 
printed material. Ask a reporter from each group to add to a class list 
that everyone can see. Discuss the class brainstormed list as it relates 
to the three questions asked on the board. Who in the group recalls 
being stereotyped? Who would admit to stereotyping? How did those 
students feel about their experiences? 
 

What kind of thoughts do you have when you meet a person for the 
first time? Stereotyping others is a common way of trying to 
understand people and situations that are new. Remaining open-minded 
and being aware of the dangers of stereotyping are good ways to 
promote communication. 

  

 
 
 
 
 

Classroom Reinforcement: 
Many people feel that media, such as television and movies, reinforce 
stereotypes. Until the next class, have students monitor television 
programs for stereotypes. Keep a list to discuss during class. 
Post the classroom list of stereotypes the students see in their 
environment. 

  

 
 
 
 
 

Reflection 
Content: Write about your own experiences with stereotyping. 
Collaborative: How can stereotyping have a negative impact when you 
are working with a group of people? 
Personal: What have you learned in this unit about your own personal 
stereotypes? 

  

 

Accommodating Diversity: 
If students are familiar with TV programs that use stereotypes, have 
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them videotape a brief segment to share or locate examples on-line. 
 

Provide choice for the Follow-Up activity by encouraging those who are 
interested to create a short scenario that demonstrates the harmful 
effects of stereotyping. 
 

Have students do a magazine or catalogue survey to determine who the 
audience is, who is left out, how different people are portrayed. 
 
Do a web search on the blue eyes, brown eyes exercise in discrimination 
developed by Jane Elliott for her third graders after the assassination 
of Martin Luther King. 

  
 
 

 
 

Follow-Up: 
Have students complete each of the following sentence stems in their 
journals with the first answer that comes into their mind. 
 

I think most teachers really . . . 
Women should . . . 
All men . . . 
Parents don’t . . . 
Japanese people . . .  
Americans . . . 
Canadians . . . 
Many Inuit . . . 
Most Qallunaat . . . 
Russians . . . 
 

Have them examine their statements. Are any of them stereotypes? 
Have them compare their answers with another student’s answers. What 
do they observe? Have a class discussion about these results. 

  

 
 
 
 

Assessment 
Student: Complete journals and the television assignment. Start making 
decisions regarding the journal pages that will become a permanent part 
of their Aulajaaqtut portfolio. Complete the FELLO checklist or a rubric 
on their participation in groupwork. Fill in the section on participation in 
Appendix A. 
 

Teacher: By informal observation, determine whether students have an 
understanding of stereotyping and the implications of stereotyping for 
effective communication. Complete the FELLO checklist for a small 
group of students. Complete the rubric of competencies for this unit. 
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Stereotyping: Think about It 
 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Are stereotypes supported 
by factual information? 

Do they interfere with clear, 
rational thinking on the subject? 

Do they function to justify 
rejection or alienation of 
the group or its members? 
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Stereotype Sentence Stems 

 
I think most teachers really . . . 

Women should . . . 

All men . . . 

Parents don’t . . . 

Japanese people . . .  

Americans . . . 

Canadians . . . 

Most Qallunaat . . . 

Russians . . . 
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Unit 10: Values and Ethics – We and They Statements 
 

 

Learning Competency: The students will be aware that individuals 
belong to a variety of groups and have different values and ethics which 
must be considered in order to communicate effectively. 

  

 
Opener: People Patterns12 
Discuss types of patterns (A B A B, A B C A B C, A B B A B B). Have the 
members of a small group (see Teacher’s Handbook under “Forming 
Groups”) establish themselves in a pattern and stand in front of the 
class in that order. For example, an A B A B pattern might be “white T-
shirt, coloured T-shirt” or “earrings, no earrings”. The people pattern 
should tell the audience what type of pattern they are demonstrating (A 
B A B in this example). Members of the class must try to guess who can 
go next in the pattern; they may not guess the pattern until they have 
named a person to stand next in the people pattern. The person to 
correctly identify the pattern will join his or her small group to 
establish the next pattern. Pattern criteria should be clearly visible to 
all. 

  

 
Connector: 
As a whole class, brainstorm the different groups within your 
community or which have an effect on your community. Any type of 
grouping of people is acceptable: ethnic, political, religious, recreational. 
occupational (by work) 

  

 
Activity: 
This activity will result in each student’s completing a large poster-sized 
web drawing. Start with two sheets of newsprint or scrap paper per 
student for the rough drafts. Students will make a web based on the 
brainstormed list of community groups on their paper with the name of 
your community at its center. (See example at end of this unit.) 
 

For the second step, ask each student to start a second web on the 
other piece of scrap paper, with their name in a circle in the middle. 
(Remember that these are only the rough drafts.) On this web, they 
must put the groups that they, themselves, are involved in. For example, 
every student is a member of the school, a member of a grade level, a 
group of friends and any other school-related groups. 
 

Provide the students with large sheets of drawing paper for the good 
copy. The last part of the activity is to differentiate the personal 



Aulajaaqtut 10, Module 2: Communicating and Helping 86 

components from the community web using different colours or 
patterns. Students should include their names in the poster design. 
 

Closure of this activity is a discussion. 
We are part of various groups in the world. Which groups do you choose 
to belong to? Which groups were you born into? There are many, many 
different groups. Sometimes individuals choose to be a member of a 
particular group, sometimes they are simply born into it. Everyone 
belongs to a number of groups. Each group has its own values and ethics. 
Values are ideals and beliefs held within that given group. Each group 
has its system of beliefs and the rules for right and wrong that come 
from those beliefs.  
 

Members of a group usually hold these same values and ethics. Each 
member of the groups’ personal values and ethics are shaped by the 
group. It is important to respect the fact that each of us belongs to 
different groups. 
 

In the same way that we can choose to make statements using I or You, 
thoughts can also be stated in terms of We and They. 
 

They refers to the ‘other’ groups. Any group which a specific individual 
is not a part of can be referred to as They. For example: “They like to 
eat their meat raw.” or “They never share their money.” or “They love 
dogs.” 
 

When communicating to others, it is important to respect the fact that 
people belong to many groups. They statements are often 
discriminatory.  

  

 
 

Classroom Reinforcement: 
Display the completed web posters within the class. Refer to them in 
future discussions. 

  

 
 
 
 
 

Reflection 
Content: Have the students respond to one of the following quotations: 

 
Even today, Inuit means "people". This is you and me. 

Inuit Special Advisory Committee 
 

Humankind must at last grow up. We must recognize that the 
other is ourselves. 

     E.P. Thompson 
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Collaborative: How did you help the class discussion after the web 
activity? 
Personal: Think about the Inuit Qaujimajatuqangit principle of 
Aajiiqatigiiniq (decision-making through consensus). What have you 
learned in this module that would prepare you to participate in an 
Aajiiqatigiiniq situation? 

  

 
 
 
 
 

Accommodating Diversity: 
Have students reflect back on this unit and the activities, then think of 
three fellow students who have helped the whole class to learn better 
by their behaviour. Either in a circle activity or a mailbox activity, have 
students make appreciation statements for the three fellow students. 
They could also share what contribution they feel they themselves have 
made as individuals to the learning progress of the whole class. 

  
 
 

 
 

Follow-Up: 
In the student journals, there is a list of Inuit Beliefs and Values 
related to Inuuqatigiit. Have light-coloured or highlighter markers 
available. Ask students to choose three different colours. Ask them to 
indicate which colour applies to which statement. 
 

 I strongly embrace this belief. 
 I try to value this. 

 I hope to strengthen my feelings about this. 
 

Ask students to consider each belief and value and to highlight them in 
the colour representing the statement which most clearly communicates 
their current feeling about them. This is personal and can even be 
sealed in an envelope and kept in each student’s portfolio for future 
reference. 

  

 
 
 
 

Assessment 
Student: Complete the self-assessment activities in Appendix A and 
prepare for their end-of-module conference.  
 

Teacher: Read over student’s Personal Reflections for this unit in their 
journals. Their responses will give you an indication of how they have 
synthesized the information in the module and see its application in 
their lives. Hold individual conferences with students to discuss their 
self-assessment and understanding of the concepts in the module. This 
conference could include a parent or other significant person in the 
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student’s life. Complete the evaluation rubric in the introductory pages 
of this manual for each student. 
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Community Web: Example One 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
My 

 

Community 

Local 
Committees 

Recreational 
Organizations 

 

Work Force 
 

School 

Student 
Council 

Sports 
Team 

Computer 
Club 

Art 
Club 

Construction 
Worker 

 

Entrepreneur 

Retail 
Sector 

Health 
Board 

Internet 
Society 

Dog Team 
Committee Hamlet 

Council 

Recreational 
Sports 

Skidoo 
Club 

 

Cadets Church 
Group 

 

Government 
Worker 
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Community Web: Example Two 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

My 
 
 
 

Community 

Self 

Local 
Committees 

Recreational 
Organizations 

 

Work Force 
 

School 

Student 
Council 

Sports 
Team 

Computer 
Club 

Art 
Club 

Construction 
Worker 

 

Entrepreneur 

Retail 
Sector 

Health 
Board 

Internet 
Society 

Dog Team 
Committee Hamlet 

Council 

Recreational 
Sports 

Skidoo 
Club 

 

Cadets Church 
Group 

 

Government 
Worker 
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 Inuit Beliefs and Values13 
 
1. Respect for Elders 29. Proper care of family, children, spouse and 

relatives 
2. Respect for animals 30. Not making fun of others 
3. Sensitivity to the environment 31. Seeking council 
4. Sharing, not excluding others from food or 

other things 
32. Ability to use thinking skills 

5. Rearing children properly 33. A good sense of humour 
6. Respect for past generations 34. Rewarding for helping 
7. Survival 35. Giving 
8. Proper care of food 36. Helpful to Elders, disabled, or poor 
9. Proper care of personal items 37. Respectfully scared 
10. Welcoming, kindness, not ignorant, 

sensitive 
38. Compassionate to poor 

11. Not to be too aggressive 39. Not proud 
12. Confidence in oneself 40. Not being in one’s way 
13. Value life 41. Showing wisdom and independence in a skill 

area 
14. Telling legends, stories 42. Not quick to anger 
15. Not being lazy 43. Confidence in oneself 
16. Being good to others 
17. Listening to adults and Elders at all times 
18. Understanding relationships 
19. Not giving up, perseverance 
20. Wanting to learn Inuktitut 
21. Respecting our heritage 
22. Enjoy hunting 
23. Not lying 
24. Being careful and safe 
25. Having the proper equipment 
26. Care of animal resources 
27. Willing to help others 
28. Treating people equally 

Choose three different colours to go with the 
three statements below. Colour each statement 
using the colour that most clearly communicates 
your feeling about each. For example, if you 
choose red for the first statement, then colour 
in red all the beliefs and values that you 
strongly embrace. 
 

 I strongly embrace this belief. 
 I try to value this. 
 I hope to strengthen my feelings about 
this. 
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Feedback Fax 
 
 
 
To:  Coordinator Secondary School Programs 

Curriculum and School Services 
Department of Education 
Arviat 

 (867) 857 - 3090 
 
Date: _____________ 
 
From: __________________________ 
 

Re:  The Aulajaaqtut Secondary School Curriculum 
 
This is feedback for the Aulajaaqtut 10 module titled Communicating and Helping. 
 
What was helpful to you in this module? 
 
 
 
What did you find was unnecessary information? 
 
 
 
What needs more detail? 
 
 
 
Did you see any mistakes that we need to correct? 
 
 
 
Is there anything that you would like to contribute to this module? (e.g. teaching ideas, 
assessment ideas, samples of student work, resources) 
 
 
 
Is there something that we can do to make this module more useful for you? 
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Endnotes 
 
                                         
1 Adapted from Gibbs, TRIBES: A New Way of Learning and Being Together, pages 369-70. 
2 Adapted from Gibbs, TRIBES: A New Way of Learning and Being Together, page 317. 
3 Adapted from Gibbs, TRIBES: A New Way of Learning and Being Together, page 343. 
4 The message of the quotation is that it is good to listen to what others are saying, but not to 
speak too much yourself. You need to be a good listener. 
5 Adapted from Gibbs, Discovering Gifts in Middle School: TRIBES, page 387. 
6 Adapted from Gibbs, TRIBES: A New Way of Learning and Being Together, page 349) 
7 Taken from Gibbs, TRIBES: A New Way of Learning and Being Together, page 368. 
8 Taken from Gibbs, TRIBES: A New Way of Learning and Being Together, page 375. 
9 For further information regarding I-Messages, consult Gibbs, Chapter 6 of TRIBES: A New Way 
of Learning and Being Together. 
10 Adapted from Alberta Learning, Guide to Implementation: Grade 10 English Language Arts, page 
447. 
11 Adapted from Gibbs, TRIBES: A New Way of Learning and Being Together, page 286. 
12 Adapted from Gibbs, TRIBES: A New Way of Learning and Being Together, page 388. 
13 Taken from Inuuqatigiit Curriculum, pages 8-9. 


