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For a long time, Inuit were considered to be a non-literate people.  All knowledge was 
thought to be passed on orally.  In fact, this image is distorted. Syllabics  
were introduced to the Inuit people more than a hundred years ago  
and the Inuit have been reading and writing since then.   

Isuma Inuit Studies Reader, page 122. 
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Introduction  
 
Communications 12 consists of four modules: 
 The Essentials of Working with Others 
 Essential Writing 
 Oral Communication Essentials 
 Essential Reading 
 
Communications 10-11-12 is based upon a foundation of Inuit Qaujimajatuqangit and 
content is focused on six of the Human Resources and Skills Development Canada 
(HRSDC) Essential Skills. This module, Essential Reading, develops the Essential Skills 
of Reading Text and Document Use. See Appendix C for the Essential Skills 
indicators and tracking forms. Proficient reading skills are developed through 
successive re-visiting of the skills in Communications 10, 11, and12. Each course builds 
on the previous with increasing skill complexity. 
 
This module will require a minimum of 25 hours of instructional time. The entire course 
is scheduled for 125 hours. You should plan to spend more time on this module 
than the previous three. A student’s reading level is the most critical academic factor 
in post-secondary achievement. In Communications 10 and 11, the activities focus on 
Essential Skills reading tasks at Levels 1 and 2. In Communications 12, the focus is on 
Level 3 tasks and there is a significant increase in complexity from Level 2 to Level 3. 
See Table 1 below. The tasks require the students to read longer texts (minimum 2 - 3 
pages) and not only locate information, but also integrate it – usually to complete a task, 
or solve a problem. For this reason, most of the main reading activities lead to a writing 
activity. Any of your students who are interested in attending college must be able 
to perform reading tasks at a minimum of Level 3.  
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Table 1: Complexity Levels of Reading Text 
 

 Complexity 
Level 1 

Complexity 
Level 2 

Complexity 
Level 3 

Complexity 
Level 4 

Complexity 
Level 5 

Dimension Indicators Indicators Indicators Indicators Indicators 
Type of 
text and 
purpose for 
reading 

• read relatively 
short texts to 
locate a single 
piece of 
information 

• follow simple 
written 
directions 

 
 
 
 
 

 
 
 

 
 

• read more 
complex texts 
to locate a 
single piece of 
information  

 
• or read 

simpler texts 
to locate 
multiple pieces 
of information  

 
• make low-level 

inferences  
 
 

 

• choose and 
integrate 
information 
from various 
sources 

 
•  or choose and 

integrate 
information 
from several 
parts of a 
single text  

 
• make low-level 

inferences 
from multiple 
sources  

 
• identify 

relevant and 
irrelevant 
information 

• integrate and 
synthesize 
information from 
multiple sources  

 
• or  integrate and 

synthesize 
information from 
complex and 
lengthy texts  

 
• make complex 

inferences and 
use general 
background 
knowledge  

 
• evaluate quality 

of text  
 
 
 
 
 
 

• interpret dense 
and complex 
texts  

 
• make high-level 

inferences and 
use specialized 
knowledge 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Table 2: Complexity Levels of Document Use 
 

 Complexity 
Level 1 

Complexity 
Level 2 

Complexity 
Level 3 

Complexity 
Level 4 

Complexity 
Level 5 

Dimension Indicators Indicators Indicators Indicators Indicators 
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Complexity 
of the 
Document 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Document is 
very simple. 
 
Brief text 
combined with 
uncomplicated 
structure  
 
One document 
and only one 
type of 
document 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Document is 
simple. 
 
Multiple piece of 
information (ex., 
simple tables) 
 
One document 
or multiple 
documents of 
the same type 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Document is 
somewhat 
complex. 
 
Multiple pieces 
of information 
organized in 
sections with 
subheadings or 
subparts 
 
May be multiple 
simple 
documents 
which may 
include more 
than one 
document type 
(pie chart and 
bar graph) 
 
May be 
specialized 
document types 
(need to be 
familiar with the 
document type 
in order to 
interpret 
information) 

Document is 
complex. 
 
Multiple pieces of 
information 
organized in 
multiple sections 
with one additional 
component such 
as colour coding. 
 
Multiple 
documents and 
multiple types 
 
Specialized 
document types  
(familiarity with the 
document is 
required for 
interpretation) 
 
 
 
 
 
 
 
 
 
 

Document is 
complex.  
 
Multiple pieces of 
information 
organized in 
multiple sections 
with two or more 
addition 
components 
 
Multiple 
documents and 
multiple types 
 
Specialize 
documents 
(familiarity with the 
document is 
required for  
interpretation ) 
  
 

 
 
 
 
 
 
 

 

Complexity 
of Finding 
and 
Entering 
Information 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Information 
Search 
• limited search 

using key 
word, 
numbers, 
icons, or other 
visuals 

 
Information 
Entry 
• entering few 

pieces of 
information 

 
Thinking 
Process 
• minimal 

inference is 
required. 
Information 
found or 
entered is a 
literal match 

• information 
needed is 

Information 
Search 
• locating one or 

more pieces of 
information. 

• using one or 
two search 
criteria  (use 
headings to 
find 
information) 

• consecutive 
searches with 
the some one 
or two search 
criteria 

 
Information 
Entry 
• entering 

several pieces 
of information 

 
Thinking 
Process 
• low level of 

Information 
Search 
• locating one 

or more 
pieces of 
information  

• using multiple 
search criteria  

• or using 
results of one 
search in a 
subsequent 
search  

 
Information 
Entry 
• Entering 

multiple 
pieces of 
information 

 
Thinking 
Process 
• moderate 

degree of 
inference is 

Information 
Search 
• locating 

multiple pieces 
of information 

• using multiple 
search criteria 
which may 
have to be 
developed by 
user 

• or using results 
of one search in 
subsequent 
search 

 
Information Entry 
• entering 

multiple 
pieces of 
information 

 
Thinking Process 
• considerable 

inference 
required 

• match between 
information 

Information 
Search 
• locating 

multiple of 
information 

• using multiple 
search criteria 

• or using results 
of one search 
in a 
subsequent 
search 

 
Information Entry 
• entering 

multiple pieces 
of information 

 
Thinking Process 
• high level of 

inference is 
required 

• match between 
information 
found or 
entered and 
information 
required is 
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obvious and 
immediate 

 
 
 
 
 
 
 
 
 
 
 

 

inference 
required 

• information 
found or 
entered is 
synonymous 
match to 
information 
required 

• information 
needed is 
fairly evident 

 
 

required 
• match 

between 
information 
found or 
entered and 
information 
required may 
be ambiguous 

 
 
 
 
 

 

found or 
entered and 
information 
required is 
ambiguous 

• one of more 
distracters 
hinder finding 
and/or entering 
correct 
information 

• information 
needed may be 
mentally 
restructured 
into categories 
devised by user 

ambiguous 
• multiple 

distracters may 
hinder finding 
and/ or entering 
correct 
information 

• information 
needed is 
mentally 
restructured 
into categories 
devised by user 

 
 

Complexity 
of 
Information 
Use 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

No knowledge of 
content of 
document is 
required to use 
information 
 
No analysis is 
required 
 
 
 
 
 
 
 
 
 
 
 

Limited 
knowledge of 
content may be 
required to use 
information 
 
Limited analysis 
required 
• information 

found may be 
rearranged to 
make simple 
comparisons 

• information 
available may 
be rearranged 
for entry onto 
document. 

Some 
knowledge of 
content is 
required to use 
information 
 
Some analysis 
required is 
involving 
selection and 
integration of 
information 
• information 

found must be 
integrated  

• information 
must be 
combined for 
entry onto 
document. 

Specialized 
knowledge of 
content may be 
required 
 
Multiple pieces of 
information from 
multiple sources 
are synthesized 
and may be 
evaluated. 
 
 
 
 
 
 
 
 
 

Specialized 
knowledge of the 
content is required 
 
Information is 
evaluated to make 
judgments of 
quality based on 
criteria and/or to 
draw conclusions. 
 
 
 
 
 
 
 
 
 

 
The module consists of 10 units and each unit presents one competency that students 
are expected to demonstrate by the end of the unit or by the end of the module. 
Teachers will need to develop their own lesson plans from the units in order to 
meet the specific needs of their students. Please remember that the Accommodating 
Diversity and Classroom Reinforcement sections are not meant to be additional 
activities. They are intended to assist you with differentiating your instruction and 
providing visual reinforcements for students in your classroom. 
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Throughout the duration of the module, students must keep a Vocabulary 
Dictionary and a Reading Log. As the reading that is provided in unit activities is 
largely non-fiction, students may use their Log to record and reflect on fiction as well as 
non-fiction materials. The purpose of the log is for students to engage in reading 
activities in a personal and meaningful way.  This reading allows students to extend 
their learning, gain new skills and experience places, people and ideas yet unknown to 
them. In order for the Reading Log to be considered a Level 3 task, students must read 
texts that are a minimum of two to three pages in length and complete a summary for 
each text they read. They must also identify the type of text and their purpose for 
reading it. If they are reading for information, they should include how they used the 
information. You will find a sample Communications 12 Reading Log in Appendix E.  
 
Please consult the Handbook that accompanies the Communications 10-11-12 
program for more information related to Inuit Qaujimajatuqangit, the HRSDC Essential 
Skills and preferred pedagogy and assessment strategies.  
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Uqausiliriniq: Communications 12, Module 4: Reading  
 
 Learning Competencies 

 
Strategies 

  1 

Students will improve their reading comprehension by: 
• distinguishing between fact and opinion when reading 
• looking for and determining the implied meaning of a 

text 
• maintaining a reading log throughout the module. 

  
• small group work 
• oral reading 
• independent work 
• discussions 
• problem solving 
• computer usage 
• presentations 
• posters 
• sequencing  
• graphs 
• diagrams 
• writing 

assignments 
• reading 

assignments 
• graphic organizers 
• peer and Self-

Assessment 
• community field 

trips 
• critical thinking  
• use of media 

technology such 
as Excel, Word 
and PowerPoint: 
creation of 
documents, 
graphs, 
spreadsheets and 
presentations 
 

2 

Students will explore memory enhancement techniques as 
an aid to retaining content by 
• identifying a variety of memory enhancement strategies 
• selecting and applying memory enhancement 

strategies.  

3 

Students will improve reading skills by: 
• using note taking as a strategy to improve retention of 

information 
• reviewing how text is organized  
• preparing notes from an oral lecture. 

4 

Students will improve visual literacy by:  
• using graphic and written instructions 
• creating a diagram to represent information presented 

in written form. 

5 

Students will improve reading skills by:  
• analyzing texts which contain summaries 
• identifying main ideas to create summaries 
• analyzing various types of concluding statements in a 

variety of texts. 

6 

Students will explore and practise fluency in oral reading 
by: 
• identifying and demonstrating the skills used in fluent 

oral reading with a focus on accuracy, rate and 
expression. 

7 

Students will explore and demonstrate skills related to 
reading for information by: 
• reading, interpreting and using instructional manuals 

and guides to complete a task 
• rewriting a section of an instructional manual to make it 

simpler and more user-friendly. 

8 

Students will examine and demonstrate the skill of reading 
for information by: 
• identifying and comparing the key features of 

expository, persuasive and narrative texts; 
• reading, locating key information and summarizing 

content of a variety of expository and persuasive texts. 
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9 
Students will improve critical reading skills by: 
• deconstructing a web page to authenticate the 

information presented in the text. 

10 

Students will promote reading as a tool for life-long 
learning by: 
• conducting background research on the impact of 

literacy on individuals and communities 
• using this information to develop, promote and 

implement a community family literacy event to share 
the importance of literacy 

• maintaining and submitting a prescribed Reading Log 
of self-selected texts. 
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Unit 1: Comprehension Strategies and Skills 
 

 
Learning Competency 
Students will explore and recognize inferences as part of the structure of written 
text by:  
• distinguishing between fact and opinion when reading 
• by looking for and determining the implied meaning of text. 

  

 
Language Development 
facts: objective, concrete pieces of information, examples of facts are found in 
government documents, legal records reference books, atlases, and 
encyclopedias; often stated in precise numbers or quantities 
opinions: views on a certain issue based on personal judgment; subjective in 
nature, often an interpretation of information 
inference: make conclusions based on the information that is available to you; an 
inference is like an educated guess    

  
 

 

Materials 
Assortment of objects – two sets 
Reading Between the Lines handout 
Excerpt from The Book of Wisdom for Eskimo handout 
Political cartoons at  
www.itk.ca/search/site/page%20itk%20polar%20lines%20editorial%20cartoon%2
0exhibition%20unveiled  
How to State an Opinion 
Nunatsiaq News article: Global Warming Won’t Hurt Polar Bears 
Highlighter markers 
Sample graph sites: www.statcan.gc.ca,  www.eia.gov.nu.ca/stats   
Reading Log (sample provided at end of the unit) 

  

 
Background 
Students will be maintaining a Reading Log throughout this module. Inform them 
that they are expected to spend 10 hours of their own time reading materials of 
their choice and completing a Reading Log before the end of the module. Signing 
off the Reading Log will be part of the conferences and evaluation for the module.  

  

 
Opener – Objects: Fact and Opinion 
Provide the students with several examples of facts and several examples of 
opinions.  
 
Fact: In the early 20th century, over one in five people in Canada were 
immigrants. 
Opinion: We should have less difficult rules for immigrants to enter Canada. 
 
Gather two sets of objects and place them in a pillowcase. Objects could be 
things such as a pencil, mitten, DVD, hairbrush, book, wrench, or whatever is 
familiar to students. Divide the class into small groups of about five to seven 
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students. A student begins by taking an object and stating a fact about the object: 
The hairbrush is black. The object is then passed to the next person in the circle 
who states an opinion about the object: The hair stuck in the brush is gross. This 
continues around the circle until they have exhausted their ideas of opinions and 
facts. The goal is for the object to make at least one round before the next object 
is pulled from the pillowcase.  
 
Debrief using the following questions:  

Which were harder to think of, opinions or facts? 
Why do you think this is the case? 
How important is it to know the difference between information that is fact and 
information that is opinion? 

  
 Connector – Reading between the Lines   
Writers don’t always say things directly and sometimes we need to read between 
the lines to try and understand what they mean. That is, the reader needs to take 
what the writer has written and make sense of it. Writers often tell you how they 
feel about a certain subject or what they think. From this information, it is 
important to be able to form your own opinions. Distribute the Reading between 
the Lines worksheet. Have the students work independently to complete the 
sheets. Regroup as a class and discuss the responses. Hand out the excerpt 
from The Book of Wisdom for Eskimo. 
 

 
  

 

Activity – How to State an Opinion 
Discuss that writers often begin with opinions and then use facts to support their 
opinion and make them easier to believe. Inform students that in a selection of 
writing, they should be on the lookout for what is fact and what is opinion. Provide 
the students with How To State an Opinion and the article, Global Warming Won’t 
Hurt Polar Bears, provided at the end of the unit. Have students work in pairs to 
highlight all the facts in one color and all the opinions in another color. Have each 
pair join another and compare their ideas. 

Essential Skills addressed:  
Reading Level 1 – all indicators addressed 
Reading Level 2 – all indicators addressed - Task specifically addresses 
 Read relatively short texts to locate a key piece of information 
 Make low level inferences 
Document Use Level 1 – all indicators addressed  
Document Level 2 – all indicators addressed - Task specifically addresses: (entering 
several pieces of information into a simple document) 
 Document is simple 
 Entering several pieces of information 
 Low level of inference required 
 Information needed is fairly evident 
 Limited analysis required 
If the reading from The Book of Eskimo is included … 
Reading Level 3 – all indicators addressed - Task specifically addresses: 
 Read longer texts to locate information applicable to task 
 Read longer texts and identify relevant and irrelevant information 
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Students should discuss whether they believe the opinion of the writer is a valid 
opinion or not. What are the facts that support his opinion? Students should be 
able to support their opinion of the writer’s opinion. What is the writer inferring in 
the article? Is the writer informing her audience or manipulating it? 

  

 
Reflections  
Content – What is the difference between a fact and an opinion? Keep an eye for 
advertisers who try and lead you to believe that the opinions they are giving are 
fact. Note them in your journal. 
 
Collaborative – When we do readings in class, do you prefer to read on your 
own, have someone read it to you, take turns reading with a partner, or read it in 
chunks in a small group?  
 
Personal – Have you ever inferred the wrong meaning from something someone 
said? What was the outcome? How did you realize that they meant something 
different from what you originally thought? 
 

 
  

 
Follow Up – Reading Graphs1 
Provide your students with the graphs at the end of the unit. [These graphs are 
taken from the Nunavut government statistics website. They will become outdated 
and will need changing OR you may have examples of graphs on topics of more 
interest to your students.] Working in small groups, students should read the 
graphs making sure they understand the data being presented. From the data, 
students should write a newspaper article using the facts to support whatever 
thesis they wish to put forward. Encourage students to be creative and have fun 
with their reports. They can be as crazy and silly as they like, only they must use 
the data in the graphs to support their opinion. Have each group present their 
article to class. Discuss how even facts are open to interpretation.  
 

If guiding questions for journal are written out for students … 
Essential Skills addressed:  
Reading Level 1 – all indicators addressed-Task specifically addresses: 
 Read and understand simple sentences 
 Read and correctly follow simple written directions 
Some elements of Reading Level 2 addressed: 
 Making low level inferences 
 

Essential Skills addressed:  
Reading Level 1 – all indicators addressed 
Reading Level 2 – all indicators addressed 
Reading Level 3 – all indicators addressed - Task specifically addresses: 
 Read longer texts to locate information applicable to task 
 Read longer texts and identify relevant and irrelevant information 
 Make low level inferences from multiple sources 
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Classroom Reinforcement 
Cartoons use inference to create humour. Create a display area where students 
can post and share favorite cartoons from local newspapers or on-line. As 
students bring in the cartoons, discuss what inferences we naturally make when 
we read the cartoon. (Nunavut/NewsNorth regularly features editorial and political 
cartoons or go to the NTI website .) 

  

 
Accommodating Diversity 
To vary the Opener, have the students take turns feeling the objects in the pillow 
case without looking at the item and offer a fact and then an opinion, or have 
students bring in their own objects for the collection. 

  

 

Assessment  
Student – Complete the Participation Checklist or the Unit Self-Assessment and 
a Journal Evaluation. Complete at least three Ajunngitakka (Things I Can Do) 
forms. Select one item for their portfolio. Complete a Student Portfolio 
Assessment and include it in their portfolio with the item they selected. Complete 
Reading Log.  
 

 
 
Teacher – Throughout the module, draw attention to the use of the various 
reading strategies. During activities, especially those involving group work, keep 
anecdotal notes of the Essential Reading and Document Use students are 
demonstrating. Comment on the skills you notice students using. Observe 
students and note the skills that the class, as well as individuals need to learn, or 
to improve as outlined in the Reading Skills Indicators. Collect the students’ 
journals and respond. Complete the Participation Checklist if that is helpful to you. 
Let the students know or choose whether to complete a Unit Self-Assessment or 
a Participation Checklist. Also decide upon your expectations for the number and 
frequency of the Ajunngitakka (Things I Can Do) forms you will expect.  Provide 
students with the Reading Logs they will maintain throughout the module and 

Essential Skills addressed: 
Document Use Level 1 – all indicators addressed –Task specifically addresses: 
 Find and/or enter information in very simple document (checklist) 
Some elements of Document Use Level 2 addressed – Task specifically addresses: (i.e. 
filling out various assessment forms) 
 Find and/or enter several pieces of information into simple document  
 Low level of inference is required 
 Limited knowledge of content or analysis is required 
 

Essential Skills addressed: 
Document Use Level 1 – all indicators addressed  
Document Use Level 2 – all indicators addressed  
Document Use Level 3 – all indicators addressed - Task specifically addresses: (locate and 
integrate information from two or more documents to complete a task - i.e. write a report) 
 Multiple simple documents 
 Locating one or more pieces of information using multiple search criteria 
 Some knowledge of content is required 
 Some analysis required involving selection and integration of information 
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discuss with them the summative rubric for the Reading Log. 
 

 
 

Essential Skills addressed: 
Document Use Level 1: all indicators addressed –Task specifically addresses: 
Some elements of Document Use Level 2 addressed – Task specifically addresses: (fill in 
documents that are very simple: brief text combined with uncomplicated structure) 
 Find and/or enter several pieces of info  
 Low level of inference is required 
 Limited analysis is required 
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Reading between the Lines 
 
Often writers try to tell the reader something without coming right out and saying it – 
writers imply their meaning. When you understand what is implied, you infer. 
Sometimes you can infer the truth even when the speaker or writer isn’t stating it clearly. 
That’s called “reading between the lines.” 
 
Instructions: Look for the implied or hidden message in each of the following:  
 
1. Elizabeth turned on the radio to listen as she ate her breakfast. After eating she went 
to the closet and took out her parka for the first time this year. She wondered if she 
would be the only person wearing a parka to school.  
 
What probably happened? 
a. Elizabeth had a new parka she could hardly wait to wear.  
b. The weather forecast on the radio predicted cold and snow that afternoon. 
c. Elizabeth is a wild and crazy person.  
d. Elizabeth likes to listen to the radio, especially in the morning.   
 
2. After work your boss approaches you and says, “I thought you would be a good 
worker, but I am sorry to say you need not come back to work next week.”  
 
What is your boss saying? 
a. The store will be closed next week.   
b. You are being fired.    
c. You might be getting a raise.    
d. He is a great employer.  
 
3. I’m going for groceries today. I will start up my ancient skidoo and sputter all the way 
to the store and pray that it doesn’t quit and if I can’t get it started I will just ask 
someone for a ride.  
 
What is the message? 
a. I don’t need groceries.     
b. I like to shop.       
c. I need a new skidoo.   
d. I hope it is not too busy at the store.    
 
4. Tom and Sally were team captains for soccer. They were almost done picking team 
members. It was Tom’s turn to choose. Only Norma was left. Tom chose Norma.  
 
What is the message? We can infer that … 
a. Norma is not a very good player. 
b. Tom is thrilled to have Norma on his team.  
c. Norma is a great soccer player.  
d. Tom is a rude person.  
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Excerpts from The Book of Wisdom for Eskimo2 
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1. What do you think is the purpose of this text? 
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________ 
 
2. Who do you think created it? 
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________ 
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3. Who is the intended audience? 
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________ 

 
4. What is the main message? 
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________ 

 
5. What is the perspective of Inuit (Eskimos) that is implied in the above excerpts from 
the document? 
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________ 
 
6. How would you feel when you read this document  
a) if you were an Inuk? 
______________________________________________________________________
______________________________________________________________________ 
 
b) if you were a member of the federal government? 
______________________________________________________________________
______________________________________________________________________ 
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Global Warming Won’t Hurt Polar Bears3 
 
They’re “intelligent and quick to adapt to new circumstances” 

JANE GEORGE 

Mitch Taylor, a wildlife director with the 
Government of Nunavut, submitted a 
12-page report to the U. S. Fish and 
Wildlife Service to oppose listing polar 
bears as “threatened” under the U. S. 
Endangered Species Act.  
 
Climate change is not pushing polar 
bears to the brink of extinction and polar 
bears and people will adapt to a warmer 
Arctic, says a wildlife director with the 
Government of Nunavut. 
 
“No evidence exists that suggests that 
both bears and the conservation 
systems that regulate them will not 
adapt and respond to the new 
conditions,” says the GN’s director of 
wildlife research, Mitch Taylor, in a 12-
page report to the United States Fish 
and Wildlife Service. 
 
If it’s true that climate change threatens 
polar bears, then all species around the 
world are “threatened,” Taylor said. 
 
Taylor, Nunavut’s director of wildlife 
research, submitted the report to 
counter the proposed up-listing of the 
polar bear to “threatened status” under 
the U.S. Endangered Species Act. 
 
Taylor emphasizes polar bears’ 
adaptability, saying they evolved from 
grizzly bears about 250,000 years ago 
and developed as a separate species 
about 125,000 years ago during a 
period when climate change also 
occurred. 
 
“Polar bears are obviously adapted to 

the changing environment, as evidenced 
by their presence today,” he writes. 
“Polar bears are intelligent and quick to 
adapt to new circumstances.” 
 
Taylor said “much is made of the 
reduction in the ice coverage of the 
Arctic Basin.” Loss of sea ice may cause 
some polar bears to move to onshore 
areas, but Taylor said the transition to 
land would “not necessarily” lead to the 
extinction of polar bears. 
 
Warmer temperatures could, Taylor 
suggests, even increase food sources 
for polar bears — although he 
acknowledges that “this has not been 
demonstrated and appears not to have 
been the case in the Western Hudson 
Bay,” where polar bear numbers have 
been dropping. 
 
Taylor also said there’s no evidence that 
polar bear populations are at risk from 
oil and gas development or 
contaminants. 
 
Taylor hopes to sway a review 
underway at the U.S. Fish and Wildlife 
Service, which announced last February 
that it would respond to a 154-page 
petition by conservation groups to list 
the polar bear as a species at risk. 
 
The U.S. Fish and Wildlife Service 
invited comments from a variety of 
groups about polar bears’ population 
distribution, habitat, the effects of 
climate change on the bears and their 
prey, potential threats from 
development, contaminants and 
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poaching. 
 
At the conclusion of its year-long review 
to see if polar bears should be declared 
“threatened,” the U.S. Fish and Wildlife 
Service will publish a decision. 
 
If the listing as a threatened species is 
“believed to be warranted,” the agency 
will publish a proposed rule to list the 
polar bear as “threatened.” 
 
The best-case scenario for Nunavut 
would be a partial listing of polar bears 
by population or a decision that proper 
management could avoid any listing — 
and Taylor makes arguments for both 
scenarios. 
 
Taylor is concerned that listing the bears 
as threatened could lead to a ban on 
sports hunting. Without that financial 
incentive to preserve the bears, he 
worries that money won’t be spent on 
research and management. 
 
“A failure or even reduction in the level 
of effort put into monitoring polar bear 
populations could put them at risk,” he 
said. 
 
Taylor also argues that each polar bear 
population is different: some populations 
are more robust than others, and “each 
population should be considered 
independently.” 

 
Canadian researchers have reported a 
17 per cent decline in polar bear 
numbers on the western coast of 
Hudson Bay from 1,200 to fewer than 
1,000 over the past 10 years. 
 
But Taylor challenges the scope of the 
research and said the polar bears there 
are also affected by a control program, 
tourism, and hunting. 
 
Projections call for a 30 per cent decline 
in the number of polar bears worldwide 
over the next 35 to 50 years. 
 
But Taylor said the conservation groups’ 
petition did not cite the new population 
inventory information. 
 
Another study from the National Centre 
for Policy — a right-wing think tank in 
Washington D.C. — said “what seems 
clear is that polar bears have survived 
for thousands of years, including both 
colder and warmer periods. There may 
be threats to the future survival of the 
polar bear, but global warming is not 
primary among them.” 
 
According to the World Wildlife 
Federation, about 20 distinct polar bear 
populations exist, accounting for 
approximately 22,000 polar bears 
worldwide. 

May 26, 2006 Nunatsiaq News 
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How to State an Opinion  
 
Opinions are based on personal judgments and values. Opinions are held without 
absolute proof that the opinion is correct. Even experts who have studied the same 
issue carefully may come to very different opinions about the under study issue. 
 
Opinions are often open to discussion and debate; they often involve complex moral 
issues that are left to interpretation. Issues of fairness and loyalty often factor heavily in 
opinions. Issues like gun control, euthanasia, capital punishment can never be defined 
to everyone’s satisfaction and are open to opinions of what is right or wrong. These and 
other similar issues are matters of opinion.  
 
Even though opinions cannot be verified for accuracy, nevertheless writers should 
provide support for their opinions to convince the reader that their opinion, although not 
verifiable, is a valid opinion.  A valid opinion is one in which the writer provides support 
for his or her opinion; this creates a solid and persuasive perspective on the matter. A 
good way to strengthen one’s opinion is to cite other respected authorities who are in 
agreement. As a reader you should remain unconvinced if the writer is not convincing.  
 
Factual pieces of writing often include the writer’s opinion. Look for clues in the writing 
to alert you the switch from factual writing to opinion writing. Here are some things to be 
on the watch for: 
 
• Opinions are often stated comparisons (greater, more, better, strongest, less, most, 

least efficient, but):  
“The nursing station is more organized than social services.”  

 
• Opinions are often expressed by adjectives (brilliant, wonderful, vindictive, fair, 

trustworthy): 
“Tootoo is a magnificent hockey player but he was not quite so brilliant in 
yesterday’s game.  

 
• Opinions often involve evaluations: 

The excellence of her essay is a model for other students.” 
 
• Opinions are often introduced by verbs and adverbs that suggest some doubt in the 

writer's mind: 
     “It seems she was confused.” 
     “She appears to be the right person for the job.”  
     “They most likely cheated to get the results.”  
 
Of course some opinions are more trustworthy and credible than others. Respected 
experts in a field of study are more informed and credible. Naturally their opinions in 
their area of expertise are more credible. When a doctor speaks about a treatment for 
cancer, we give it more consideration than when our neighbor tells us the treatment he 
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heard about for cancer. When an Elder gives us advice about the weather, we weigh 
that more heavily than our own well-meaning guesses.  
 
Becoming a critical reader requires that you read knowing the difference between facts 
and opinions. If you keep the above tips in mind, you will be able to identify a strong 
opinion and formulate your own opinion as a result.  
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 Nunavut by Graphs: Population4 
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Nunavut by Graphs: Education Levels5 
 
Percentage of the population 25 to 64 years by highest certificate, diploma or degree for 
Qikiqtani communities, 2006 Census 
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Series 1: no certificate, diploma or degree 
Series 2: high school certificate or equivalent  
Series 3: apprenticeship or trades certificate or diploma 
Series 4: college, CGEP or other non-university certificate or diploma 
Series 5: university certificate or diploma below bachelor level 
Series 6: university certificate or degree at bachelor’s level or above 
 
Source: Statistics Canada, 2006 Census of Population, Catalogue #94-579-
XCB2006001 
File prepared by Nunavut Bureau of Statistics, March 4, 2008 
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Percentage of the population 25 to 64 years by highest certificate, diploma or degree for 
Kivalliq communities, 2006 Census 
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Source: Statistics Canada, 2006 Census of Population, Catalogue #94-579-
XCB2006001 
File prepared by Nunavut Bureau of Statistics, March 4, 2008 
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Percentage of the population 25 to 64 years by highest certificate, diploma or degree for 
Kitikmeot communities, 2006 Census 
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File prepared by Nunavut Bureau of Statistics, March 4, 2008 
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 Reading Log 
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Summative Assessment for Reading Log  
 

 
Total possible on reading log:  24 points. 
Total reading log mark: ____ /24  
 
Total possible for reading module: 24 + 24 = 48 points 
Total reading module mark: ____ ÷ 48 x 40 = ____ 
Note: Students planning on entering college programs should be obtaining a minimum 
of 65%. 

 Exceeds 
Standard 

4 pts 

Meets 
Standard 

3 pts 

Approaches 
Standard 

2 pts 
Emerging 

1 pt 
 76-100% 65-75% 55-64% 50-54% 
1 
Required 
Entries 

Maintains an 
organized log with 
highly detailed and 
completed entries 

Maintains an 
organized log with 
detailed and 
completed entries 

Maintains a log 
with completed 
entries 

Maintains a log 
with sparce entries 

2 
Summary 

Provides main 
points of the text 
with details 

Provides main 
points of the text  

Provides majority 
of main points of 
the text  

Provides some 
main points of the 
text  

3 
Analysis 

Explains in depth 
themes, ideas 
and/or writer’s 
purpose with 
detailed examples 
from the text 

Explains themes, 
ideas and/or 
writer’s purpose 
with examples 
from the text 

Explains themes, 
ideas and/or 
writer’s purpose 
with a few 
examples from the 
text 

Refers to themes, 
ideas and/or 
writer’s purpose, 
but without 
relevant examples 
from the text 

4 
Personal 
Responses 

• Makes 
extensive 
connections 

• Expresses 
strong, 
confident 
opinion 

• Asks complex 
questions  

• Makes relevant 
connections 

• Expresses 
opinions 

• Asks questions 
of the text, for 
example, fact or 
opinion, 
prediction, 
impact of text 

• Makes general 
connections 

• Expresses 
vague opinion 

• Asks few 
questions of the 
text 

• Attempts to 
make 
connections 

• Is indifferent to 
the text 

• Asks basic 
questions 

5 
Second 
Thoughts 

Discusses text in 
order to appreciate 
and consider other 
perspectives 

Discusses text in 
order to consider 
other perspectives 

Discusses text 
with limited 
consideration for 
other perspectives 

Comments on text 

6 
Time 
Requirement 

Exceeds 10 hours 
of reading 

Reads for 10 
hours as required 

Reads for a 
minimum of 5 
hours 

Reads less than 
five hours 
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Unit 2: Connecting and Expanding Strategies – Memory Enhancement and Study 
Skills 
 

 
Learning Competency 
Students will explore memory enhancement techniques as an aid to retaining 
content by: 
• identifying a variety of memory enhancement strategies 
• selecting and applying memory enhancement strategies.   

  

 
Language Development  
The Learning Resources site offers web-delivered instruction using current and 
past CNN San Francisco bureau and CBS 5 - KPIX (CBS Broadcasting) news 
stories. Western/Pacific LINCS (part of the National Institute for Literacy's 
LINCS Project), and Literacyworks has partnered with news agencies to 
develop an online literacy site that benefits all learners and instructors. This 
material is intended for adult literacy and educational purposes. Though the 
intended audience is adults, instructors and learners of all ages are encouraged 
to use this material to promote better literacy. 
 
Each module includes the full text of each story and interactive activities to test 
comprehension. The learner can choose to read the text, listen to the text, and 
view a short video clip of the story. Each module is designed for ease of use so 
the learner can use it independently. The instructor can also incorporate any 
story into class activities and lesson plans. You can access this web site at: 
http://literacyworks.org/learningresources. 

  

  
Materials 
Several decks of cards 
Outline or concept map of the reading below 
Improving Your Memory reading 
Responding to Improving Your Memory question sheet 

  

 
Background 
Because Inuit come from an oral tradition, Elders and many older Inuit have 
excellent memories. As part of this unit, it would be useful to have your 
students consult with older members of their community to ask them how they 
are able to remember so much.  Any strategies they learn about should be 
shared with the class. With continued use, students will become increasingly 
efficient in using memory enhancement techniques. They will also find ways to 
tailor the technique to their own learning style and create their own ways of 
retaining information. The strategies presented here are just a sampling of the 
techniques available. Encourage your students to look for and share new 
techniques.  

  

 
Opener – Memory: Phone Numbers 
Write the phone numbers of several well-known local places of business on 
slips of paper (airport, store, Hamlet office, school, health centre, Housing, 
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sewage, water). Place these in a hat. Divide the class into two groups. Have 
the groups challenge each other to a numbers race. Have one member from 
each team face off for the challenge. Pull out and read a number from the hat. 
The first person to call out the name of the business gets the point. You may 
want to alternate with calling out the business name and having students call 
out the phone number.   
 
Ask the students how it is they remember so many phone numbers? Discuss 
that information that is used repeatedly tends to stick in our minds. The same is 
true of information that we value.  
 
Ask the students if they have any techniques they use to memorize phone 
numbers, birthday dates, or other special information. Create a list of these 
memory techniques.  Have students consult with family members, particularly 
elders. There are people in the community who are able to remember old 
stories, legends, and historical events. How do they do it?  

  
 Connector - Concentration 

Have the students play Concentration with a partner. Distribute a set of cards. 
Each pair should start with 15 pairs of cards. Mix up the cards and arrange 
them face down in a 5x6 grid. The first player turns over two cards. If the cards 
match the player keeps the cards and is allowed another turn. If the cards are 
not the same they are then turned over and the next player has a turn. The 
object of the game is to remember where the pairs are and to turn them over at 
the same time. The winner of the game is the player with the most pairs.    
 
Play the game again, except this time the student setting up the cards takes 
note of where each card is placed and draws a map of the card placement. His 
or her partner plays the game independently, and the setter takes note and 
records the time it takes the partner to finish the game. The setter uses the map 
to place the cards back as they were for the first round. Have the partner play 
again with the cards in the same position. Again the setter records the time. 
Continue playing until the partners thinks they have the best time possible. You 
could post times and have the students play throughout the module trying to 
improve their own time.   
 

 
 

Essential Skills addressed:  
For the setter: creating simple diagram/map 
Document Use Level 1 - all indicators addressed 
Some elements of Document Level 2 addressed - Task  
addresses 
 Document is simple 
 Entering several pieces of information  
 For partner: using the map 
Document Use Level 1: all indicators addressed –Task specifically addresses: 
 Simple document 
 Minimal inference required 
 Information needed is obvious 
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Ask the students to share their techniques for remembering where the matching 
card was located. You may want to create a master list where students add 
ideas and techniques they discover with repeated playings.    

 

 
Activity – Improving Your Memory  
Prepare a concept map (sample provided at end of the unit) and/or an outline of 
the article, Improving Your Memory, and have students predict what the article 
will be about.  
 

 
 
Provide the students with the Improving Your Memory reading and the 
Responding to Improving Your Memory question sheet. Have the students work 
in small groups to read and discuss the information presented. Ask the students 
to complete the question sheet when they feel they understand the information 
in the reading.   
 
The instructions on the Improving Your Memory sheet require that the students 
make use of several of the techniques presented over the next week when 
learning new material. Check in throughout the week to see how the students 
are making out with the assignment and offering ideas and help when needed.  
 

 
  

 
Reflections 
Content – On one side of your journal list the memory improvement techniques 
you learned in this unit. On the other side of the paper list the subjects you are 
currently taking in school. Draw lines to connect the subject to the technique 

Essential Skills addressed  
Reading Level 1 - all indicators addressed 
Reading Level 2 – all indicators addressed 
Reading Level 3 – all indicators addressed - Task specifically addresses: (reading 
Improving Your Memory to learn techniques and to fill in question form) 
 Read a longer text to learn a new task and follow more complicated directions 
 Read longer text to locate information appropriate to task 
 
Document Use Level 1: all indicators addressed  
Document Use Level 2 addressed – Task specifically addresses: (fill in question form)  
 Simple document 
 Enter several pieces of information 
 Low level of inference required 
 Info needed is fairly evident 
 Limited knowledge of content required 

Essential Skills addressed: 
Document Use Level 1 - all indicators addressed 
Document Level 2 addressed – all indicators addressed - Task specifically addresses (i.e., 
finding information in concept map/outline) 
 Document is simple 
 Limited search  
 Low level of inference required 
 Info needed is fairly evident 
 Limited knowledge of content or limited analysis required 
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you think would work best to learn the material presented in that class. 

 
 
Collaborative – Compare the list you created above with the list of a 
classmate. Are there any similarities? What are the differences? Why did your 
lists not match exactly? How can the different learning styles bring strength to a 
group? 
 

 
 

Personal – Finding out how you learn and remembering information is your 
responsibility. Everyone learns in a different way. How do you remember? 
Evaluate which strategies for remembering work best for you. How will you 
make use of this information as a study skill?  
 

 
  

 
Follow-Up – Study Buddy Quiz 
Have your students prepare and administer a quiz on memory enhancement for 
a study buddy. As a class, discuss the results of the quiz. 

  

 
Classroom Reinforcement  
Have a volunteer student make a large poster of the memory techniques. have 
groups post their work from the Follow-Up. 

  

 
Accommodating Diversity  
For the Improving Memory reading, an outline or concept map has been 
suggested to prepare students for the reading. Use any other strategies that 
would work better with your students. 
 

If guiding questions for journal are written out for students … 
Essential Skills addressed:  
Reading Level 1 - all indicators addressed-Task Specifically addresses: 
 Read and understand simple sentences 
 Read and correctly follow simple written directions 
Some elements of Reading Level 2 addressed: 
 Making low level inferences 
 

Essential Skills addressed: 
Document Use Level 1: all indicators addressed  
Some elements of Document Use Level 2 – specifically addresses(comparing  list) 
 Limited search requiring location of one or two pieces of inormaiton in document 
 Low level of inference required 
 

Essential Skills addressed: 
Document Use Level 1: all indicators addressed – specifically addresses(entering 
information using a list) 
 Simple document 
 Enter few pieces of info  
 Minimal inference 
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Assessment 
Student – Complete the Participation Checklist or the Unit Self-Assessment and 
a Journal Evaluation. Complete at least three Ajunngitakka (Things I Can Do) 
forms. Select one item for their portfolio. Complete a Student Portfolio 
Assessment and include it in their portfolio with the item they selected. 
Complete Reading Log.  
 

 
 
Teacher – Observe students as they work on the sequencing activities and note 
those who require further assistance, either from yourself or from a classmate. 
Provide descriptive feedback to the class about the strategies you notice them 
using to sequence textual material. Watch for evidence to complete Essential 
Skills tracking forms. Complete the Participation Checklist if you are using it. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Essential Skills addressed: 
Document Use Level 1: all indicators addressed –Task specifically addresses: 
 Find and/or enter info in very simple document (checklist) 
Some elements of Document Use Level 2 addressed – Task specifically addresses; (e.g 
filling out various assessment forms) 
 Find and/or enter several pieces of info into simple document  
 Low level of inference is require 
 Limited knowledge of content or analysis is required 
 

If using another form of a graphic strategy … 
Essential Skills addressed: 
Document Use Level 1 - all indicators addressed 
Document Level 2 addressed – all indicators addressed - Task Specifically addresses (i.e., 
finding information in concept map/outline) 
 Document is simple 
 Limited search  
 Low level of inference required 
 Info needed is fairly evident 
 Limited knowledge of content or limited analysis required 
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Sample Concept Map 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
1. PULLING IT ALL 

TOGETHER 
 

2. THE FUNNEL 
APPROACH 

 
3. ORGANIZING 

THROUGH MEANING 
AND ASSOCIATION 

 
Deep 

Processing 

 
Grouping 

Practice 

 
4. VIVID ASSOCIATIONS 

 
5. ACTIVE LEARNING 

 
6. VISUAL MEMORY 

 
7. TALK IT OUT 

 
8. VISUALIZE YOURSELF 

TEACHING THE 
MATERIAL 

Practice 

IMPROVING 
MEMORY 
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Improving Memory6  
 
1. PULLING IT ALL TOGETHER 

Organizing and ordering information can significantly improve memory. Imagine, for 
example, how difficult it would be to remember a random list of 62 letters. On the other 
hand, it would not be difficult to memorize the first sentence in this paragraph 
(consisting of 62 letters). Similarly, learning a large amount of unconnected and 
unorganized information from various classes can be very challenging. By organizing 
and adding meaning to the material prior to learning it, you can facilitate both storage 
and retrieval. In other words, you can learn it better and recall it easier. The following 
concepts can help you pull various information together in order to increase 
understanding and organization. This can mean organizing material on paper, such as 
when you make an outline or idea web, or simply organizing material in your memory, 
such as learning it in a particular order or making intentional associations between 
ideas. 

 

 
 
 

*** 
2. THE FUNNEL APPROACH  
 
 This means learning general concepts before moving on to specific details. When 
you study in this manner, you focus on getting a general framework, or overview, before 
filling in the details. When you understand the general concepts first, the details make 
more sense. Rather than disconnected bits of information to memorize, such as history 
dates, the material fits together within the overall framework. Seeing how the smaller 
details relate to one another, you process the information more deeply (which helps you 
store, and later retrieve, it from memory). This idea is probably familiar – there are many 
learning strategies based on the funnel approach. For example, the approach is used in 
previewing a chapter for the major ideas as a way to enhance your comprehension of 
details contained in the chapter. You may also notice that many textbook chapters are 
organized in a "general to specific" format. Finally, you probably use this type of 
approach when studying from an outline, matrix, or concept map. Because of their 
organization, these tools are particularly well-suited for learning general to specific. 
 

 

 
*** 

 

Vocabulary 
facilitate – make easier 
retrieval – recovery, getting it back again                                                
intentional – done on purpose 

Vocabulary 
comprehension – understanding 
matrix – a method of organizing and presenting information 
concept map– another method of organizing and presenting information 
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3. ORGANIZING THROUGH MEANING AND ASSOCIATION 

Earlier, we discussed the concept of making intentional associations in order to improve 
learning retention. What do we mean by “intentional associations”? When learn, a 
person continually makes associations. We make associations between what we are 
learning and the environment we are in, between the information and our mental states, 
and between the information and our stream of thoughts. When things are associated in 
memory, thinking of one helps bring the other to mind. Have you ever actually retraced 
your path when you have forgotten where you put an object such as your keys? Often, 
as you approach the place where you put them, you are suddenly able to remember the 
act of laying them down on the table or putting them in your gym bag. This is 
association. The memory of putting the keys down was associated with your memory of 
things in the environment. You can make associations work for you by making them 
intentional. When you are having difficulty recalling new material, you can help bring it 
to mind by thinking about what you have associated it with. In other words--retrace your 
mental path. We will return to this idea later when we discuss specific strategies. 

 
 
a) Deep processing – relating the material to yourself. One way to process 

information more deeply, and also to create meaningful associations, is to think 
about how the information can be personally meaningful. You might think about 
how the new material relates to your life, your experience, or your goals. If you can 
link new information to memories already stored ("mental hooks"), you'll have more 
cues to recall the new material. 

 
b) Grouping. This idea is probably best explained with an example. Before reading 

ahead, take a moment to complete the following exercise. 
 
Vocabulary 
learning retention – remembering what you have learned 
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EXERCISE: GROUPING 
 
Read the following list of sports one time. When you are done, write down as many of 
the sports as you can without looking back at the list. 
 

Snow Skiing Basketball Tennis 

Long Jump Bobsledding 100-Meter Dash 

Hockey Baseball Ice Skate 

Discus Golf High Jump 

Volleyball Javelin Soccer 

Luge Curling Cricket 

Decathlon Hurdles 

Note the number of sports you remembered correctly. We will return to this exercise 
later. 

 
You can organize material by grouping similar concepts, or related ideas, together. 
Arranging the material into related groups helps your memory by organizing the 
information. For example, in the exercise you just completed, you could have grouped 
all of the sports into one of the following categories: a) winter sports, b) track and field 
sports, and c) sports using a ball. Keeping these categories in mind, try the exercise 
again. If you are like most people, you will be able to remember more of the sports. 
 
Of course, in this instance, we created a list with the intention of demonstrating 
grouping; thus, there were six or seven sports in each category. Still, with a little 
thought, this strategy can be used in a variety of ways. For example, can you think of 
other ways that these sports could be grouped? There are individual sports, team 
sports, sports you may enjoy, and sports you may dislike. There are sports requiring a 
great deal of equipment, and sports requiring little or none. When you are trying to 
remember lists for a test, the concepts and words may or may not have a natural 
organization. Therefore, you may need to be creative when making associations. 
Finally, the process of organizing a list into groups can often help you to understand the 
relationship between the concepts better. 

 
*** 
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4. VIVID ASSOCIATIONS 
 
We have already discussed the idea of associations: aiding storage and retrieval of new 
information by intentionally pairing it with something familiar. When learning something 
new and unfamiliar, try pairing it with something you know very well, such as images, 
puns, music, whatever. The association does not have to make logical sense. Often 
times it is associations that are particularly vivid, humorous, or silly that stay in your 
mind. Some people remember names this way. For example, they may remember the 
name "Robert Green" by picturing Robert playing golf (on the green), wearing green 
clothes, or covered in green paint. Or suppose for your anatomy course you have to 
recall names of the veins in the human body, and the first 
 

 

 
 
 
one on the list is "pancreatic" followed by "right gastroepipeloic" and "left 
gastroepipeloic" and so on. You can picture a frying pan being creative – maybe 
painting a picture with bright paints and bold strokes. If the frying pan is working in a 
studio, picture gas pipes with little padlocks on them (gastroepipeloic) in the left and 
right studio corners.... 
 

VIVID ASSOCIATIONS: LEARNING THE NAMES OF MEMBERS OF THE 
LEGISLATIVE ASSEMBLY 
 
1. Pick names of Members of the Legislative Assembly (MLA) with whom you are 
unfamiliar. 
 
2. For each name, brainstorm some words or ideas that you can associate with the 
name. For example, if one student's name is Teresa Martinez, you might think of 
Mother Teresa, a Martin (a type of bird), Mars the planet, a Martini (the drink), the word 
"terrific," Martinique, etc. 
 
3. Once you have brainstormed several ideas, you can begin to think of ways that 
some of the associations can be combined to remember the name. In the above 
example, you could create a visual association by picturing Mother Teresa standing on 
the beach at Martinique. 
 
4. Do this for each person, and you will have a great way to remember the names of 
the Nunavut MLAs. 
 

*** 

Vocabulary 
puns – words of the same sound, but different meaning, for example, where/wear  
vivid – striking, lively 
anatomy – study of the human body 
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5. ACTIVE LEARNING 
 
You will notice that the term "active learning" has come up frequently. Active learning 
facilitates your memory by helping you attend to and process information. All of the 
memory strategies we have discussed require active learning. Even if you attend every 
lecture and read every assignment, there is no guarantee that you will learn and 
remember the information. Although you may passively absorb some material, to 
ensure that you remember important information requires being active and involved, 
that is attending to and thinking about what you are learning. 
 

*** 
 
 
6. VISUAL MEMORY 
 
Some people remember information best when it is encoded visually; if that is the case 
for you, then code information in this manner. But even if you do not consider yourself 
specifically "a visual learner," you may find that including visual memory can still help. 
After all, it is one more way of encoding and storing information - and one more way of 
retrieving it for a test. 
 
 
 
 
 
There are many ways of visually encoding and retrieving information. We have already 
mentioned the strategy of associating concepts with visual images. But other aids to 
visual memory include things like diagrams, tables, or outlines. Often these are provided 
in texts, so take advantage of pictures, cartoons, charts, graphs, or any other visual 
material. You can also draw many of these things yourself. For example, try to visualize 
how the ideas relate to each other and draw a graph, chart, picture, or some other 
representation of the material. You may even want to make it a habit to convert difficult 
material into actual pictures or diagrams in your notes, or to convert words into mental 
images on the blackboard of your mind. 
 
Finally, using your visual memory can be as simple as writing out vocabulary words, 
theories, or algebraic formulas. This allows you to not only practice (repeat) the 
information but also to see the way it looks on the page (developing a visual memory 
that you may be able to retrieve later). Another advantage is that it helps you take an 
active role in learning the material. When you draw your ideas on paper or write down 
things you are trying to remember, you have the opportunity to think about the 
information more deeply. 
 

*** 

Vocabulary 
encoded - put into a code 
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7. TALK IT OUT 
 
When trying to memorize something, it can help to actually recite the information aloud. 
You might repeat ideas verbatim (when you need to do rote 
 
 
 
 
 
 
 
memorization), or you can repeat ideas in your own words (and thus ensure that you  
have a true understanding of the information). Repeating information aloud can help you 
encode the information (auditory encoding) and identify how well you have learned it. 
Some students have told us that they know the test information and are surprised when 
they "freeze" and cannot give adequate responses. For some students, this "freezing" 
may be a result of test anxiety. For others, however, it may be a result of overestimating 
how well they know the material. If you recite the information aloud from memory 
(answering questions, defining words, or using flash cards), it is often quite clear how 
well you know it. If you stumble in your responses, have to look up answers, or can only 
give a vague response, then you know that you need to study more. 
 
 
 
 
 
 
Although reciting aloud can be a helpful memory strategy, some people avoid it out of 
fear of appearing foolish ("what if someone sees me talking to myself?"). If this applies 
to you, work with a friend or study group. Another advantage of working with someone 
else is that they can inform you when you are missing important concepts or 
misunderstanding an idea. Keep in mind, however, that studying with others does not 
work for everyone. For example, some students may become anxious or intimidated in 
study groups and would be more comfortable studying alone. 
 

*** 

Vocabulary 
recite – repeat from memory  
verbatim – word for word, using exactly the same words 
rote – repeat from memory even if you don’t understand the meaning 
 

Vocabulary 
adequate – good enough  
vague – indefinite, lacking in details 
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8. VISUALIZE YOURSELF TEACHING THE MATERIAL 

An effective way to enhance recall and understanding of dense material is to teach it to 
an imaginary audience. By doing so, you are forced to organize the material in a way 
that makes sense to you and to anticipate potential questions that may be asked by 
your students. Moreover, by articulating your lecture aloud, you will uncover gaps in 
your comprehension (and recall) of the material. (Far better to discover those "weak" 
areas before a test than during it.) After you have mastered a particular section from 
your textbook, try delivering an organized lecture on any topic from that section. Then 
check for accuracy. Don't forget to anticipate questions that students might ask about 
the material as a way of anticipating potential test questions. 

 
 
 
 

 
*** 

 

Vocabulary 
enhance – improve 
anticipate – expect, be prepared for  
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Improving Your Memory Question Sheet 
 
Name: ______________________________ 
 
Date: _____________________ 
 
 
What are the eight memory strategies? Briefly describe each one.  
1. 
 
 
2. 
 
 
3. 
 
 
4. 
 
 
5. 
 
 
6. 
 
 
7. 
 
 
8. 

 
Use one of the eight techniques to memorize the list above.  
How successful were you? 
 
 
 

 
 
 
 
Try the grouping exercise in the article. Did it help? How many items could you 
remember? 
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In the next week, try at least two of the memory techniques when learning new material.  
 
Technique 1 ___________________________ 

I used this technique to learn ___________________________________________ 

The result was _______________________________________________________ 

 
Technique 2 ___________________________ 

I used this technique to learn ___________________________________________ 

The result was _______________________________________________________ 
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Unit 3: Note-Taking 
 

 
Learning Competency 
The student will improve reading skills by: 
• using note taking as a strategy to improve retention of information 
• reviewing how text is organized 
• preparing notes from an oral lecture 

  

 
Language Development 
 

  

  
Materials 
Access to computers and the Internet 
How Information is Organized worksheet 
Globe and Mail article 
Paper (or laptops) for note-taking 
Variety of non-fiction reading material (pamphlets, user manuals, magazines, 
textbooks, newspaper articles, including text, Our Land, Our People, Our 
Future – Nunavut Canada, which is provided with the resource kit 
DVD: The Last Lecture  

  

 
Background 
Often lecturers and presenters will give us clues as to what is important. 
 
Verbal cues: This is important ... Take note ... You will notice ... or repeating 
information.  
 
Physical notes: Information or facts written on white board, power point 
 
Information that is not usually included in notes are examples or stories to 
illustrate a point.  Speakers will often preface these with statements such as, 
For example ... Let me tell you a story ... To illustrate that point .... This type of 
information most often does not need to be included in the notes.  
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Opener – Abbreviations  
Discuss that using abbreviations when taking notes will save them time. There 
are three categories of abbreviations: 
 

1. common abbreviations such as e.g. (for example), etc. (and so on), i.e. 
(that is), and NB (note well) 

2. abbreviations that are specific to a discipline, such as Au for gold, MB for 
Manitoba 

3. abbreviations that are personal and only known to the writer such as lib 
(library).  

 
Students should be aware of all three and make use of the abbreviation types 
as needed and helpful.  
 
Brainstorm and list abbreviations students already know. Have students use 
library materials or a search engine to learn more about the various types of 
abbreviations. As a class, compile a master list of abbreviations on a sheet of 
chart paper. Star the ones most commonly used. Post these lists for student’s’ 
reference. 
 
Have students work in pairs or small groups. Using the Hip Hop or Artcirque 
articles from Unit 5 or another two to three page passage of your choice, have 
one student read the passage and the other(s) take notes using abbreviations 
as much as possible in the process. When finished, share everyone’s 
abbreviations with the class and identify which category the abbreviation 
belongs to. 
 

  
 

  

Essential Skills addressed  
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed   
Reading Level 3 - all indicators addressed - (dependent on length of library materials read) 
 Refer to several longer texts to complete a task 
 
Essential Skills addressed: 
Document Use Level 1: all indicators addressed- Task specifically addresses: (Creating a 
simple list) 
 Simple document 
 Limited search 
 Enter few pieces of information 
 Minimal inference 
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 Connector – Organization of Information    
Ask students how they organize the music on their IPods, for example, by 
theme, artist, band, or favorites, then explain that well written or presented 
information has a pattern to its organization as well. Their role as skillful 
readers is to be able to quickly identify how text is organized. From the How 
Information is Organised sheet at the end of this unit, provide students with the 
list of the different ways that information can be organized. On the sheet are a 
number of examples to help you locate a large cross-section of non-fiction, 
minimum two-to-three-page written materials that are organized in the different 
way; some will require access to computers. Divide your students into groups 
and assign each group the task of finding materials that illustrate two of the 
ways that information is organized. Once they have found the two kinds of 
materials, they should create a visual presentation that illustrates where the 
important information is found in their materials and where the less important or 
irrelevant information is found. They will have 30 minutes to do this activity and 
then present back to the class. 
 
Inform students that whenever they encounter new information, whether in a 
lecture or in written material, they should quickly figure out the structure of the 
presentation. This will help them quickly identify the organization of the material 
and will help them in deciding what is important information and what is not. 
 

 
 
 

 
Activity – DVD: The Last Lecture and Taking Notes 
Have students watch The Last Lecture twice. The first time, let them determine 
how the lecture is organized [for example, Childhood Dreams, Entertainment 
Teaching Centre, and Lessons Learned] and how the speaker helps the 
audience to be aware of the organization. The second time, have them take 
notes of the significant messages that the speaker wishes to share with the 
audience [for example, how the wall barrier can be helpful, his Alice legacy: 
have fun while you’re learning something hard; and the idea of ‘head fakes’] 

  

 
Reflections 
Content – Provide three tips for effective note taking. 
 
Collaborative – Note taking is challenging. How did your classmates support 
one another in the note-taking activities? 
 
Personal – What do you need to pay attention to when you are taking notes in 
order to make better notes? 
 

Essential Skills addressed:  
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed – Task specifically addresses; 
• Read several short texts to find a piece of information 
Reading Level 3 - all indicators addressed –Task specifically addresses: 
• Read longer texts to locate information applicable to task dependent on length of text  
• Read longer text and identify relevant and irrelevant information 
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Follow-Up – Sharing Note-Taking Problems 
Pose the following question:  
 

What is the hardest thing about taking notes from a live lecture or other oral 
presentation? 

 
Students will probably suggest that the hardest part is in writing down all the 
information. The most typical mistake in taking notes from a live lecture is 
recording too much information. The end result is notes which are a random 
assortment and this often results in notes that are difficult or impossible to use 
later. 
 
Have students make suggestions about what kinds of things in a presentation 
or lecture are not important for their notes (examples or stories to illustrate a 
point, things introduced by: For example... Let me tell you a story... To illustrate 
that point...). This type of information most often does not need to be included 
in the notes.  
 
Inform students that they will be listening to an oral presentation to practise 
taking notes. Tell the students that you will be delivering a mini-lecture for them 
to practise with. You will be reading an article taken from the Globe and Mail 
found at the end of this unit. Warn them of the following hints and write them on 
the board or display with a projector. 
 
Clues to what is important 
 Verbal cues: This is important.  Take note...  You will notice... or any 

information that is repeated 
 Physical notes: Information or facts written on white board, chart paper or 

power point 
 
Distribute paper and have students write the numbers 1 through 9 down the 
side of the page. As you read, they should record any interesting facts or 
important information. They should have no more than nine points when you 
have completed the reading.  
 
As a class, discuss the major difficulties students experienced with note taking 
and their suggestions for dealing with these. Have students share their 
problems and solutions with students from a grade 9 or 10 class.  

  

If guiding questions for journal are written out for students … 
Essential Skills addressed:  
Reading Level 1 - all indicators addressed-Task Specifically addresses: 
 Read and understand simple sentences 
 Read and correctly follow simple written directions 
Some elements of Reading Level 2 addressed: 
 Making low level inferences 
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Classroom Reinforcement  
Have the students research on-line or from reference books a variety of note 
taking formats. Have the students create a poster-size visual of the format and 
present the format to the class; for reference. You may want to ask students to 
select one new format and over the course of the next week make use of the 
format in a class of their choice. [The Essential Skills task is the actual learning 
and application of new strategies for taking notes.] 
 

 
  

 
Accommodating Diversity  
In the abbreviation activity in the Opener, you may prefer to read the passage 
and have the students take notes using abbreviations. If note taking is new or is 
difficult for your students, you may need to model the process. To do so use a 
projector or a large sheet of chart paper and markers so that the sheets are 
easily readable at a distance. Stop at opportune times during the reading and 
verbalize the strategies in selecting information to record in note taking, using 
questions such as: Is this important? Does this need to be recorded? What is 
the point of this sentence? Is this a main idea or a supporting idea? 

  

 

Assessment 
Student – Complete the Participation Checklist or the Unit Self-Assessment 
and a Journal Evaluation. Complete at least three Ajunngitakka (Things I Can 
Do) forms. Select one item for their portfolio. Complete a Student Portfolio 
Assessment and include it in their portfolio with the item they selected. 
Complete Reading Log.  
 

 
 

Teacher – Observe students in their group work and presentation to assess 
their progress with note taking and assessment of each other’s work.  Note the 
Reading skills that the class, as well as individuals, need to learn, or to improve 
as outlined in the Reading Skills Indicators. Collect the students’ journals and 
respond to their Reflections. Complete the Participation Checklist for the unit if 
you are using it. 

 

Essential Skills addressed: 
Document Use Level 1: all indicators addressed –Task specifically addresses: 
Some elements of Document Use Level 2 addressed – Task specifically addresses;(fill-in 
assessment forms that are very simple: brief text combined with uncomplicated structure) 
 Find and/or enter  several pieces of info  
 Low level of inference is require 
 Limited analysis is required 
 

Essential Skills addressed:  
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed   
Reading Level 3  - all indicators addressed –Task specifically addresses: 
 Refer to several longer texts to learn a new task (i.e., learn new strategies for taking 

notes) 
 Read longer text(s) to locate information applicable to task (task is the application of a 

new strategy for taking notes) 
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 How Information is Organised7  
 
Most texts use a range of organising principles to develop ideas. While most good 
writing will have a logical order, not all writers will use an organising principle. 
Organising principles tend to sequence information into a logical hierarchy, some of 
which are:  
 
• Past ideas to present ideas [for example, history, social studies texts, family 

history such as Saqiyuq: The Story of Three Women] 
 

• The steps or stages of a process or event [for example, how-to manuals, minutes 
from a meeting] 

 
• Most important point to least important point [for example, newspaper articles] 
 
• Well known ideas to least known ideas [for example, speeches, magazine articles, 

writing or speaking that takes ideas to a higher level] 
 
• Simple ideas to complex ideas [for example, Microsoft Help and other trouble-

shooting guides] 
 
• General ideas to specific ideas [for example, Google Searches and Wikipedia, 

Google Earth and other maps, obituaries, criminal code, Education Act, school 
codes] 

 
• The largest parts to the smallest parts of something [for example, repair manuals, 

parts lists, financial statements, biology texts, mechanics, construction] 
 
• Problems and solutions [for example, television programs such as Oprah and Dr. 

Phil, Frequently Asked Questions (FAQs) on websites] 
 
• Causes and results [for example, chemistry texts, medical conditions and side 

effects of medication, cookbooks, history texts) 
 
Note: In books such as the Bible, Reader’s Digest, and anthologies or collections where 
a number of people present the information, you will find a variety of ways of organizing 
information depending upon the authors. 
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From The Globe and Mail  

Sarah Boesveld 
Published on Monday, Jan. 11, 2010 8:13PM EST 
Last updated on Monday, Jan. 11, 2010 8:26PM EST 
 
The Gazelle was supposed to change Snejana Sabeva’s life. 

At least that’s what the buff, pony-tailed guy on the infomercial told her. 

But the ideal goal of tight abs and a toned butt seemed harder to achieve once the 
elliptical-style machine was set up in the 50-year-old accountant’s Toronto living room. It 
now sits in front of her TV, lightly used. It hasn’t changed her life much for the better, or 
the worse. 

Still, she keeps calling in. 

“If I go shopping around the stores, I can’t exactly see every item they have. But from 
the TV, they tell me what to buy,” says Ms. Sabeva, who makes an infomercial 
purchase about once a month, and checks the shopping channel daily. 

“It’s nothing that I need, really. It’s just the enjoyment of purchasing something you 
didn’t plan to buy. Like jewellery, especially jewellery.” 

The addictive quality of these campy, entertaining infomercials is no surprise to 
consumer behaviour experts, who both praise and pooh-pooh the ads for their suave 
marketing tactics that win over even the most intelligent shopper. 

Most of these products don’t live up to the grandiose claims of their pitchmen, a recent 
experiment has found. In its February issue, Consumer Reports magazine tested 15 
popular infomercial products – from the ShamWow to the Snuggie – and found that 
while some products had merit, most weren’t worth heeding the urgent “call now” 
directive. 
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Infomercials have a strange allure that plays on human wants and needs, says Remy 
Stern, the New York-based author of But Wait … There's More! Tighten Your Abs, Make 
Millions, and Learn How the $100 Billion Infomercial Industry Sold Us Everything but the 
Kitchen Sink. 

“We're optimistic people,” he says. “We'd like to think we can change our lives in 30 
minutes or less or an hour a day, and a lot of these products kind of capitalize on that 
ability to effect instant change.” 

Consider the words of pitchman Vince Shlomi when he transforms a plain tin of tuna 
into a colourful minced salad with a few pulses of the SlapChop. “Stop having a boring 
tuna,” he urges. “Stop having a boring life.” 

Infomercials work because they present life’s little problems, such as having to lift your 
arms from under a warm blanket to adjust the thermostat (no problem with the 
Snuggie!), as extremely pressing issues, Mr. Stern says. The viewer is then walked 
through the product’s countless uses. They even raise the spectre of guilt, he says, 
suggesting that if you buy their more efficient drill, you’ll have more time to spend with 
your family. “And soon you’re asking ‘Are they suggesting I don't love my family?’ 

“So many of the purchases are the kinds of purchases you make when you're half 
thinking about it,” he says. “The disappointment is when [you] receive the order and it 
wasn't as good as it was advertised on television.” 

The idea that a cheap product has life-changing potential keeps Mike Adamick picking 
up the phone, despite being disappointed more than once. 

“Over the years I've built up a kind of cynical tolerance for these products, where I think 
maybe it'll work, but I know deep down it won’t,” says the San Francisco-based writer 
and stay-at-home dad. He’s challenged himself to try as many As Seen on TV items as 
possible in 2010, to test whether they improve his life. So far, he’s tried the Smooth 
Away, pain-free hair remover pads, which are, he says, really just strips of sandpaper. 
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“It's not going to be pain free when you're taking a belt sander to your back,” says Mr. 
Adamick, 33. “I rubbed until I saw blood.” 

But they aren’t all failures. He lauds the Mighty Putty for helping him attach a broken 
toilet paper holder back onto the wall. 

The urgent “call now” message boomed by characters such as the late Billy Mays can 
raise dopamine levels that spur viewers into action, says Laurence Ashworth, assistant 
professor of marketing at Queen’s University’s School of Business. 

“There’s an excitement around being able to fulfill these underlying needs,” he says. 
The ads succeed because they make it so easy to get in on the fun, he says. Some 
experts suggest waiting 10 minutes before picking up the phone, as a way to cool off 
from that “buy now” high. 

It’s also no accident that infomercials are broadcast during the wee hours, says Melanie 
Dempsey, an assistant professor of marketing at Ryerson University’s Ted Rogers 
School of Management. 

“Your senses may be down, you’re not sleeping, you may have something on your 
mind,” she says. “Then maybe there’s something that comes across and you think ‘Hey, 
that may be something to help me solve one of my problems.’ ” 

She remembers nearly succumbing to the magnetic pull of a hair-straightener 
infomercial years ago, when she was up late studying for her PhD exit exams. 

“I felt a little bit vulnerable that night and thought ‘Oh, should I get my credit card and 
start buying or not?’ But I didn’t.” 

The tutorial style approach also makes shoppers feel more confident in what they’re 
buying, she says, a benefit Toronto’s Ms. Sabeva enjoys. 
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Watching infomercials almost daily has made Rebecca Robertson, of Austin, Tex., 
something of a product guru among her friends. She constantly extols the virtues of her 
steam cleaner and the Flip and Fold, a specially shaped piece of plastic that helps you 
fold shirts with military precision. 

But the 57-year-old admits she gets lost in the thrill of acquisition. Ms. Robertson 
doesn’t remember asking for a monthly delivery of Hercules Hooks, which dig into 
plaster, drywall or panelling and can reportedly hold up to 150 pounds (68 kilograms), 
but hasn’t bothered to cancel the order, which debits her automatically. 

“Sometimes I feel like a sucker,” she says. “You buy things you really don’t need and 
they try to sell you this dream. I lived my whole life without a Magic Bullet. Why do I 
need one now?” 

How the claims stood up 

Before you “buy now,” take a look at how some of these popular infomercial products 
fared in the Consumer Reports magazine road test: 

Snuggie 

The pitch: A big fleece blanket with sleeves that keeps you “totally warm,” the ad says. 

The outcome: Hard to walk around in, conjures static electricity and leaves backsides 
exposed. “Each time we laundered two Snuggies, we removed a sandwich bag’s worth 
of lint from the dryer screen,” writers say. 

SlapChop 

The pitch: Just a few palm slaps on this kitchen gadget and you can “dice, chop and 
mince in seconds.” 

The outcome: “No high fives for SlapChop.” The machine chopped unevenly, harder 
foods took up to 20 slaps and it was tough to clean. 
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Grease Bullet 

The pitch: A scrub-free dishwashing experience. “Just fill your sink with hot water, drop 
in the Grease Bullet, and soak your toughest baked-on cookware.” 

The outcome: The Bullet could be worth a shot. “It did a reasonable job with most 
residues if the cookware soaked for the recommended half hour.” But an overnight bath 
with detergent and hot water would save you the dough. 

ShamWow 

The pitch: The magic rag that “holds 20 times its weight in liquid.” 

The outcome: “We weren’t wowed.” Testers dunked the orange cloth in water, pop and 
milk until it couldn’t hold couldn’t hold any more - a total of only 10 or, at best, 12 times 
its weight. 
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Unit 4: Interpreting Visual Information 
 

 
Learning Competency 
Students will improve visual literacy by:  
• using graphic and written instructions 
• creating a diagram to represent information presented in written form. 

  

 
Language Development  

  

  
Materials 
Access to computers, the Internet, Paint or Photoshop program 
Variety of textual material that contains graphs, tables, charts and diagrams in 
addition to text  
Origami folding: http://en.origami-club.com (this is one of a number of sites) 
Origami Folding Symbols 8  
Origami or photocopy paper 
Book making: 
http://www.ilitaqsiniq.ca/sites/default/files/files/book_making_eng.pdf  (from the 
Ilitaqsiniq/Nunavut Literacy Council 

  

 
Background 
Some texts use only words to convey the information. Other text sources use 
pictures or photographs. Some use charts, graphs, tables, or diagrams to show 
information in addition to text. Being able to identify the various ways 
information is transmitted and being able to read charts, diagrams, and tables 
will aid students in being able to more fully understand the text.    

  

 
Opener – Familiar Images 
Ask the students to think of three examples of pictures or diagrams they see 
regularly in their home or at school. Have the students jot down responses to 
the following:  

What do these pictures or diagrams represent to you. 
What do you use them for? 
(Here is a short list of idea sparkers: Washing your hands properly to 
prevent flu, Do-It-Yourself books, calendars, washing-machine instructions, 
WHMIS symbols.) 
Allow the students three minutes to jot down their ideas. Have those 
students who are willing share their responses.  

  
 Connector – More than Text  

Have the students skim through sample texts that use diagrams, charts, and 
tables in addition to written text. Discuss briefly how these features enhance the 
meaning of the text. In some cases, these features reduce the need for text,  
 
At the end of the unit, there is an example of folding symbols used in origami 
instructions. Present a few of these to your class and discuss the meaning of 
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them and how they are able to replace a lot of text. Have students find folding 
instructions for an origami figure on the web, then follow the instructions to 
create the figure. Alternatively, use the Instructions for Making Different Books 
available from the Ilitaqsiniq website (see Materials section).  

 
 

 
Activity – Creating a Diagram for Text  
Provide the students with the write-up below. Working in pairs, have the 
students create a diagram to represent the information. They are to sketch one 
or two diagrams to convey the relationships described in the write-up below. 
Students may choose to create more than one diagram to represent the 
information. For example, they might draw one diagram that shows the 
relations between the people. The second diagram could show the living 
arrangements. The aim is to bring clarity to the information.  
 

Marlene is married to Bobby and they live at No. 4. Bobby’s sister, Joy, 
lives at No. 6 and has three children: Billy, Arsene and Mary. Joy’s 
husband is Sam; he left her and moved to Pond Inlet, and she is now 
living with Donald. Donald has two children of his own, Greg and Mark, 
from his marriage to Patsy. Patsy’s father, George, works in the same 
office as Bobby’s father, while Joy’s mother and Angela’s mother went 
to school together. George and Miranda live at No. 8. They used to live 
at No. 6, but moved when the children left home. Joy has two older 
brothers, one of whom has moved away to Rankin. Ken and Lynne are 
Len’s parents, but Lynne died last year. Ken now lives alone at No. 18. 

 
Have the pairs display their diagrams. Note the similarities and differences. 
Discuss why the information in the write-up is difficult to make sense of in text 
form only. How does a diagram help the reader understand the content? 
 
Discuss that diagrams visually represent the relationships between parts, as 
well as the parts themselves. Use their diagrams to help make this point.   
 

 
  

 
Reflections 
Content – Why is it a valuable skill to be able to read diagrams and charts?  
 
Collaborative – This unit required that you work with a partner.  How was this 
helpful? What group work skills are you and your classmates good at? 

Essential Skills addressed:  
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed – Task specifically addresses;(reading paragraph 
to develop a diagram) 
 Read simple text to locate multiple pieces of information 
Some elements of Reading Level 3 addressed: (reading paragraph to develop a diagram) 
Choose and integrate information from several parts of a single text 

Essential Skill addressed: 
Document Use Level 3 – all indicators addressed- task specifically addresses: 

  Read and interpret information from document to complete  a task 

Uqausiliriniq: Comnmunications 12, Module 4: Essential Reading 61 



 
Personal – How do you use diagrams, tables, graphs and charts when you are 
reading? Explain whether you find them helpful or not. 
 

 
  

 
Follow-Up – Diagram Practice 
Have students choose a simple task, such as tying a shoelace, using a speaker 
phone, sewing on a button, or making a sandwich. They are to write the 
instructions for the task and use technology to create visuals to accompany the 
text. The visuals may be from the Internet or something they develop 
themselves. 

  

 
Classroom Reinforcement  
Post student diagrams from the Activity and Follow-Up. 

  

 
Accommodating Diversity  
Students tend to enjoy and excel at origami. If time permits, arrange for 
interested students to use origami books or website information to teach 
origami skills to others or younger students [this is a Level 3 Document Use 
task]. Using the idea of diagrams from the Activity, have students create their 
own storyboard. 
 

 
 

  

 

Assessment 
Student – Complete the Participation Checklist or the Unit Self-Assessment and 
a Journal Evaluation. Complete at least three Ajunngitakka (Things I Can Do) 
forms. Select one item for their portfolio. Complete a Student Portfolio 
Assessment and include it in their portfolio with the item they selected. 
Complete Reading Log.   
 

Essential Skill addressed: 
Document Use Level 1 - all indicators addressed 
Document Level 2 - all indicators addressed 
Document Use Level 3 – all indicators addressed- task specifically addresses: 

  Read and interpret information from document to complete  a task 
 

If guiding questions for journal are written out for students … 
Essential Skills addressed: 
Essential Skills addressed  
Reading Level 1 - all indicators addressed-Task Specifically addresses: 
 Read and understand simple sentences 
 Read and correctly follow simple written directions 
Some elements of Reading Level 2 addressed: 
 Making low level inferences 
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Teacher   
Observe students in their group work and presentation to assess their progress 
with note-taking and assessment of each other’s work.  Note the Reading skills 
that the class, as well as individuals, need to learn, or to improve as outlined in 
the Reading Skills Indicators. Collect the students’ journals and respond to their 
Reflections. Complete the Participation Checklist for the unit if you are using it. 

 

Essential Skills addressed: 
Document Use Level 1: all indicators addressed –Task specifically addresses: 
Some elements of Document Use Level 2 addressed – Task specifically addresses; (fill-in 
assessment forms that are very simple: brief text combined with uncomplicated structure) 
 Find and/or enter  several pieces of info  
 Low level of inference is require 
 Limited analysis is required 
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Uqausiliriniq: Communications 12, Module 4: Essential Reading 64 



 
Unit 5: Summaries and Concluding Statements 
  

 
Learning Competency 
Students will improve reading skills by:  
• analyzing texts which contain summaries 
• identifying main ideas to create summaries 
• analyzing various types of concluding statements in a variety of texts. 

  

 
Language Development  
conclusion: the ending of a piece of writing, especially an essay; provides a 
sense of completeness and closure, but leaves the reader with possibilities for 
further thoughts about the topic; a conclusion is more than a summary 
summary: identifies the main ideas; provides the reader with a brief and 
accurate account of the full document; helps readers to see at a glance what a 
document is about and whether it is of interest to them or not  

  

  
Materials 
Talk About cards 
Enough copies of local newspaper for partner activity 
Newspaper articles/other readings, CBC news of the day (NOT provided) 
Hip Hop A Positive Move 
The Ringmaster  
Websites 

  

 
Background 
Students need to distinguish between conclusion and summary. A summary 
identifies main ideas in a text and a conclusion interprets ideas in a text. In 
written material, we often encounter summaries. In textbooks, summaries are 
often included at the end of a section of writing and at the end of the chapter. 
Book and movie reviews usually include a brief summary of what the book or 
movie is about. Newspaper articles usually present a summary (the main ideas) 
of the story in the first one or two paragraphs and use the last paragraph of the 
article, the conclusion, as a wrap-up which is frequently a quotation of someone 
interviewed.   

  

 
Opener – Talk-About Cards 
Have the students form small groups of four to eight. Distribute the Talk About 
cards. You will need to print these, they are found at the end of the unit. The 
stack of cards is placed in the centre of the group. Students take turns drawing 
a card and in 30 seconds or less they must give the group a brief summary on 
their thoughts about the topic on the Talk About card.  

  
 Connector – Newspaper Article    

Have students find a partner and provide them with copies of a local 
newspaper. Their task is to scan the paper and find a story of interest to them. 
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Have the pairs read the story and note the main idea of the article. Ask 
students to jot down ideas or interest points that are mentioned but not 
expanded on in the article. Ask pairs to join with other pairs to share the main 
ideas and supporting details.  
 

 
 

 
Activity – Summaries 
Provide the students with the reading selections at the end of the unit. [For 
easier reading of the magazine articles, use the archives from the magazine 
websites.] Students should choose one of interest and work with a partner 
interested in the same article. Distribute the Summary worksheet. Ask the pairs 
to complete the tasks laid out in the Summary worksheet.  Please note that the 
worksheet may take several classes to complete, depending on the reading 
selection chosen.  
 

 
  

 
Reflections 
Content – Summarize what you learned in this unit. Your summary should be 
written in the one of the three summary forms offered in the Follow-Up. Include 
the main points of learning in the unit, some key activities and the process to 
complete the learning tasks. 
 
Collaborative – Reading is usually thought of as a solitary activity. How did you 
arrange the reading tasks with your partner or group members? In what ways 
was this helpful? 
 
Personal – How will your ability to create summaries help you with other 
subject areas in school or with other activities in your personal life? 
 

Essential Skills addressed:  
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed  
Reading Level 3 - all indicators addressed: Task specifically addresses (reading texts to 
complete Summary Worksheet) 
 Read longer text to locate information applicable to task 
 Scan headings to locate information 
 Read longer text(s) and identify relevant and irrelevant information (extract relevant 

points) 
Make low level inferences (inference used to identify the purpose/function of text) 

Essential Skills addressed:  
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed  
Reading Level 3 - all indicators addressed: Task specifically addresses (reading texts to 
complete Summary Worksheet) 
 Read longer text to locate information applicable to task 
 Scan headings to locate information 
 Read longer text(s) and identify relevant and irrelevant information (extract relevant 

points) 
Make low level inferences (inference used to identify the purpose/function of text) 
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Follow-Up – Types of Conclusions 
Discuss that most writing contains a conclusion. This part of the writing 
solidifies what the writing was about and wraps up the piece of writing. Here are 
three examples of conclusions: 
 

A solution is offered.  
If the writing has presented a problem or issue under study. For example, if 
the writing was about the rise in the number of house fires, the conclusion 
might offer a solution to the problem and name a product to help in the 
process. 
 
Asks a question or puts forward a challenge.  
The writer uses the basis of the material to challenge the reader to consider 
some issue.  An article on the affect of smoking might ask the readers to 
consider quitting and list the positive results that might result.  
 
Returns to the beginning.  
The writer links the ideas presented back to the beginning of the writing. If 
the writer opens the writing stating that healthy eating leads to healthy 
lifestyle choices in other areas, they might conclude by restating the 
opening. 

 
Return to the various readings in the unit and have students identify which type 
of conclusion was used. Challenge students to find other materials in their 
personal reading that illustrate each type of conclusion. 
 

 
  

 
Classroom Reinforcement  
Ask students to bring in articles or selections of reading that they have enjoyed 
for others in the class to read. Create a reading centre and allow students time 
to read those selections that are of interest. Have students write a brief 
summary to be posted in the center. Note that if the passages are longer than 
two to three pages and the students complete a summary sheet, it will be a 
Level 3 reading task. 

Essential Skills addressed:  
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed  
Reading Level 3 - all indicators addressed: Task specifically addresses: 
 Read longer text to locate information applicable to task 
 

If guiding questions for journal are written out for students … 
Essential Skills addressed: 
Essential Skills addressed  
Reading Level 1 - all indicators addressed-Task specifically addresses: 
 Read and understand simple sentences 
 Read and correctly follow simple written directions 
Some elements of Reading Level 2 addressed: 
 Making low level inferences 
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Accommodating Diversity  
Although there are reading selections provided for the Activity, students may 
wish to complete the task with an article or section of textbook of their own 
choosing. It will not be a Level 3 task unless the texts are a minimum of two to 
three pages in length and the summary sheet is used. The Activity will take 
several class periods to complete. If need be, you could tailor the tasks to 
require either more or less time.  
 

 
  

 

Assessment 
Student – Complete the Participation Checklist or the Unit Self-Assessment and 
a Journal Evaluation. Complete at least three Ajunngitakka (Things I Can Do) 
forms. Select one item for their portfolio. Complete a Student Portfolio 
Assessment and include it in their portfolio with the item they selected. 
Complete Reading Log. Prepare for a conference with the teacher. 
 

 
 
Teacher – Comment on the Essential Skills you noticed students using 
throughout the unit. Observe students in their group work and note the skills 
that the class or individuals need to improve.  Post a sign-up sheet for the 
conferences and complete the Participation Checklist for the unit if you are 
using it. 

 
 

Essential Skills addressed: 
Document Use Level 1: all indicators addressed –Task specifically addresses: 
Some elements of Document Use Level 2 addressed – Task specifically addresses; (fill-in 
assessment forms that are very simple: brief text combined with uncomplicated structure) 
 Find and/or enter  several pieces of info  
 Low level of inference is require 
 Limited analysis is required 
 

Essential Skills addressed:  
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed  
Reading Level 3 - all indicators addressed: Task specifically addresses: 
 Read longer text to locate information applicable to task 
 Scan headings to locate information 
 Read longer text(s) and identify relevant and irrelevant information (extract relevant 

points) 
 Make low level inferences(inference used to identify the purpose/function of text) 

Essential Skills addressed:  
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed  
Reading Level 3 - all indicators addressed: Task specifically addresses: 
 Read longer text to locate information applicable to task 
 Scan headings to locate information 
 Read longer text(s) and identify relevant and irrelevant information (extract relevant 

points) 
 Make low level inferences(inference used to identify the purpose/function of text) 
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Talk-About Cards 

 

A recent movie Scariest time of my life 

Funny experience 
 

Good video I have seen 
 

Current community event My day so far 

A bit about my community Being a Nunavummiutaq 

 
My brother/sister 
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Summary Worksheet 
 
Name: ______________________________ 
 
Date: ________________________ 
 

1. Try to quickly locate the main idea in the selection of text. Often you will find this 
in the first paragraph. Do not read the whole piece of writing. Jot the main idea 
down.  

 
2. Skim through the entire selection. Take note of any graphics and headings.   
 
3. Read the conclusion. You will usually find this in the last paragraph. 

Make some predictions about what the text might include.  Jot these down. 
  

4. Read the entire selection of writing. Note the important points.  
 
5. What do you think the writer’s central idea or reason for writing the piece?  
 
6. In what ways were your predictions correct? In what ways are they incorrect? 
   
7. Make an outline. Include the main ideas. Go back to #4 for help. Arrange the 

information in a way that follows the flow of the written selection. 
 
8. Write a summary of the piece of writing. The first sentence should include the 

original author’s name. Follow this with the main idea and supporting points. 
Keep to the writer’s ideas, but use your own words. What is the conclusion? 

 
9. Edit your summary. Make sure that you kept to the writer’s intent and purpose 

and wrote in a manner that is clear and as simple as possible.  
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Hip Hop a Positive Move9 
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The Ringmaster10  
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Dangers of Qungniit: Mini-Cracks on the Beach 
 
Qungniit are mini-cracks in the ice close to the beach that are horizontal and follow the 
shoreline, whereas the large ice cracks are vertical. Qungniit are otherwise known as 
“shoreline tidal cracks”. Qungniit come about when the snow and ice start to melt from 
the land, and the ice starts to drain water to surrounding ice and beach. Mini-cracks can 
be anywhere from 1 cm to 4 metres after the ice has deteriorated. Qungniit can be very 
dangerous, so children are encouraged to play away from them, especially when there 
is no adult supervision. Not too many years ago, Pond Inlet lost two teenagers when 
they fell into the mini-cracks and could not get back up.  
 
Mini-cracks also open up opportunities for people to fish or hunt through the cracks. 
Young seals often bask near or around the qungniit. This is another story. 
 
When the mini-cracks open up and become wide, it is very difficult to go ashore or vise-
versa. A long sled may be needed to cross the mini-cracks to go back and forth. To 
travel 2000 meters, it may take 10 minutes or so to get over the cracks, which would 
take a minute or two if the ice conditions were fair. Another danger is when the mini-
cracks are covered with snow. It is very difficult to know if the cracks are wide or if the 
cracks are open when the snow covers the cracks. Many snowmobiles have sunk to the 
bottom when someone was being careless or did not know the status of the cracks or 
land.  
 
Young people often compete jumping over mini-cracks. The danger is part of the risk 
they enjoy while competing to see who can jump the furthest without falling into the 
water. Besides, when you are young, a dip in the ocean teaches you not to fall into the 
cracks again. It is extremely cold! A person could die of hypothermia in a few minutes if 
one is exposed in cold frigid waters of the Arctic for even a very short time. Some 
extremely athletic individuals are known to jump over four meters of open water to cross 
mini-cracks. I once observed brothers jumping mini-cracks, competing, to see who 
could jump the furthest. They were following each other around very quickly and with 
very light feet. They jumped over eight or so cracks without stopping, following each 
other around. It seemed like it was a simple task for them. The younger one kept trying 
to keep up with his older brother. It was just amazing to watch them. An older chap like 
myself would not be able to keep up with their pace. Dry land is good enough for me. 
Better yet, I’ll let my grandchildren do the running around for me these days. 
 
To enjoy the great outdoors, one has to respect the mini-cracks for what they are.  

Elijah Tigullaraq  Qiqiqtani School Operations, May 2010 

Uqausiliriniq: Comnmunications 12, Module 4: Essential Reading 85 



Unit 6: Fluency in Oral Reading  
 

 
Learning Competency 
Students will explore and practise fluency in oral reading by: 
• identifying and demonstrating the skills used in fluent oral reading with a 

focus on accuracy, rate and expression. 
  

 
Language Development  
*tone: the quality of voice that indicates how someone is thinking or feeling. The 
tone should match the words you are saying and the ideas you wish to 
communicate. A pleasant, cheerful tone is usually appropriate. When we are 
speaking with an intercom or the telephone, our tone substitutes for our facial 
expressions and body language. 
*pitch: the level of sound on a musical scale. If our pitch is too high, we sound 
shrill and grate on the ears of those who have to listen to us speak. If our pitch 
stays the same, we sound boring (monotone) and it is hard for others to stay 
focused on what we are saying 
*volume: softness or loudness of your voice. If you speak too softly, what you 
say will not be heard. Be aware that you want your message to be audible. If 
you have a public address system or a microphone you will need to adjust your 
volume accordingly. If you speak too loudly, your audience will feel like you are 
shouting at them. 
accent: a particular way of pronouncing, for example, a Newfoundland accent, a 
French accent, a MacKenzie Delta accent 
enunciation: pronounce words clearly 
fluency: accuracy, rate, expression 
*Students worked on these aspects of oral communication in modules 10-3 and 
11-3. 

  

  
Materials 
Tape/video recorder or other recording device 
Projector/laptop for sharing podcasts 
Index cards 
Oral Reading Skills Checklist 
EAR peer assessment form 
Podcasts of news broadcasts from a variety of sources: CBC North (Igalaaq, 
The National), APTN (not provided with the resource kit) 
Slips of paper for voting 
Small cardboard boxes such as cereal boxes 

  

 
Background 
Recorded Stories: Stories presented orally provide students with the opportunity 
to hear a strong oral reader use the skills necessary to read aloud well.   
 
Choral Reading: Students read a selection together, usually lead by the teacher.  
 
Echo Reading: Students are paired with a strong reader. A section of text is 
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read first by the teacher (or stronger reader), and then by the student.  
  

 
Opener – Reading Quotations and Sayings 
Write the following quotation on a strip of paper and post in a visible spot in the 
classroom: 

 
Repentance for silence is better than repentance for speaking. 

Moorish proverb 
 
Ask the students to think of local wisdom and family sayings that convey the 
same idea as the proverb quoted. Have them check out the web for other 
proverbs with a similar message. Students could also choose to restate the 
quotation in their own words. Record all of their sayings on strips of paper and 
post around the room.  
 
Have students select a favorite quote or saying. Allow them time to practise 
reading it aloud. Encourage students to read it in whatever manner or voice they 
like. Then have each student record the quote on a disk or tape. Students 
should be anonymous on the tape. You may want to assign random numbers to 
keep track of who is who on the recordings.  
 
As a class listen to the tape and guess who is who.  Allow only two guesses. If 
incorrect, do not reveal the speaker’s identity, but return to it once all the voices 
have been heard. When students guess correctly, ask what features made the 
voice distinguishable? (tone, pitch, volume, enunciation, accent).  
 

 
  

 Connector – Components of Fluency  
Discuss the three components of fluency in oral reading:  
 
1. Accuracy: how well the person can read the words on the page 
2. Rate: the speed at which the person reads to words on the page 
3. Expression: how expressive or interesting the person is to listen to 
 
Ask the students to brainstorm a list of jobs where fluency in reading would be a 
valuable skill [teacher, radio announcer, Minister, parent]. 
 
Have the students work with a partner. Provide students with the Oral Reading 
sheets at the end of the unit. Instruct the students to try reading through the 
selection without preparation. Their partner should provide them with feedback 
on their accuracy, rate, and expression. Then allow the students  
time to practise until they feel comfortable with the selection. Have them re-read 
the selection to their partner and discuss the difference rehearsal makes.  
 

Essential Skills addressed:  
Reading Level 1 - all indicators addressed-Task specifically addresses  
 Read and understand simple sentences 
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Students can use the EAR sheet found at the end of the unit for peer 
assessment.  
 

 
  

 
Activity – Oral Reading Skills Checklist  
Discuss the skills listed on the Oral Reading Skills Checklist. Demonstrate both 
strong and weak usage of the skills with any passage of text you choose. 
Students have encountered a variation of the checklist in grade 11 and should 
be familiar with the skills.   
 
Have the students view several clips of pre-recorded television newscasts. 
Ensure that each newscast has a different announcer. Provide students with the 
Oral Reading Skills Checklist and have students evaluate the announcer’s oral 
skills. 
 

 
 
Debrief as a class. Compare the ratings of each announcer. Discuss and 
highlight both strengths and weaknesses. 

  

 
Reflections 
Content - Where are read aloud skills useful?  
 
Collaborative – How did you make decisions as a group? How did you deal 
with varying ideas and opinions? How did this affect the group and the rest of 
the process? 
 
Personal – Which skills on the Oral Reading Skills Checklist are your 
strongest? Which are your weakest? How could you strengthen these?  
 

Essential Skills addressed: 
Document Use Level 1: all indicators addressed 
Some elements of Document Use Level 2 addressed: Task specifically addresses; (Filling 
in Oral Reading Skills Checklist)  
 Simple document 
 Low level of inference required 
 Info needed is fairly evident 
 Limited analysis required 
 

Essential Skills addressed: 
Document Use Level 1: all indicators addressed 
Some elements of Document Use Level 2 addressed: Task specifically addresses: (Filling 
in EAR) 
 Simple document 
 Low level of inference required 
 Info needed is fairly evident 
 Limited analysis required 
 

Essential Skills addressed:  
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed- Task Specifically addresses (reading text aloud) 
 Read a short text aloud 
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Follow-Up – Practice: Reading Out Loud 
Provide students with copies of current newspapers. Working in small groups 
students should select several stories of interest and create a newscast. They 
will need to create notes, which include cue words and phrases. Students 
should practise until they are comfortable. They should use the Oral Reading 
Skills Checklist to guide their practice and to offer feedback to their group 
members.  When the groups are prepared, videotape or audiotape each one. 
Play the tape for the class and discuss strengths and weaknesses related to 
oral reading.  
 

 
 

AND/OR 
Pair with a younger class for a story time. Students should select a story at the 
suitable comprehension level and practise reading the story for appropriate 
accuracy, rate, and expression. When prepared, have students share the book 
with their younger reading partner.   
 

  
  

 
Classroom Reinforcement 
Using a small cardboard box, create a mock television screen for each of the 
newscasters you prerecorded. Ask students to vote for their favorite 
newscaster. They can place their vote inside the box. They must include at least 
five reasons from the Oral Skills Checklist to validate their choice. Count out the 
votes and announce the winner.   

  

 
Accommodating Diversity 
If interest level warrants, invite another class or parents in for the presentation 
created in the Follow-Up.  Pair students to do the reading activities in the 
Follow-Up. Stories on tape, choral reading, and echo reading are additional 
strategies that can be used to build read-aloud skills.  

Essential Skills addressed:  
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed- Task Specifically addresses (reading more 
complex text aloud) 
 Read a short text aloud 

Essential Skills addressed:  
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed- Task Specifically addresses (reading more 
complex text aloud) 
 Read a short text aloud 
 
 

If guiding questions for journal are written out for students … 
Essential Skills addressed: 
Reading Level 1 - all indicators addressed-Task specifically addresses: 
 Read and understand simple sentences 
 Read and correctly follow simple written directions 
Some elements of Reading Level 2 addressed: 
 Making low level inferences 
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Assessment 
Student – Complete the Participation Checklist or the Unit Self-Assessment and 
a Journal Evaluation. Complete at least three Ajunngitakka (Things I Can Do) 
forms. Select one item for their portfolio. Complete a Student Portfolio 
Assessment and include it in their portfolio with the item they selected. 
Complete Reading Log.   
 

 
 
Teacher – Observe students to assess their ability to identify and use topic 
sentences and paragraphs. Complete the Participation Checklist for the unit if 
you are using it.  Hold student conferences and review journals and reading 
logs. Complete Essential Skills tracking forms. 

 
 
 

Essential Skills addressed: 
Document Use Level 1: all indicators addressed –Task specifically addresses: 
Some elements of Document Use Level 2 addressed – Task specifically addresses;(fill-in 
assessment forms that are very simple: brief text combined with uncomplicated structure) 
 Find and/or enter  several pieces of info  
 Low level of inference is require 
 Limited analysis is required 
 

Essential Skills addressed:  
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed- Task Specifically addresses (reading more 
complex text aloud) 
 Read a short text aloud 
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Oral Reading Sheets11 
 

Reading 1 
 
Racing action 

Kangiqliniq/Rankin Inlet 

Local youth and sponsors of Skills Canada Nunavut put their ingenuity to the test Dec. 
10, when they took part in the first annual cardboard toboggan race in Rankin Inlet. 

Teams had one hour to build a toboggan out of cardboard, string, rope, duct tape and a 
paper clip at the community hall. Then they headed to the track at Williamson Lake to 
see just how fast their toboggans could go. 

- Darrell Greer 

Reading 2 

Wednesday is elders' day 

Iglulik 

Elders have been visiting Ataguttaaluk Elementary School every Wednesday afternoon 
this year, according to school secretary Judy Malliki. 

Elders are picked up by school bus around 1 p.m. to visit the school for a few hours, 
Malliki said. 

Elders meet with students to tell stories and share snacks. 

"Some classes go meet with them and they talk to the students," she said. 

The school is also preparing to raise money for a Christmas gift drive, which will provide 
Christmas presents to less fortunate families in the community. 

- Kassina Ryder 
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Reading 3 

Qarmartalik School holds elders' tea 

Qausuittuq/Resolute 

Resolute's elders got a chance to meet with new staff members at Qarmartalik School 
during the first elders' tea of the year on Nov. 20, according to principal Jennifer Borden. 

Approximately eight elders came out to meet four new staff members at the school, 
Borden said. 

Caribou stew and bannock were served while elders learned about lesson plans for the 
year and teachers learned about the role of elders in the community. 

"It gives them a chance to see what is happening at the school," Borden said. 

The school is also gearing up for its annual cultural program, which is scheduled to 
begin in late January. 

- Kassina Ryder 
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Peer Evaluation 
 

EAR—Expression, Accuracy, Rate 
 
 
Please circle 1, 2, 3, 4, or 5. 1 = needing improvement and 5 = excellent.   
 
1. Announcer’s Name:  

 
         
 
 
 
 
 

 
2. Announcer’s Name:  

 
 
                           
 
 
 
 

 
3. Announcer’s Name:  

 
 
                            
 
 
 
 

 
 
Note:  
Accuracy: how well the person can read the words on the page 
 
Rate: the speed at which the person reads to words on the page 
 
Expression: how expressive or interesting the person is to listen to 
 
 
 
 

EXPRESSION 1 2 3 4 5 

ACCURACY 1 2 3 4 5 

RATE 1 2 3 4 5 

EXPRESSION 1 2 3 4 5 

ACCURACY 1 2 3 4 5 

RATE 1 2 3 4 5 

EXPRESSION 1 2 3 4 5 

ACCURACY 1 2 3 4 5 

RATE 1 2 3 4 5 
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Oral Reading Skills Checklist 
 
Name: ___________________________ 
 
Date: _____________________ 
 

Skills for Reading Aloud Yes, they used the skill.   No, they did not 
demonstrate the skill. 

Did the announcer speak at 
a speed easy to listen to? 

  

Did the announcer breathe 
naturally as she or he read 
allowing breaks in the 
speaking?   

  

Did the announcer open her 
or his mouth as she or he 
spoke? (two fingers placed 
vertically in mouth is a good 
measure) 

  

Did the announcer pick out 
important words to stand 
out? 

  

Did the announcer use 
inflection? (making the 
voice go up and down to 
suit what is being said) 

  

Did the announcer alter the 
pitch of their voice?  

  

Was the announcer’s face 
visible as he or she spoke?   

  

Was the announcer clear in 
communicating ideas?   

  

Did the announcer pause 
after an important word?  

  

Did the announcer pause at 
the end of a thought?  
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Unit 7: Technical Reading - Manuals 
 

 
Learning Competency 
Students will explore and demonstrate skills related to reading for information 
by: 
• reading, interpreting and using instructional manuals and guides to 

complete a task; 
• rewriting a section of an instructional manual to make it simpler and more 

user-friendly. 
  

 
Language Development  

  

  
Materials 
Several DVD players and instruction manuals 
Article: Why are tech gizmos so hard to figure out? 
Tech Gizmo worksheet 
Nunavut Driver’s Manual – only one manual is provided with the resource kit; 
you may need to order more (see the Resource List in the Handbook for 
source) 

  

 
Background 
The manuals in the Connector need to have diagrams in order for the activity to 
be considered a Level 3 Document Use task. In the Follow-Up, the selection in 
a manual that students choose to work on must be 5 to 10 paragraphs in length 
to be considered a Level 3 task.  

  

 
Opener – New Software 
Ask students to imagine their school is changing all their word processing 
software. The new software is a word processing program that will be used by 
all students for all written assignments. The program has been said to be “user 
friendly.” Ask students to think about how they would feel about the 
announcement, for example, excited, neutral, apprehensive, or scared to death. 
Write the words: excited, neutral, a little worried, scared to death and post them 
in various corners of the room. Have students move to the corner that would 
best describe how they feel.  
 
Have each group then decide how they would like to learn how to use the new 
software. Would they like a manual and some time to figure it out on their own? 
Would they like a knowledgeable partner to demonstrate? Would they like to be 
taught first and then try the program with some background? Have each group 
share their decision with the class.   

  
 Connector – DVD Set-Up   

Set up centers with DVD players and instruction manuals. Have the students 
work in groups to set the time or some other function on the DVD player. 
Challenge the groups to read the instructions and complete the task. What was 
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easy about the task? What was difficult? How did they find the instructions in 
the manual?  

 

 
 
 

 
Activity – Tech Gizmos  
Distribute copies of the article, Why are tech gizmos so hard to figure out? to 
each student. Have them read it independently and underline or jot down any 
unfamiliar words that are necessary to understand the article. Have the 
students re-read the article with a partner and discuss the unfamiliar words, 
using a dictionary when both are puzzled by a word. They are to take turns 
reading, pausing where appropriate and summarizing what has been written or 
highlighting key ideas. Have the students complete the corresponding Tech 
Gizmo worksheet provided at the end of the unit. Note that students may use 
the same manual they use for the Tech Gizmo worksheet when they do the 
Follow-Up activity. 
 

 

Essential Skills addressed: (looking up words) 
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed- Task Specifically addresses (using dictionary to 
locate meaning of unfamiliar word) 
 Read more complex  texts to locate multiple pieces of information 
 
Essential Skills addressed: (reading article) 
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed 
Reading Level 3 – all indicators addressed:  Task Specifically addresses (reading article, 
identifying main points and summarizing) 
 Read a longer text and identify relevant and irrelevant information 
 
 

Essential Skills addressed: 
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed 
Reading Level 3 – all indicators addressed:  Task Specifically addresses (reading 
instructional manuals to set up equipment) 
 Read a longer text to learn a new task or follow more complicated directions 
 
If manuals include instructional diagrams and drawings … 
Essential Skills addressed: 
Document Use Level 1: all indicators addressed 
Document Use Level 2: all indicators addressed  
Document Level 3: all indicators addressed - Task specifically addresses; (consulting 
manual/diagrams to setup equipment- read and interpret information from document to 
complete a task) 
 Somewhat complex document 
 Locate one or more pieces of information 
 Moderate degree of inference is require 
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Reflections 
Content – After the material you covered in this unit, what suggestions would 
you give to someone who wants to create a user’s manual? 
 
Collaborative – How did the tasks in this unit help you get to know your 
classmates better? What is something new that you noticed about someone as 
a result of working together?   
 
Personal – Who is it in your family who puts together new items that require 
assembly (bookshelves, kids’ toys)?  What skills do they have that allow them 
to be good at these kinds of tasks?  
 

 
  

 
Follow-Up – Driver’s Manual  
Have students work with a partner to re-write a section of the Nunavut Driver’s 
Manual. You will find one manual included with the module. Skidoo manuals 
will work just as well or students could elaborate on the manual they chose to 
work with in the Tech Gizmo worksheet. Have the students choose a section of 
text to re-write. Students should read the selection until they are sure that they 
have understood the concepts. Before they begin, tell students their aim is 
clarity of thought and words. They should make the re-write as simple and 
straight forward as possible, without losing the meaning or ideas conveyed.  
 

If guiding questions for journal are written out for students … 
Essential Skills addressed:  
Reading Level 1 - all indicators addressed-Task specifically addresses: 
 Read and understand simple sentences 
 Read and correctly follow simple written directions 
Some elements of Reading Level 2 addressed: 
 Making low level inferences 
 

Essential Skills addressed: 
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed- Task Specifically addresses (reading Tech 
Gizmo article to complete worksheet) 
 Read more complex  texts to locate multiple pieces of information 
 Make low level inferences  
 
Document Use Level 1 - all indicators addressed  
Some elements of Document Use Level 2 addressed – Task specifically addresses; (fill-in 
Work sheet -documents that are very simple: brief text combined with uncomplicated 
structure) 
 Find and/or enter  several pieces of info  
Low level of inference is required 
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Students should test out their re-writes. To assess how clear and 
understandable the re-write is, have the students prepare a set of questions. If 
re-enacting the section with toy cars would help, have the students make this 
part of testing their re-write.  

  

 
Classroom Reinforcement  
Set up a centre in your classroom with various technological challenges. 
Ask students to bring in any item or project for which they would like help 
setting up or operating properly. They should include the instruction manual. 
The class may want to offer this service to the school.   
 

 
  

 
Accommodating Diversity  
The Connector suggests DVD players for the centers. Any technology that 
requires following a manual to set up or program and function would do as well.  

  

 

Assessment 
Student – Fill in the Participation Checklist or the Unit Self-Assessment 
templates and complete Reflections in the Journal. Update Vocabulary 
Dictionary and Reading Log. 
 

Essential Skills addressed: 
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed- 
Reading Level 3 – all indicators addressed:  Task Specifically addresses (reading 
instructional manuals to set up/repair equipment) 
 Read a longer text to learn a new task or follow more complicated directions 
 
If manuals include instructional diagrams and drawings … 
Essential Skills addressed: 
Document Use Level 1: all indicators addressed 
Document Use Level 2: all indicators addressed  
Document Level 3: all indicators addressed - Task specifically addresses; (consulting 
manual/diagrams to setup/repair equipment- read and interpret information from document 
to complete a task) 
 Somewhat complex document 
 Locate one or more pieces of information 
 Moderate degree of inference is require 
 Information needed may be ambiguous 
 Limited analysis required 

Essential Skills addressed: - dependent on how long the sections are – 
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed 
Reading Level 3 – all indicators addressed:  Task Specifically addresses - (reading section 
identifying main points and integrate information for rewrite) 
 Read a longer text and identify relevant and irrelevant information 
 Make low level inferences 
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Teacher – Provide students with descriptive feedback related to the Essential 
Skills they are using. Observe the strategies they are using to decipher new 
vocabulary; provide additional instruction as required. Complete the 
Participation Checklist for the unit if you are using it.  

 
 
 

Essential Skills addressed: 
Document Use Level 1: all indicators addressed –Task specifically addresses: 
Some elements of Document Use Level 2 addressed – Task specifically addresses;(fill-in 
assessment forms that are very simple: brief text combined with uncomplicated structure) 
 Find and/or enter  several pieces of info  
 Low level of inference is require 
 Limited analysis is required 
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Why are tech gizmos so hard to figure out?12 
 

By Edward C. Baig, USA TODAY 
 
August 11, 2008 
You've just brought home a hot new high-definition TV or digital camcorder. You can't 
wait to enjoy it. Just one little problem: You're going nuts trying to set up and use the darn 
thing. 
 
Usability experts point 
to the iPod as the 
poster child of good 
usability. 
By Johansen Krause, 
Apple 
 
Today's tech toys throw in goodies we scarcely used to imagine, from cellphones with tiny 
TV screens to computers that stream video wirelessly through your house. But lots of 
those features you probably don't want, can't use, or don't know exist. 
 
Don't expect to be saved by the instruction manual — if there is one. If it hasn't been 
written by geeks, it's been translated, verbatim, from Korean or Japanese. Too many 
gadgets pay scant attention to ease of use. 
 
Now, an army of "usability" advocates are vowing to do something about it. They're 
determined to exert a stronger hand in the design of tech products. If they get their way, 
simple-to-use will be the new normal five years from now. 
 
You won't need to give the baby sitter a crash course on how to turn on your TV and 
stereo. You'll be able to rent a car without spending 10 minutes learning to turn on the 
wipers, lights and air conditioning. You'll be able to navigate websites without crying out, 
"I can't find what the%$#* I'm looking for!" 
 
"We expect brain surgery to be hard," says Whitney Quesenbery, of Whitney Interactive 
Design, a consultant who helps design easy-to-use websites and applications. "We 
expect making a call and turning on the TV to be simple." 
 

*** 
 
Thursday has been declared the first World Usability Day by the Usability Professionals' 
Association (made up of product testers, designers and others). The aim: to promote 
"user-centered design and every user's responsibility to ask for things that work better." 
Earth-Day-style events in 35 countries will spotlight people who want to bring simpler 
products to the market. 
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"We as an industry need to do a better job," says Ben Schneiderman, a University of 
Maryland professor and author of Leonardo's Laptop: Human Needs and the New 
Computing Technologies. "The public needs to be banging on the table and saying it 
should be better than it is." 
 
A sampling of events Thursday: 
• The Museum of Science in Boston is setting up exhibits to teach school kids about user-
centered design. Also, designers of products and websites can submit their wares to a 
team of experts for rapid-fire feedback on the product's usability strengths and 
weaknesses. 
• Visitors touring IBM's usability lab in Tucson will see the process of designing 
cellphones. 
• At Michigan State University, real usability success stories will be displayed. Example: a 
Whirlpool washer that lets blind users speak commands to the machine. 
 
"We all have the same goal," says World Usability Day event director Elizabeth 
Rosenzweig. "We're not here to mold ourselves around technology; technology should 
work for us." 

 

*** 
 
If only it were that simple. 
 
"It really is hard to be easy," says Keith Karn, senior usability engineer at Xerox. 
 
The struggle to tame technology is not new. "I still am fond of a wonderful quote in a 
manual for the phonograph: 'This phonograph only takes two weeks to [learn to] use,' " 
says Donald Norman of the Nielsen Norman Group, which helps companies make 
"human-centered" products. 
 
Not so many years ago, we tended to fret about the VCR's flashing clock. Zenith's 
solution was downright Dilbert-esque: It put instructions on videotape. 
 
The loose equivalent today is putting tutorials on the Web. (Printing manuals is costly, 
and research suggests few people read them.) But that's hardly the solution. 
 
"I don't want to go to the website in order to find out how to use a product," says Eva 
Barnett, a New York lawyer. 
 
The use of too many products is surprisingly counter-intuitive. To turn off a Windows XP 
computer, you click the "start" button. And why do you turn on your cellphone by holding 
down the "end" button? 
 
Doris Santella, 67, of Sound Beach, N.Y., says: "I have friends who won't go near 
computers because they're terrified of breaking something." 
 

*** 

Uqausiliriniq: Comnmunications 12, Module 4: Essential Reading 101 



A highly visible example 
The phenomenal success of Apple's easy-to-use iPods is instructive: Companies that 
successfully unveil usable products aren't just providing a nice service; it's good business, 
too. Companies that excel in usability can boost their return on "usability" investment 
more than 100-to-1, estimates Randolph Bias, a University of Texas professor who co-
wrote the book Cost-Justifying Usability. 
 
Why? Simpler-to-operate products tend to sell better, and a company can spend less on 
tech support. 
 
But some tech engineers and designers assume too much: that since they understand 
how the gadget works, everyone should. Bias quips: "A whole lot of companies went out 
of business because their users were too stupid." 
 
Other usability challenges: 
 
•Corporate demands. Companies must regularly feed new products into the pipeline or 
upgrade existing gear. Marketers sometimes push products out before they've been fully 
tested with real folks. "There's the potential to be presumptuous and assume you're 
meeting users' needs without being rigorous," says Lee Green, IBM's head of corporate 
design. "There are pressures for getting to market quickly." 
Bias cautions companies to avoid the, "Well, it's too late, we have to ship anyway," 
syndrome. 
 
•Making it usable for all ages. "I try to pick products that look simple to operate because 
they're less intimidating," says Shelby Schwartz, a retiree in Madeira Beach, Fla. 
 
•Technological progress. Faster chips, abundant storage and other advances lead to 
new products. But complexity is often the flip side of innovation. In the old days, you could 
plug a TV in and start watching. You just had to position rabbit ears or install a roof 
antenna. You had only a few channels to choose from. 
In the digital era, you almost need an engineering degree to connect a TV to a home-
theater system. Do you run cables through the set-top box, DVD player, VCR or TiVo? 
Which of the gaggle of buttons on the remote do you press? 
"The consequence of TV, audio and video convergence is in having to interconnect what 
were previously disparate applications," says Gus Rodriguez of Philips Design in the 
Netherlands. But Philips thinks usability sells. It's marketing consumer electronics gear 
around a "Sense & Simplicity" campaign. 
 
•Mobility. To keep portable devices compact, buttons tend to serve more than one 
function. As with the "end" button that turns on a cellphone, companies don't always 
make the smart design decision. 
 
•The product does too much. Gadgets that excel at one or two things become more 
complex as new features are added. Some of us want our cellphone just to make and 
receive calls. We don't want it to also be a camera, a video-game player or a TV. 
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Yet, advertisers serve up the myth that products with more features are, naturally, 
superior. That means "creeping feature-itis." 
 

*** 
Usability experts point to the iPod as the poster child of good usability. But even Apple 
has had to make tough design calls. 
 
"Making the iPod a great music player means saying no to a checklist of features," says 
Phil Schiller, Apple's senior vice president for worldwide product marketing. The result: 
Apple has managed to keep iPod simple, even as it's morphed from a portable music 
player into one that can also show pictures and video. 
 
"The feature-list wars were not good for software," consultant Quesenbery says. "People 
threw a function in because it gave them a check-box on a list, not because it met the 
needs of the marketplace." 
 
Microsoft is redesigning the user interface for the next version of Office, due next fall. 
Microsoft will display only the tools you'll likely use most frequently. The goal: to cut the 
number of clicks to complete a task. In Office 2003, it took 26 clicks to insert a text box 
into a document; with the new version, four. 
 
Setting a usable goal 
Intuit is a leader in usability testing. Based on user tests (and feedback from tech 
support), Intuit recently altered the user interface of one of its popular software programs, 
QuickBooks, because customers couldn't figure out where to start. Intuit, which publishes 
TurboTax, is unveiling a simpler program called SnapTax for those who fill out the 1040 
short forms. 
 
During usability tests, Intuit's director of user experience, Kaaren Hanson, gives people 
tasks to complete in a specific program. Quantifiable goals are set: Success, for example, 
would be achieved if nine of every 10 people could complete tasks deemed "critical." 
 
"Anytime you're designing products, you have to have compromises," Hanson says, and 
"prioritize some features over others." As part of their usability research, Intuit, Microsoft 
and others observe real customers at company labs and follow them to their homes and 
workplaces. 
 
Sprint is testing the usability of camera phones by asking customers to take a picture and 
upload it to a website. Success is measured not only by who completes the task but also 
how quickly. 
 
Based on its usability tests, TTE, which markets RCA TVs, changed the menu screens on 
some upcoming models. Some users, in setting up their TVs, had been skipping over the 
automatic channel search feature, which later meant they couldn't watch certain 
channels. Now, a new window will pop up to say, "Are you sure you want to skip this 
step?" 
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Companies have taken other steps to ease confusion: color-coded cables and connectors 
and "start here" guides. Meantime, experts urge folks to complain and return products 
that don't work or are too hard to use. 
 
"The rate of improvement is accelerating," Bias says, hopefully. "I think things are going 
to be better tomorrow and a lot better in five years." 
 
If so, Quesenbery says, maybe, "I won't get calls from my mother asking, 'How did you 
put that number in my cellphone?' "
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Tech Gizmos 
 
Name: _________________________ 
 
Date: ______________________ 
 
1. How would you define a tech gizmo? List some examples referred to in the article. 
_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________ 

2. What impact do you think World Usability Day has had on gizmo users? Have you 
every heard of it before? 
_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________ 
 

3. What are the goals of usability? 

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________ 

4. What are the challenges of usability?  
_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________ 

5.  "A whole lot of companies went out of business because their users were too stupid." 
Please give your opinion about this quotation. 
 
_______________________________________________________________________

_______________________________________________________________________
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_______________________________________________________________________

_______________________________________________________________________ 

6. Go on-line and find an instruction manual for a tech gizmo of your choice (for example, 
cellphone, iPod, GPS, camp radio). What tech gizmo does it belong to? How could the 
manual be simplified? What would you change? What do you like about it?   
_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________ 
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Unit 8: Reading for Information I 
 

 
Learning Competency 
Students will examine and demonstrate the skill of reading for information by: 
• identifying and comparing the key features of expository, persuasive and 

narrative texts; 
• reading, locating key information and summarizing content of a variety of 

expository and persuasive texts. 
  

 
Language Development 
Expository Text13: designed to convey information or explain what is difficult to 
understand, nonfiction 
 
Persuasive Text: attempts to convince the reader to accept a particular point of 
view or to take a specific action 
 
Narrative Text: tells a personal or fictional experience or tells a story based on a 
real or imagined event 
 
transitions words: examples – either, or, in addition, also, because, since, on the 
other hand, after, before, next, following, therefore, it is believed, it is commonly 
thought ..., research states that ... 

  

  
Materials 
Access to computers, Publisher (or similar) program and projector 
Identify that Text! 
Several examples of expository and persuasive texts from a variety of media 
(you may use the texts from Unit 4) – use articles from textbooks, Up Here, 
Above and Beyond, Business, Nunavut/News North (bilingual), Nunatsiaq News 
(bilingual), Nanilikpita (bilingual Nunavut Tunngavit update), Inuktitut magazine 
(bilingual), the Internet. Texts must be a minimum of two to three pages in length 
for the activity to be considered a Level 3 task. 
Reading Expository and Persuasive Texts worksheet 

  

 
Background 
Most of the text encountered by students in school, post secondary education, or 
the workforce is expository. As expository text has features that are 
recognizable, once students understand the conventions and devices, they are 
better able to make meaning and find information easily.  

  

 
Opener – Popcorn Circle (Variation of Tuktu, Tulugak, Tuugalik Game) 
Display the definitions of the three different types of text. For the game, identify 
them as Expository: To tune up your skidoo; Persuasive: Your really should; 
Narrative: Once upon a time. The first person says the name of someone in the 
circle and the name of a type of text, for example, Susie, narrative. The person 
who is named must respond with Once upon a time. 
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 Connector – Identify that Text!  
Distribute the handout Text Readings. Have students work alone or with a 
partner to identify the type of text. If they have difficulty deciding on the type, 
have them refer back to the definitions. They can also ask themselves what is 
the author’s purpose: to provide information or explain; to convince you to 
believe something or do something, or to tell a story. [Answers: 1- E, 2- N, 3- E, 
4- P, 5- P, 6- N, 7- E, 8- P, 9- N, 10- P] 
 

 
 

 
Activity – Examining Expository and Persuasive Texts  
Provide a selection of expository and persuasive texts of at least two to three 
pages in length (to be considered a Level 3 task). Working with a partner, have 
the students work through the instructions provided on the handout Reading 
Expository and Persuasive Texts at the end of the unit. There is no need to 
write the answers, but once partners have finished, they should join with 
another set of partners to compare their responses to the questions. As a class, 
discuss the features of each type of text and how the author achieves his or her 
purpose. Have students individually complete the last question (writing a 
summary) for each type of text; this is a Level 3 task.  
 

 
  

 
Reflections 
Content – What are the main differences between narrative and expository 
text?  
 
Collaborative – How did working with others add to your experience of the 
tasks in this unit?  
  
Personal – How will you be able to apply what you have learned in this unit 
regarding expository and persuasive text? 
 

Essential Skills addressed: 
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed- 
Reading Level 3 – all indicators addressed Task Specifically addresses (reading expository 
and persuasive texts to complete Reading Expository and Persuasive Texts handout) 
 Refer to several different texts to complete a task 
 Read longer texts and identify relevant and irrelevant information (identify main ideas) 
 Make low level inferences (i.e.; purpose/function of text) 
 

Essential Skills addressed: 
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed- Task Specifically addresses (reading brief text to 
identify type/purpose of text) 
 Read several short texts to find a piece of information 
 Make low level inferences  
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Follow-Up – Creating Your Own 
Have students choose a topic, such as owning your own laptop, and have them 
create three emails to send to a friend on the topic using each of the three 
types of text.   

OR 
Name television programs that demonstrate expository, persuasive or narrative 
content. 

OR 
Fine websites that demonstrate the three types of text. 

  

 
Classroom Reinforcement  
Post the definitions of the text types. Have a volunteer create a poster of the 
definitions. 

  

 
Accommodating Diversity  
Divide the students into teams for the Connector. Read aloud the text. First 
team that correctly identifies the text wins a point. 

  

 

Assessment 
Student – Fill in the Participation Checklist or the Unit Self-Assessment 
templates and complete Reflections in the Journal. Update Vocabulary 
Dictionary and Reading Log. In your journal this next week keep a running list 
of the expository texts you encounter. 
 
Teacher – Observe students during the activities and note any who need 
further assistance with the different types of text. Watch for evidence to 
complete Essential Skills tracking forms. Collect the students’ journals and 
respond to their Reflections. Complete the Participation Checklist for the unit if 
you are using it. 
 

  
 

 
 

If guiding questions for journal are written out for students … 
Essential Skills addressed:  
Reading Level 1 - all indicators addressed-Task specifically addresses: 
 Read and understand simple sentences 
 Read and correctly follow simple written directions 
Some elements of Reading Level 2 addressed: 
 Making low level inferences 
 

Essential Skills addressed: 
Document Use Level 1: all indicators addressed –Task specifically addresses: 
Some elements of Document Use Level 2 addressed – Task specifically addresses; (fill-in 
assessment forms that are very simple: brief text combined with uncomplicated structure) 
 Find and/or enter  several pieces of info  
 Low level of inference is require 
 Limited analysis is required 
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Identify that Text! 

 
1. Text Type __________________________ 
 
a. Install iTunes 
Before you connect your iPod to your Mac or PC computer or use it, you must install the 
latest iTunes software. 
Installing iTunes software 
The New User's Guide for iTunes 
 
b. Connect and Set Up your iPod 
Charge your battery by connecting it to an Apple iPod Power Adapter or connect your 
iPod to a high-power USB port —one that's located directly on your computer—to ensure 
that your computer charges your iPod battery. (If your computer doesn't seem to 
recognize your connected iPod, wait about 30 minutes to allow the iPod battery to charge 
before going further. 
Charging your iPod battery through a computer or optional power adapter 
 
c. Fill your iPod and iTunes with Music 
Once you finish the set up, iTunes will open. It will then either: 
Automatically start filling your iPod with music from your iTunes library (if you set iTunes 
to automatically update your iPod) 
      OR 
Allow you to pick and choose what music, videos (if you have a Fifth Generation iPod), 
audiobooks, and podcasts to add, if you opted to manually manage music on your iPod. 
To manually add content, simply drag any file from your iTunes library or playlist to your 
iPod icon in the iTunes Source list. If you're using iTunes for the very first time, you'll 
need to add some music to iTunes first, such as songs from your own CDs or music 
already on your hard drive. 
Adding my music to iTunes 
Adding my iTunes music to my iPod 
Using your iPod as a disk drive for music and other files. Note: Syncing music to iPod is a 
one way street. You cannot copy music from an iPod to a computer unless you enable 
your iPod as a hard disk first and then copy music files to its disk volume. 
Sync and view videos (for Fifth Generation and later iPod models) 
 
d. Disconnect your iPod 
Once you've got your music, audiobooks, videos, and other files on your iPod, you're 
ready to enjoy it. 
If you see an “OK to Disconnect” message on your iPod, simply disconnect it from your 
computer. 
If you see a “Do Not Disconnect” message, click the eject icon that appears next to your 
iPod icon in the iTunes Source list and then disconnect your iPod from your computer 
when you see the “OK to Disconnect” message. 
 
e. Play your iPod 
Now you’re ready to enjoy your iPod. 

Uqausiliriniq: Communications 12, Module 4: Essential Reading 110 

http://www.apple.com/itunes/download/
http://docs.info.apple.com/article.html?artnum=304783
http://docs.info.apple.com/article.html?artnum=303635
http://docs.info.apple.com/article.html?artnum=61127
http://docs.info.apple.com/article.html?artnum=304707
http://docs.info.apple.com/article.html?artnum=304708
http://docs.info.apple.com/article.html?artnum=61131
http://docs.info.apple.com/article.html?artnum=304680


 

2. Text Type ________________________ 
 
About 5 p.m. the following day, the men carried our gear down the hillside and, bulky in 
our extra layers of clothes, we waddled after, to watch it lashed down on the komatiks, 
along with oil drums, guns, caribou skins, stoves, etc. There were three komatiks, one 
about ten feet and the other tow about seventeen feet, a twenty-foot tow rope attaching 
each to its skidoos. I was to ride the large one, with Elizee, Danielee’s brother, on the 
skidoo, a small cheerful goblin, who had a smile almost as wide as he was long, called 
Jootah, as the brakeman in front of me.   

Isuma Reader, page 173 
 
 
3. Text Type _________________________ 
 
The boom years: 1946-1970 
 
The war in Europe ended with Germany’s surrender on May 6, 1945; in the Pacific, Japan 
surrendered on August 14. With the return to peace, both Canada’s economy and 
immigration boomed. Between 1946 and 1950, over 430,000 immigrants arrived, 
exceeding the total number admitted in the previous 15 years.  
 
 
4. Text Type __________________________ 
 
Food mail should subsidize baby formula14 
 
I understand that the food mail program is currently under review. 
 
I would like to suggest that the food mail program consider adding baby-infant formula to 
its list of healthy foods that are subsidized. 
 
Down south, I can buy a large can of baby formula for $12, and that same brand sells in 
Iqaluit for $30. 
 
Am I to seriously believe that this can of powdered milk really weighs $18 dollars in 
freight? 
 
There should be a cap on how much retailers can mark up food items, as cost of freight is 
not the only indicator of high food prices. 
 
It is also the advantage of isolation, lack of consumer choice and lack of competition. If 
grocers are being subsidized I hope they are also being held accountable on how much 
they can mark up their retail products. 
 
The food mail program is very important. Without it, I see my family ration how much milk 
they give their infants, stretching the can of milk as far as they can go, preventing the 
infant from getting the required amount of calcium and vitamins for proper and healthy 
development. 

Siobhan Arnatsiaq-Murphy, Iqaluit, May 8, 2009 Nunatsiaq News 
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5. Text Type ________________________ 
 
INCREASE YOUR MEMORY FAST! 
Do you want to retain information longer?  
Do you desire to be mentally sharp? 
 
Why not impress those around you with your ability to remember ideas, names, and 
important pieces of information. For only $100.00 you could be off to a whole new world 
of ideas.   
 
 
6. Text Type _________________________ 
 
Sally was a tall woman. Her long dark hair hung to her waist, and she most often wore a 
beaded necklace of blue and gold. When you looked at her it was easy to get lost in her 
beautiful brown eyes. Her delicate facial features created the impression of a gentle and 
thoughtful person. Who could have guessed the evil that lurked within. 
 
 
7. Text Type _________________________ 
 
Nunavut Arctic College  
Course Calendar 
General Application Procedures 
 
An application form must be filled out and submitted to the campus or Community 
Learning Centre which offers the program or courses of interest. Application forms may 
be obtained from the Registrar’s Office at any campus, from any Community Learning 
Centre in Nunavut, or downloaded from our website, www.nac.nu.ca. 
 
8. Text Type _________________________ 
 
The marine environment is sensitive and industry should be required to protect the waters 
used and affected by their processes. The state of certain marine species is such that 
significant remediation is required on many fronts. The threat and the possible 
endangerment of these species is a reality that needs to be considered when government 
mandates action for businesses. According to a study conducted by Fisheries Canada, 
over 80 per cent of marine pollution is from land-based sources. These pollutants that 
enter the oceans are a serious concern and it is paramount that government, business 
and the general public take these seriously. 
 
9. Text Type _________________________ 
 
We were skating around on the ice warming up for the game. Next thing I knew, I was 
lying on the ice and a bunch of players were standing over me. The coach was asking me 
if I could hear his voice.  
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10. Text Type _________________________ 

 
The time is NOW—CALL 555-8392-MATCHES.  
 
Too many people live alone and feel alone. You don’t need to be one of them. Matches 
want to be there to help you in you quest for happiness. Call us today and we will find the 
perfect MATCH for you. We can help you find the life you deserve. Don’t stop yourself 
from finding the love of your life. Your happiness is our highest priority. We guarantee it!  
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Reading Expository and Persuasive Texts 
 
Expository Text 
 
1. Skim through the selection, reading only the first sentence of each paragraph. If the first 

sentence is not the topic sentence, quickly find it and read the topic sentence. 
 
2. Look for any special features such as bold or italicized word, graphs, illustrations, maps 

or images. Review these for definitions, facts or other information.  
 
3. Read the first paragraph carefully. Summarize the paragraph. What is the text about? 
 
4. Read the last paragraph carefully. Summarize the paragraph. Without reading the 

selection what do you know about how the writer will present the ideas or information?  
 
5. Read the selection.  
 
6. Circle all the transitional words. 
 
7. What is the style of writing? (for example, cause and effect, compare and contrast, 

sequence) 
 
8. Identify the main ideas for the selection. 
 
9. Working on your own, write a summary of the article using not more than three 

paragraphs. 
 

 
Persuasive Text 
 
1. Skim through the first paragraph. What is the author’s purpose of writing? What is his 

or her thesis statement? 
 
2. Continue reading. What are the supporting details the author is using to convince you 

that you should believe or do what he or she is saying? 
 
3. Circle the strong words the author has chosen to help persuade you. 
 
4. Read the last paragraph. What is the purpose of the last paragraph? 

 
5. Was the author able to persuade you? What details in the passage helped you make 

up your mind? 
 
6. Working on your own, write a summary of the article using not more than three 

paragraphs 
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 Unit 9: Reading for Information II 
 

 
Learning Competency 
Students will improve critical reading skills by: 
• deconstructing a web page to authenticate the information presented in the 

text.  
  

 
Language Development  
rhetorical questions: questions to which no answer is required 

  

  
Materials 
Access to computers and the Internet  
Survey: Student Web Use and Beliefs (teacher copy only) 
Laptop and projector instead of 5 W’s handout 
The 5 W’s (and 1 “H”) of Cyberspace: handout 
Deconstructing Web Pages worksheet 

  

 
Background 
Nearly all of this unit is taken from the Media Awareness Network website: 
http://www.media-
awareness.ca/english/resources/educational/lessons/secondary/internet/upload/
Deconstructing-Web-Pages-Lesson-Kit.pdf  

  

 
Opener – Web User Survey 
Conduct an oral survey of students’ use of the web and the misconceptions they 
may have regarding the authenticity of information they find. Have a volunteer 
student tally responses on the board. Inform your students that it is important for 
all of us to be able to tell whether online information is accurate and trustworthy. 

  
 Connector – The 5 W’s (and 1 “H”) of Cyberspace  

Distribute the handout or project it and work through the steps with your 
students. A possible web site to work with is https://www.change.org to decide if 
you and your students find the site credible enough to become involved in the 
organization. 

 

 
Activity – Deconstructing Web Pages  
Distribute the worksheet to your students; they will need access to computers 
and the Internet to complete it. The activity is similar to the activity in the 
Connector, but critical elements that may have been missed in the Connector 
activity will be pointed out as part of working through the worksheet.  

 

Essential Skills addressed: 
Reading Level 1 - all indicators addressed 
Reading Level 2 - all indicators addressed 
Reading Level 3 - all indicators addressed: Task specifically addresses (reading through 
website pages to determine credibility) 
 Read a longer text and identify relevant and irrelevant information 
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Reflections 
Content – Would you describe the website you deconstructed in the Activity as 
a persuasive, expository or narrative type of text? Explain your reason. 
 
Collaborative – Who else in this school do you think should know about the 5 
W’s (and 1 “H”)? How could you or your class share it with them? 
 
Personal – Make a list of the 5 W’s (and 1 “H”) in your journal. From the two 
activities that you have completed using this list, which one(s) were most helpful 
to you in deciding whether a website provides reliable information or not. 
 

 
  

 
Follow-Up – Teaching Others  
In the students’ Reflections, they were asked to identify someone else who 
should have this information about deconstructing web sites. Vote on which 
group of learners they would feel most comfortable working with. Arrange for 
students to work in groups to choose a website that would be relevant to their 
learners and then work through it with them as you have done in the Connector. 
This will be considered a Level 3 task if the website they choose is a minimum 
of two to three pages in length. 
 

 
  

 
Classroom Reinforcement  
Post the visual displays created in the Opener. Take the information from the 
lists and have volunteer students create a chart (sample template at end of the 
unit). This could be done on chart paper and posted or it could be done on the 
computer and projected. 
 

 
  

Essential Skills addressed: 
Reading Level 1 - all indicators addressed 
Reading Level 2 - all indicators addressed - Task specifically addresses (reading web 
pages to determine credibility) 
 Read longer text and identify relevant and irrelevant information 
 

Essential Skills addressed: 
Document Use Level 1: all indicators addressed 
Some elements of Document Use Level 2: addressed - Task specifically addresses; (fill in 
chart using template) 
 Entering multiple pieces of information into very simple document 
 Low level of inference is required 

If guiding questions for journal are written out for students … 
Essential Skills addressed:  
Reading Level 1 - all indicators addressed-Task specifically addresses: 
 Read and understand simple sentences 
 Read and correctly follow simple written directions 
Some elements of Reading Level 2 addressed: 
 Making low level inferences 
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Accommodating Diversity  
Students will need to work in pairs or triads to complete the Activity. You may 
want to choose one person for each group who is proficient on computers and 
website navigation. 

  

 

Assessment 
Student – Fill in the Participation Checklist or the Unit Self-Assessment 
templates and complete Reflections in the Journal. Update Vocabulary 
Dictionary and Reading Log. Keep a reading log of text for the next week. Make 
sure to note the source and type of text. Look over your reading log at the end 
of the week. Which type did you encounter most in your reading? Why might 
this be the case? 
 

 
 
Teacher – Observe students to assess their mastery of the three different kinds 
of text. Collect the students’ journals and respond. Complete the Participation 
Checklist for the unit if you are using it. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Essential Skills addressed: 
Document Use Level 1: all indicators addressed –Task specifically addresses: 
Some elements of Document Use Level 2 addressed – Task specifically addresses; (fill-in 
assessment forms that are very simple: brief text combined with uncomplicated structure) 
 Find and/or enter  several pieces of info  
 Low level of inference is require 
 Limited analysis is required 
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Deconstructing Web Pages: Teaching Backgrounder15
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Survey: Student Web Use and Beliefs16 
 
1. How many of you use the Internet for research and homework? 
  
2. How would you rank the Internet as a homework resource, compared to the school 

library, and public library? (Point for comparison: In MNet's Young Canadians In A 
Wired World (YCWW) survey, 44% of students turned to the Internet first as a source 
for homework, compared to 19% who would choose a public library and 16% who 
would choose a school library.)  

 
3. What are the advantages of the Internet over more traditional resources?  
 
4. What are the disadvantages?  
 
5. What is the difference between publishing material on the Internet, and publishing 

material in books? (Traditional publishing incorporates a series of "gatekeepers" such 
as editors, proofreaders and fact checkers. On the Internet, authors can bypass these 
gatekeepers. As long as you have the technical know-how to create a Web page, you 
can publish your thoughts online.)  

 
6. How much of the information you find on the Internet do you think is true and can be 

trusted - all of it; most of it; some of it; none of it. (Point for comparison: In the 
YCWW survey, 3% of students believed that all the information was true, 37% 
believed most to be true, 48% believed some to be true, and 6% believed none of it to 
be true.)  

 
7. Do you ever do anything to confirm that the information you have found online is true 

and can be trusted? 
 
8. For those of you who answered "yes," what do you do to check that the information 

you find on the Internet is reliable? (Point for comparison: In the YCWW survey, the 
most common responses were: check the author or source, 51%; judge for myself, 
50%; ask a teacher, 47%; look the information up in a book or magazine, 39%; or 
check with a friend, 38%.) 
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The 5 W’s (and 1 “H”) of Cyberspace17 
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Determining the Credibility of a Website18 
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Sample of Expository-Persuasive-Narrative Comparison Chart 
 

Expository Persuasive Narrative 
 
Explanations 
Compare and contrast 
Cause and effect 
Sequencing events 
Categorization 
Solutions 
Facts 
Details 
Use of transition words  
Examples: textbooks, 
reports, documents, 
articles, manuals 

 
Point of view/Opinion 
Thesis statement 
Supporting 
details/arguments/defence 
Facts 
Counter arguments 
Use of transition words, 
often strong emotional or 
words, like seal massacre 
instead of seal hunt 
Examples: letters, 
essays, advertisements, 
editorials 

 
Theme 
Plot 
Setting 
Characters 
Problem (Conflict) 
Events 
Resolution 
Use of descriptive 
language 
Examples: stories, 
personal experiences 
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Unit 10: Creating Life-Long Readers 
 

 
Learning Competency 
Students will promote reading as a tool for life-long learning by: 
• conducting background research on the impact of literacy on individuals and 

communities 
• using this information to develop, promote and implement a community family 

literacy event to share the importance of literacy 
• maintaining and submitting a prescribed Reading Log of self-selected texts. 

  

 
Language Development  

  

  
Materials 
Computers with Internet access, Word, Publisher, Photoshop (or similar programs 
sometimes available free on the Internet) 
Nunavut and Northwest Territories Literacy Council resources and links for 
research related to reading and  literacy:  
http://www.nald.ca/library/learning/howtokit/caught/caught.pdf - Get Caught  
Reading and other literacy promotion ideas ( a how to kit), recommended for 
student research 
http://www.nald.ca/nwwlc/youth/barriers.pdf - Barriers to Youth Employment in 
Nunavut, A Research Report and Action Plan (specifically the section on Lack of 
Literacy Skills, including Workplace Skills), recommended for student research 
http://www.nwt.literacy.ca/nwt_lit_week_archive.htm - archives of Literacy Week 
activities from the NWT 
http://www.ilitaqsiniq.ca/sites/default/files/files/book_making_eng.pdf  - from the 
Ilitaqsiniq/Nunavut Literacy Council website currently under construction 
http://www.sd43.bc.ca/Resources/StaffResources/BIG/Lists/Posts/Post.aspx?ID=8
0 – a teacher establishes a publishing centre and a poetry café to encourage 
literacy 
http://data.nwtresearch.com/Scientific/14076 - a community-based research 
project to celebrate and promote family literacy in Inuvik 
http://www.unesco.org/new/en/unesco/events/prizes-and-
celebrations/celebrations/international-days/literacy-day/ - links in the Resources 
section, specifically the  “Reading Changed My Life” link, recommended for 
student research 
Other sources of information known to the teacher (websites, texts, videos) 
related to the impact of literacy on society 

  

 
Background 
The aim of the unit is for students to promote reading in the community. Reading 
is a way for everyone to extend their learning, gain new skills and experience 
places, people and ideas yet unknown to them. Many communities do not have 
libraries, but most belong to the Computer Access Program (CAP) and have a 
location where residents are able to access email and the Internet. Storytelling is 
a favorite pastime in lieu of text in print. 
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Opener – Why do people read? 
Pretend you are a parent and you are giving your child reasons why you should 
read, even when you are not in school.  What is your list of reasons, [for example, 
for pleasure, information, instructions on how to do something]? 

  
 Connector – Read for 15  

Discuss the Nunavut Literacy Council’s annual Read for 15 Challenge and provide 
students with time to check out the NLC Read for 15 website to get an idea of the 
activities and preparation that take place prior to the actual event. Have students 
find a partner and brainstorm a list of possible ideas for a family literacy event.  
Record and share the ideas with the rest of the class. Vote on the ideas to find the 
class favorite.  

 

 
Activity – Promoting Community Literacy 
Share and discuss the assessment rubric with students so that they are aware of 
the expectations, particularly the importance of the research component. 
Students will conduct literacy research related to the idea that was voted the 
class favorite in the Connector. They will need to clearly define the topic, purpose 
and audience(s) they intend to reach and, using Read for 15 activities as a 
model, decide upon the most appropriate media texts to develop for their 
message and audience. Planning and implementation will incorporate skills such 
as synthesizing and rewording the research information appropriate to their 
audience, scripting and preparing a video and/or local radio program related to 
the benefits of reading, creating posters, writing persuasive pamphlets, inviting 
guest authors, designing thank-you cards, and sharing success with the media. 
Students will practise their skills of working with others during the planning, 
organization and implementation of the event itself. They will need time to do 
research, discuss their findings, plan their promotional activities or products, plan 
their event, and evaluate the success of their event. 
 

 

Essential Skills addressed: ((reading and researching website materials on literacy to 
plan literacy activities in their community) 
Reading Level 1 - all indicators addressed 
Reading Level 2 - all indicators addressed 
Reading Level 3 – all indicators addressed:  Activity: Read through web-based or print 
material to research literacy issues, read through review literacy activities and select 
potential literacy activities relevant to their selected topic and appropriate to intended 
audience; read toolkit to complete promotional tasks; synthesize and reword researched 
material to plan appropriate promotional activities and create supplemental 
resources/materials). Note: In order for this activity to be at a ES Reading Level 3 the 
students should read/research longer texts (minimum -2-3 pages) or read/research various 
texts; they need to not only locate information but choose and integrate information from 
various sources/or from several part of one text (such as “Get Caught Reading” toolkit) in 
order to complete a task. You may wish to have guiding questions re literacy issues in 
Nunavut that students will need to find answers for and incorporate into their promotional 
material. For example, a “Did you Know” Poster  with stats or relevant info on literacy in 
Nunavut.  For this to be a Level 3 activity you may include referring to longer on-line texts 
and having students use key work search to find information. The reading activity should  
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Reflections 
Content – What was the key message about reading that you wanted to promote 
during the community literacy event? How did the work you have done in this 
module prepare you to design and implement the event? 
 
Collaborative – What did you find interesting when your classmates shared their 
summaries in the Follow-Up? Which Inuit values speak to sharing knowledge? 
How does this value translate into a modern setting?  
 
Personal – Look through your portfolio. What were your favorite activities and 
what did you learn in the process of completing them? 
 

 
  

 
Follow-Up – Reading Log 
Provide students with an opportunity to make sure their Reading Log meets the 
specific requirements stated in Unit 1, including 10 hours of reading.  
 

 
  

 
Classroom Reinforcement  
 

  

 
Accommodating Diversity  
The reading task in the Activity will require that students self-select appropriate 
reading material. As this is to be done independently you may want to bring in 

require students to make low-level inferences from multiple sources and identifying relevant 
and irrelevant information.  
Task specifically addresses: 
 Refer to several longer texts or several parts of a single text to complete a task 
 Read longer texts to locate information applicable to task 
 Read a longer text and identify relevant and irrelevant information 
 Refer to longer on-line text and use a key word search to find information 
 Make low-level inferences from multiple sources. (i.e., Identify  the purpose/function of 

text) 
  

Essential Skills addressed: 
Reading Level 1 - all indicators addressed 
Reading Level 2 - all indicators addressed 
Reading Level 3 – all indicators addressed Task specifically addresses (reading various 
texts and writing summaries of each) 
 Read longer texts and identify relevant and irrelevant information (identify main ideas 

and complete a summary) 
 Make low level inferences (i.e.; purpose/function of text) 

If guiding questions for journal are written out for students … 
Essential Skills addressed: 
Reading Level 1 - all indicators addressed-Task specifically addresses: 
 Read and understand simple sentences 
 Read and correctly follow simple written directions 
Some elements of Reading Level 2 addressed: 
 Make low level inferences 
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diverse reading materials to help you students in this process.  
If you have students who struggle with either the enjoyment of reading or the 
process of reading you may want to make use of audio files. This may only be 
done if the source text is available and students follow along as the material is 
read aloud.  
(You may choose to use the magazine articles found in Unit 4) 

  

 

Assessment 
Student – Complete a self or peer assessment for the literacy event. Fill in the 
Participation Checklist or the Unit Self-Assessment templates and complete 
Reflections in the Journal. Update Vocabulary Dictionary and Reading Log.  
 

 
 
Teacher – Using the criteria developed with the students, complete a summative 
assessment of the literacy event. Conduct a conference with each student to 
discuss and assess their participation, Journal, Reading Log and Vocabulary 
Dictionary. Complete the tracking forms in Appendix C and sign. 

 

Essential Skills addressed: 
Document Use Level 1: all indicators addressed –Task specifically addresses: 
Some elements of Document Use Level 2 addressed – Task specifically addresses; (fill-in 
assessment forms that are very simple: brief text combined with uncomplicated structure) 
 Find and/or enter  several pieces of info  
 Low level of inference is require 
 Limited analysis is required 
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Rubric for Summative Assessment: Community Literacy Event 

 Exceeds 
Standard 

4 pts 

Meets 
Standard 

3 pts 

Approaches 
Standard 

2 pts 

Emerging 
1 pt 

 76-100% 65-75% 55-64% 50-54% 
1 
Research 
Reading: Main 
Idea and 
Supporting 
Details 

Discusses 
relationships 
between main 
ideas and 
supporting details 

Locates and 
distinguishes 
between main 
ideas and 
supporting details 

Identifies main 
ideas and 
supporting details 

Locates some 
main ideas or 
some supporting 
details 

2 
Selection and 
Relevance of 
Information 

Evaluates and 
synthesizes 
information that is 
relevant and 
important to the 
project from a 
variety of sources 
in addition to a 
given list of 
sources 

Identifies and 
evaluates 
information that is 
relevant and 
important to the 
project from a 
number of sources 
on a given list 

Identifies 
information that is 
relevant and 
important to the 
project from some 
sources on a 
given list 

Identifies some 
information that is 
relevant to the 
project from at 
least one source 
on a given list 

3 
Accuracy of 
Information 

With references to 
specific sources, 
accurately 
incorporates the 
relevant 
information in the 
promotional 
activities/products 
for the project 

Accurately 
incorporates the 
relevant 
information in the 
promotional  
activities/products 
for the project 

With some 
guidance, 
accurately 
incorporates the 
relevant 
information in the 
promotional  
activities/products 
for the project 

Requires 
assistance to 
accurately 
incorporate 
relevant 
information in the 
promotional  
activities/products 
for the project 

4 
Extending the 
Information 

Expands ideas 
beyond 
information 
provided in 
sources with 
ongoing 
implications for 
local family and 
community 
dynamics 

Expands ideas 
beyond 
information 
provided in 
sources to reflect 
local family and 
community 
dynamics 

In a limited way, 
expands ideas 
beyond 
information 
provided in 
sources to reflect 
local family and 
community 
dynamics 

Requires 
assistance to 
expand ideas 
beyond 
information 
provided in 
sources to reflect 
local family and 
community 
dynamics 

5 
Audience and 
Purpose 

Strongly 
communicates 
clear purpose for 
the project and 
engages 
interactively with 
the target 
audience 

Communicates 
clear purpose for 
the project and 
engages 
interactively with 
the target 
audience 

Communicates  
purpose for the 
project with some 
awareness and 
involvement with 
the target 
audience 

Communicates  
purpose for the 
project with little 
awareness and 
involvement with 
the target 
audience 
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Total possible on project:  24 points. 
Total project mark: ____ /24  
 
Note: The total mark for the reading module consists of the project mark plus the reading 
log mark. See the following page.  
 

6. 
Communications 

Collaborates with 
others and takes 
on considerable 
responsibility to 
• Share research 

information 
through 
posters, 
brochures, local 
radio, other 

• Advertise event 
through 
posters, 
brochures, local 
radio 

• Make contacts: 
Hamlet, local 
authors and 
story-tellers, 
media 

Collaborates with 
others and 
accepts some 
responsibility to 
• Share research 

information 
through 
posters, 
brochures, local 
radio, other 

• Advertise event 
through 
posters, 
brochures, local 
radio 

• Make contacts: 
Hamlet, local 
authors and  
story-tellers, 
media 

Collaborates and 
participates with 
others to 
• Share research 

information 
through 
posters, 
brochures, local 
radio, other 

• Advertise event 
through 
posters, 
brochures, local 
radio 

• Make contacts: 
Hamlet, local 
authors and  
story-tellers, 
media 

Participates as 
suggested by 
others to 
• Share research 

information 
through 
posters, 
brochures, local 
radio, other 

• Advertise event 
through 
posters, 
brochures, local 
radio 

• Make contacts: 
Hamlet, local 
authors and  
story-tellers, 
media 
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Summative Assessment for Reading Log  
 

 
Total possible on reading log:  24 points. 
Total reading log mark: ____ /24  
 
Total possible for reading module: 24 + 24 = 48 points 
Total reading module mark: ____ ÷ 48 x 40 = ____ 
Note: Students planning on entering college programs should be obtaining a minimum of 
65%. 

 Exceeds 
Standard 

4 pts 

Meets 
Standard 

3 pts 

Approaches 
Standard 

2 pts 
Emerging 

1 pt 
 76-100% 65-75% 55-64% 50-54% 
1 
Required 
Entries 

Maintains an 
organized log with 
highly detailed and 
completed entries 

Maintains an 
organized log with 
detailed and 
completed entries 

Maintains a log 
with completed 
entries 

Maintains a log 
with sparce entries 

2 
Summary 

Provides main 
points of the text 
with details 

Provides main 
points of the text  

Provides majority 
of main points of 
the text  

Provides some 
main points of the 
text  

3 
Analysis 

Explains in depth 
themes, ideas 
and/or writer’s 
purpose with 
detailed examples 
from the text 

Explains themes, 
ideas and/or 
writer’s purpose 
with examples 
from the text 

Explains themes, 
ideas and/or 
writer’s purpose 
with a few 
examples from the 
text 

Refers to themes, 
ideas and/or 
writer’s purpose, 
but without 
relevant examples 
from the text 

4 
Personal 
Responses 

• Makes 
extensive 
connections 

• Expresses 
strong, 
confident 
opinion 

• Asks complex 
questions  

• Makes relevant 
connections 

• Expresses 
opinions 

• Asks questions 
of the text, for 
example, fact or 
opinion, 
prediction, 
impact of text 

• Makes general 
connections 

• Expresses 
vague opinion 

• Asks few 
questions of the 
text 

• Attempts to 
make 
connections 

• Is indifferent to 
the text 

• Asks basic 
questions 

5 
Second 
Thoughts 

Discusses text in 
order to appreciate 
and consider other 
perspectives 

Discusses text in 
order to consider 
other perspectives 

Discusses text 
with limited 
consideration for 
other perspectives 

Comments on text 

6 
Time 
Requirement 

Exceeds 10 hours 
of reading 

Reads for 10 
hours as required 

Reads for a 
minimum of 5 
hours 

Reads less than 
five hours 
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Appendix A: Student Assessment Tools 
 

Participation Checklist 
 

Unit Task Participated Completed Comments 
Try Harder/Effective/Awesome 

 1 Objects: Fact and Opinion      
1 Reading between the Lines      
1 How to State an Opinion      
1 Reflections      
1 Reading Graphs    
2 Memory: Phone Numbers      
2 Concentration      
2 Improving Your Memory      
2 Reflections      
2 Study Buddy Quiz      
3 Abbreviations      
3 Organization of Information        

3 DVD: The Last Lecture and 
Taking Notes 

     

3  Reflections      
3 Sharing Note-Taking Problems      
4 Familiar Images      
4 More than Text       
4 Creating a Diagram for Text      
4 Reflections      
4 Diagram Practice      
5 Talk-About Cards      
5 Newspaper Article      
5 Summary Worksheet      
5 Reflections      
5 Types of Summaries      

6 Reading Quotations and 
Sayings 

     

6 Components of Fluency      
6 Oral Skills Checklist      
6 Reflections      
6 Practice: Reading Out Loud      
7 New software      
7 DVD setup      
7 Tech Gizmos      
7 Reflections      
7 Driver’s Manual Re-Write      
8 Popcorn Circle      
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8 Identify that Text!       

8 Examining Expository and 
Persuasive Text 

     

8 Reflections      
8 Creating Your Own      
9 Web User Survey      

9 The 5 W’s (and 1 “H”) of 
Cyberspace 

     

9 Deconstructing Web Pages      
9 Reflections      
9 Teaching Others      
10 Why do people read?      
10 Read for 15      
10 Promoting Community Literacy      
10 Reflections    
10 Completion of Reading Log    
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Unit Self-Assessment 
 

Name _________________________ 
 
Unit Checklist and Assessment for Unit _____ 
 
Did I complete or participate in the following? 

 

 
 
Rate your effort for each activity. 
 

Activity Title Try Harder Effective Awesome 

    

    

    

    

    

    

    

    

 
 
 

Activity Title Yes/Date Not Complete/Comments 
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Ajunngitakka (Things I Can Do) 
 
Name: ________________________ Date: ______________________ 
 
Essential Skill:   ___ Reading   ___ Document Use 
    
 
I demonstrated this skill when I 
_____________________________________________________________

___________________________________________________________ 

____________________________________________________________  
 
 

Ajunngitakka (Things I Can Do) 
 

Name: ________________________ Date: ______________________ 
 
Essential Skill:   ___ Reading   ___ Document Use 
     
 
I demonstrated this skill when I 
_____________________________________________________________

_____________________________________________________________

__________________________________________________________ 

 
 
 

Ajunngitakka (Things I Can Do) 
 

Name: ________________________ Date: ______________________ 
 
Essential Skill:   ___ Reading   ___ Document Use 
     
 
I demonstrated this skill when I 
_____________________________________________________________

_____________________________________________________________

__________________________________________________________ 
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 Self or Peer Assessment of Group Work 
 
Activity _______________________________________ 
 

Working with Others Yes/
No Comments (self or peer) 

Did I work cooperatively with 
the others in the group? 

 
 

Did I give directions to the other 
members in my group to help 
get our work done? 

 
 

Did I use directions from other 
members in my group to help 
get our work done? 

 
 

Did I do things to make sure we 
completed the work on time? 

 
 

Did I help to organize the work? 
 

 

Did I encourage the others to 
make sure we all did our best? 

 
 

Did I finish my part of the work? 
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Portfolio Evaluation 
 
Student __________________ Portfolio item _______________________ 
 
Description of Portfolio item: 
____________________________________________________________ 
For this entry I worked with: 
________________________________________________ 
I chose this item because: 
____________________________________________________________ 

____________________________________________________________ 
            
 Not 

really Seldom Mostly Always 
I understood the requirements of the 
assignment and completed them 

    

My work is clear, neat and well organized 
    

I demonstrated creativity     

I elaborated on the idea     

 
The part that shows my personal growth is … 
_______________________________________________________________________

_______________________________________________________________________ 
 
My biggest challenge was…  
_______________________________________________________________________

_______________________________________________________________________ 
 

Teacher Feedback  
_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________ 

Uqausiliriniq: Communication 12, Module 4: Essential Reading 148 



 

Journal Evaluation 
 
Student Name __________________________________ 
 
Journal entry date _____________________  Unit _________ 

 
                                                          
 Yes     No 
Does the writing make sense?   

Are the ideas clearly stated?   

Are the ideas in order?   

Is each thought complete?   

Do the supporting sentences offer enough detail?   

Does the writing stay on topic?   

 
An area of strength in the journal entry is… 

_______________________________________________________________________

_______________________________________________________________________ 
 
I noticed… 
_______________________________________________________________________

_______________________________________________________________________ 

 
One area I think I should work on is… 
_______________________________________________________________________

_______________________________________________________________________ 

 
Teacher Feedback 
_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________ 
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 Appendix B: Teacher Assessment Tools 
 

 Participation Checklist 
 

Unit Task Participated Completed Comments 

1 Objects: Fact and Opinion      
1 Reading between the Lines      
1 How to State an Opinion      
1 Reflections      
1 Reading Graphs    
2 Memory: Phone Numbers      
2 Concentration      
2 Improving Your Memory      
2 Reflections      
2 Study Buddy Quiz      
3 Abbreviations      
3 Organization of Information        

3 DVD: The Last Lecture and 
Taking Notes 

     

3  Reflections      
3 Sharing Note-Taking Problems      
4 Familiar Images      
4 More than Text       
4 Creating a Diagram for Text      
4 Reflections      
4 Diagram Practice      
5 Talk-About Cards      
5 Newspaper Article      
5 Summary Worksheet      
5 Reflections      
5 Types of Summaries      

6 Reading Quotations and 
Sayings 

     

6 Components of Fluency      
6 Oral Skills Checklist      
6 Reflections      
6 Practice: Reading Out Loud      
7 New software      
7 DVD setup      
7 Tech Gizmos      
7 Reflections      
7 Driver’s Manual Re-Write      
8 Popcorn Circle      
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8 Identify that Text!       

8 Examining Expository and 
Persuasive Text 

     

8 Reflections      
8 Creating Your Own      
9 Web User Survey      

9 The 5 W’s (and 1 “H”) of 
Cyberspace 

     

9 Deconstructing Web Pages      
9 Reflections      
9 Teaching Others      
10 Why do people read?      
10 Read for 15      
10 Promoting Community Literacy      
10 Reflections    
10 Completion of Reading Log    
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 Conference 1: Unit 1-5 Competencies 
 
Student _________________________            Date ______________________ 
 

Competency Met Not 
Yet Comments 

• distinguishing between fact and opinion 
when reading 

• looking for and determining the implied 
meaning of text 

   

• identifying a variety of memory 
enhancement strategies 

• selecting and applying memory 
enhancement  strategies  

   

• using note taking as a strategy to 
improve retention of information 

• reviewing how text is organized  
• preparing notes from an oral lecture 

   

• using graphic and written instructions  
• create a visual or diagram to represent 

information presented in written form 

   

• analyzing texts which contain 
summaries 

• identifying main ideas to create 
summaries 

• analyzing various types of concluding 
statements in a variety of texts 

   

    
Other:    

    
 
Follow-Up 
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Conference 2: Unit 6-10 Competencies 
 
Student _________________________            Date ______________________ 
 

Competency Met Not 
Yet Comments 

• identifying and demonstrating the 
skills used in fluent oral reading with 
a focus on accuracy, rate and 
expression 

   

• reading, interpreting and using 
instructional manuals and guides to 
complete a task 

• rewriting a section of an instructional 
manual to make it simpler and more 
user-friendly 

   

• identifying and comparing the key 
features of expository, persuasive 
and narrative texts; 

• reading, locating key information and 
summarizing content of a variety of 
expository and persuasive texts 

   

• deconstructing a web page to 
authenticate the information 
presented in the text 

   

• conducting background research on 
the impact of literacy on individuals 
and communities 

• using this information to develop, 
promote and implement a 
community family literacy event to 
share the importance of literacy 

• maintaining and submitting a 
prescribed Reading Log of self-
selected texts 

   

    
Other:    
 
Follow-Up 
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Appendix C: Essential Skills Information19, Tables and Assessment 
 
Reading Text Summary 

There is, within the description of most essential skills, a Summary Section 
designed to describe, in a standardized way, how the skill is used in an occupational 
group. The Reading Text Summary contains a comprehensive list of the type of text 
and the purpose for reading that may be required by an occupation.  

Types of Texts Purposes of Reading 
 *Forms –with at least one paragraph of 
text 
 *Labels – with at least one paragraph of 
text 
 Notes, letters, memos 
 Manuals, specifications, regulations 
 Reports, books, journals (includes 
articles and magazines) 

 Scan for specific information/to locate 
information 
 Skim for overall meaning/to get the gist 
 Read the whole text to understand and 
to learn 
 Read the full text to critique or to 
evaluate 

*Use of Forms and/or Labels that involve reading less than one paragraph of text 
would be considered Document Use. 

More Information on Reading Text Complexity Levels 

HRSDC’s complexity scale for Reading Text is compatible with the five levels of 
difficulty in the Prose Literacy scale used in the 1994 International Adult Literacy 
Survey (IALS). The same Prose Literacy scale was used in the IALS and the 2003 
International Adult Literacy the skills Survey (IALSS).  

To find additional information about the IALS go to:  
http://www.statcan.gc.ca/pub/89-588-x/4152886-eng.htm 

To find additional information about the IALSS go to: http://www.statcan.gc.ca/cgi-
bin/imdb/p2SV.pl?Function=getSurvey&SDDS=4406&lang=en&db=imdb&adm=8&di
s=2 

The Reading Text complexity Levels have also been aligned with the Canadian 
Language Benchmarks. To find out more information about the Canadian Language 
Benchmarks and Essential Skills Comparative Framework go to: 
http://www.itsessential.ca/itsessential/display_page.asp?page_id=207 
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Reading Text 
 

 Complexity 
Level 1 

Complexity 
Level 2 

Complexity 
Level 3 

Complexity 
Level 4 

Complexity 
Level 5 

Dimension Indicators Indicators Indicators Indicators Indicators 
Type of 
text and 
purpose for 
reading 

• read relatively 
short texts to 
locate a single 
piece of 
information 

• follow simple 
written 
directions 

 
 
 
 
 

 
 
 

 
 

• read more 
complex texts 
to locate a 
single piece of 
information  

 
• or read 

simpler texts 
to locate 
multiple pieces 
of information  

 
• make low-level 

inferences  
 
 

 

• choose and 
integrate 
information 
from various 
sources 

 
•  or choose and 

integrate 
information 
from several 
parts of a 
single text  

 
• make low-level 

inferences 
from multiple 
sources  

 
• identify 

relevant and 
irrelevant 
information 

• integrate and 
synthesize 
information from 
multiple sources  

 
• or  integrate and 

synthesize 
information from 
complex and 
lengthy texts  

 
• make complex 

inferences and 
use general 
background 
knowledge  

 
• evaluate quality 

of text  
 
 
 
 
 
 

• interpret dense 
and complex 
texts  

 
• make high-level 

inferences and 
use specialized 
knowledge 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Sample  
Tasks 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Read and 
understand 
familiar names, 
words and 
simple 
sentences. 
 
Read and 
correctly follow 
simple written 
instructions/direc
tions. 
 
Scan and 
understand a 
brief document 
such as an e-
mail.  
 
Read a brief text 
(paragraph) to 
find a key piece 
of information. 
 
 
 

Read aloud to 
someone, i.e. 
books, letter or 
newspapers. 
 
Read several 
short documents 
to find a key 
piece of 
information. 
 
Read novels, 
articles, stories 
and textbooks 
on various 
subjects. 
 
Read and 
understand more 
formal 
documents such 
as a contract for 
employment. 
 
 
 

Read a longer 
text to learn a 
new task or 
follow more 
complicated 
directions, i.e., 
read and follow 
handbooks or 
manuals in order 
to set up a piece 
of equipment. 
 
Refer to several 
different texts to 
learn how to 
complete a task 
such as use 
equipment or 
technologies. 
 
Read longer 
documents and 
locate the 
information that 
is applicable to 
the task at hand. 

Read a variety of 
books, reports and 
other publications 
critically and 
purposefully, for 
example in order 
to give a 
presentation. 
 
Refer to various 
reference books to 
look up 
information on a 
specific topic and 
integrate the 
information into an 
academic paper or 
project. 
 
Refer to journals, 
manuals, 
magazines, 
textbooks and 
reports to keep up 
date with 
advances in your 
profession. 
 
Read lengthy and 

Review and 
critique dense and 
complex texts, i.e., 
read legal 
contracts and 
agreements to see 
that they are 
complete and 
worded 
unambiguously. 
 
Read, interpret 
and synthesize 
multiple texts in a 
specialized field, 
i.e., read a wide 
range of academic 
math  journals and 
select relevant 
articles to refer to 
when creating 
research plans, 
developing your 
own theories and 
techniques and 
searching 
supportive 
evidence for 
recommendations 
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Refer to several 
texts or several 
sections of the 
same text to find 
and select 
needed 
information to 
solve an 
unfamiliar 
problem. 
 
Scan indexes, 
tables of 
contents or 
headings to 
locate 
information. 
 
Refer to longer 
on-line text and 
use a key word 
search to find 
information. 
 
Read a variety of 
documents or 
texts in order to 
compare 
information. 

complex texts and 
evaluate the 
usefulness of the 
information found. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Read, interpret 
synthesize, and 
critique a wide 
range of sources, 
i.e., literary, 
historic and other 
texts to research 
and develop 
topical themes 
when preparing a 
lesson plan. 
 
Read and interpret 
creative texts, i.e., 
read poetry 
exploring 
structure, imagery, 
complexity of 
language, 
symbolism, 
metaphor, etc. 
 
 

On-the-job 
Examples 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Office clerks 
skim incoming 
mail to 
determine who 
can deal with it. 
 
Day care helpers 
read notes from 
parents 
describing the 
medicine a child 
is taking or when 
a parent is 
picking up their 
child. 
 
Community 
workers skim 
descriptions of 
social programs, 
community 
events and 
workshops in 
bulletins, 
brochures and 
local 

Parents read 
books and 
stories aloud to 
their children to 
entertain them 
and to develop 
their pre-reading 
skills. 
 
Airport ticket 
handlers read 
company 
brochures and 
bulletins on 
topics such as 
new fares and 
cargo charges. 
 
Airline pilots 
read flight safety 
briefings, line 
reports and 
company 
memos and 
directives to 
improve 

Hunting guides 
read books and 
manuals to find 
information 
about the 
newest firearms 
and other 
hunting 
weapons. 
 
Secretaries and 
office workers 
refer to 
computer 
manuals to learn 
how to perform 
certain functions 
or how to use 
new software 
packages. 
 
Daycare workers 
read government 
guidelines and 
childcare 
policies, such as 

Parents or 
babysitters refer to 
health or medical 
books, to look up 
the symptoms of a 
child’s illness and 
determine what 
action they should 
take. 
 
Social workers 
read journals to 
expand their 
knowledge, 
incorporate it into 
their counseling 
practices, and to 
develop 
intervention 
programs. 
 
Computer 
technicians read a 
variety of software 
user manuals, i.e., 
read sections of 
the Macromedia 
Flash User Manual 
to find ways of 

Geologists read 
and critique 
technical reports, 
research papers 
and journal articles 
written by co-
workers and 
colleagues. They 
read research 
papers to 
understand the 
premises of the 
studies and to 
offer critiques of 
methodologies, 
findings and 
conclusions. 
 
Educators read, 
interpret and 
critique literary, 
historic and other 
texts, for example, 
a social studies 
teacher teaching a 
unit on the history 
of the North 
explores the 
themes of Inuit 
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newsletters. 
 
Carpenters read 
and interpret first 
aid and safety 
reports. 
 
 
 
 
 
 
 
 

performance and 
learn more about 
general safety 
topics. 
 
 
 
 
 
 
 
 
 
 

how to handle 
emergencies. 
 
Carpenters read 
installation 
manuals to 
follow 
manufacturers’ 
installation 
procedures. 
 
 

programming 
interactive 
features for a new 
web site. 
 
Firefighters read 
training and 
operations’ 
manuals such as 
the International 
Fire Service 
Training Manual 
and fire truck 
operating manuals 
during training 
sessions. 

culture using texts 
as diverse as 
explorers’ journals 
to books on 
modern  Inuit 
carving and music. 
 
 
 

 
 
 
 
 
 
 
 
 

 

 

 
 
 

Uqausiliriniq: Communications 12, Module 4: Essential Reading 157 



 

Module Tracking Form: Essential Skill – Reading Text  
 
Student ______________________ 
 
 Consistent Demonstration  of Skill  Not 

yet 
 Comment Date Date Date  

Reading  Level 1 –  refers to Length and Purpose of Reading: 
 read relatively short texts to locate a singe piece of  
 follow simple written directions  

Student is able to: 

Read and understand 
simple sentences 

     

Correctly follow simple 
written instructions 

     

Scan and understand a brief 
text (e-mails, bulletins) 

     

Read relatively short texts 
(paragraph) to locate a key 
piece of information 

     

Reading Level 2 – refers to Length and Purpose of Reading: 
 read more complex texts to locate a single piece of information 
 read simpler texts to locate multiple pieces of information 
 make low level inferences 

Student is able to: 

Read more complex texts to 
find a single piece of 
information 

     

Read a simple text to locate 
multiple pieces of 
information 

     

Read several short texts to 
find a piece of information 

     

Read a short text out loud      

Read and understand 
newspaper articles or brief 
reports 

     

Read a piece of text and 
make low level inferences 
(draw conclusion about 
what it means) 
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Reading Level 3 – refers to Length and Purpose of Reading: 
 choose and integrate information from various sources 
 choose and integrate information from several parts of a single text 
 make low level inferences from multiple sources 
 identify relevant and irrelevant information 

Student is able to: 

Read a longer text (text 
book or manual) to learn a 
new task or follow more 
complicated directions (i.e. 
read a manual to set up a 
piece of equipment.) 

     

Refer to several different 
texts to learn how to 
complete a task 
(i.e. refer to more than one 
manual to learn how to 
repair your ATV) 

     

Read longer texts to locate 
information applicable to 
task 
(i.e. read through a safety 
manual to learn what to do 
in case of fire) 

     

Read a variety of 
documents or texts in order 
to compare information (i.e. 
read various consumer 
reports to compare  
equipment ratings and 
price.) 

     

Scan headings, indexes, or 
tables of content to locate 
information 

     

Read longer texts and  
identify relevant and 
irrelevant information (i.e. 
identify main points of text  
5 to 10 paragraphs long and 
summarize) 

 
 
 
 
 

    

Refer to longer on-line text 
and use a key word search 
to find information. (i.e. 
reference websites to find 
information on an 
occupation’s training 
requirement and wage.) 
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Make low-level inferences 
from multiple sources (i.e. 
identify writer’s bias and/or 
the purpose/function of 
t t ) 
 

     

 
______________________________   _____________________ 
 Teacher’s Signature      Date

 Uqausiliriniq: Communications 10, Module 4: Essential Reading 160 

http://srv108.services.gc.ca/awm/main/c_ap_glossary_e.shtml%23Inference


 

  
Document Use Summary 
 
Within the Essential Skills methodology, Document Use refers to a total of 22 tasks. 
A worker will be required to perform only those document use tasks that apply to 
his/her particular occupation.  
 
The Document Use complexity rating scale applies to the interpretation of 
documents and the entry of information in documents. It does not apply to the 
creation of documents (i.e. drawing architectural plans). Examples involving the 
creation of documents are included but are not coded.20 
 
 
 read signs, labels or lists  
 
 complete forms by 

marking check boxes, 
recording numerical 
information or entering 
words, phrases, 
sentences or texts of a 
paragraph or more. 

 
 read completed forms 

containing check boxes, 
numerical entries, 
phrases, addresses, 
sentences or texts of a 
paragraph or more  

 
 read tables, schedules 

and other table-like text  
 
 create tables, schedules 

and other table-like text 
 
 enter information on 

tables, schedules or 
other table-like text  

 

 
 plot information on 

graphs (i.e. line, pie, 
bar)  

 
 obtain specific 

information from graphs 
or charts  

 
 interpret information on 

graphs or charts  
 
 construct or draw 

graphs or charts. 
 
 recognize common 

angles such as 15°, 30°, 
45°and 90° 

 
 draw, sketch or form 

common shapes such 
as circles, triangles, 
spheres, rectangles, 
squares  

 
 interpret scale drawings 

(i.e. blueprints or maps)  
 

 
 make measurements from 

scale drawings.  
 
 draw to scale  
 
 read assembly drawings 

(i.e. those found in service 
and parts manuals)  

 
 create assembly drawings  
 
 read schematic drawings 

(i.e. electrical schematics)  
 
 create schematic 

drawings  
 
 make sketches  
 
 obtain information from 

sketches, pictures or 
icons (i.e. computer 
toolbars)  

 
 interpret X-rays 
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Document Use 
 

 Complexity 
Level 1 

Complexity 
Level 2 

Complexity 
Level 3 

Complexity 
Level 4 

Complexity 
Level 5 

Dimension Indicators Indicators Indicators Indicators Indicators 
Complexity 
of the 
Document 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Document is 
very simple. 
 
Brief text 
combined with 
uncomplicated 
structure  
 
One document 
and only one 
type of 
document 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Document is 
simple. 
 
Multiple piece of 
information (ex., 
simple tables) 
 
One document 
or multiple 
documents of 
the same type 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Document is 
somewhat 
complex. 
 
Multiple pieces 
of information 
organized in 
sections with 
subheadings or 
subparts 
 
May be multiple 
simple 
documents 
which may 
include more 
than one 
document type 
(pie chart and 
bar graph) 
 
May be 
specialized 
document types 
(need to be 
familiar with the 
document type 
in order to 
interpret 
information) 

Document is 
complex. 
 
Multiple pieces of 
information 
organized in 
multiple sections 
with one additional 
component such 
as colour coding. 
 
Multiple 
documents and 
multiple types 
 
Specialized 
document types  
(familiarity with the 
document is 
required for 
interpretation) 
 
 
 
 
 
 
 
 
 
 

Document is 
complex.  
 
Multiple pieces of 
information 
organized in 
multiple sections 
with two or more 
addition 
components 
 
Multiple 
documents and 
multiple types 
 
Specialize 
documents 
(familiarity with the 
document is 
required for  
interpretation ) 
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Complexity 
of Finding 
and 
Entering 
Information 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Information 
Search 
• limited search 

using key 
word, 
numbers, 
icons, or other 
visuals 

 
Information 
Entry 
• entering few 

pieces of 
information 

 
Thinking 
Process 
• minimal 

inference is 
required. 
Information 
found or 
entered is a 
literal match 

• information 
needed is 
obvious and 
immediate 

 
 
 
 
 
 
 
 
 
 
 

 

Information 
Search 
• locating one or 

more pieces of 
information. 

• using one or 
two search 
criteria  (use 
headings to 
find 
information) 

• consecutive 
searches with 
the some one 
or two search 
criteria 

 
Information 
Entry 
• entering 

several pieces 
of information 

 
Thinking 
Process 
• low level of 

inference 
required 

• information 
found or 
entered is 
synonymous 
match to 
information 
required 

• information 
needed is 
fairly evident 

 
 

Information 
Search 
• locating one 

or more 
pieces of 
information  

• using multiple 
search criteria  

• or using 
results of one 
search in a 
subsequent 
search  

 
Information 
Entry 
• Entering 

multiple 
pieces of 
information 

 
Thinking 
Process 
• moderate 

degree of 
inference is 
required 

• match 
between 
information 
found or 
entered and 
information 
required may 
be ambiguous 

 
 
 
 
 

 

Information 
Search 
• locating 

multiple pieces 
of information 

• using multiple 
search criteria 
which may 
have to be 
developed by 
user 

• or using results 
of one search in 
subsequent 
search 

 
Information Entry 
• entering 

multiple 
pieces of 
information 

 
Thinking Process 
• considerable 

inference 
required 

• match between 
information 
found or 
entered and 
information 
required is 
ambiguous 

• one of more 
distracters 
hinder finding 
and/or entering 
correct 
information 

• information 
needed may be 
mentally 
restructured 
into categories 
devised by user 

Information 
Search 
• locating 

multiple of 
information 

• using multiple 
search criteria 

• or using results 
of one search 
in a 
subsequent 
search 

 
Information Entry 
• entering 

multiple pieces 
of information 

 
Thinking Process 
• high level of 

inference is 
required 

• match between 
information 
found or 
entered and 
information 
required is 
ambiguous 

• multiple 
distracters may 
hinder finding 
and/ or entering 
correct 
information 

• information 
needed is 
mentally 
restructured 
into categories 
devised by user 

 
 

Complexity 
of 
Information 
Use 
 
 
 
 
 
 
 
 
 

No knowledge of 
content of 
document is 
required to use 
information 
 
No analysis is 
required 
 
 
 
 
 
 
 

Limited 
knowledge of 
content may be 
required to use 
information 
 
Limited analysis 
required 
• information 

found may be 
rearranged to 
make simple 
comparisons 

• information 
available may 

Some 
knowledge of 
content is 
required to use 
information 
 
Some analysis 
required is 
involving 
selection and 
integration of 
information 
• information 

found must be 
integrated  

Specialized 
knowledge of 
content may be 
required 
 
Multiple pieces of 
information from 
multiple sources 
are synthesized 
and may be 
evaluated. 
 
 
 
 
 

Specialized 
knowledge of the 
content is required 
 
Information is 
evaluated to make 
judgments of 
quality based on 
criteria and/or to 
draw conclusions. 
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be rearranged 
for entry onto 
document. 

• information 
must be 
combined for 
entry onto 
document. 

 
 
 
 

 
 
 

Sample 
Tasks 

Find or enter 
information 
using a list. 
 
Use a simple 
alphabetical 
directory or list 
such as a 
telephone 
directory to find 
a number. 
 
Read labels 
such as on a 
can of food. 
 
Recognize 
common 
symbols or 
icons. 
 
Recognize 
common 
geographic 
shapes or 
angles. 
 
Correctly fill-in 
simple forms 
such an 
attendance form 
or school related 
forms. 
 
 
 
 

Use maps and 
map legends.  
 
Read and enter 
information into 
a calendar. 
 
Read and use 
recipes. 
 
Follow 
instructions 
written in point 
form. 
 
Correctly fill in 
more detailed 
forms such as a 
job application 
form. 
 
Read and use 
tables, such as 
tables to convert 
Metric measures 
to Imperial 
measures  
 
Read and use 
equipment 
gauges or 
clocks. 
 
Read and use 
information from 
a variety of 
charts or graphs  
 
Enter or log 
information into 
computerized 
forms. 

 Read and 
interpret 
blueprints to get 
dimensions  
 
Plot information 
on a graph 
 
Read and work 
from scale 
drawings to 
make 
measurements. 
 
Construct or 
create charts or 
drawings  
 
Use and 
interpret 
assembly 
drawings and 
directions to 
assemble 
something. 
 
Read angle from 
a compass. 
 
Complete 
detailed forms 
such as accident 
report forms. 
 
Read and 
interpret data 
obtained from 
surveys. 
 
 
 

Interpret 
blueprints, with a 
high degree of 
accuracy, to verify 
measurements, 
and report 
mistakes or 
omissions. 
 
Study a variety of 
maps, such as 
topographical and 
seismic hazard 
maps.  
 
Locate data in lists 
and tables, such 
as scan long lists 
of software codes 
to identify errors. 
 
Locate 
topographical 
features in as 
aerial photographs 
and satellite 
images. 
 
Complete detailed 
planning 
documents such 
as yearly course 
plans. 
 
Search musical 
scores to find 
pieces with the 
right melodies and 
rhythms. 

Study sets of 
drawings and 
schematics for 
details where 
background 
knowledge is 
required to 
integrate 
information and 
read drafting 
conventions, 
symbols and 
abbreviations. 
 
Teach students to 
search, enter data 
and analyze 
variety of complex 
documents central 
to subject areas. 

On-the-job 
Examples 
 
 
 
 
 
 
 

Office clerks 
look up phone 
numbers and 
addresses in 
phone books 
and office 
directories. 
 
Daycare helpers 

Parents read 
recipes to 
prepare snacks 
and meals. 
 
Airport ticket 
handlers read 
load sheets 
which indicate 

Hunting guides 
complete hunt 
reports. 
 
Secretaries and 
office workers 
obtain 
information from 
graphs and 

Computer 
technicians 
consult and 
synthesize 
information from 
a variety of 
technical 
documents to 
develop 

Educators teach 
students to 
search, enter 
data and 
analyze a 
variety of 
complex 
documents 
central to their 
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read lists, such 
as emergency 
contact lists and 
kitchen recycling 
lists. 
 
Carpenters use 
time cards to 
record work 
hours and times 
for payroll. 

how much the 
cargo weighs, 
where the 
baggage should 
be loaded and 
what the cargo 
contains. 
 
Airline pilots 
read pre-start 
forms that list 
aircraft systems 
and instruments 
to be checked 
during restarts. 

charts in 
financial reports 
and modify them 
to create 
updated reports. 
 
Day care 
workers 
complete 
accident report 
forms when 
accidents occur. 
  
Carpenters 
make sketches 
of drawings or 
plans to use on 
job sites. 
 
Firefighters 
review maps 
and plans of 
buildings, 
facilities and 
vehicles to 
ensure they 
show the 
locations of 
emergency 
equipment, meet 
fire code 
regulations. 
 
Truck drivers 
refer to 
assembly 
drawings for air 
brakes when 
studying for 
licensing exams. 

software 
applications. 
 
Web designers 
analyze the 
design of web 
pages to identify 
design elements 
and evaluate 
visual appeal. 

Airline pilots 
read information 
from cockpit 
instruments and 
graphical user 
interfaces such 
as the flight 
management 
system head's 
up display 
(HUD). 

subject areas. 
 
Land surveyors 
examine survey 
plans to confirm 
the placement or 
retracement of 
boundary lines. 
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Module Tracking Form: Essential Skill – Document Use  
 
Student ______________________ 
 
 Consistent Demonstration  of Skill  Not 

yet 
 Comment Date Date Date  

Document Use  Level 1 – refers  to: 
 Simple document  
 Limited search using … icons, or other visual clues 
 Enter few pieces of information 
 Minimal inference required 
 Information needed is obvious 
 No knowledge of content required or no analysis required 

Student is able to: 
Identify common symbols 
or icons 

     

Interpret and use simple 
drawings, pictures or 
graphics 

     

Find and/or enter 
information in very simple 
documents such as a 
check list 

     

Correctly fill-in a simple 
form that combines brief 
text with simple structure 

     

Document Use Level 2 – refers to: 
 Simple documents  
 Limited search requiring location of one or two pieces of information in document 
 Entering several piece of information 
 Low level of inference required 
 Information needed is fairly evident 
 Limited knowledge of content or limited analysis required 

Student is able to: 
Find multiple pieces of 
information in a simple 
document, such as read 
and use a recipe 

     

Enter several pieces of 
information into a simple 
document 
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Read and use information 
from one part of a 
document to fill in another 
part of a document 

     

Read, find  and use 
information from  simple 
tables, charts or graphs 

     

Document Use Level 3 – refers to: 
 Somewhat complex documents or specialized documents (multiple pieces of 

information organized in sections) or 
 Multiple simple documents 
 Documents divided into multiple headings or containing multiple parts (i.e. graphs or 

charts) 
 Locate one or more pieces of information in document using multiple search criteria 
 Entering multiple pieces of information into a form 
 Moderate degree of inference required 
 Information found or entered may be ambiguous 
 Some knowledge of content is required to use information 
 Some analysis of information involving selection and integration is required 

Student is able to: 
Find and use information 
from different types of 
document(s)  (i.e. graphs, 
tables)  that are organized in 
complex ways (i.e.in sections 
with subheadings) 

     

Find one or more pieces of 
information using multiple 
headings and sections 

     

Read and interpret 
information from document(s 
) to complete a task or solve 
a problem (i.e. consult 
manual/ diagram to repair, 
troubleshoot or assemble 
equipment; consult scale 
drawing to obtain information 
on measurements or 
dimensions) 

     

Locate and integrate 
information from two or more 
documents to complete a 
task or solve a problem 
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Enter multiple pieces of 
information into a complex 
document (i.e. fill in an 
application form of any 
length; plot information on a 
more complex graph; 
complete an accident report) 

 

     

Integrate and combine 
information for entry into a 
document (i.e. complete a 
form by combining 
information from several 
lines) 

     

 
 
 
______________________________    _____________________ 
 Teacher’s Signature      Date
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Appendix D: Useful References and Sources of Northern Reading Materials 
 
Inuit Tapiriit Kanatami 
This organization represents all Canadian Inuit. It publishes Inuktitut magazine 
which is distributed to all communities free of charge and is also available on 
their website, www.itk.ca/Inuktitut-Magazine.  The magazine contains articles of 
contemporary and historical interest; most articles are available in Inuktitut, 
Inuinnaqtun, English and French. 
 
Nunavut Tunngavik Incorporated  
This organization represents the beneficiaries of the Nunavut Land Claims 
Agreement. It publishes Naniliqpita magazine which is distributed to all 
communities free of charge and is also available at 
www.tunngavik.com/english/newsletter.php. There are a variety of articles and 
activities in the magazine; most articles are available in Inuktitut, Inuinnaqtun and 
English. In addition, NTI publishes a number of reports. 
 
Up Here Magazine: Explore Canada’s Far North 
This is the Calm Air in-flight magazine. It contains a number of articles about life 
in the north. These articles, links, and more are available on their website at 
www.uphere.ca.  
 
Up Here Business: The Magazine of Canada’s Enterprising North 
Articles and more information are available at www.UpHereBusiness.ca. 
 
Above and Beyond: Canada’s Arctic Journal 
This is the First Air in-flight magazine. Only the main articles of the current edition 
are available on their website: www.arcticjournal.ca.  
 
Nunavut News/North and Kivalliq News 
Articles, photos, letters, and features are available at http://nunavutnews.com. 
The site also provides market reports, northern guides, and links to relevant 
northern sites.  
 
Nunatsiaq News 
Newstories, articles, columns, letters and editorials are archived back to 1995 at 
www.nunatsiaq.com. The focus of the newspaper is on Nunavut and Nunavik, 
but other polar regions are frequently featured. 
 
Arctic College Calendar 
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Feedback Fax 
 
To: English Language Arts Coordinator 
 Curriculum and School Services 
 Department of Education 
 Arviat 
 (867) 857-3090 
 
Date: ______________________________ 
 
From: ______________________________ 
 

Re:  Communications (English) 10-11-12 
 
This is feedback for the Communications (English) 12, Module 4, titled Essential 
Reading. 
 
What was helpful to you in this module? 
 
 
 
What did you find was unnecessary information? 
 
 
 
What needs more detail? 
 
 
 
Did you see any mistakes that we need to correct? 
 
 
Is there anything that you would like to contribute to this module? (for example. 
teaching ideas, assessment ideas, samples of student work, resources) 
 
 
 
Is there something that we can do to make this module more useful for you? 
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Endnotes 
1 Graphs taken from Statistics Canada 100 Years of Canadian Society: Teacher’s Toolkit 
http://www.statcan.gc.ca/kits-trousses/pdf/social/edu01b_0001b-eng.pdf 
 
2 Taken from The Book of Wisdom for Eskimo, Issued by the Bureau of Northwest Territories and 
Yukon Affairs, Lands, Parks and Forests Branch, Department of Mines and Resources, Ottawa-
Canada, 1947, pages 19-22. 
 
3 The article “Global Warming Won’t Hurt Polar Bears” by Jane George is taken from the May 26, 
2006 Nunatsiaq News newspaper.  

4 Taken from  
http://www.eia.gov.nu.ca/stats/Popest/Population/Population%20estimates%20Report,%20July%
201,%202010.pdf 
 
5 Taken from 
http://www.eia.gov.nu.ca/stats/census/Education/Nunavut%20Census%20educational%20attain
ment%20by%20region%20and%20community,%202006%20(2%20tables).xls 
 
6 Article “Improving Your Memory” is taken from http://www.web-
us.com/MEMORY/improving_memory.htm   
 
7 Taken from: www.lc.unsw.edu.au/onlib/pdf/notetake.pdf 
 
8 Origami Introductions and Origami Instructions are taken from Unfolding Mathematics with 
Origami Boxes by Arnold Tubis and Crystal Mills, pages 6-14 and 19-30. 
 
9 Taken from Above & Beyond magazine, September/October 2009 issue, pages 31 to 36. 
 
10 Taken from Up Here magazine, December 2008 issue, pages 36-43 and page 71. 
 
11 Taken from Nunavut News Online Dec. 14, 2009 www.nns.com/Nunavutnew/iqbrfs.html     
 
12 Article “Why Are Tech Gizmos So Hard to Figure Out?”, by Edward C. Baig, taken from  the 
August 11, 2008 issue of USA Today. 
 
13 Definitions taken from http://www.kidskonnect.com/subject-index/20-language-arts/350-writing-
styles.html 
 
14 Article is taken from Nunatsiaq News newspaper, May 8, 2006. 
 
15 Taken from http://www.media-
awareness.ca/english/resources/educational/lessons/secondary/internet/deconstruct_web_pages
.cfm. © 2011 Media Awareness Network, www.media-awareness.ca, reproduced with permission. 
 
16 Taken from http://www.media-
awareness.ca/english/resources/educational/lessons/secondary/internet/deconstruct_web_pages
.cfm. © 2011 Media Awareness Network, www.media-awareness.ca, reproduced with permission. 
 
17 Taken from http://www.media-
awareness.ca/english/resources/educational/lessons/secondary/internet/deconstruct_web_pages
.cfm. © 2011 Media Awareness Network, www.media-awareness.ca, reproduced with permission. 
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18 Taken from http://www.media-
awareness.ca/english/resources/educational/lessons/secondary/internet/deconstruct_web_pages
.cfm 
 
19 Information and tables taken from HRSDC website. Tracking forms developed by Suzanne 
Klinga, our Essential Skills consultant. 
 
20 Taken from Reader’s guide to Essential Skills 
Profiles; 
http://www.hrsdc.gc.ca/eng/workplaceskills/LES/tools_resources/tools_audience/gen
eral/readers_guide_whole.shtml#a14 
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