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In the very first times there was no light on earth. Everything was in darkness, the lands 
could not be seen, the animals could not be seen.  And still, both people and animals 
lived on the earth, but there was no difference between them… A person could become 
and animal, and an animal could become a human being.  There were wolves, bears, 
and foxes but as soon as they turned into humans they were the same. They may have 
had different habits but all spoke the same tongue, lived in the same kind of house, and 
spoke and hunted in the same way.  
 
That is the way they lived here on earth in the very earliest times, times that no one can 
understand now. That was the time when magic words were made. A word spoken by 
chance would suddenly become powerful, and what people wanted to happen could 
happen, and nobody could explain how it was. 

Uqalurait: An Oral History of Nunavut, page 161. 
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Introduction 
 
Communications 12 consists of four modules: 
 The Essentials of Working with Others 
 Essential Writing 
 Oral Communication Essentials 
 Essential Reading 
 
This module, Oral Communication Essentials, centers on the Inuit Qaujimajatuqangit 
principle of pijitsirniq (sharing and helping others). Students will continue to develop 
their oral skills to communicate within the varied environments of family, school, work, 
and community. Students will be encouraged to hone their oral skills and to use these in 
ways that contribute to the well-being of those around them.  
 
This module consists of 10 units and should require approximately 25 hours of 
instructional time. Each unit presents one competency that students are expected to 
demonstrate by the end of the unit or by the end of the module. Teachers will need to 
develop their own lesson plans from the units in order to meet the specific needs 
of their students.  
 
Communications 10-11-12 is based upon a foundation of Inuit Qaujimajatuqangit and 
content is focused on six of the Human Resources and Skills Development Canada 
Essential Skills. The focus of this module is the Essential Skill of Oral Communication, 
which includes listening as well as speaking.  See Appendix C for the Essential Skills 
indicators and tracking form to be developed with this module. 
 
Oral Communication has four complexity levels. Level 4 represents the most complex 
and difficult tasks associated with this skill. It is expected that high school graduates will 
be able to demonstrate Oral Communication skills at complexity Levels 1 and 2. (Some 
graduates may be able to demonstrate competency in some of the more advanced Oral 
Communication Level 3 tasks.)  
 
Throughout this module, we will be concentrating on performing, demonstrating and 
assessing oral communications tasks at Level 2. Students are expected to use more 
complex vocabulary in less straightforward contexts and to do presentations that last a 
minimum of 10 minutes. See Table 1 on page 7. Any of your students who are 
interested in attending college must be able to complete oral communications 
tasks at a minimum of Level 2.  
 
Throughout this module, teachers are encouraged to record the local CBC news in the 
morning prior to classes. The recording provides students with an opportunity to 
develop both their listening skills and their oral communication skills. It also provides 
them with an opportunity to discuss current events and debate issues relevant to 
Nunavut. Students should also be involved in doing morning announcements over the 
public address system and taking advantage of any opportunities to practise their public 
speaking.  

6                                   Uqausiliriniq: Communications 12, Module 3: Oral Communication Essentials  



Table 1: Oral Communication Indicators 
 

 Complexity  
Level 1 

Complexity 
Level 2 

Complexity  
Level 3 

Complexity  
Level 4 

Dimensions  Indicators Indicators Indicators Indicators 
Communication 
Function 
 
 
 

Takes part in simple 
exchanges in 
everyday situations 
 
 

Takes part in 
moderately 
demanding 
exchanges in 
everyday situations  

Takes part in 
demanding 
exchanges in 
complex situations  
 

Takes part in 
very demanding 
exchanges in 
highly complex 
situations 
 

Communication 
Content 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Clearly 
communicates/ 
understands content 
that:  
 
 is simple and 

deals with facts; 
limited number of 
details; 

 
 covers a narrow 

range of subject 
matter (familiar 
topic or one main 
issue); 

 
 uses narrow range 

of general and 
content-specific 
vocabulary; 

 
 uses language 

that is factual and 
concrete.  

 
 
 
 
 

Clearly 
communicates/ 
understands content 
that:  
 
 is moderately 

complex and deals 
mostly with facts 
but also emotions 
and opinions; 

 
 covers a moderate 

range of subject 
matter (usually 
one main issue); 

 
 uses a moderate 

range of general 
and context-
specific vocabulary 
and idioms; 

 
 uses language 

that is factual or 
concrete and 
abstract.  

 
 

Participates in 
interactions that: 
 
 deal with complex 

and detailed 
issues involving 
facts, concepts 
and opinions;  

 
 cover a significant 

range of subject 
matter or issues; 

 
 use language that 

can be  conceptual 
and abstract; 

 
 use an extensive 

range of general 
and context-
specific  
vocabulary and 
idioms; 

 
 require ability to 

organize, present 
and interpret ideas 
coherently. 

Participates in 
interactions that: 
 
 deal with very 

complex and 
detailed 
matters 
involving facts, 
opinions, 
emotions, 
values and 
controversy; 

 
 cover a wide 

range and 
depth of 
subject matter 
and issues; 

 
 use highly 

abstract, 
conceptual or 
technical 
language;  

 
 require a high 

level of 
inference, 
ability to 
organize, 
present and 
interpret. 

Communication 
Context 
 
 
 
 
 
 
 
 
 
 
 

Communicates 
(speaks and listens) 
effectively: 
 
 with one person at 

a time in familiar 
and common 
situations; 

 
 uses an 

established or set 
format/ style to 
exchange 
information; 

 

Communicates 
(speaks and listens) 
effectively: 
 
 with one or more 

people at a time in 
mostly familiar and 
predictable 
situations; 

   
 selects from and 

uses a moderate 
range of 
format/styles to 
present or obtain 

Communicates 
(speaks and listens) 
effectively: 
 
 with one or more 

people at a time in 
occasionally 
unpredictable or 
new situations;  

 
 selects from and 

uses a significant 
wide range of 
formats/styles; 
 

Communicates 
(speaks and 
listens) 
effectively: 
 
 with one or 

more unfamiliar 
and/or 
challenging 
people at a 
time in quite 
unpredictable 
situations; 

 
 selects, 

creatively uses 
or adapts a 

Uqausiliriniq: Communications 12, Module 3: Oral Communication Essentials 7 



 
 
 
 
 
 
 
 
 

• exchange is brief: 
10 minutes or 
less; 

 
 uses/comprehends  

simple body 
language 
(pointing, for 
example)  

 
 
 
 
 
 

information; 
 
 exchange is brief 

to medium 
duration: up to 10 - 
30 minutes); 
 
 uses/comprehends 

appropriate body 
language; 

 
 deals with minor, 

everyday conflicts.  

 exchange is of 
medium to 
extended duration: 
30 minutes or 
more  
 
 uses/comprehends  

very effective body 
language; 

 
 deals with conflict 

when necessary 
 

wide range of 
formats and 
styles to suit 
audience; 

 
 expert in use of 

body language 
and nonverbal 
communication 
techniques; 

 
 deals with 

significant 
conflict or 
differing points 
of view. 

Risk Level 
 
 
 
 
 

 

Low risk: failure to 
communicate 
/understand may 
lead to temporary 
confusion, 
embarrassment or 
minor inefficiencies. 

 

Moderate risk: 
failure to 
communicate 
/understand may 
lead to loss of  time, 
minor hazards, or  
one-on-one conflict  
that can be easily 
resolved 

Significant risk: 
failure to 
communicate 
/understand may 
lead to significant 
hazards, public 
hostility, or loss of 
considerable money 
and time. 

Critical risk: 
failure to 
communicate 
/understand may 
lead to loss of life 
or serious injury, 
serious personal 
consequences to 
speaker or 
her/his 
organization. 

 
Sample Tasks 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Participates in brief 
everyday 
conversations with 
some confidence 

 
Interacts effectively 
with one person at a 
time 
 
Exchanges, 
presents and 
discusses 
information that 
deals with facts 
 
Uses narrow range 
of general 
vocabulary and 
uses set style/format 

 
Gives simple 
greetings 

 
Asks and answers 
routine questions to 
get/receive 
information 

 
Gives and 
understands simple 

Takes part in longer, 
moderately 
demanding 
everyday 
exchanges with 
confidence 
 
Interacts effectively 
and frequently with 
several people at a 
time  
 
Gives a short talk to 
a small group of 
known people who 
are non-challenging 
 
Exchanges, 
presents and 
discusses 
information that 
deals with facts, 
emotions and 
opinions 

 
Uses moderate 
range of general 
vocabulary and 
selects from and 
uses moderate 

Takes part in 
demanding, 
extended 
exchanges in 
complex situations 
with confidence 

 
Gives presentation 
to a group of people 
who may be 
unknown, may 
include authority 
figures, may be 
challenging 
 
Exchanges, 
presents and 
discusses 
information  that 
deals with detailed 
information involving 
facts, emotions and 
opinions 

 
Uses language that 
is conceptual and 
abstract and uses 
wide range of styles 
 
Provides or follows 

Takes part in 
very demanding, 
very long 
exchanges in 
highly complex 
situations with 
confidence 

 
Makes formal, 
public 
presentations to 
large groups of 
people using 
visual aids; 
audience may be 
challenging and  
hostile 
 
Exchanges, 
presents and 
discusses  
information that 
deals with very 
complex and 
detailed 
information 
involving facts, 
emotions and 
opinions, values 
and controversy 
 
Uses highly 
abstract 
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directions 
 

Co-ordinates work 
with one or two 
other individuals. 
 
Participates in 
routine 
conversations on 
the telephone  

 
Follows main ideas, 
identifies key words 
and important 
details by listening 
to brief, simple 
presentation on 
concrete and 
familiar subjects 

 
 
 
 
 

 

range of 
format/styles 
 
Gives formal 
greetings 
 
Questions number 
of people  to obtain 
information 
 
 follows or gives 
detailed multi-step 
instructions 
 
Co-ordinates work 
with several other 
individuals. 
 
Participates in 
formal 
conversations on 
telephone 

 
Follows main ideas, 
identifies key words 
and important 
details by listening 
to longer, more 
complex 
presentations on 
less familiar 
subjects 

complex directions 
and instructions 
 
Persuades; resolves 
non-routine conflict; 
entertains,  
counsels or 
evaluates 
 
Co-ordinates work 
with and for others 
 
Participates in 
exchanges using 
audio and video 
teleconferencing 

 
Comprehends main 
points and details by 
listening to long 
presentations on 
variety of topics in 
moderately 
demanding context 
 
 
 
 

conceptual or 
technical 
language and 
adapts or 
creatively uses 
wide range of 
format/styles to 
suit audience 
 
Facilitates or 
leads groups, 
deals with 
complex problem 
solving,  building 
consensus 
among variety of 
differing 
individuals or 
organizations 
 
Persuades; 
instills 
understanding of 
complex subject 
matter  
 
Conducts 
negotiations and 
mediation 
 
Conducts 
counselling, 
assessment and 
evaluation 
 
Competent and 
fluently interprets 
all spoken 
discourse; 
follows long 
complex 
presentations on 
broad variety of 
subject matter 

Illustrative 
Examples 
 
 
 
 
 
 
 
 
 
 
 
 

Greet people at a 
school event 
appropriately and 
answer basic 
questions about the 
event 
 
Receive and 
understand oral 
directions or 
assignments from a 
teacher 
 
Leave a brief 
message on a 
friend’s answering 

Participate in class 
or school  meetings,  
 
Explain/understand  
how to do a 
particular 
assignment or solve 
a particular issue 
 
Present a formal 
talk using visual 
aids 
 
Provide honest 
feedback to a friend 
or another student  

Lead informal 
meetings such as a 
team meeting to 
exchange 
information, 
opinions or ideas 
about a project 
 
Use storytelling in a 
workshop to help 
present an idea and 
to stimulate learning 
 
Use 
teleconferencing to 
exchange ideas and 

Conduct 
interviews and 
focus groups for 
the purpose of 
gathering 
research data 
 
Chair formal, 
structured 
meeting with a 
variety of 
unknown 
individuals  
 
Negotiators and 
mediators 
mediate to 
resolve conflict 
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machine 
 
Give visitors 
directions to the 
school office 
 
Talk with a partner 
or fellow student 
and coordinate work 
and time schedules 
 
 
 
 
 
 
 
 
 

in a way that’s 
sensitive to her/his 
feelings 
 
Settle a minor 
conflict by talking 
with and calming 
down a fellow 
student 
 
Train or give 
instructions to a 
junior student under 
her or his direction 
 
Interact with 
students from 
another school or 
community who are 
participating in the 
same activity and 
coordinate work or 
solve problems 

opinions with a 
group of students 
from across Canada 
 
Express ideas 
concisely and 
simply, and make 
effective use of 
body language 
when interacting 
with people who 
speak other 
languages 
 
 
 
 
 
 
 
 

and produce 
agreements 
between 
individuals, 
groups, 
organizations or 
countries 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

On-the-job 
Examples 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Day care helpers 
speak with parents 
to inform them of 
their children’s 
activities, progress 
and behaviour, to 
answer questions 
and to receive 
information about 
the children’s health 
or other issues. 
 
Cashiers greet 
customers, tell them 
the total of their bill 
and respond to their 
questions about 
products and hours 
of operation. 
 
Parents or 
babysitters  
speak to cashiers, 
store clerks when 
purchasing items or 
asking about prices 
or hours of 
operation. 
 
Community Workers 
respond to 

Parents instruct 
children about an 
activity or outing, 
including any safety 
rules they should 
follow. 
 
Airport ticket agents 
resolve conflicts 
concerning 
customer 
complaints, often 
with the help of a 
supervisor. 
 
Airline pilots 
communicate 
frequently with flight 
crew about the 
status of the aircraft 
and its readiness for 
take-off. 
 
Personal care 
attendants talk to 
patients to make 
them comfortable, 
instruct them about 
basic self-care, 
explain procedures 
and calm them 
when they are 

Carpenters interact 
with apprentices to 
provide direction 
and monitor their 
work. 
 
Hunting guides 
interact with clients 
to share expertise 
about animal 
tracking and impart 
knowledge about 
the area's culture 
and topography. 
 
Secretaries and 
other office workers 
discuss work 
processes and 
upcoming events in 
staff meetings. 
 
Computer 
technicians attend 
meetings with 
colleagues and co-
workers to share 
information about 
the development of 
web pages or 
software application 

Educators teach 
students by 
selecting the mot 
appropriate 
teaching 
methods, 
organizing the 
subject matter, 
and adapting 
presentation 
styles. 
 
Firefighters give 
clear and 
concise verbal 
instructions to 
other firefighters, 
superiors and 
emergency 
responders 
during 
emergencies. 
 
Nurses 
communicate 
with patients and 
their families 
when patients 
have been 
diagnosed with a 
critical illness. 
 
Social workers 
counsel 
individual clients 
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telephone requests 
for information and 
assistance. 
 
 
 
 
 
 
 
 
 

upset. 
 
Heavy Equipment 
Operators 
participate in group 
discussions at the 
work site concerning 
how to do a 
particular job. 
 
Hunters talk to other 
hunters to discuss 
hunting conditions, 
weather, game and 
equipment. 

projects. 
 
 
 
 
 
 
 
 
 
 
 
 

who are 
struggling with 
personal 
problems such 
as depression, 
families torn by 
abuse and 
groups affected 
by social 
problems such 
as poverty. 
 
 
 
 
 
 
 
 
 
 

 
 
Please consult the Handbook that accompanies the Communications 10-11-12 
program for more information related to Inuit Qaujimajatuqangit, the HRSDC Essential 
Skills and preferred pedagogy and assessment strategies.  
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 Learning Competencies Strategies 

1 

Students will explore the value and art of storytelling as 
communal activity by: 
• retelling stories using creative storytelling techniques 

such as body language, different voices and intonation 
• analyzing stories for their underlying Inuit values and 

meaning 
• listening to an Elder tell traditional stories 
• creating and sharing videotapes of stories for a younger 

audience. 

• inclusive group 
activities 

• small group 
discussion 

• storytelling 
• think-pair-share 
• partner work 
• scenarios, role 

plays 
• illustrating 
• quizzes 
• computer usage 
• dialogues 
• personal reflection 
• chart and poster 

displays 
• tools for self, peer 

and teacher 
assessment 

• problem solving 
• presentations 
• interviews 
• critical thinking  
• use of media 

technology such 
as Excel, Word 
and PowerPoint: 
creation of 
documents, 
graphs, 
spreadsheets and 
presentations 

 
 

2 

Students will investigate and practise the use of oral 
communication skills by: 
• researching (on-line) a current job opportunity for its Oral 

Communications skills requirements 
• preparing, conducting, and reporting on interviews with 

local workers as to the use of oral communications skills 
in the workplace. 

3 

Students will explore and practise giving logical, concise, 
and succinct oral presentations by: 
• using the PREP strategy for structuring and organizing 

the topic and information to be conveyed 
• using the PREP strategy for exploring opposing views 

on a topic. 

4 

Students will explore and discuss the concept of 
responsibility by: 
• identifying behaviours that demonstrate responsibility in 

various group settings (home, school, work, camp) 
• describing the consequences and potential outcomes 

of making personal responsible and irresponsible 
decisions. 

5 

Students will explore and practise the convention of social 
introductions by:  
• practising appropriately introducing others in a variety of 

contexts using a set of guidelines  
• learning and applying tips for remembering names of 

new people. 
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6 

Students will analyze and demonstrate 
presentation/communication skills required during a job 
interview by: 
• identifying and discussing appropriate appearance, body 

language and behaviour for an interview  
• role playing interviews using a list of frequently asked 

questions. 

7 

Students will share information and ideas by: 
• using an expanded form of the PREP process to 

prepare and deliver a succinct and concise oral 
presentation with video or audio media. 

8 

Students will demonstrate positive and productive group 
interactions by: 
• working with others to examine the positive effects of 

humour 
• planning and implementing a project based on humour. 

9 

Students will identify positive responses to conflict by:  
• exploring their own responses to conflict  
• distinguishing between helpful and non-helpful 

responses to conflict. 

10 

Students will reflect on and demonstrate proficiency in the 
oral communication skills they acquired by:  
• preparing and presenting a short multimedia community 

Public Service Announcement for two different 
audiences 

• scripting and enacting telephone conversations 
demonstrating various communications skills  
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Unit 1: Oral Traditions 
 

 
Learning Competency 
Students will explore the value and art of storytelling as a communal activity 
by: 
• retelling stories using creative storytelling techniques such as body 

language, different voices and intonation 
• analyzing stories for their underlying Inuit values and meaning 
• listening to an Elder tell traditional stories 
• creating and sharing videotapes of stories for a younger audience. 

  

 
Language Development – Think-Pair-Share  
This is an excellent strategy for oral expression.  It encourages the students 
to practice language with each other in a non-threatening way.  Students first 
reflect (THINK) on the material presented and then pair with a classmate 
(PAIR) to share their ideas. They then converge in a larger group setting to 
confer and share ideas (SHARE).  

  

  
Materials 
Unipkaaqtuat Arvianit (Traditional Inuit Stories from Arviat) by Mark Kalluak 
Index cards 
Equipment to videotape presentations 
Inuit value cards 
Legend Review sheet 
Paper 
Paints 
Quotations about Legends handout 

  

 
Background 
Storytelling may be humorous, joyful, fateful, or disturbing, but always it 
expresses a truth about life. Storytelling sustains learning through the 
generations; it binds individuals to their families and communities and is 
integral to Inuit communal experience.   

  

 
Opener – Think-Pair-Share 
Discuss that family as well as community gatherings are times when shared 
events are told. Often the same experiences are recounted over and over. 
The retelling of such stories reminds people of their connections with each 
other and their shared history.  
 
Ask the students to sit quietly and think about a story that is often told when 
their family is together. Allow the students a few minutes to recall such a 
family story.  
 
Inform the students that they will be sharing the story with a partner. Invite 
those students who are comfortable to share their family story with the class. 
Ask them to rethink the story with the following in mind:  
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• Remember that your listeners do not have the inside scoop nor have 
they heard the story told over and over, you might need to give some 
background to your listeners. 

• Who usually tells the story? Could you incorporate their voice when 
you tell the story? 

• What is happening? Use body language or gestures to show the 
action. 

• Are there various people talking? Could you imitate their voice? 
• What is the emotional theme you want to convey? (for example, 

lighthearted, sarcastic, frightened, comic) 
 
Essential Skills Addressed in this Activity 
Task: telling a family story with a partner 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: specifically addresses: 
• Function: Participates in a moderately demanding exchange  
• Function: Presents information in a coherent connected way; ) 
• Content: Uses/understands  language that is both factual and abstract 
• Content: Information is moderately complex/detailed and deals mostly with facts, but  

may also deal with emotions and opinions 
• Context: Uses appropriate body language and gestures 
• Context: Communicating one-on-one on detailed and specific maters 
 
Note: Other Level 2 indicators may be addressed dependent on the sophistication of 
student’s exchange – for example: 
• Content: May use a variety of sentence structures and expanded  range of general and 

context-specific vocabulary and idioms 
 
Students who  present to the larger group 
• Context – Presents to small group of familiar people 

 
  

 Connector – Legend Breakdown 
Break the class into groups of three to five. Assign each group one of the 
following Inuit legends from Unipkaaqtuat Arvianit (Traditional Inuit Stories 
from Arviat) by Mark Kalluak: 
• When Darkness Stayed Constantly (short) 
• Lightning and Thunder (short) 
• Brothers Adrift at Sea (long) 
• How Fog Came to Be (long) 
• Kiviuq (Note: students are familiar with this legend from Aulajaaqtut) 

 
After reading the legend, have the students discuss the following in their 
groups: 
• Share your favorite part of the legend. 
• Choose a character and imagine what their life would look like today. 
• Think of any character in the legend. What kind of present could you 

imagine them wanting to receive? 
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• Think of any character, what would their act be if they were to be on 
Canadian Idol?  

• Look over the Inuit values. What value does the legend convey? How?  
 

Essential Skills Addressed in this Activity 
Task: Group discussion 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses: 
• Function: Participates in a moderately demanding exchange  
• Function: Participates in routine discussions 
• Function: Interacts in a familiar group of three to five people 
• Content: Information moderately complex/detailed content; deals mostly with facts but 

also opinions 
• Content: Uses language that is both factual and abstract 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
 
Note: other Level 2 indicators may be addressed dependent on students response – for 
example, the student 
• Content: May use a moderate range of general and context-specific vocabulary and 

idioms 
 

After the discussion, instruct students to simplify the plot of their legend into a 
sequence of events and write these events onto index cards. They are to 
include one event or section of the legend per index card. They should 
include enough information to clearly convey the main events of the legend.  
When the groups are finished, they are to hand in their set of index cards. 
 
 Essential Skills Addressed in this Activity 
Some elements of Oral Communication Level 2 addressed (if directions are given orally): 
Task specifically addresses: 
• Function: Follows multi-step directions 

 
 

 
Activity – Legend Retell 
Invite an Elder or a storyteller from the community to come to the class to tell 
a story or legend. If the Elder does not object, have a student videotape the 
story-telling. Ask your students to observe the way the Elder speaks while 
telling the story and the body language she or he uses. After the visit, review 
the video and conduct a class discussion about the students’ observations. 
Record on chart paper.  
 
Essential Skills Addressed in this Activity 
Task: Listen to Elder’s Story 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses 
• Function: Participates in a moderately demanding exchange (follows story and 

comprehends main points and most important details) 
• Content: Understands  range of  concrete, abstract and conceptual language 
• Content: Understands an expanded range of concrete and idiomatic language 
• Context: Understands appropriate body language and gestures 
 
Task: Group discussion on students observations 
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Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed:  Task specifically addresses 
• Function: Participates in routine discussions 
• Content: Information moderately complex/detailed content ; deals mostly with facts but 

also opinions 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
 
Have the students remain in the same groups as in the Connector. Distribute 
the sets of index cards, making sure that no group gets their own cards.  
Each group then creates a retelling or enactment of the legend from the 
index cards – but not reading from the cards during the retelling or 
enactment. Encourage students to be creative in the method in which they 
present the legend and to consult with the chart from the storytelling 
experience with the Elder. Allow ample time for the students to plan and 
practise. 
  
When the groups are ready, gather the class. Remind the students of 
listening expectations. You may want to brainstorm the characteristics of 
good listeners. Have the students sit in a large circle. Invite the groups to 
retell their legends and videotape the presentations. In order to be 
considered a Level 2 task, the presentations must be a minimum of 10 
minutes in length. After each presentation, ask the group who wrote the index 
cards to comment on the interpretation and presentation of the legend. Share 
the videotape with younger students in school or on the community Co-Op 
cable network. 
 
Essential Skills Addressed in this Activity 
Task: Discussion on listening 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Participates in routine discussions 
• Function: Interacts in a familiar group of three to five people 
• Content: Uses language that is both factual and abstract 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
 
Task: Reenactment of Legends 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Coordinate work with several others 
• Function: Interacts in a familiar group of three to five people 
• Content: Uses language that is both factual and abstract 
• Content: Uses variety of sentence structures and expanded range of general vocabulary 

and idioms (dependent on student presentation) 
• Context: Selects from and uses a moderate range of formats and styles to present info 

(storytelling style) 
• Context: Uses appropriate body language and gestures 

  

 
Reflections 
Content – Select a favorite legend and complete a Legend Review for it. 
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Collaborative – Storytelling is a collective experience. In what other ways do 
Inuit protect and maintain the value of shared group experiences? How has 
this changed over the last 100 years or so?   
 
Personal – What is your favorite Inuit legend and why is it your favorite? 
How did you come to know this legend? 

  

 
Follow-Up – Purpose of Storytelling 
Discuss some of the purposes of storytelling, singing and dancing. (Use the 
Legends Quotations provided at the end of the unit.) 
 
Essential Skills Addressed in this Activity 
Task: discussion on storytelling 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Participates in routine discussions 
• Function: Interacts in a familiar group of three to five people 
• Content: Uses language that is both factual and abstract 
• Context: Communicates with one or more familiar people at a time in familiar situation 
 
Have the students invite elders to come to the class for an Inuit legend 
sharing time or have the class visit the Elders’ Centre if there is one in the 
community. The student groups could do their retellings. (Note: the retelling 
must be minimum 10 minutes in length to be considered a Level 2 task.) 
Perhaps the elders would enjoy sharing their favorite legends or telling about 
events when legends were told. Review the etiquette of working with elders if 
necessary.  
 
Essential Skills Addressed in this Activity 
Task: Enacting stories for Elders 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Coordinates work with several others 
• Function: Interacts in a familiar group of three to five people 
• Content: Uses/understands language that is both factual and abstract 
• Content: Information uses variety of sentence structures and expanded range of general 

vocabulary and idioms (dependent on student presentation) 
• Context: Interacts with one or more people at a time in less predictable situations 
• Context: Selects from and uses a moderate range of formats and styles to present info 

(storytelling style) 
• Context: Uses appropriate body language and gestures 
 
Task: Listen to Elders’ Stories 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses 
• Function: Participates in a moderately demanding exchange (follows story and 

comprehends main points and most important details) 
• Content: Understands  range of  concrete, abstract and conceptual language 
• Content: Understands an expanded range of concrete and idiomatic language 
• Context: Understands appropriate body language and gestures 
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Classroom Reinforcement  
Post the Legend Reviews of willing students around the mural. Make books 
of  legends available for those students interested in reading more.   

  

 
Accommodating Diversity  
The legends in the Opener vary widely in length; they are either very short or 
much longer. You will need to choose the ones most appropriate for your 
students – or use another source of Inuit legends. (There are two CBC CDs 
of legends included with Communications 10).For the Activity encourage 
students to be creative in their retelling. Some possibilities include writing a 
script for a reader’s theatre, making up a song, choosing background music 
or other sounds, or doing a dramatization – but stress that it must involve an 
oral retelling. If you have a large number of students, have them do the 
retelling within their small group or with another small group. Provide the 
groups with the full version of the legend to verify their retelling. Using large 
strips of paper and paints, student volunteers could create a mural to 
illustrate the legend retold in the Activity. They should highlight in some way 
the Inuit value communicated in the story. 
 
Essential Skills Addressed in this Activity 
Task: Reenactment of Legends 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed:  ask specifically addresses  
• Function: Coordinates work with several others 
• Function: Interacts in a familiar group of three to five people 
• Content: Uses language that is both factual and abstract 
• Content: Uses variety of sentence structures and expanded range of general vocabulary 

and idioms (dependent on student presentation) 
• Context: Selects from and uses a moderate range of formats and styles to present info 

(storytelling style) 
• Context: Uses appropriate body language and gestures 

  

 

Assessment 
Student – Complete the assessment template for Working with Others or the 
Self or Peer Assessment on Group Work form. Fill in the Participation 
Checklist OR the Unit Self-Assessment templates. Store in their 
Communication portfolio. Fill in their Journal Evaluation form and hand in with 
their journal. 
 
Teacher – Inform students how this course will be assessed and distribute 
the assessment pieces that should be in their Communications portfolio, ie 
the Participation Checklist OR ten Unit Self-Assessment templates, several 
copies of the Ajunngitakka (Things I Can Do) form, and several copies of the 
Self or Peer Assessment on Group Work form. You may choose to use the 
Participation Checklist located in Appendix B yourself at the end of each unit. 
 
Discuss the criteria for working effectively with others, what it looks like, and 
what it sounds like. Prepare the criteria on the template for Working with 
Others found at the end of this unit and distribute. Information from the 
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template could be used to develop a looks like/sounds like chart to post in the 
classroom.  
 
Essential Skills Addressed in this Activity 
Task: discussion of criteria for working with others 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Participates in routine discussions 
• Function: Interacts in a familiar group of three to five people 
• Content: Uses language that is both factual and abstract 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
 
Throughout the module, draw attention and provide descriptive feedback on 
the oral communication tasks that your students are accomplishing. Observe 
students in their group work and note skills that the class as well as 
individuals need to learn or to improve upon related to the unit competencies.  
 
 
Have students self-evaluate their journal entry for this unit using the Journal 
Evaluation form. Collect student journals to make sure everyone is 
understanding and responding to the Reflections. Respond to their self-
evaluation in the section provided for your comment. 
 
The other form that students should fill in from time to time throughout the 
module is the Ajunngitakka (Things I Can Do) form. The purpose of the form 
is to reinforce that the students are learning and completing tasks related to 
the Essential Skills. (The red text after each activity identifies the Essential 
Skill and the level of the activity.) It also serves as evidence of tasks 
completed that should be recorded on the Module Tracking Forms for Oral 
Communication located in Appendix C. 
 
Monitor demonstration of Oral Communication tasks using the Module 
Tracking Form for Oral Communication. This form will follow the students 
from year to year and should provide an at-a-glance look at their mastery of 
the Essential Skill under focus for the module.  
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Legend Reviews 
 
Name ____________________________ 
 
Date _____________________ 
 
Title _____________________________ 
 
1. I enjoyed this legend because...  

______________________________________________________ 

_______________________________________________________ 

_______________________________________________________ 

_______________________________________________________ 

_______________________________________________________ 

_______________________________________________________ 

 
2. The value I identify with in this legend is ______________________ 

because________________________________________________ 

 ______________________________________________________ 

_______________________________________________________ 

_______________________________________________________ 

_______________________________________________________ 

_______________________________________________________ 

_______________________________________________________ 
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Legends 
 
Conflict Resolution: 
In East Greenland, Eskimos control feuds and resolve disputes by song duels. Two 
men—sometimes even two women—having become enemies, give vent to their anger 
once a year.  With one drum between them they enter a small circle that has been 
scratched in the tundra, and take turns drumming and singing. Surrounded by an 
audience whose verdict is laughter, each seeks to direct this laughter toward his 
opponent.   

Isuma: Inuit Studies Reader, page 224 
 
Spatial Orientation:  
“Traveling songs, which mentioned the place names along the routes, were an aid to 
memory and navigation.  The song presented here starts on the Hudson Bay coast near 
Igululigaarjuk (Chesterfield Inlet). Listing place names along the way, the singer moves 
up the Thelon to Beverly Lake and then on to the treeline and Dene country. Then, after 
the line “I am moving to other lands because no one is to be seen,” he goes to a place 
just upriver from the mouth of the Kazan at Qamanittuaq (Baker Lake). He proceeds up 
the Kazan until he arrives at a cluster of islands at the mouth at the Kuunnuaq River.” 

George Tataniq, Harvaqtuurmiut, Ualurait: An Oral History of Nunavut, page 113 
 
Understanding Nature: 
“The Sedna myth represents this dilemma, as Eskimos see it.  They never asked that 
the universe be this way.  But—ayornamut (it cannot be otherwise)—they accept life on 
its own terms.   
They do more than accept: They take upon themselves the responsibility for the fact 
that life is the way it is. They give Sedna the power of life and death over man.”  

Isuma Reader, page 221 
 
“When the sun was going to return, they used to say that the moon and sun would 
compete with each other so that one would come out before the other.  When the sun 
returns before the first new moon of the year it was said that the moon had been 
defeated and that the spring and summer would be warm. Should the sun come out 
after the first new moon, then it was said that the spring and summer would not be as 
warm.” 

Noah Piugaattuk, Amitturmiut, Uqalurait: An Oral History of Nunavut, page 167  
 
Magical Chants 
Incantations too, employ this musical speech, but with less variety in rhythms and 
tomes. These simple prayers, spoken out into the air from some spot in the snow where 
no foot has left its mark, are, for the Eskimos, sacred words, which in some mysterious 
way bring aid.  

Isuma Reader, page 222 
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Special occasions: 
When an infant is in its mother’s parka, “up there,” an intimate, poetic language 
develops between them. Some of these poems are designed for special occasions, the 
naming rite perhaps, to instill in the child a certain vitality, but most are simply word 
melodies between mother and child.  

Isuma Reader, page 221 
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Unit 2: Communication Basics 
 

 
Learning Competency 
Students will investigate and practise the use of oral communication skills by: 
• researching online a current job opportunity for its Oral Communications 

skills requirements 
• preparing, conducting, and reporting on interviews with local workers as to 

the use of oral communications skills in the workplace. 
  

 
Language Development  

  

  
Materials 
Computers for access to the Internet and PowerPoint application 
Oral Skills Indicators 
Employment Opportunities guide 
How Well Are You Communicating? Chart 

  

 
Background 
Remind students as they investigate current job opportunities in the north, 
particularly in the health field, that they may have may have ideas and 
skills that will lead them to generate their own job opportunity. 

  

 
Opener – Oral Skills Indicators 
Distribute a copy of the Oral Skills Indicators. Ask the students to form small 
groups and review the indicators. Have the groups brainstorm a list of tasks 
or activities that demonstrate the various levels. Each group should come up 
with at least two tasks for each level. Create a master class list and post up 
in the classroom. Continue to add tasks to the various levels as the module 
progresses.  
 
Essential Skills Addressed in this Activity 
Task: small group brainstorming 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses: 
• Function: Participates in routine discussions 
• Function: Interacts in a familiar group of three to five people 
• Function: Coordinates work with several others 
• Content: Information content is moderately complex; deals mostly with facts but also 

opinion 
• Content: Language is both factual and abstract 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
  

 Connector – Research: Opportunities and Requirements  
Have the students work in small groups to investigate a job of their choice 
and the skills necessary, particularly oral communication skills, on the 
Ontario Passport at: http://skills.edu.gov.on.ca/OSPWeb/jsp/en/login.jsp or  
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for northern jobs at www.jobsnorth.ca , or the Essential Skills web-site at: 
http://srv108.services.gc.ca/english/general/home_e.shtml . 
 
If you are not familiar with the sites, do some browsing yourself. The 
Essential Skills website is frequently updated; it will help to prepare yourself 
ahead of time by exploring the site. Your students may need a set of 
instructions or supports so that they are able to locate the information they 
are looking for.  
 
Provide the students with the Employment Opportunities guide found at the 
end of this unit. 
 
Essential Skills Addressed in this Activity 
Task: small group do research on jobs 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Participates in routine discussions 
• Function: Interacts in a familiar group of three to five people 
• Function: Coordinates work with several others 
• Content: Information content is moderately complex; deals mostly with facts but also 

opinion 
• Content: Language is both factual and abstract 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
 
 

 
Activity – Research: Use of Oral Communication in the Workplace 
These students are to telephone a number of worksites in the community and 
set up an appropriate time to do interviews with people in their workplace, 
whether it is volunteer work, personal work or wage employment, to see how 
they need to orally communicate with others in relation to their work. Places 
of work may include the home, on the land, volunteer work, and worksites. 
Students should prepare a list of questions to help guide the interview. 
Students are free to use the interview format of their choice. For example, 
interviewing in person or over the telephone, audio recording, or video 
recording the interview.  
 
Essential Skills Addressed in this Activity 
Task: setting up Interviews  
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses: 
• Function: Gives a formal greeting 
• Function: Presents information in coherent connected way 
• Function: Coordinates work with several others 
• Context: Communicates with one or more familiar people at a time in mainly familiar and 

in  less predictable situation 
• Context: Selects from and uses a moderate range of formats and styles (hold formal 

conversation via the telephone)  
 
The group will need to choose a recorder, reporter and observer.  
Recorder’s responsibility:   

• ensure that there is some form of hard copy of the interview itself  
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• with the group, write up a listing on chart paper of the different ways 
people communicate orally with others in their workplace 

Observer’s responsibility: 
• monitor the group creation of the interview questions 
• make sure all the tasks related to the interview are done 

Reporter’s responsibility:  
• ask the questions at the interview if the group agrees 
• report  the group’s findings to the class (using a PowerPoint 

presentation) 
 

Essential Skills Addressed in this Activity 
Task: Group Preparation for the interview  
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Participates in routine discussions 
• Function: Interacts in a familiar group of three to five people 
• Function: Coordinates work with several others 
• Content: Information content is moderately complex; deals mostly with facts but also 

opinion 
• Content: Language is both factual and abstract 
• Context: Communicates with one or more familiar people at a time in familiar situation 
 
Task :Reporter conducts interview and reports to Class 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Coordinates work with several others 
• Function: Presents information in coherent connected way 
• Content: Uses language that is both factual and abstract 
• Context: Selects from moderate range of formats and styles to present information (uses 

formal interview format) 
• Context: Communicates with one or more familiar people at a time in mainly familiar and 

less predictable  situations 
 
When the groups have completed their task, have them create a PowerPoint 
presentation to share their findings. As a class, compare the information and 
note the common tasks related to the use of oral communication in the 
workplace. Comment on the skills you noticed the reporters using as they 
reported back. 
 
Essential Skills Addressed in this Activity 
Task: Comparing findings in class 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Participates in routine discussions 
• Content: Information content is moderately complex; deals mostly with facts but also 

opinion 
• Content: Covers a moderate range of subject matter  
• Content: Uses language that is both factual and abstract 
• Context; Selects from a moderate range of formats and styles to present information 

(integrates visual aids) 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
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When conducting the interviews, ensure that each student in the group plays 
a part in the process. Group tasks will include making phone calls or emails 
to arrange the interviews, someone to ask questions, and creating cards or 
emails to thank the people interviewed. Encourage the students to contribute 
to group work in ways that will foster their personal growth, not just to 
participate in roles they find most comfortable.  

  

 
Reflections 
Content – Why are oral communication skills so important in the work place? 
Give several examples of oral communications tasks being used on a job 
site. 
 
Collaborative – What oral communication tasks to you see frequently 
demonstrated by the students in your class? What comments can you make 
about the oral communication you hear your classmates using when they 
work together. 
 
Personal – Look over the list created in the Opener. Which are you good at? 
Which tasks do you find the most difficult? After completing the How Well Are 
You Communicating chart, make a list of skills you would like to improve. 

  

 
Follow-Up - How Well are You Communicating? 
Have the students complete the How Well Are You Communicating? self-
evaluation chart. After completing, have students place the sheet in their 
portfolio. Ask the students to choose one or two areas from the How Well are 
You Communicating chart that they would like to improve over the course of 
the unit. Have the students note these skills in their journals. Ask students to 
keep track of opportunities they have to build oral skills. They should note the 
task or activity in which the particular skills were utilized.  

  

 
Classroom Reinforcement  
Ask the students to create a short biography for the job they choose to 
investigate. They should include the relevant information from the 
Employment Guide. Have a display where the various jobs are highlighted. 

  

 
Accommodating Diversity  
If your students have difficulty formulating questions for the interview, you 
may choose to brainstorm a list of questions as a class and then have the 
students choose the most appropriate questions given the worksite they are 
visiting. Throughout the unit have the students return to the skills identified in 
the Follow-Up and reflect on the opportunities they have had to practice the 
skills. Students should keep these responses in their journal for on-going 
self- evaluation. Have the class form sharing groups where they gather to 
share their experiences and the skills they have demonstrated.  
 
Essential Skills Addressed in this Activity 
Task :Brainstorming interview questions in class 
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Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses:  
• Function: Participates in routine discussions 
• Content: Information content is moderately complex; deals mostly with facts but also 

opinion 
• Content: Covers a moderate range of subject matter  
• Content: Uses language that is both factual and abstract 
• Context: Communicates with one or more familiar people at a time in familiar situations 

  

 

Assessment 
Student – Complete the Participation Checklist or Unit Self-Assessment and 
journal Reflections. Complete at least two Ajunngitakka (Things I Can Do) 
forms for Oral Communication in activities in the unit. Store the forms in the 
Communications portfolio. 
 
Teacher – Throughout the module and after each activity involving group 
work, draw attention to the use of oral language skills, commenting on the 
skills you noticed students using. Observe students in their group work and 
note the skills that the class, as well as each individual, needs to learn or to 
improve, as outlined in the Oral Skills Indicators. Complete the Participation 
Checklist for this unit. 
 
Look for demonstration of Oral Communication tasks indicated on the Module 
Tracking Forms for Oral Communication. 
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How Well Are You Communicating?  
 
Speaking never sometimes most of 

the time 

Am I comfortable giving a presentation to a small 
group?     

Can I restate information that is given orally?     

Am I comfortable giving a presentation to a large 
group?    

Do I give specific examples and details to make myself 
understood?      

Do I make sure others understand what I have said?        

Do I ask questions of others?       

Do I stick to the topic?       

Do I listen when others speak?    

What I want to work on: 
 
 
 
Listening never sometimes most of 

the time 

Do I listen and not think about what I will say next?      

Can I listen to others without interrupting?     

Do I ask questions to check to see if I have understood 
the message correctly?      

Do I listen to gain information?    

Do I listen to follow instructions?      

What I want to work on: 
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Oral Communication Complexity Scale and Indicators 
 

Dimensions 
and Examples 

Level 1 
Indicators 

Level 2 
Indicators 

Level 3 
Indicators 

Level 4 
Indicators 

Communication 
Function 

Takes part in simple 
exchanges in 
everyday situations 

Takes part in 
moderately 
demanding 
exchanges in 
everyday situations  

Takes part in 
demanding 
exchanges in complex 
situations  

Takes part in very 
demanding 
exchanges in highly 
complex situations 

Communication 
Content 

Clearly 
communicates/ 
understands content 
that:  
 
 is simple and deals 

with facts; limited 
number of details; 

 
 covers a narrow 

range of subject 
matter (familiar topic 
or one main issue); 

 
 uses narrow range 

of general and 
content-specific 
vocabulary; 

 
 uses language that 

is factual and 
concrete.  

Clearly 
communicates/ 
understands content 
that:  
 
 is moderately 

complex and deals 
mostly with facts but 
also emotions and 
opinions; 

 
 covers a moderate 

range of subject 
matter (usually one 
main issue); 

 
 uses a moderate 

range of general and 
context-specific 
vocabulary and 
idioms; 

 
 uses language that 

is factual or concrete 
and abstract.  

 
 

Participates in 
interactions that: 
 
 deal with complex 

and detailed issues 
involving facts, 
concepts and 
opinions;  

 
 cover a significant 

range of subject 
matter or issues; 

 
 use language that 

can be  conceptual 
and abstract; 

 
 use an extensive 

range of general and 
context-specific  
vocabulary and 
idioms; 

 
 require ability to 

organize, present 
and interpret ideas 
coherently. 

Participates in 
interactions that: 
 
 deal with very 

complex and 
detailed matters 
involving facts, 
opinions, emotions, 
values and 
controversy; 

 
 cover a wide range 

and depth of subject 
matter and issues; 

 
 use highly abstract, 

conceptual or 
technical language;  

 
 require a high level 

of inference, ability 
to organize, present 
and interpret. 

 

Communication 
Context 
 
 
 
 
 
 
 
 
 
 
 

Communicates 
(speaks and listens) 
effectively: 
 
 with one person at a 

time in familiar and 
common situations; 

 
 uses an established 
or set format/ style to 
exchange 
information; 

 
exchange is brief: 10 
minutes or less; 
 
 uses/comprehends  

simple body 
language (pointing, 

Communicates 
(speaks and listens) 
effectively: 
 
 with one or more 

people at a time in 
mostly familiar and 
predictable 
situations; 

   
 selects from and 

uses a moderate 
range of 
format/styles to 
present or obtain 
information; 
 
 exchange is brief to 

medium duration: up 

Communicates 
(speaks and listens) 
effectively: 
 
 with one or more 

people at a time in 
occasionally 
unpredictable or new 
situations;  

 
 selects from and 

uses a significant 
wide range of 
formats/styles; 
 
 exchange is of 

medium to extended 
duration: 30 minutes 
or more  

Communicates 
(speaks and listens) 
effectively: 
 
 with one or more 

unfamiliar and/or 
challenging people 
at a time in quite 
unpredictable 
situations; 

 
 selects, creatively 

uses or adapts a 
wide range of 
formats and styles 
to suit audience; 

 
 expert in use of body 

language and 
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for example)  
 
 
 

to 10 - 30 minutes); 
 
 uses/comprehends 

appropriate body 
language; 

 
 deals with minor, 

everyday conflicts.  

 
 uses/comprehends  

very effective body 
language; 

 
 deals with conflict 

when necessary 

nonverbal 
communication 
techniques; 

 
 deals with significant 

conflict or differing 
points of view. 

Risk Level Low risk: failure to 
communicate 
/understand may lead 
to temporary 
confusion, 
embarrassment or  
minor inefficiencies. 

Moderate risk: failure 
to communicate 
/understand may lead 
to loss of  time, minor 
hazards, or  one-on-
one conflict  that can 
be easily resolved 

Significant risk: failure 
to communicate 
/understand may lead 
to significant hazards, 
public hostility, or loss 
of considerable 
money and time. 
 

Critical risk: failure to 
communicate 
/understand may lead 
to loss of life or 
serious injury, serious 
personal 
consequences to 
speaker or her/his 
organization. 

Sample Tasks  participates in brief 
everyday 
conversations with 
some confidence 
 
 interacts effectively 

with one person at a 
time 

 
 exchanges, presents 

and discusses 
information that 
deals with facts 

 
 uses narrow range 

of general 
vocabulary and uses 
set style/format 
 
 gives simple 

greetings 
 

 asks and answers 
routine questions to 
get/receive 
information 

 
 gives and 

understands simple 
directions 

 
 co-ordinates work 

with one or two other 
individuals. 

 
 participates in 

routine 
conversations on the 
telephone  

 takes part in longer, 
moderately 
demanding 
everyday 
exchanges with 
confidence 

 
 interacts effectively 

and frequently with 
several people at a 
time  

 
 gives a short talk to 

a small group of 
known people who 
are non-challenging 

 
 exchanges, presents 

and discusses 
information that 
deals with facts, 
emotions and 
opinions 
 
 uses moderate 

range of general 
vocabulary and 
selects from and 
uses moderate 
range of 
format/styles 

 
 gives formal 

greetings 
 
 questions number of 

people  to obtain 
information 

 

 takes part in 
demanding, 
extended exchanges 
in complex situations 
with confidence 
 
 gives presentation to 

a group of people 
who may be 
unknown, may 
include authority 
figures, may be 
challenging 

 
 exchanges, presents 

and discusses 
information  that 
deals with detailed 
information involving 
facts, emotions and 
opinions 
 
 uses language that 

is conceptual and 
abstract and uses 
wide range of styles 

 
 provides or follows 

complex directions 
and instructions 

 
 persuades; resolves 

non-routine conflict; 
entertains,  counsels 
or evaluates 

 
 co-ordinates work 

with and for others 
 

 takes part in very 
demanding, very 
long exchanges in 
highly complex 
situations with 
confidence 
 
 makes formal, public 

presentations to 
large groups of 
people using visual 
aids; audience may 
be challenging and  
hostile 

 
 exchanges, presents 

and discusses  
information that 
deals with very 
complex and 
detailed information 
involving facts, 
emotions and 
opinions, values and 
controversy 

 
 uses highly abstract 

conceptual or 
technical language 
and adapts or 
creatively uses wide 
range of 
format/styles to suit 
audience 

 
 facilitates or leads 

groups, deals with 
complex problem 
solving,  building 
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 follows main ideas, 

identifies key words 
and important details 
by listening to brief, 
simple presentation 
on concrete and 
familiar subjects 

 
 

  follows or gives 
detailed multi-step 
instructions 

 
 co-ordinates work 

with several other 
individuals. 

 
 participates in formal 

conversations on 
telephone 
 
 follows main ideas, 

identifies key words 
and important details 
by listening to 
longer, more 
complex 
presentations on 
less familiar subjects 
 

 

 participates in 
exchanges using 
audio and video 
teleconferencing 

 
 comprehends main 

points and details by 
listening to long 
presentations on 
variety of topics in 
moderately 
demanding context 

 

consensus among 
variety of differing 
individuals or 
organizations 

 
 persuades; instills 

understanding of 
complex subject 
matter  

 
 conducts 

negotiations and 
mediation 

 
 conducts 

counselling, 
assessment and 
evaluation 

 
 competent and 

fluently interprets all 
spoken discourse; 
follows long 
complex 
presentations on 
broad variety of 
subject matter 

Illustrative 
Examples 

Greet people at a 
school event 
appropriately and 
answer basic 
questions about the 
event 
 
Receive and 
understand oral 
directions or 
assignments from a 
teacher 
 
Leave a brief 
message on a friend’s 
answering machine 
 
Give visitors directions 
to the school office 
 
Talk with a partner or 
fellow student and 
coordinate work and 
time schedules 
 

Participate in class or 
school  meetings,  
 
Explain/understand  
how to do a particular 
assignment or solve a 
particular issue 
 
Present a formal talk 
using visual aids 
 
Provide honest 
feedback to a friend or 
another student  in a 
way that’s sensitive to 
her/his feelings 
 
Settle a minor conflict 
by talking with and 
calming down a fellow 
student 
 
Train or give 
instructions to a junior 
student under her or 
his direction 
 
Interact with students 
from another school or 

Lead informal 
meetings such as a 
team meeting to 
exchange information, 
opinions or ideas 
about a project 
 
Use storytelling in a 
workshop to help 
present an idea and to 
stimulate learning 
 
Use teleconferencing 
to exchange ideas 
and opinions with a 
group of students from 
across Canada 
 
Express ideas 
concisely and simply, 
and make effective 
use of body language 
when interacting with 
people who speak 
other languages 

Conduct interviews 
and focus groups for 
the purpose of 
gathering research 
data 
 
Chair formal, 
structured meeting 
with a variety of 
unknown individuals  
 
 
Negotiators and 
mediators mediate to 
resolve conflict and 
produce agreements 
between individuals, 
groups, organizations 
or countries 
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community who are 
participating in the 
same activity and 
coordinate work or 
solve problems 

Examples Day Care Helpers 
speak with parents to 
inform them of their 
children’s activities, 
progress and 
behaviour, to answer 
questions and to 
receive information 
about the children’s 
health or other issues. 
 
Cashiers greet 
customers, tell them 
the total of their bill 
and respond to their 
questions about 
products and hours of 
operation. 
 
Parents or 
Babysitters  
speak to cashiers, 
store clerks when 
purchasing items or 
asking about prices or 
hours of operation. 
 
Community Workers 
respond to telephone 
requests for 
information and 
assistance. 
 

Parents instruct 
children about an 
activity or outing, 
including any safety 
rules they should 
follow. 
 
Airport Ticket 
Agents resolve 
conflicts concerning 
customer complaints, 
often with the help of 
a supervisor 
 
Airline pilots 
communicate 
frequently with flight 
crew about the status 
of the aircraft and its 
readiness for take-off. 
 
Personal Care 
Attendants talk to 
patients to make them 
comfortable, instruct 
them about basic self-
care, explain 
procedures and calm 
them when they are 
 
Heavy Equipment 
Operators participate 
in group discussions 
at the work site 
concerning how to do 
a particular job. 
 
Hunters talk to other 
hunters to discuss 
hunting conditions, 
weather, game and 
equipment. 

Carpenters interact 
with apprentices to 
provide direction and 
monitor their work 
 
Hunting Guides 
interact with clients to 
share expertise about 
animal tracking and 
impart knowledge 
about the area's 
culture and 
topography. 
 
Secretaries and 
other Office Workers 
discuss work 
processes and 
upcoming events in 
staff meetings. 
 
Computer 
Technicians attend 
meetings with 
colleagues and co-
workers to share 
information about the 
development of web 
pages or software 
application projects. 
 
 

High school teachers 
teach academic 
subjects to high 
school students, 
select the mot 
appropriate teaching 
methods, organize the 
subject matter, and 
adapt presentation 
styles. 
 
Firefighters give 
clear and concise 
verbal instructions to 
other firefighters, 
superiors and 
emergency 
responders during 
emergencies. 
 
Nurses communicate 
with patients and their 
families when patients 
have been diagnosed 
with a critical illness. 
 
Social Workers 
counsel individual 
clients who are 
struggling with 
personal problems 
such as depression, 
families torn by abuse 
and groups affected 
by social problems 
such as poverty. 
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Employment Opportunities Guide 
 
Name: ________________________ 
 
Date: _____________________ 
 
The occupation I choose to investigate is… 
 
I chose it because … 
 
 
 
 
I used the Ontario Passport website.    _____ 
 
I used the Essential Skills website.       _____ 
 
I used the Jobs North website.              _____ 
 
Check the website(s) you  used. 
 
 
Level of Education Required:  

 
 
On-the-job tasks include: 
 
 

 
 
Essential Skills required:  
 
 

 
 
Type of tasks requiring Oral Communication? At what level?  
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Unit 3: Communication Basics II 
 

 
Learning Competency 
Students will explore and practise giving logical, concise, and succinct oral 
presentations by: 
• using the PREP strategy for structuring and organizing the topic and 

information to be conveyed 
• using the PREP strategy for exploring opposing views on a topic. 

  

 
Language Development – PREP 
This is a process which enables students to reference their ideas and present 
them in a logical and coherent manner. The structure should ideally be 
invisible to the listener.  

  

  
Materials 
Access to computers 
Interesting pictures or photographs (only two are provided at the end of the 
unit; students could be asked to bring in photographs that they think their 
classmates would find interesting to talk about) 
Paper 
Pencil 
Value Cards (either the word cards provided at the end of the unit or the 
small value picture cards provided with the Communications 10-11-12 
resource kit) 
Deck of cards 

  

 
Background 
This unit will make use of the PREP process for impromptu speaking 
learned in Communications 11, Module 3, Unit 7. In Communications 11, 
the students used the process to give an impromptu speech. In this unit, 
students will add details to create a longer presentation. However, the aim 
of the presentation in this unit is to ensure that students understand that 
every part of the presentation needs to be clearly linked to the topic and 
information they wish to convey. This unit will focus on public speaking 
skills. The activities will move from minimal contribution to more intense 
verbal responses. 

  

 
Opener – Word Starts 
Have the students form groups of four to five and sit in a circle. One member 
of the group begins by saying a word that is noun (person, place, or thing). 
The next person in the group must say the first thing that comes to mind as a 
result of the word just said. This continues on around the circle until every 
student has had the chance to respond to the word of the person before him 
or her. 
 
Debrief the activity with the students. How difficult was it to have a something 
to say come to mind quite quickly? Discuss with the students that one aspect 
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of public speaking is trusting in their ability to develop and express 
responses. When speaking in front of a group, one idea will spark another, 
just as it did in this activity. 
 
Essential Skills addressed 
Task: Debriefing Activity 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication L  evel 2 addressed: Task specifically addresses  
• Function: Participates in routine discussions 
• Content: Information content is moderately complex; deals mostly with facts but also 

opinion 
• Content: Covers moderate range of subject matter 
• Content: Uses language that is both factual and abstract 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
  

 Connector – Picture Tellings  
When you have to do a presentation without a lot of notes, how do you 
remember everything? Share with the class that public speakers who do not 
use detailed notes need to be aware of the key points they wish to convey. 
This activity will illustrate key points. 
 
Use a set of interesting photographs or pictures that you have prepared in 
advance. Hold up one picture for ten seconds. In pairs, have students quickly 
jot down five key ideas communicated in the picture. Proceed through 
several pictures. Then have each group share their ideas. Were there any 
similarities between groups? What were the differences? Why might this be 
the case?  
 
Essential Skills addressed 
Task: Sharing ideas 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Participates in routine discussions 
• Function: Presents information in a coherent connected way 
• Content: Information content is moderately complex; deals mostly with facts but also 

opinion 
• Content: Uses language that is both factual and abstract 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
 
 

 
Activity – PREP Process  
Discuss that public speaking requires an understanding of what has to be 
communicated and a plan to communicate that information as clearly as 
possible. When speaking with friends or family, it is usually not important to 
keep your message as brief and clear as possible. In most business or work 
settings, however, if you are presenting information to a group of people, they 
will appreciate it if your presentation is brief and clear.  
 
Read through and discuss the PREP process. As a class, work through 
several topic ideas using the PREP structure to write an outline in point form 
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for a selected topic.   
Essential Skills Addressed 
Task: Discuss and use  of PREP process 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Participates in routine discussions 
• Content: Information content is moderately complex; deals mostly with facts but also 

opinion 
• Content: Uses language that is both factual and abstract 
• Content: Covers a moderate range of subject matter 
• Context: Uses a moderate range of formats and styles to present information (PREP 

format) 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
 
Stress that every reason and example must directly connect and support the 
point. This will ensure that they their presentation is brief and clear. Any 
information that does not refer the listener back to the point is extra and 
should be left out.  

   
PREP  

Point—the main idea you are trying to communicate  
Reason—the reason you believe the point to be true    
Example—the how or the why that proves your reason  
Point—a restatement of your point  

  
Example  

Point   
Caribou is a good food source if you live in the north. 
Reason   
Caribou is high in nutritional value.      
Example  
One serving of caribou provides the body’s daily requirements of iron.   
Point   
If you live in the north and care about your health, you should consider 
including caribou as a regular part of your diet.   

    
Have the students work on a PREP presentation. They should write down 
each Point, Reason and Example. They should work with a partner to 
analyze whether each Point, Reason and Example is strongly linked and if 
they reinforce each other. Allow students to practise with one another on 
topics such as the following: 
 

 Teenagers are role models for younger children. 
Coke is better than Pepsi.  
School should start at noon.  
Every high school student should have a laptop. 
Spring break is important for our community.   
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When students are comfortable with the process, have them use it to develop 
a presentation related to an alcohol plebiscite. The topic could be either a dry 
community is better/worse than a restricted community or a dry community is 
better/worse than an open community.  
 
Allow students to jot down their ideas. They may use these notes for 
presenting their impromptu speech in a small group.  
 
Note, that students need not agree with the point in order to complete the 
activity. In fact, this process can be helpful in exploring opposing views on a 
particular topic. 
 
Essential Skills Addressed 
Task: making an  impromptu presentation in a small group using PREP format 
Oral Communication Level 1: all indicators addressed  
Oral Communication Level 2: all indicators addressed: Task specifically addresses:  
• Function: Presents information in a connected and coherent way 
• Function: Interacts in a familiar group of three to five people 
• Content: Information content is moderately complex; deals mostly with facts but also 

emotions and opinions 
• Content: Uses language that is factual or concrete and abstract 
• Context: Uses a moderate range of formats and styles (PREP format) 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
  

 
Reflections 
Content – How does the PREP process help when presenting information?  
 
Collaborative – How can you and your classmates support each other while 
you are practicing how to make presentations? 
 
Personal – Tell briefly about an experience you have had giving a 
presentation. For you, what was the most difficult part? 

  

 
Follow-Up – Values and Suits 
Have the class form groups of five. Distribute a set of Value Cards and a 
deck of cards to each group. Both the value cards and the deck of cards are 
placed in the centre of the group. First a value card is turned up. The group 
begins by identifying the value on the card. Then a card from the deck of 
cards is turned over by a student in the circle. The student responds using 
the guidelines below. Students take turns turning over the cards in the deck 
of cards and responding. Once each student in the group has drawn a card 
from the deck and responded, a new value card is turned up. Responses are 
as follows: 
 

Heart: An example of the opposite of the value.   
Spade: What the values means to them personally.  
Club: Why this value is important to Inuit.  
Diamond: A story that illustrates the value.  
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Essential Skills Addressed 
Task: responding impromptu to value cards  in a small group  
Oral Communication Level 1: all indicators addressed  
Oral Communication Level 2: all indicators addressed: Task specifically addresses:  
• Function: Presents information in a connected and coherent way 
• Function: Interacts in a familiar group of three to five people 
• Content: Information content moderately demanding;  deals mostly with facts but also 

emotions and opinions 
• Content: Uses language that is factual or concrete and abstract 
• Context: Uses a moderate range of formats   

  

 
Classroom Reinforcement  
Make a poster-size visual of the PREP process for reference throughout the 
module. 

  

 
Accommodating Diversity  
If you feel your students need a solid review of the PREP process, have them 
engage in the Activity as per Communications 11, Unit 7, Oral Presentations. 
The written notes for the PREP process should be to help the students 
organize their thoughts; they should not rely on memorizing what they wish to 
say. However, if speaking in front of a group is intimidating, you want to 
provide all the help necessary for your students and allow them the support 
of their written notes. With several opportunities to practise the PREP 
process, it is hoped that students would be confident enough to proceed and 
speak without a written reference for support.  
 
Essential Skills Addressed in this Activity 
Task: making impromptu speech in small group 
Oral Communication Level 1: all indicators addressed 
Oral Communication Level 2: all indicators addressed: Task specifically addresses:  
• Function: Present information in a connected and coherent way 
• Function: Interacts in a familiar group of three to five people 
• Content: Information content moderately demanding; deals mostly with facts but also 

emotions and opinions 
• Content: Uses language that is factual or concrete and abstract 
• Context: Uses a moderate range of formats and styles (PREP) 
 
For those students very uncomfortable delivering an oral presentation, you 
may allow them to record their presentations to then be played for the class. 
However, only present this option as a last resort.  

  

 

Assessment 
Student – Have the students review the How Well are you Communicating 
sheet from the previous unit and allow for a small group discussion. Students 
should share past opportunities to practise their oral skills and self-evaluate 
these experiences. Fill out the Participation Checklist or the Unit Evaluation 
for this unit. Hand in journals. Complete at least two Ajunngitakka (Things I 
Can Do) forms for Oral Communciation. Store the forms in their 
Communications portfolio. 
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Teacher – Fill out the Participation Checklist. Observe students and provide 
feedback on their oral communication and presentation skills. Provide 
additional instruction in oral presentations if necessary. Collect student 
journals and Journal Evaluation forms. 
 
Monitor the demonstration of Oral Communication tasks for the Module 
Tracking Forms. 
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Picture Tellings 
 

 
Photograph by Hilda Panigoniak 
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Photograph by Tommy Arloo 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

   Uqausiliriniq: Communication 12, Module 3: Oral Communication Essentials 42 



 

P.R.E.P. 
 
 
Point   
Needs to be specific as possible. This is the idea we are going to talk about and support 
with what we are saying.   
 
Reason  
This is the how or the why that supports the reason.  
 
Example  
This illustrates the reason. It may be facts, statistics, or a story. This adds color to what 
we are saying and helps the listener to remember what we are saying. 
   
Point  
This is a restatement of the initial point.   

 
 

Uqausiliriniq: Communications 12, Module 3: Oral Communication Essentials 43 



 

Value Cards 
 
 
 
 
 
 
 

 

 
 
 
 
 
 

 

 
 

 
 

 

 
 

 

 

 
 

 dMoJw31i6 

Makipaallirniq 
Resilience 
Résilience 

wvJ6t+Q1i6  

Ikayuqtigiingniq 
Cooperation 
Coopération 

  

Ws6hx3i6 

Hunamirutittailiniq 
Conservation 
Conservation 

  

x8N4g3i6 
Annakhimaarniq 

Survival 
Survie 

 

wM+Q5 

Ilagiit 
Family 
Famille 

 

N[o1i6 

Piqpaguhungniq 
Love 

Amour 
  

vg5p3vtQ1i6 
Havaqatigiingniq 

Teamwork 
Travail d'équipe 

 

 

yK7jx1i6  

Hivumuurniq  
Moving Forward 
Aller de l'avant 

 

   Uqausiliriniq: Communication 12, Module 3: Oral Communication Essentials 44 



 

 
 
 
 
 
 

 
 

 
 
 
 
 
 

 

 
 
 
 
 
 

 

 
 
 
 
 
 

 

 
 
 
 
 
 

 

 

xu6+v6X1i6 

Tunihiqatigiingniq  
Sharing 
Partage 

 

whmsvE8i6 

Qanuriliurutikhaqhiurniq 
Resourcefulness 

Ingéniosité 
 

xJ8q5txo3i6  

Ayuiqhimattiarniq 
Mastery 
Maîtrise 

  

g+ni6 

Naalangniq 
Listening 
Écoute 

 

r2o6yi6 
Qauyimatqunniq 

Significance 
Portée 

 

iEs1i6 
Irinahukhimaittumik 

Patience 
Patience 

 

b2WstJlxi6  

Hungiutitaarniq 
Adaptability 
Adaptabilité 

 

s0pDh5tx3i 
Qun’ngiarniq 
Observation 
Observation 

 
Wi3C6gJ6  

Hakugingniq 
Strength 

Force 
 

xro6h6bsNi WoE?1i6  

Ikayuqtuiniq 
Volunteer 
Bénévole 
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yKi3j5 whm4n6ys3i6 

Hivituyumik Tautungniq 
Taking The Long View 

Voir à long terme 
  

xqct+Q1i6  

Angiqatigiingniq 
Consensus 
Consensus 

  

nWoJw8i6 

Taimaaqtailiniq 
Endurance 
Endurance 

 

nTi6  

Ihumamut Akhuurniq  
Strength 

Force 
 

g4f3i6  

Anniruhuyuinniq 
Generosity 
Générosité 

 

spDhtxi6  

Ikpiguhungniq 
Respect 
Respect 

 

xbsyst5ti6 

Ilauqatigiingniq 
Unity 
Unité 

 

WshQq8i6  

Anangain’ngaayuinniq    
Unpretentious 

Sans prétention 
 

mux5g8N31i6  

Mamianiaarniq 
Apologize 

Présenter des excuses 
 

hqspJlxi6  

Naammaguhungniq 
Acceptance 
Acceptation 
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xbsysct+Q1i6  

Atauttimiuniq 
Oneness 
Identité 

 

w4WQgCsi6  

Ataviqarniq 
Interconnectedness 
Interconnectivité 

 

s4WE/c3i6  

Ukpiruhungniq 
Trust 

Confiance 
 

wvJ3i6  

Ikyurniq 
Helping 
Aidant 

 

W/4ncs3i6 

Kamagiyakhaqarniq 
Responsibility 
Responsabilité 

  

vJt3gi6 

Hatuittailiniq  
Perseverance 
Persévérance 

 
hoi6 

Iquttaliliniq 
Honesty 

Honnêteté 
 

xpQ4tti6 

Aadjigiingniq 
Equality 
Égalité 

 
ck6+gD8N3i6 

Himmautiqaqhuniihuaqhidjutikhamik 

Improvisation 
Improvisation 
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Unit 4: Communicating in a Group  
 

 
Learning Competency 
Students will explore and discuss the concept of responsibility by:  
• identifying behaviours that demonstrate responsibility in various group 

settings (home, school, work, camp) 
• describing the consequences and potential outcomes of making personal 

responsible and irresponsible decisions. 
  

 
Language Development  
responsible – accountable for your actions, respectable, trustworthy 
(kamattiarnunnasiqullugit/vm5txD8Nyd9lQ5H 

  

  
Materials 
Be Responsible Scenarios 
Paper 
Markers 

  

 
Background 
The activities in this unit require students to use oral communication. Try to 
make sure that every student has the opportunity to act as the reporter for 
group work. 

  

 
Opener – Most Responsible Person 
Have the students reflect on who they think is the most responsible person 
they know. Ask the students to validate their responses. Record their 
answers on a large piece of chart paper. For example, Auntie Doreen is the 
most responsible person I know because she always makes sure her family 
has new parkas each winter.  

  
 Connector – Responsible Behaviour  

Divide the class into four groups and ask each group to choose a reporter 
and a recorder. Assign each group one of the following headings: Home, 
School, Community, Work, Sports (or extracurricular activities). Ask each 
group to brainstorm a list of behaviours that demonstrate responsibility in 
their assigned area. After creating the list have the students consider and 
discuss the list of questions below: 

1. What makes responsibility in this area difficult? 
2. What steps would help in dealing with these difficulties? 
 

Have the reporter from each group share their list and a summary of their 
responses to the questions with the class.  
 
Essential Skills addressed 
Task: Brainstorming responses and discussing questions in small groups 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Participates in routine discussions 
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• Function: Interacts in a familiar group of three to five people 
• Function: Coordinates work with several others  
• Content: Information content is moderately complex; deals mostly with facts but also 

opinion  
• Content: Uses language that is both factual or concrete and abstract 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
 
Task: Reporter presents to class 
Oral Communication Level 1: all indicators addressed  
Oral Communication Level 2 addressed: all indicators addressed: Task specifically 
addresses:  
• Function: Presents information in a connected and coherent way 
• Content: Deals mostly with facts but also opinions 
• Content: Information content is moderately complex; uses language that is factual or 

concrete and abstract 
• Context: Communicates with one or more familiar people at a time in mainly familiar and 

less predictable  situations  
• Context: Uses appropriate body language and gestures (dependent on student’s 

presentation) 
 
 

 
Activity – Be Responsible Scenarios  
Distribute the Be Responsible Scenarios. Have the students stay in the same 
small groups but choose two reporters (not the same one as in the 
Connector), a recorder and a reader. Instruct the readers to read the 
scenarios and then the groups should think about the questions. After 
considering the questions, the students should continue the scenario with two 
possible endings. The first ending should continue the story with the 
character acting in an irresponsible manner. The second story should 
continue with the main character behaving in a responsible manner. The 
recorder should jot down some key words and phrases for the reporters to 
use, but the reporters will report orally back to the class.  
 
Essential Skills addressed 
Task: Working in small groups 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Participates in routine discussions 
• Function: Interacts in a familiar group of three to five people 
• Function: Coordinates work with several others  
• Content: Information content is moderately complex; deals mostly with facts but also 

opinion  
• Content: Uses language that is both factual and abstract 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
 
Task: Reporter presents to class 
Oral Communication Level 1: all indicators addressed  
Oral Communication Level 2 addressed: all indicators addressed: Task specifically 
addresses:  
• Function: Presents information in a connected and coherent way 
• Content: Information content is moderately complex deals mostly with facts but also 
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opinions 
• Content: Uses language that is factual or concrete and abstract 
• Context: Communicates with one or more familiar people at a time in less predictable  

situations  
• Context: Uses appropriate body language and gestures (dependent on students 

presentation) 
  

 
Reflections 
Content – There are many words that describe what it means to be 
responsible. Start a list of words that define aspects of responsibility when 
you are a grade 12 student. For example, attentive, hardworking, persistent. 
 
Collaborative – What are the benefits of being responsible in your home? 
School? Community? Work?  
    
Personal – How do you define responsibility? How well do you demonstrate 
these qualities in your own life? In what areas would you like to show more 
responsibility?  

  

 
Follow-Up – Talk Show Presentation  
Ask your students to choose a younger class of students in the school that 
could benefit from learning more about being responsible. Work with the 
teacher of the younger class and have the students write Dear Ilatnaaq 
letters about any problems they are having at recess or break time. (The 
grade 12 students wrote Dear Ilatnaaq letters in Aulajaaqtut 11-2.) Distribute 
the letters to your students and have them discuss responsible responses to 
the younger students’ problems. Since this unit is focused on practising oral 
presentation skills, have your students work in small groups and develop a 
talk show using the letters and responses. Videotape the talk show and send 
the film to the younger class. Develop assessment criteria for the talk show 
with your students. The younger students could also do an evaluation (not 
necessarily in writing, could be thumbs up or thumbs down). You and your 
students can assess the talk show presentations using criteria you have 
decided upon together.  
 
Essential Skills addressed 
Task: Working in small groups to develop newscast 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
 Function: Participate in routine discussions 
• Function: Interact in a familiar group of three to five people 
• Function: Coordinate work with several others  
• Content: Uses language that is both factual and abstract 
• Context:  Communicates with one or more familiar people at a time in mainly familiar 

situations 
 
Task Present New cast to other students 
Oral Communication Level 1: all indicators addressed  
Oral Communication Level 2 addressed: all indicators addressed: Task specifically 
addresses:  
• Function: Presents information in a connected and coherent way 
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• Content: Information content is moderately complex; deals mostly with facts but also 
opinions 

• Content: Uses variety of sentence structures and expanded range of general vocabulary 
and idioms 

• Content: Uses language that is factual or concrete and abstract 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations and less predictable  situations  
• Context: Uses a moderate range of formats and styles to present information (broadcast 

format) 
  

 
Classroom Reinforcement  
Have the students view the IQ value cards and identify several that reflect 
responsibility. Ask the students to create their own “IQ” card that represents 
an aspect of responsibility. Students may choose any medium they like to 
create their “IQ” card.   

  

 
Accommodating Diversity  
 If your students enjoy drama have them create skits or role-plays using the 
scenarios from the Activity. The scenarios in the Activity do not have simple 
answers. Encourage your students to explore options and discuss the issues 
that the questions evoke. This is a good opportunity to practise speaking and 
listening skills. You or your students may want to develop more appropriate 
or more relevant scenarios. To provide support for the presentation, provide 
students with equipment to develop PowerPoint presentations. 
 
Essential Skills Addressed in this Activity 
Task: Working in small groups 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses: 
• Function: Participates in routine discussions 
 Function: Presents and discusses simple options and advise on choices 
• Function: Interacts in a familiar group of three to five people 
• Function: Coordinates work with several others  
• Content: Information content is moderately complex; deals mostly with facts but also 

opinion  
• Content: Uses language that is both factual and abstract 
• Context: Selects from a moderate range of formats and styles to present information 

(incorporate visual aids) 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
 
Task: Reporter presents to class 
Oral Communication Level 1: all indicators addressed  
Oral Communication Level 2 addressed: all indicators addressed: Task specifically 
addresses:  
• Function: Presents information in a connected and coherent way 
• Content: Information content is moderately complex; deals mostly with facts but also 

opinions 
• Content: Uses language that is factual or concrete and abstract 
• Context: Communicates with one or more familiar people at a time in less predictable  

situations  
• Context: Uses appropriate body language and gestures (dependent on student 
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presentation) 
• Context: Selects from moderate range of formats and styles to present information 

(integrates visual aids) 
  

 

Assessment 
Student – Fill out the Participation Checklist or the Unit Evaluation for this 
unit. Make sure journal is up to date and complete a Journal Evaluation form. 
Sign up for a conference. When the presentations are done, collect the 
assessments done by the younger students and their peers and store in 
Communications portfolio. Complete a Self or Peer Assessment on Group 
Work for the work done in a group in the Connector. Complete at least two 
Ajunngitakka (Things I Can Do) forms. Store in portfolio.  
 
Teacher – Continue to draw attention to the use of oral language skills and 
provide descriptive feedback. Collect the Self or Peer Assessment on Group 
Work form to ascertain how students assess themselves in relation to the 
behaviours involved in effective group work. Complete the Participation 
Checklist. Prepare for conferences. 
 
Monitor for demonstration of Oral Communication tasks related to the 
indicators on the Module Tracking Form.  
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Be Responsible 
 
Scenario 1 
 
Iga is so pleased that she has made it through one year of university. Her parents and 
her community are very proud of her. She is planning to be a nurse and come back to 
her community to work. Iga has a small group of friends that study hard and are a good 
influence. She is finding the second year of university very tough; her first set of marks 
came back and she is failing one course. When she talked about her disappointment 
with her friends, they listened and expressed concern. Later she got a call from one of 
them who was really smart and acing every course. She offered to sit beside Iga and 
make her answers available during the test. She told Iga cheating wasn’t that hard to do 
and besides Iga would only use her answers for the questions she did not know. 
 
Consider the following questions: 
1. What are the possible consequences to our character when we act irresponsibly? 
2. Why do we sometimes choose poorly even when we know what it takes to be 

responsible? 
 

What Happens Next: 
 

Irresponsible Mary....  
 

Responsible Mary... 
 
Scenario 2 
 
Samson is in grade 12. He just started working at the local grocery store. His family has 
encouraged him to help out with the family finances. His dad has a job, but their family 
is big and the extra cash from Samson’s job is helping. His parents let him keep a little 
bit of the money for spending and so far he has not wanted or needed any more. Lately 
though, Samson is thinking he would like to go to college in the south next year. He 
would like to save some of his paycheque for college.  
 
Consider the following question: 
1. How do we deal with multiple responsibilities to families, our friends, communities, 

and ourselves? 
 

What Happens Next: 
 
Irresponsible Samson....  
 
Responsible Samson... 
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Scenario 3 
 
Selma and her dad live alone and he is often away from home. He trusts her to go to 
school and get an education. He hasn’t noticed that she is skipping school and partying 
on the weekends. Selma is miserable and feels like nobody cares and she has no 
motivation to change. Partying on the weekend at least gives her something to do. 
Today her teacher took her aside to have a talk. The teacher told her that she is a smart 
girl and could easily pull her marks up. If, however, she continues on the current path, 
she will not pass the year.  
 
Consider the following questions: 
1. When are you responsible to take and determine the direction of your own life?  
2. In what way is blaming others for your situation the opposite of responsibility?  
3. How do you overcome the negative influences that are around you?  
 
What Happens Next: 
 
Irresponsible Selma... 
 
Responsible Selma...  
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Unit 5: Greetings 
 

 
Learning Competency 
Students will explore and practise the convention of social introductions by:  
• practising appropriately introducing others in a variety of contexts using a 

set of guidelines;   
• learning and applying tips for remembering names of new people. 

  

 
Language Development  

  

  
Materials 
Access to computers with Photoshop or Moviemaker program 
Story board 
Digital camera  
Introduction Cards 

  

 
Background 
In many communities introductions may seldom be necessary. Most often 
people know each other or have some information about the other person. 
Being capable of introducing others is still a valuable skill as students 
encounter situations where being able to introduce themselves and others 
will be required. Being skilled at introductions supports the principle of 
tunnganarniq, fostering good spirit by being open, welcoming and 
inclusive.  

  

 
Opener – Name Game 
Have students sit in a circle and think of something they would like to do and 
where they would like to do it. The first person begins: Hi, I’m Seepa and I 
would like to go hunting in Kuglukuk. The second person continues, Hi, I’m 
Piita and I want to go to a hockey game in Edmonton. When everyone has 
introduced themselves and their activity, see how many students and their 
activities students can remember. 

  
 Connector – Biography and Introduction 

As a class create a brainstormed list of the various topics that could be part 
of a biography (childhood, hobbies, interesting experiences, physical 
description or future hopes). Have students interview a partner. Students are 
to create a biography for each other. The biography must contain a minimum 
of five facts from their life. Have students take turns introducing their partner 
to the class.  
 
Essential Skills addressed 
Task: Brainstorming parts of biography in plenary 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses:  
• Function: Participates in routine discussions 
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• Function: Discusses simple options and advice on choices 
• Content: Information content is moderately complex; deals mostly with facts but also 

opinion  
• Content: Uses language that is both factual and abstract 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
 
Task: Interview partner 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Exchanges information 
• Content: Information content is moderately complex; deals mostly with facts but also 

opinion  
• Content: Uses language that is both factual and abstract 
• Context: Selects from and uses a moderate range of format styles to obtain information 

(interview format) 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
 
Task: Introduce Partner 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Presents information in a coherent connected way 
• Content: Information content is moderately complex; deals mostly with facts but also 

opinion, feelings etc… 
• Content: Uses language that is both factual and abstract 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
  
 

 
Activity – Introducing Strangers to Each Other 
Discuss that being able to introduce people is a skill they may be required to 
use at some point in their life, and that practising the skill will make it very 
easy for them to know how to appropriately introduce someone. Introductions 
have several guidelines that allow for people who do not know each other 
well to begin a conversation. Each introduction should have two parts, the 
introduction and a conversation starter.  
 
Part 1: The Introduction 

1. Stand to introduce people. 
2. Smile and look pleasant while speaking. 
3. Every introduction should include both people. 
4. Below are general guideline for introductions:  

• State the name of the person in highest authority first.  
• State the name of the older person first. 
• State the name of the out-of-town person first.  
• In a work situation, the person of seniority is mentioned first in the 

introduction, for example, Manager is introduced to an employee, 
Principal to a teacher or student 

5. Often people shake hands after an introduction and respond with a 
brief conversation.  
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Samples: June, I’d like you to meet Sandy.  or June, this is Sandy.  
 
Part 2: The Conversation 
Usually, people are introduced with the aim of beginning a conversation. To 
help this along, the person doing the introducing should offer some general 
information about each of the people. Mentioning interests or hobbies they 
have in common is helpful.  
 
Sample: June, Sandy was in the Bravo races last weekend. You like to race 
too, don’t you? 
 
Have students work in triads using the Introduction Cards provided at the end 
of the unit. Students will need to create an introduction that meets the above 
guidelines and then formally introduce each other in the triad.  
 
Essential Skills addressed 
Task: work in triads to create introductions 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Participates in routine discussions 
 Function: Presents and discusses simple options and advise on choices 
• Function: Interacts in a familiar group of three to five people 
• Function: Coordinates work with several others  
• Content: Uses language that is both factual and abstract 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
 
Task: formally introduce fellow students 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Makes a formal introduction 
• Function: Presents information in a coherent connected way 
• Content: Uses language that is both factual and abstract 
• Context: Uses appropriate body language and gestures  
• Context: Selects from and uses a moderate range of formats and styles (formal and 

informal introductions) 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
  

 
Reflections 
Content – For you, what is the most important thing to remember when you 
are introducing two strangers to each other? 
 
Collaborative – In what situations are introductions helpful?  
 
Personal – How would you rate your skill in making introductions? Look for 
any natural occasions to make introductions. If any occur, note them in your 
journal. 

  

 
Follow-Up – Remembering Names  
When you are introduced to someone new, how do you remember their 
name? Inform the class that they are going to be practising the skill of 
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remembering names. Read through and discuss the name remembering 
techniques provided.  
 
Techniques for Remembering Names 

1. Be interested and actually listen when someone is being introduced. 
2. Repeat the name. Say it aloud several times. Use it in your 

conversation as often as seems natural. 
3. Make up a silly rhyme to go with the name. 
4. Picture their name written on their forehead.  
5. Think of a word that sounds like the name. 
6. Use a word or picture that connects to the person’s name. If 

someone’s name is the same as your aunt’s, visualize the person as 
your aunt. If the person shares a name with a famous person, imagine 
them as that person.  

7. Discreetly ask someone who remembers. 
8. Create your own trick to remember the name.  
 

Essential Skills addressed 
Task: Discussion of techniques in plenary 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Participates in routine discussions 
• Content: Uses language that is both factual and abstract 
• Context: Communicates with one or more familiar people at a time in familiar situations 
 
Break the class into groups of about eight. Ask students to think of a new 
name for themselves. Inform the students that you are going to role play a 
conference. Students must introduce themselves to each other and have a 
brief conversation. Use a stopwatch to limit the conversations to about 1 ½ - 
2 minutes. They must then move on to the next person in the group. Call out 
a topic of conversation for each time period. A list of possible conversation 
starters are listed below, but feel free to use your own.  
 
Essential Skills addressed 
Task: Introduce themselves and make conversation 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Makes a formal introduction 
• Content: Covers moderate range of subject matter 
• Context: Uses appropriate body language and gestures  
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
 
Conversation starters 

• recent holiday 
• sports  
• current event 
• skidoos, Hondas 
• aspirations 
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The goal is to remember as many names as possible, and at the same time 
be engaged in the conversation at hand.  
 
Debrief by having students see how many names they can remember.  
What technique worked best for them? What did they learn about 
themselves? 
 
Essential Skills addressed 
Task: Debrief activity in plenary 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Participates in routine discussions 
• Function: Exchanges information  
• Content: Information content moderately complex; deals mostly with facts but also 

opinions 
• Content: Uses language that is both factual and abstract 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
  

 
Classroom Reinforcement  
Keep a lookout for opportunities for your students to make actual 
introductions, for example introducing guest speakers to the class, or visitors 
to the school or an assembly.  

  

 
Accommodating Diversity 
For the Connector, have students create a storyboard using the template 
provided if that will make the introduction activity easier. They could do this 
using Photoshop or Moviemaker. If you anticipate students having difficulty 
with the initiating conversations for the Follow-Up, you may want to model the 
process with a colleague. You may also want to brainstorm a class list of 
possible sentences that would open a conversation for the given 
conversation starters. 
 
Essential Skills addressed 
Task: Brainstorm conversational openers in plenary 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed:  Task specifically addresses  
• Function: Participates in routine discussions 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
  

 

Assessment 
Student – Refer back to the How Well Are You Communicating? sheet from 
Unit 2; in journal, identify areas of improvement areas that need to continue 
being developed. Complete the Participation Checklist or Unit Self-
Assessment and Journal Evaluation; make sure journal is up to date. 
Complete at least two Ajunngitakka (Things I Can Do) forms for Oral 
Communication tasks. Sign up for a conference. 
 
Teacher – Complete the Participation Checklist. Keep anecdotal notes and 
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determine whether students need additional practice with introductions. 
Review journals and respond to reflections as appropriate and complete 
evaluation form. Hold student conferences using the template from Appendix 
B. Review the students’ Ajunngitakka (Things I Can Do) forms. Discuss the 
Module Tracking Forms for Oral Communication with the students.  
 
Continue to observe students for demonstration of Oral Communication 
tasks. 
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Introduction Cards 
 
 
 
You are introducing your boss, Alookie, to a friend Sam. Sam has stopped by work to 
drop off your iPod that you forgot at his house last night. Make the introduction.  
 
 
 
 
You are waiting at the health centre talking with your aunt Sophie. Your math teacher, 
Jim Wallis, sits beside you and smiles. Mr. Wallis is new in town. He has asked his 
students to call him Jim. Make the introduction.  
 
 
 
You are one of the water truck drivers in town. You work with your brother Joe. The two 
of you are on coffee break when the supervisor from out of town, Mac, shows up 
unexpectedly. Make the introduction.  
 
 
 
You and your work partner, Lisi, are conducting a survey of language use in town. You 
have to go door to door. How do you introduce yourself and your work partner to the 
people you are surveying. Make the introduction.  
 
 
 
You have attended college for two years. The librarian, Mrs. Collins, has been a big 
help to you over the past years. Your cousin Vinnie from out of town is beginning his 
first year and you are giving him a tour of the library. Make the introduction.  
 
 
 
 
You are out of town on a soccer tournament. You and your teammate Sarah are 
grabbing a bite to eat at the Quick Stop when you see your cousin Josie. Make the 
introduction.  
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Unit 6: Interviews 
 

 
Learning Competency 
Students will analyze and demonstrate presentation/communication skills 
required during a job interview by: 
• identifying and discussing appropriate appearance, body language and  

behaviour for an interview;  
• role playing interviews using a list of frequently asked questions. 

  

 
Language Development  
 

  

  
Materials 
Equipment for students to videotape their interviews 
Job Interview 
DVD Literacy and Essential Skills – for LEARNING, WORK and LIFE (view 
Oral Communication: An Essential Skill in the Canadian Workplace, Part 
One:  The Interview [Part Two: Resolving Workplace Conflict will be used in 
Unit 9] 
Viewing Guide  

  

 
Background 
The purpose of a job interview is for the employer to decide if the candidate 
they are interviewing is the best person for the job. It is the company’s 
chance to ask questions, review past experience and to see if the candidate 
would fit their work environment. The DVD is provided by the Office of 
Literacy and Essential Skills and it is intended for new Canadians; it has a 
focus on assimilating recent immigrants to the way things are done in 
Canada. Teachers should discuss this perspective of the DVD with 
students. The transcript for the DVD is available at 
http://www.hrsdc.gc.ca/eng/jobs/les/video/index.shtml. 

  

 
Opener – Guess Who I Am? 
As a class, brainstorm a list of characters from Inuit legends, fairy tales, or 
videos, current musicians, and local heroes. Create a list of at least 50 
characters. Make sure everyone is familiar with each one. Randomly select 
characters from each category and record their name on an index card. Tape 
an index card to each student’s back. Students should not know their 
assigned character. Students are to wander around the class asking 
questions of each other to try to discover their character. They may only ask 
closed ended questions. (Questions that have only a yes or no answer.) They 
are only allowed two questions per person and then they must move to 
another student. They may move their card to their chest when they have 
discovered their character. 
 
 Essential Skills addressed 
Task: Brainstorming characters and doing guess who activity 
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Oral Communication Level 1: all indicators have been met: Task specifically addresses:  
• Function: Follow simple instruction 
• Function: Asks and answers routine questions 
• Content: Simple and deals with facts/limited details  
• Content: Uses language that is both factual  
• Content: Uses set format and style of speaking 
• Context: Communicates with one person at a time in mainly familiar situations    

  
 Connector – Literacy and Essential Skills DVD 

Distribute the Viewing Guide provided at the end of the unit. Read through 
the guide before viewing the DVD.  
 
The DVD investigates Canadian work situations and demonstrates how to 
orally communicate effectively in a given work environment. Inform your 
students that the DVD is intended for people who are new to Canada, but it 
does have some useful suggestions that students may be able to use in their 
own interview experiences or in their applications to post-secondary college 
studies. View the DVD section on Oral Communication – An Essential Skill in 
the Canadian Workplace, Part One: The Interview. It will depend upon your 
class whether you will pause to discuss segments during the viewing or leave 
the discussion until the end. Go over student responses to the video guide 
and talk about areas of interest or concern. Ask what parts of the interview 
information they think may be useful to them. 

 
 

 
Activity – Developing Interview Skills  
Have the students work in pairs to find at least four jobs currently advertised 
on-line or in the newspaper. Instruct students to take turns interviewing each 
other using the list of often asked questions. They are free to add any 
additional questions they like. Students should role-play their part as if they 
were an actual applicant for the position with all the education and 
experience required.  
 
Essential Skills Addressed in this Activity 
Task: Interview partner 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Exchanges detailed information 
• Content: Information content is moderately complex; deals mostly with facts but also 

opinion  
• Content: Uses language that is both factual and abstract 
• Content: Covers a moderate range of subject material 
• Context: Selects from and uses a moderate range of format styles to present information 

(interview format) 
• Context: Uses appropriate body language and gestures 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
 
When partners are ready to do their interview, have them join with another 
pair; each pair will videotape the other pair doing their interview. As a class, 
review the videotaped interviews and provide constructive criticism. 
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Essential Skills Addressed in this Activity 
Task: evaluating video interviews 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Participates in routine discussions 
• Function: Exchanges information 
• Content: Information content is moderately complex; deals mostly with facts but may 

also deal with opinion 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
 
Discuss that making a good impression in an interview is not about finding 
the right answer to every question asked, but by presenting yourself in a way 
that is appealing and leaves the interviewer feeling good about you as a 
candidate. Remember body language and eye contact. Remind students that 
an interviewer is trying to determine three things: 

1. Are you able to do the job?  
2. Will you do the job?  
3. How well will you fit into the company? 

 
Often asked questions 
• Why should we hire you? 
• What are your long-term goals? 
• Tell me about your most rewarding educational experience. 
• Tell me about an accomplishment you are proud of. 
• How would your past employer (friend/family members) describe you? 
• What made you decide to apply for this position? 
• What do you know about our company? 

  

 
Reflections 
Content – What suggestions would you have for someone preparing for an 
interview?  
 
Collaborative – An interview setting requires that you ‘sell’ yourself. In what 
ways does this conflict with Inuit values? How would you deal with this 
situation? 
 
Personal – What are your strengths as an interview candidate? What are the 
areas where you need to be mindful?   

  

 
Follow-Up – Job Interview Discussion: What Would You Do? 
Have the students complete the Interview Quiz independently. Use the 
Answer Key to guide a de-briefing discussion. Parts of the Answer Key 
depend on the context, so could lead to good discussion. When you are 
discussing, ask students, “What would you do?” Point out that however the 
students scored on the quiz they have room to learn and to improve.  
 
Essential Skills Addressed in this Activity 
Task: Debriefing of interview quiz 
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Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Participates in routine discussions 
• Function: Exchanges information 
• Content: Information content is moderately complex; deals mostly with facts but may 

also deal with opinion 
• Context: Communicates with one or more familiar people at a time in familiar situations 

  

 
Classroom Reinforcement  
Have students design a display using the interview questions. 

  

 
Accommodating Diversity  
Allow students who are apprehensive about the role-play in the Activity to 
watch several role-plays before they do so themselves. You may want to set 
up the role-plays in triads, allowing one of the students to provide feedback 
and encouragement on the role-play or act as the videotaper. For the Follow-
Up, your students may prefer to create a game using a Jeopardy template 
on-line for their quiz. 

  

 

Assessment 
Student – Complete the Participation Checklist or Unit Self-Assessment. Use 
teacher feedback from the conference to improve journal. Complete at least 
two Ajunngitakka (Things I Can Do) forms for Oral Communication tasks. 
Store these forms in their Communications portfolio. 
 
Teacher – Observe and provide feedback on development of Oral 
Communication skills. Determine if students need more time to develop skills 
with taking interviews. Complete Participation Checklist. 
 
Monitor the demonstration of tasks related to Oral Communication tasks 
according to the indicators on the Module Tracking Forms. 

 
 

Uqausiliriniq: Communications 12, Module 3: Oral Communication Essentials 65 



 

Interview Quiz 
 

1. Wearing a suit and tie is a good idea? 
a. True 
b. False 
c. Depends  
 

2. Which is the most important part of the interview? 
a. The last minute 
b. The first minute 
c. The whole time 
d. Answering the hardest question well.  
 

3. Which of the following are important to creating a good impression? 
a. good posture, clean clothes, fresh breath 
b. making eye contact, being enthusiastic, and speaking clearly 
c. dressing well,  having a nice smile, smelling good 
d. all of the above 
 

4. When should you arrive for your interview? 
a. 1 hour a head of time 
b. 1 minute a head of time 
c. 30 minutes a head of time 
d. 10 minutes a head of time 
 

5. Which should you not do when preparing for an interview? 
a. Scope out the place with your binoculars.  
b. Find out as much as you can about the company. 
c. Practice answering possible questions.  
d. Talk to other people in similar jobs to find out what is expected. 
 

6. If you are asked a question that you are not sure how to answer what should you 
do? 
a. Paraphrase the question to make sure you understand and give yourself a 

few minutes to think. 
b. Stare at the interviewer until they ask another question. 
c. Tell them you have no idea how to respond. 
d. Respond with, That is a really good question.  
 

7. Taking notes is acceptable in an interview. 
a. True 
b. False 
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8. If you had a bad experience at your last job should you tell the interviewer all 
about it? 

a. True 
b. False 
 
9. When asked to tell about yourself, which should you do? 

a. Tell about a favorite time in your life. 
b. Make sure you start from childhood and give details through to present. 
c. Be brief. Give a very short overview of your life.  
d. Provide concise information from both personal and work experience that 

relates to the job. 
 

10. How should you explain a big gap in time of unemployment?  
a. Talk about activities such as sports, volunteer work or hobbies that you were 

involved in during this time. 
b. Tell them you need a break between jobs. 
c. Tell them that it was a difficult time in your life.  
d. Talk about your need to collect unemployment after a long period of working 

so you can spend time on the land.   
 
 
Scoring: 
8-10      You are so ready for your interview   
6-8          You need a bit of polishing before you head out to an interview  
6 and under   You need to spend more time learning about job interviews 
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Answers to the Job Interview Discussion: 
 

1. C—Although it is always important to create a good impression by dressing and 
grooming well, a suit and tie may not always be the way to create a favorable 
impression.  A good gauge is to think about the type of job you are applying for 
and dress in a way that presents you in a positive light.  

 
2. D—Every part of the interview is important and each part reveals something of 

the employee you will be. The first minute is where you get to make that initial 
impression. The toughest question allows the interviewer to see you respond 
under pressure. The last minute of the interview, you are closing what should 
have been a pleasurable experience. Leave the interviewer feeling good about 
him/herself and about you. 

 
3. B—All the answers are good ideas.  

 
4. D—Aim to arrive 10 minutes beforehand. If you show up 30 minutes or an hour a 

head of time you clearly have too much time on your hands. If you show up a 
minute before you appear unorganized and hurried. 10 minutes is enough time to 
let the interviewer know you have arrived and to settle yourself before the 
interview.  

 
5. A—You should not really be running around with your spy suit, but all the other 

ideas are great ways to prepare. 
 

6. A—The other three show you are not prepared for the question. Of course, 
getting stumped and being unable to develop a response happens to everyone at 
some time or another. Stay calm and answer the best you can.  

 
7. B—You need to focus on the questions that are asked and on responding. 

Having a notepad and pen to jot down information the interviewer might give you, 
such as time for a next interview, a phone number, or the person whom you 
should call the next day, is a good idea, but only use it if necessary.  

 
8. B—It is never a good idea to badmouth former places of work or bosses. The 

point of the interview is to tell them about why you are a great candidate for their 
company, not to talk about former employers or co-workers.  

 
9. D—This is your chance to talk about why you are best suited for the job. You 

should do this in about a minute or two. The interviewer does not really care 
about your favorite movies, rather they want to know about your past experience 
and what makes you the best match for their company and the job.  

 
10. A—Most people have gaps in their employment résumés. Give it a positive spin if 

you are asked and never bring up the subject yourself.   
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Viewing Guide: Oral Communication – The Interview 
 
Name: ________________________________ 
 
Date: ____________________ 
 
List the Essential Skills as you hear them identified in the DVD. 
 
 
 
 
 
 
 
 
 
 
 
In what situations are oral skills demonstrated?  
 
 
 
 
 
How would this be different in Nunavut? 
 
 
 
 
Notes on the Interview process:  
 
 
 
 
 

 
For you, what was the most important information on the DVD? 
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Unit 7: Presentation  
 

 
Learning Competency 
Students will share information and ideas by: 
• using an expanded form of the PREP process to prepare and deliver a 

succinct and concise oral presentation with video or audio media. 
  

 
Language Development  

  

  
Materials 
Access to computers with PowerPoint or Photoshop program 
Interest Questions handout 
Paper Clips 
Oral Presentation Plan template 
Oral Presentation checklist 
Pamphlet from CLEY re forming a community youth committee 

  

 
Background 
In grade 11 students used the PREP process to deliver an impromptu 
speech. In Unit 3 students learned and practised strongly connecting the 
information in their presentations. In this unit, the students build on this basic 
process to create a detailed oral presentation that is delivered to a large 
group.   

  

 
Opener – Interest Questions  
Distribute the Interest Questions handout to each student. Have the students 
independently think about the questions provided below and jot down some 
key words.  
 

What do you do in your spare time, when you’re not in school? 
What has been happening in the news lately? 
What community events are of interest to you? 
What sports events have you participated in or watched in the past few 
months? 
What new technology have you heard about that you would like to 
understand better? For example, iPods 
If you could travel anywhere in the world, where would you go? What do 
you already know about the place? 
What’s the importance of education? 
Why is it important to learn about Inuit values? 

  
 Connector – Paper Clip Answers 

Provide three paper clips to each student and have them form small groups. 
Instruct students to sit in a circle. Ask students to discuss each of the 
questions from the Opener. Each time they participate in the discussion with 
either a question or a response, they are to put a clip in the centre. By the 
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end of the group discussion, each group member must have got rid of all 
three paper clips. 
 
Have students return to the questions on their handout and star the ones of 
most interest.  
 
 Essential Skills addressed 
Task: Paper Clip Answers 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Participatse in routine discussions 
• Function: Exchanges information 
• Content: Information content is moderately complex; deals mostly with facts but may also 

deal with opinion 
• Content: Language is both factual or concrete and abstract 
• Content: Moderate range of subject matter 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
 
 

 
Activity – PREP Process  
Review the PREP process. For more background information see 
Communications 11-5 and Unit 3 in this module. 
 
PREP  

Point—the main idea you are trying to communicate  
Reason—the reason you believe the point to be true    
Example—the how or the why that proves your reason  
Point—a restatement of your point  

  
Sample of Prep Process  
Point   
It is dangerous for small children to drive 4-wheelers.  
Reason   
Children can’t always control the machine on gravel. 
Example  
The other day I saw a young child driving and swerve out of control.  
Point   
It is not safe for small children to drive 4-wheelers.  
  
Inform students that they are going to be delivering an oral presentation 
based on an expanded form of the PREP process; the topic will be the 
creation of a community youth council. Students should work in two groups: 
one that will do a videotape for the Co-Op cable station and another that will 
do a presentation for the local radio station. In their presentations they are 
required to have three points, and the corresponding three reasons and 
examples. (If your community already has a youth committee, have students 
refer to the starred questions on the handout from the Opener and Connector 
for topic ideas.) 
 
A template to guide the process is included at the end of the unit. Below is an 
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outline of the expanded process: 
 
Topic: 
1. Introduction 
2. Point/Idea  

Reason/Supporting information   
Example/Statistic/Illustration/Visual  

3. Point/Idea  
Reason/Supporting information   
Example/Statistic/Illustration/Visual 

4. Point/Idea  
Reason/Supporting information   
Example/Statistic/Illustration/Visual 

5. Conclusion 
 
The template provides a place for students to jot down key words and ideas. 
The presentation is not to be written word for word. Have students practise 
their presentation after they have completed the Oral Presentation Plan 
template.  
 
Note: the idea of creating a community youth committee is also a topic in 
Aulajaaqtut 12-4. 

  

 
Reflections 
Content – What is the process you used in creating your presentation? How 
did this process make your presentation easier?  
 
Collaborative – The saying below expresses the fear and anxiety that many 
people have about speaking in public. What is it about public speaking that 
can make it a difficult experience for some people? Can you suggest some 
tips to deal with these difficulties?  
 

The brain starts working the moment you are born and never stops—
until you stand up and speak in public.  

Anonymous 
 
Personal – What did you learn about your oral skills during this unit? List 
your strengths. List the areas you need to improve. How will you do this?  

  

 
Follow-Up – Presentation Time  
Read through and discuss the Oral Presentation checklist. Have students 
record/film their presentations and complete the checklist. They may do so 
with a partner if they like. Have students work on strengthening the skills 
identified on the list as needing work, practising those skills while presenting. 
Have students deliver their presentations once students are confident with 
their abilities. Presentations must be at least 10 minutes in length to be 
considered a Level 2 task. Content of the presentation needs to be evaluated 
by the teacher as to whether or not it meets Level 2 criteria. 
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Debrief the activity by discussing the variations that were required in the 
presentations by the two different media. Discuss what variations would be 
required if they made a poster to advertise the creation of a youth committee. 
 
Essential Skills Addressed in this Activity 
Task: practising presentation 
Oral Communication Level 1: all indicators addressed  
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Presents information in a connected and coherent way 
• Context: Uses a moderate range of formats and styles to present information (PREP 

format) 
Task: Making a  prepared presentation to class using PREP format 
Oral Communication Level 1: all indicators addressed  
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Presents information in a connected and coherent way 
• Content: Information content moderately complex; deals mostly with facts but also 

emotions and opinions (dependent on subject matter of presentation)  
• Content: uses language that is factual or concrete and abstract(dependent on subject 

matter of presentation)  
• Content: Uses a moderate range of general and context-specific vocabulary and idioms 

(dependent on topic of presentation) 
• Context: Uses a moderate range of formats and styles to present information (PREP 

format) 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situation 
• Context: Uses appropriate body language and gestures 

  

 
Classroom Reinforcement  
Have a student volunteer create a poster of the Oral Presentation Plan 
template using PowerPoint or Photoshop. 

  

 
Accommodating Diversity  
Do not worry if some questions may not elicit any background for certain 
students. The purpose of the Opener is to have the students reflect on and 
identify areas of interest. 
 
If you feel your students need a solid review of the PREP process have them 
engage in the Activity as per Communications 11, Module 3, Unit 7, Oral 
Presentations. The written notes for the PREP process are to help the 
students organize their thoughts; they should not rely on memorizing what 
they wish to say. However, if speaking in front of a group is intimidating, you 
want to provide all the help necessary for your students and allow them the 
support of their written notes.   
  
Ideally you would work to having students hide the device of the  
PREP process. They would not say, “And the second reason is...And another 
example is...” The goal would be to work towards an impromptu speech that 
is smooth, flowing and coherent. You will need to gauge your class and 
decide on the level of sophistication 
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If the class is receptive, you may want to invite parents to the class for the 
oral presentations.  
 
Essential Skills Addressed in this Activity 
Task: Making a  prepared presentation to guests using PREP format 
Oral Communication Level 1: all indicators addressed  
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Presents information in a connected and coherent way 
• Content: Information content moderately complex; deals mostly with facts but also 

emotions and opinions (dependent on subject matter of presentation)  
• Content: Uses language that is factual or concrete and abstract(dependent on subject 

matter of presentation)  
• Content: Uses a moderate range of general and context-specific vocabulary and idioms 

(dependent on topic of presentation) 
• Context: Uses a moderate range of formats and styles to present information (PREP 

format) 
• Context: Communicates with one or more familiar people at a time in familiar situations 

and in less predictable situations (inviting in guests) 
• Context: Uses appropriate body language and gestures 

  

 

Assessment 
Student – Complete journal Reflections. Fill in the Participation Checklist or 
Unit Self-Assessment. Work with a friend and do a Self or Peer Assessment 
on Group Work form; compare your responses. Complete at least three 
Ajunngitakka (Things I Can Do) forms for Oral Communication tasks and 
store in portfolio. 
 
Teacher – Continue to draw students’ attention to their use and mastery of 
oral communication skills. Complete the Participation Checklist. 
 
Look for demonstrations of Oral Communication tasks related to the 
indicators on the Module Tracking Form. 
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Interest Questions 
 
1. Jot down a few key words for each of the following questions.   
 
 
What do you do in your spare time, when you’re not in school? 
 
 
What has been happening in the news lately? 
 
 
What community events are of interest to you? 
 
 
What sports events have you participated in or watched in the past few months? 
 
 
What new technology have you heard about that you would like to understand better?  
(for example, iPods) 
 
 
If you could travel anywhere in the world, where would you go? What do you already 
know about the place? 
 
 
What’s the importance of education? 
 
 
Why is it important to learn about Inuit values? 
 
 
 
2. Put a star beside the ones of most interest to you. 
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Oral Presentation Plan 
 
Name: ___________________________ 
 
Date: ____________________ 
 
Topic: 
  
1. Introductory thoughts: 

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________ 

 
2. Point/Idea _________________________________________________________ 

a. Reason    _______________________________________________________ 

b. Example    ______________________________________________________ 

 
3. Point/Idea _________________________________________________________ 

a. Reason  _______________________________________________________ 

b. Example    ______________________________________________________ 

 
4. Point/Idea _________________________________________________________ 

a. Reason  ________________________________________________________ 

b. Example    ______________________________________________________ 

 
5. Concluding thoughts:  

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________ 
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Oral Presentation Checklist 
            

Name: _________________________________ 
 
Date: ______________________ 

 
 

Oral Skills Always Sometimes Never 

Did I willingly participate in 
the opportunity to present?    

Did every point connect to 
the topic?    

Did I speak to the audience 
without reading my notes? (It 
is okay to refer to the notes, 
but the rule is look down, 
then look up and speak to the 
group or into the 
microphone). 

   

Did I use pauses in my 
presentation to allow the 
listeners to process the 
content?  

   

Did I speak clearly?    
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Unit 8: Group Interaction  
 

 
Learning Competency 
Students will demonstrate positive and productive group interactions by:  
• working with others to exam the positive effects of humour 
• planning and implementing a project based on humour. 

  

 
Language Development  

  

  
Materials 
Write or type the quotations on strips for display around the room (Opener) 
Patch Adams DVD 
Viewing Guide 
The Healthful Effects of Laughter 
Paper and markers 
Equipment for video or audiotaping 

  

 
Background 
 Jigsaw Activity: Students work in two groups, a home group and an expert 
group. Each person in the home group is numbered and is given a task 
with their number. All students in the class with the same number get 
together and prepare their task together; these are the expert groups. 
Once the expert groups are finished, students return to their home groups 
and share what they have learned with each other.  

  

 
Opener – Quotations    
Post the quotations below around the room. Ask the students to read through 
them silently several times. Have students decide which one they most 
identify with and locate themselves under the quote. Inform the students that 
the students who are placed under the same quote will be their group for the 
rest of the unit.  
 
Quotes for group forming: 
 

The most wasted of all days is one without laughter. 
e.e. cummings 

 
Laughter is an instant vacation. 

Milton Berle 
 

What soap is to the body, laughter is to the soul. 
 Yiddish proverb 

 
When people are laughing, they're generally not killing each other. 

Alan Alda 
 
A good laugh and a long sleep are the best cures in the doctor's book.  

Irish proverb 
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Each group is responsible for finding and delivering at least five jokes to the 
class over the course of the next few days. As a group, they are to decide 
how this will be done. They could create a cartoon bulletin board where 
clippings of cartoons are posted. They may create a handout of funny stories 
or jokes to be photocopied and delivered to the class, or they may have 
someone orally tell a joke or funny story to the class or act it out. The teacher 
will need to determine if the content meets the criteria for a Level 2 task. 
 
Essential Skills Addressed in this Activity 
Task: Working with small group 
Oral Communication Level 1: all indicators addressed  
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Participates in routine discussions 
• Function: Presents and discuss simple options and advise on choices 
• Function: Interacts in a familiar group of three to five people 
• Function: Coordinates work with several others  
• Context:  ommunicates with one or more familiar people at a time in mainly familiar 

situations 
 
Task: (if they decide to orally present funny stories or jokes) 
Oral Communication Level 1: all indicators addressed  
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Presents information in a connected and coherent way 
• Content: Information content moderately complex; deals mostly with facts, but may also 

deal with emotions and opinions ( dependent on content of stories or jokes) 
• Content: Language is both factual or concrete and abstract (dependent on content of 

stories or jokes) 
• Context: Uses a moderate range of formats and styles to present information (if they act 

out or dramatize humorous presentation) 
• Context: Communicates with one or more people at a time in familiar situation 
Some elements of Oral Communication Level 3 addressed: Task specifically addresses; 
• Function: to entertain casually or with preparation 

 
In preparation, brainstorm the guidelines for appropriate humour. Make sure 
students include the following in their guidelines:  

 
1. Humour should make people feel good – always.   
2. Appropriate humour makes fun of situations, not people. 
3. Humour should not make fun of someone’s ethnic background, 

appearance, religion, or sexuality. 
4. Humour and practical jokes are not the same. Avoid practical jokes. 
5. Do not use humour to mask a complaint about a situation or person. 

 
Essential Skills Addressed in this Activity 
Task: Brainstorm guidelines for humour 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Participates in routine discussions 
• Content: Uses language that is factual or concrete and abstract 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
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 Connector -  Patch Adams DVD 
Distribute and discuss the Viewing Guide. View the video with the students. 
Give students some time to jot down comments on the questions in the 
Viewing Guide. Use the Guide to develop a classroom discussion. 
 
Essential Skills Addressed in this Activity 
Task: classroom discussion 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Participates in routine discussions 
• Content: Information content is moderately complex: deals with mostly facts but also 

opinions 
• Content: Uses language that is factual or concrete and abstract 
• Context:  Communicates with one or more familiar people at a time in mainly familiar 

situations 
 
 

 
Activity – The Healthful Effects of Laughter  
Have the students continue working with the same small group as for the 
Opener and Connector. Distribute The Healthful Effects of Laughter reading 
to the students. It is divided into sections so that you are able to do it as a 
jigsaw activity (see Background for explanation) if that would work best with 
your class. However you do it, students will either report back orally to their 
home group or each group will choose a reporter to report back orally to the 
class.  
 
Essential Skills Addressed in this Activity 
Task Working with small group 
Oral Communication Level 1: all indicators addressed  
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Participates in routine discussions 
• Function: Presents and discusses simple options and advise on choices 
• Function: Interacts in a familiar group of three to five people 
• Function: Coordinates work with several others  
• Context: Communicates with one or more familiar people at a time in familiar situations 
 
Task: Report back to home groups 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Presentst information in a coherent connected way 
• Content: Uses variety of sentence structure and expanded range of general vocabulary 

and idioms (depends on content of report ) 
• Context: Communicates with one or more familiar people at a time in familiar situations 

  

 
Reflections 
Content – Why are positive attitudes and behaviors so important in creating 
healthy social environments?  
  
Collaborative – What Inuit value does humour reflect? How have you seen 
this demonstrated in your family or community?  
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Personal – In what ways do you contribute to making your classroom a 
positive place for yourself and others to spend time? 

  

 
Follow-Up – Humour Consultant Project 
The article mentions a new type of career, that of a humour consultant. 
Imagine that you have been hired as a humour consultant for your school or 
class. Several projects are suggested in the article. Select or design a project 
with a partner or small group. They should map out a plan of action, 
implement your plan and record the process. Videotape your work as a funny 
skit and share with another class or audiotape it as a radio program for local 
radio.   
 
Essential Skills Addressed in this Activity 
Task: Working with small group to develop project 
Oral Communication Level 1: all indicators addressed  
Some elements of Oral Communication Level 2 addressed: Task specifically addresses:  
• Function: Participates in routine discussions 
• Function: Presents and discusses simple options and advises on choices 
• Function: Interacts in a familiar group of three to five people 
• Function: Coordinates work with several others  
• Content: Moderate range of subject matter (discussion on type of project and discussion 

on planning) 
• Context: Communicates with one or more familiar people at a time in familiar situations 
 
Task: Project presentation 
Oral Communication Level 1: all indicators addressed  
Some elements of Oral Communication Level 2 addressed: Task specifically addresses:  
• Function: Presents information in a connected and coherent way 
• Function: Coordinates work with several other individuals 
• Content: Uses variety of sentence structure and expanded range of general vocabulary 

and idioms (depends on content of presentation/skit ) 
• Content: Moderate range of subject matter (dependent on presentation content) 
• Context: Uses a moderate range of formats and styles to present information (if they act 

out or  do a radio presentation) 
• Context: Uses appropriate body language and gestures (dependent on presentation – if 

it’s a visual presentation such as a skit) 
• Context: Moderate range of formats and styles to present information ( formats may 

include dramatic format or radio presentation format) 
• Context: Communicates with one or more people at a time in mainly familiar situation 

and less predictable situations (done in front of cameras or done in front of other 
students) 

Some elements of Oral Communication Level 3 addressed: Task specifically addresses; 
• Function: to entertain casually or with preparation 

 
Additional projects, might include: 
• A comedy night 
• A humorous newsletter to be delivered to staff rooms around the 

community 
• Joke of the day to be aired each morning over announcements 
• Collect baby pictures of teachers; have students guess identities with 

a prize for the student who has the most correct guesses 
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Refer to the guidelines for appropriate humour developed in the Opener. 
OR 

Do a radio call-in show about humour and the importance of humour, or have 
people call in and tell stories about experiences that will make the radio 
audience laugh. It could be like a CBC radio program where at the end of the 
show the audience calls in the story/experience that made them laugh 
hardest. 

  

 
Classroom Reinforcement  
Leave the quotes from the Opener posted around the classroom. Ask 
students to bring in any funny pictures, cartoons, short stories, or quotes they 
come across and attach to quote that best fits. Have students visit the Inuit 
Tapirisat Kanatami website at https://www.itk.ca/polar-lines/polar-lines-inuit-
editorial-cartoon-exhibition for humorous, satirical political cartoons related to 
the Arctic and choose favorites to post as demonstrations of both satirical 
humour and the rules for appropriate humour. Post the rules for appropriate 
humour. 

  

 
Accommodating Diversity  
This unit has the students staying with the same group for all the tasks and 
assignments. If you notice that the skill placement of students is not 
conducive to productive group work, make the changes as necessary. The 
reading passage for the Activity is long, but has been divided into sections. 
Sections 1, 3, and 5 are the key sections. Rather than writing down key 
phrases, students could highlight or underline them. Students could also 
invite someone from the community who does employment interviews to 
come in and share their ideas about a good interview. If you students have 
strong interview skills already, have them create a presentation on this topic 
for a junior high class. 

  

 

Assessment 
Student – Fill out the Participation Checklist or the Unit Evaluation for the 
unit. Complete journal Reflections and at least three Ajunngitakka (Things I 
Can Do) Oral Communication forms. Review How Well do I Communicate? 
Note areas of improvement in journal as well as those skills to work on. Store 
in portfolio. 
 
Teacher – This unit is intense. Provide feedback on Oral Communication 
tasks performed by students. Collect journals and Journal Evaluation forms. 
Provide class feedback on the journals. Complete the Participation Checklist  
for this unit. 
 
Continue to monitor demonstrations of Oral Communication tasks related to 
the indicators on the Module Tracking Form. 
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Viewing Guide: Patch Adams 
 
Name: _____________________________ 
 
Date: _____________________ 
 
1. Why did Patch Adams start using humour with his patients? 
 
 
 

 
2. What were the benefits for his patients? 
 
 
 
 
 
3. What were the benefits for the hospital staff? 
 
 
 
 
 
4. What was your favorite scene in the movie? 
 
 
 
 
 

 
5. How would you rate this film (on a scale of 0 to 5 stars)? Identify what you liked 

about it and what you disliked that helped you decide how to give it the stars. 
Include any special comments you think other people should know about this film.  
How do you think someone from another culture might rate the film? Why? 
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The Healthful Effects of Laughter1 

1. 
Humour and laughter are being increasingly used in a variety of therapeutic situations. 
Research into the use of therapeutic humour tells us it has the power to motivate, 
alleviate stress and pain, and improve one’s sense of well being. This article provides 
the reader with background information on the healthful effects of laughter. Ideas are 
presented on how to use humour systematically when working with children, youth, and 
families. The developmental aspects of humour are also addressed. Finally, resources 
for the therapeutic use of humour are provided. 
 
Humour is increasingly used in a variety of therapeutic situations. With the benefits of a 
good "belly laugh" identified not only anecdotally, but also by empirical research, the 
power of laughter and play is being discovered. 
 
My own experiences as a hospital-based, child life specialist have involved using 
humour as a therapeutic tool with children and youth. As my career progressed and I 
administrated a child life department, I was able to develop the potential for using 
humour systematically through the creation of laughing stations and a hospital clown 
program. 
 
Over the years, I have researched related literature to help promote humour in a 
hospital setting. I am sharing this information in the hope that you will feel comfortable 
using humour in your own settings, in the therapeutic relationships you have with 
children, youth, families and with your colleagues. The healthful effects of laughter will 
be explored first. The recent use of humour and related programs will be discussed. Key 
considerations such as appropriateness and clinical applications will be shared. Finally, 
developmental aspects of humour will be outlined, along with resources you can 
access. 
 
 
 
 
 
 
 
 
 
 
 
 
Key phrases (where humour improves health) _______________________________ 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 

Vocabulary 
therapeutic – contributing to the curing of a disease or general mental well-being 
alleviate – lessen or make less severe 
systematically – done or conceived according to a plan or a system 
anecdotally – based on incidental observations rather than systematic research 
empirical – based on observation or experiment rather than theory 
clinical applications – involving the study or care of actual patients 
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2. 
Healthful effects 
Have you ever noticed how relaxed and good you feel after laughing at a funny movie, 
television program, or humorous event? It seems generally accepted that our bodies 
respond in a positive way to a hearty laugh. Articles in the popular press and medical 
journals frequently report that laughter, like exercise, can reduce stress, improve 
tolerance to pain, and alter bodily functions such as blood pressure, heart rate, muscle 
activity, and stomach acidity. 
 
One of the most publicized testimonials comes from a founder in the therapeutic use of 
humour, Norman Cousins. In Anatomy of an Illness (1979), a moving account of battling 
a painful, crippling disease, Cousins found that 10 minutes of belly laughter enabled him 
two hours of pain-free sleep. Eventually, Cousins recovered from ankylosing spondylitis, 
later attributing much of his recovery to the power of spirit and laughter. This baffled 
authorities and inspired many others as he began to write about his remarkable healing 
process. 
 
Dr. William Fry, associate professor of clinical psychiatry at Stanford University, has 
studied the effects of laughter for 30 years. Fry compares laughter to "inner jogging," 
and claims laughing 100 times a day is the equivalent of 10 minutes of rowing (Fry, 
1977, 1979; Fry & Salameh, 1987). According to Fry, laughter increases the heart rate, 
improves blood circulation, and works muscles all over the body. 
 
Laughter is credited with increasing the release of endorphins, the body’s natural 
painkillers and protectors against depression. Although the physiology and molecular 
biology of these traits (laughter and play) are far from understood, we do have good 
reason to believe that the operation and effects of those factors follow certain paths, 
such as the secretion of endorphins in the brain and the action of similar physiological 
factors upon virtually every system of the body, and, of course, upon behaviour 
(Montague, 1991). 
 
In the Department of Clinical Immunology at Loma Linda University School of Medicine, 
studies have shown that laughter decreases serum cortisol levels, increases T 
lymphocytes, and increases the number of natural killer cells. Translated into layman’s 
terms, these results suggest that laughter stimulates the immune system (Berk, 1989; 
Pelletier & Herzing, 1989). 
 
It has also been demonstrated that humour and laughter have a psychological impact. 
Herbert Lefcourt, a psychologist at the University of Waterloo, studies the effects of 
humour on change and our emotional response to stress. Results of his work have 
shown that the ability to sense and appreciate humour can buffer the mood 
disturbances that happen in response to negative life events (Lefcourt, 1986, 1990). 
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Key phrases (how humour improves health) __________________________________ 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 
______________________________________________________________________

______________________________________________________________________ 

Vocabulary 
alter – to change something, make or become different 
testimonials – written or oral statement attesting to the quality of a product or 
service 
baffled – confused or perplexed 
physiology – the science that deals with the normal functioning of living 
organisms and their parts 
secretion – the production and release of a substance by a cell, gland, etc. into a 
cavity or vessel or into the surrounding medium either for the function of the 
organism or excretion 
immunology – the scientific study of resistance to infection in humans and 
animals 
buffer –a device that protects against or reduces the effect of an impact of 
something 
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3. 
Where the concept has been popularized 
The systematic or planned use of humour as a tool/skill has predominantly been applied 
in two distinct settings: the medical field and business/workplace environments. Known 
to both improve pain tolerance and decrease the experience of pain, humour has been 
used extensively with adult arthritis and cancer patients. Both patient types suffer from a 
high degree of pain during the course of their illnesses. Regular doses of humour have 
proven to be beneficial to the patient’s sense of well-being, ability to tolerate pain and 
painful procedures, and general demeanor and outlook. In simplest terms, they were 
able to cope and adjust better (Cousins, 1979). 
 
From adult patient care, the use of humour has spread to pediatric hospitals. Here 
humour has been used as an individual intervention helping young patients cope with 
difficult moments, or as an organized program that benefits groups of patients and 
families. In pediatric settings, unlike adult care, the use of humour has typically not been 
limited to patients with specific diagnoses; rather it has been used for all ages and 
stages of children and youth, regardless of the nature of their illness or reason for 
hospitalization. 
 
The impact of stress on personal health has lead to humour being incorporated into the 
workplace. The high cost of burnout and stress-related illness accounts for a significant 
percentage of sick days in North America. In business, managers are learning the 
advantages of using humour. Happier, healthier employees work better. Humour 
improves employee creativity, communications and wellness, while reducing burnout. 
The result equals organizational renewal and greater effectiveness (Fahlman, 1996). 
Many organizations these days provide workplace training or in-services on "how to" 
introduce humour in the work environment. Indeed a whole new profession of "humour 
consultants" has been a by-product of the interest in laughter. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Vocabulary 
predominantly – mainly or for the most part 
doses – a quantity of something administered or allocated, like a dose of 
medicine 
demeanor – outward behaviour or bearing 
cope – deal with a situation or problem 
pediatric – branch of medicine dealing with children and their diseases 
diagnoses – identification of an illness or disease by means of a patient’s 
symptoms 
consultants – people who give professional advice or services in a specialized 
field  
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Key phrases (where humour is used to improve well-being) ______________________ 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 
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4. 
Range of projects 
In business and the workplace, employees are sometimes shown how to introduce 
humour into their personal/professional life. Typically, either a consultant is brought in to 
do a workshop, or employees attend a conference/seminar on humour. The result is 
that the workplace becomes an environment where specific strategies can be used to 
decrease stress and increase feelings of "team." The ways to actively develop humour 
often include, but are not limited to, ideas like: 
 

• theme days at work (tacky tourist, crazy socks day, pajama party) 
• using props (Groucho glasses & nose, clown nose, desktop toys) 
• contests (baby picture) 
• job exchanges 
• secret pals (send nice things to someone anonymously) 
• posting comics, joke of the day 

 
The message is that a good laugh shared by office workers or colleagues doesn’t 
necessarily take much time from the workday. The pay-off is that it can improve the 
environment/climate and leave people feeling rejuvenated. 
 
In a hospital setting, humour projects have taken the form of humour rooms, humour 
carts, or clown care programs. A number of hospitals and related institutions have 
created humour rooms. The humour room is stocked with books, comics, funny posters, 
audiotapes, and videos. At the Alta Vista Lodge, a cancer facility at the Ottawa Civic 
Hospital, patients can access the humour room 24 hours a day. In an extension of the 
humour room concept, hospitals with closed-circuit television capability can broadcast 
comedy into patient rooms. The Foothills Hospital in Calgary is working to develop the 
first Canadian laughter channel at its organization. 
 
When patients are isolated or immobilized, or space is limited, the humour cart can 
extend the notion of the humour room to the bedside. Typically, an audiovisual cart or 
other form of trolley is stocked with assorted humour supplies and made available to 
patients. Books, audiocassettes, and funny movies are included as well as gag 
materials. At British Columbia’s Children’s Hospital, we included costumes, makeup 
supplies, puppets, and practical jokes like whoopee cushions. These items proved to be 
used even more than the standard humour room supplies. The children eagerly 
engaged in costuming themselves and others, or playing practical jokes on staff. When 
you see the pleasure a child derives from fooling his or her nurse or doctor, one can 
appreciate the therapeutic benefit from humour in action. It empowers children at a time 
when they are vulnerable and anxious and have minimal control over what is 
happening. Usually humour carts (AKA laughing stations) are either moved from room 
to room by trained volunteers or accessed by asking a nurse or child life specialist to 
bring one to an individual patient. 
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The final category of humour project in hospitals is known as clown care, in which a 
therapeutic hospital clown makes rounds to patients. Magic, juggling, puppetry, music, 
and humorous interplay add joy and laughter to the hospital stay. Perhaps the most 
famous of these programs is "The Big Apple Circus Clown Care Unit" (Williams. 1990). 
These are hospital-specific clowns in the guise of "funny-bone doctors," who visit nine 
New York medical facilities on a weekly basis. Similar clown visitation programs exist at 
both B.C.’s Children’s Hospital and Toronto’s Hospital for Sick Children. In Winnipeg, at 
the Health Sciences Centre for Children, "Hubert" the clown is a regular member of the 
child life department. 
 
In developing the therapeutic clown, "Doc Willikers" at B.C.’s Children’s Hospital, I was 
impressed by the power of laughter. The "Doc" is able to transform, if only for a few 
moments, the lives of those with whom he interacts. The children, youth, anxious 
parents, and staff respond to his presence. They temporarily forget the stress, pain, and 
intensity of the hospital environment. The "Doc" admits clowning is more than just being 
silly. It is also about having the awareness and sensitivity to know when to move in and 
when to pull back. This raises the question, "When is it appropriate to use humour?" 
 
 
 
 
 
 
 
 
 
 
 
 
Key phrases (projects using humour to improve health) _________________________ 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 

Vocabulary 
rejuvenated – make new or as if new again 
immobilized – keep restricted in movement for healing purposes 
therapeutic – for or contributing to the cure of disease 
medical facilities – places where medicine is practiced such as a hospital or clinic 
transform – to make a thorough or dramatic change in form, outward appearance 
or character 
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5. 
Appropriateness of humour 
Humour is a therapeutic tool that demands energy for its creation, yet its rich rewards 
include a closer therapeutic bond through shared laughter (Killinger, 1987). But humour 
and laughter are not the panacea for all that ails us. When considering the systematic or 
planned use of humour for therapeutic value, I encourage the "user" to reflect on timing, 
relationship, and content. 
 
Humour is not always well received. Sometimes the intensity of the moment is such that 
trying to promote laughter would be perceived as offensive. In the hospital setting, the 
child life specialists work closely with the therapeutic hospital clown to share how 
patients are coping. They suggest who could use a visit, who to approach with caution, 
and who might likely be too immersed in hospital-related emotions to benefit presently. 
For example, humour is contraindicated when there is a very serious situation in the 
patient’s or family’s life. One must always be ready to change a course of action if 
laughter is not the order of the day. In the hospital we take our cues from the children 
and families. It is necessary to keep constantly informed of changes by communicating 
with the health care team. 
 
Timing of humour is also relevant to relationships. Whether it is a clown interacting for a 
brief period of time, or a counselor working with a child over an extended period of time, 
using humour too soon can be interpreted as a lack of sensitivity. Once it becomes clear 
that the patient has gained some trust in relationship with the therapist, then one can 
use humour. When individuals are deeply depressed or too unhappy to be interested in 
communication, the most important thing is to first establish essential contact 
(Greenwald, 1987). One other piece of advice Greenwald offers is not to attempt to be 
humourous at all times with all patients. He suggests humour can grow out of the 
therapeutic context. The best humour comes from what is going on "at the moment." 
Therefore one can plan to use humour yet rely on spontaneous opportunities to employ 
it. 
 
The third consideration related to the appropriate use of humour is content. Humour has 
the power to both benefit and harm. The examples discussed so far in this article are 
seen to be therapeutic. Humour is something positive that should bring mutually shared 
enjoyment and pleasure (Olson, 1994). However, one must be careful to consider the 
potentially negative aspects of its use. Because what an individual finds funny is both 
personal and subjective, the method you choose to promote laughter must match that 
individual’s tastes and developmental capability. Humour as a therapeutic tool must 
build instead of knock down, and therefore excludes sarcasm and cynicism, which 
aggrandize the self at the expense of others (Olson, 1994). It is important not to use 
"toxic" humour, which puts down others, ridicules, stereotypes, or excludes. That 
requires the user to be aware of developmental, individual, and cultural differences. 
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Key phrases (when it is appropriate to use humour in medical facilities) ____________ 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 
 
 
 
 
 
 

Vocabulary 
therapeutic – contributing to general mental wellbeing 
panacea – a cure for all ills 
intensity – concentration of feeling, emotional depth, passion 
perceived as offensive – thought to be offensive or wrong or disagreeable 
contraindicated – caused a medication or course of treatment to be inappropriate 
interacting – working together or communicating 
therapist – person who practices or administers therapy 
spontaneous – acting or done because of a sudden impulse from within, not 
planned or caused by external forces 
developmental capability – the level of attainment of physical, mental or social 
maturity 
cynicism – having no faith in human goodness; doubting sincerity and merit 
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6. 
Clinical application of humour 
In our discussion so far, we have found that humour can appropriately be used to build 
rapport and relationship once a preliminary trust has been established. Humour can 
also be used to decrease pain and anxiety and promote health. Humour can be 
accessed voluntarily in the form of humour rooms and carts, and can take the form of a 
more organized program like clowning and workplace seminars. The potential 
therapeutic value has been established. If we view humour as another tool that you can 
use when working with children and youth, what other outcomes might be 
accomplished? In Humor: Its Origin and Development (McGhee, 1979), the author 
suggests that when used skillfully, humour in therapy can: 
 

• create a more relaxed atmosphere 
• encourage communication on sensitive matters 
• be a source of insight into conflict 
• help overcome a stiff and formal social style 
• facilitate the acting out of feelings or impulses in a safe, non-threatening way 
 

To achieve these outcomes you can build on the themes already presented. Here are 
some additional ideas on the clinical application of humour. 
 
Ask a child his or her favorite joke technique. Children often use humour as a means of 
working out fears, anxieties, and conflicts. This technique may serve as an insight into 
the child’s issues. 
 
Use humour to poke fun at yourself. Self-directed humour can narrow the gap between 
you and the child/youth. An example would be telling a funny story about yourself, 
keeping in mind the appropriate use of self-disclosure. You might then get the 
child/youth to tell a funny anecdote about themselves. Modeling humour can allow those 
you work with to become encouraged by your positive attitude. 
 
Role reversal (changing positions with the child/youth) can provide insight along with 
hilarity. Along the same vein, acting out characters can be entertaining and 
enlightening. If a child feels too threatened to do this, puppets or dolls can be used. The 
addition of props, costumes, or dressing up may also help this technique be approached 
in a more fun, less intimidating way. 
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Key phrases (how to use humour in medical facilities) __________________________ 

______________________________________________________________________
______________________________________________________________________
______________________________________________________________________ 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Vocabulary 
rapport – a relationship or communication, especially when harmonious or useful 
preliminary – introductory, preparatory, initial 
seminars – small groups especially at universities meeting to discuss a particular 
topic 
impulses – actions arising from a state of mind or feeling 
self-disclosure – to make known or reveal something about oneself 
anecdote – a short account of an entertaining or interesting incident 
hilarity – exceedingly funny 
along the same vein – meaning the same or similar as a previous statement or 
thought 
intimidating – frightening or scary, especially to influence or control or subdue 
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7. 
Conclusion 
Humour and laughter can be an effective self-care and care-giving tool. The body, mind 
and spirit all benefit from its regular use. We can deliberately increase the amount of 
laughter we experience in our workplace, as well as systematically promote its use with 
children, youth, and families. I have shared what I have come to learn about its power 
and encourage you to think about its application in other settings. The resources for the 
therapeutic use of humour are abundant and accessible (see resource list). Have fun! 
 

 

 

 

 

 

 

 

 

 

 

Vocabulary 
systematically – done or carried out according to a plan or system 
application – the use to which something can or should be put  
therapeutic – contributing to the cure of a disease or mental well being 
abundant – plentiful , available in large quantities 
accessible – can be readily reached, entered or used 
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Unit 9: Positive Responses to Conflict 
 

 
Learning Competency 
Students will identify positive responses to conflict by: 
• exploring their own responses to conflict 
• distinguishing between helpful and non-helpful responses to conflict. 

  

 
Language Development  

  

  
Materials 
Access to computers and Photoshop 
Assorted objects (see Opener) 
DVD Oral Communication 
Viewing Guide  

  

 
Background 
 The DVD is provided by the Office of Literacy and Essential Skills and it is 
intended for new Canadians; it has a focus on assimilating recent 
immigrants to the way things are done in Canada. Teachers should 
discuss this perspective of the DVD with students. The transcript for the 
DVD is available at 
http://www.hrsdc.gc.ca/eng/jobs/les/video/index.shtml.T 
 
The DVD investigates typical Canadian work situations. It demonstrates 
how to orally communicate effectively in specific work environments. There 
are two parts to the Oral Communications section: the interview and 
resolving workplace conflict. Students viewed the interview segment in Unit 
6. Being able to communicate effectively supports the maligaq of 
maintaining harmony. 

  

 
Opener – Kim’s Game 
Prepare a tray with a variety of items (for example, school supplies, tools, 
kitchen utensils, hardware items, beauty supplies). Make sure everyone can 
see the tray; display it for one minute. Students are to try and remember as 
many items as possible. When the minute is up, students name the items out 
loud and teacher makes a list.  
 
Essential Skills addressed 
Task: Kim’s Game 
Oral Communication Level 1: all indicators have been met (activity and debrief) 
• Function: Follows simple instructions 
• Content: Simple and eals with facts/limited details 
• Content: Uses language that is factual 

  
 Connector – Object Responses  

Conflict impacts upon the lives of everyone. Brainstorm with the class some 
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examples of conflict. Inform your students that they are going to be thinking 
about how to choose helpful responses to conflict.  
 
Essential Skills Addressed in this Activity 
Task: Brainstorm examples of conflict 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Participates in routine discussions 
• Content: Information content is moderately complex; deals mostly with facts but also 

emotions and opinions 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
 
Have the students form small groups. Ask them to think about how the 
various objects in the Opener would respond in a conflict situation. For 
example, lipstick, just wants to look good, and cover up the conflict.  
 
Essential Skills Addressed in this Activity 
Task Working with small group 
Oral Communication Level 1: all indicators addressed  
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Participates in routine discussions 
• Function: Presents and discusses simple options and advises on choices 
• Function: Interacts in a familiar group of three to five people 
• Function: Coordinates work with several others  
• Content: Uses language that is factual or concrete and abstract 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
 
Have the students think about the item with which they most identify and 
why. Have students share this with a partner.   
 
Essential Skills Addressed in this Activity 
Task: Share with a partner 
• Function: Exchanges information 
• Content: Use language that is factual or concrete and abstract 
• Context: Communicates with one or more people at a time in mainly familiar situations 

 
 

 
Activity – Conflict Chart 
Look at the list of conflicts from the Connector. With the students, divide the 
items into two categories, one category dealing with yourself and one dealing 
with others. Ask for a more detailed definition of each category.  
 
Essential Skills Addressed in this Activity 
Task: Group discussion of definitions 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses:  
• Function: Participates in routine discussions 
• Content: Information content is moderately complex; deals mostly with facts but also 

emotions and opinions 
• Content: Uses language that is factual or concrete and abstract 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
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Discuss that there are two places in which conflict can occur: 
Within yourself: This is an internal conflict. Most often others are unaware of 
our internal conflicts unless we choose to share our struggles. Internal 
conflicts occur when we are unsure of how to proceed in a situation or have 
competing goals.  
 
With others: This is an external conflict. When our ideas, solutions, goals, 
and wants differ from those of other people around us, we are in conflict with 
others. This struggle is between two or more people and can cause a 
breakdown in relationships between people.   
 
Ask the students to take some time and reflect on the various conflicts in their 
lives using the Conflict Chart at the end of the unit. Have students form small 
groups. Have the groups discuss the following questions: 
• Which conflicts are more difficult for you to deal with? 
• How do you respond to internal conflict? 
• How do you respond to conflict with others (external conflict)? 
• Which responses are helpful? 
• Which responses are not helpful?  

 
Essential Skills Addressed in this Activity 
Task: Discussion in small group 
Oral Communication Level 1: all indicators addressed  
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Participates in routine discussions 
• Function: Exchanges information 
• Function: Interacts in a familiar group of three to five people 
• Function: Coordinates work with several others  
• Content: Information content is moderately complex; deals with mostly facts but with 

emotions and opinion as well 
• Content: Uses language that is factual or concrete and abstract 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
 
After the group discussions, ask if there was anything significant in the 
discussions that they would like to share with the class. 
 
Essential Skills Addressed in this Activity 
Task: share with the class 
• Function: Exchanges information 
• Content: Uses language that is factual or concrete and abstract 
• Content: Information content is moderately complex; deals with mostly facts but with 

emotions and opinion as well 
• Context: Communicate with one or more people at a time in mainly familiar situation 

  

 
Reflections 
Content – What are some helpful guidelines for responding to conflict?  
 
Collaborative –  
When I think about this, I wonder how we can solve the problem. I would like 
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to look at the Inuit maligait that we had in the past and compare them with 
the laws we have today, so we could develop better laws for the future. 

Mariano Aupilaarjuk 
Does the video deal with conflict in a way that is appropriate for your 
community? Read the above quotation from Aupilaarjuk. What other ways 
would you suggest for dealing with conflict in your community in a more 
appropriate way? 
 
Personal – How do you usually respond to conflict? What helpful skills do 
you have in dealing with conflict?  

  

 
Follow-Up – Oral Communication: Resolving Workplace Conflict DVD  
Distribute the Viewing Guide provided at the end of the unit. Read through 
the guide before viewing the DVD. Remind students that the DVD was made 
for people new to Canada, but there is information that may be useful to 
them, not just in workplace situations, but also in personal situations such as 
dealing with room-mates at college or in a mining camp. View the section of 
the DVD on Oral Communication – An Essential Skill in the Canadian 
Workplace, Part Two: Resolving Workplace Conflict. Complete the Viewing 
Guide. Discuss student responses on the Viewing Guide. Ask students which 
information they think may be of some use to them in their future. 

  

 
Classroom Reinforcement  
Using Photoshop, have volunteer students create two large posters, one 
labeled Helpful Responses to Conflict and the other Not Helpful.  Over the 
duration of the unit add ideas to each category as opportunity is presented.  

  

 
Accommodating Diversity  
Having students share their experience of conflict in a sharing circle can be a 
powerful and positive experience for students. Be mindful that some students 
will not wish to share and do not pressure students. If you choose to lead a 
sharing circle ensure that group expectations for listening and respectful 
responses are discussed. You may wish to include the School Community 
Counsellor in some of the activities of this unit. Invite an older community 
person or an Elder to discuss the topic of conflict and how it could be dealt 
with according to the maligait principles. 
 
Essential Skills Addressed in this Activity 
Task: Sharing circle 
Oral Communication Level 1: all indicators addressed  
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Exchanges information 
• Content: Information content is moderately complex; deals with mostly facts but with 

emotions and opinion as well 
• Content: Uses language that is factual or concrete and abstract 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations and less predictable situations 
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Assessment 
Student – Complete the Participation Checklist or Unit Self-Assessment and 
make sure journal is up to date. Complete three Ajunngitakka (Things I Can 
Do) forms for Oral Communication during this unit. Store in portfolio. Sign up 
and prepare for a student conference. 
 
Teacher – Complete the Participation Checklist. Observe and draw attention 
to student use of oral communication skills in small group work. Prepare for 
conferences. 
 
Observe class for demonstration of Oral Communications tasks. 
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Conflict Chart 
 
Name: ______________________________ 
 
Date: ____________________ 
 

 
Places of Conflict 

Internal or 
External 
Conflict 

Level of your 
Control 

High/Medium/Low 
Possible Solutions 

Friends  
 
 
 
 
 
 
 

   

School 
 
 
 
 
 
 

   

Community 
 
 
 
 
 
 
 

   

Home 
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Viewing Guide: Oral Communication – Resolving Workplace Conflict 
 
Name: _____________________________ 
 
Date: _____________________ 
 
List the Essential Skills as you hear them identified in the DVD. 
 
 
 
 
 
 
 
 
 
 
In what situations do conflicts arise?  
 
 
 
 
 
 
 
 
 
What is the helpful response to conflict? 
 
 
 
 
 
 
 
 
Notes on responding to conflict:  
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Unit 10: Pilimmaksarniq – Practising and Sharing   
 

 
Learning Competency 
Students will reflect on and demonstrate proficiency in the oral 
communication skills they acquired by:  
• preparing and presenting a short multimedia community Public Service 

Announcement for two different audiences. 
  

 
Language Development  

  

  
Materials 
DVD: The Necessities of Life 
Viewing Guide for DVD 
Access to computers with Internet and PowerPoint programs 
Handling The Calls scenarios  
Handout/poster on Public Service Announcements 
Recorded samples of PSAs (not provided with the resources) 
How Well Are You Communicating? chart  

  

 
Background 
Publics Service Announcement (PSA) - There are many different definitions 
for a public service announcement (PSA), but the simplified version of PSAs 
are messages in the public interest disseminated by the media without 
charge, with the objective of raising awareness, changing public attitudes and 
behavior towards a social issue (Wikipedia definition). There are samples of 
Public Service Announcements on the web. If possible, it would be good for 
students to be able to view samples before completing the Activity.  
 
For the Connector activity, you may want to review Communications 10, Unit 
6: Phone Conversations. This will give the students a refresher in general 
phone etiquette. 

  

 
Opener – The Necessities of Life 
Have students view the video and complete the Viewing Guide. The reason 
for the video is to provide examples of different purposes for oral 
communication, both professional and personal. [Professionally, it is used to 
give instructions and provide information. Personally, it is used to tell stories, 
create relationships, share experiences, and provide information. It seems 
that the need to communicate is so strong, that even when people know that 
Tiivii does not understand French, they continue to speak to him in French.] 
The Guide also asks students to look for examples of respectful and 
disrespectful use of language. (Review of Communications 10, Module 2, 
Unit 1.) Discuss the responses to the Viewing Guide with the students.   

  
 Connector – Handling the Calls  

Brainstorm a list of skills learned over the course of this module. (Teachers 
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can refer to the chart above or to the Oral Communication Skills Indicators.) 
Leave the list in a visible spot for reference. 
 
Essential Skills Addressed in this Activity 
Task: Brainstorm skills learned 
Oral Communication Level 1: all indicators have been met 
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Participates in routine discussions 
• Content: Information content is moderately complex; deals mostly with facts but also 

emotions and opinions 
• Content: Uses language that is factual or concrete and abstract  
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
 
Have the students form pairs. Hand out copies of the Handling The Calls! 
scenarios. Student should take turns playing the role of the caller and the 
receiver of the call. The information provided is only a starting point for the 
students. They will need to consider their response, what question(s) to ask 
and determine how the conversation will unfold.  
 
Students are to identify the skills that are important in their response. Have 
pairs of students create a short scripted telephone conversation 
demonstrating some of the skills covered in the course of the module. 
Students may think of additional skills that were not placed on the 
brainstormed list. Ask students to add skills to the class list as they come to 
mind.  
 
Essential Skills Addressed in this Activity 
Task: work with partner to prepare scripts  
Oral Communication Level 1: all indicators addressed  
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Participates in routine discussions 
• Function: Presents and discusses simple options and advises on choices 
• Content: Language is both factual or concrete and abstract 
• Content: Moderate range of subject matter (dependent on content of telephone 

conversations) 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations 
 
Task: Role play telephone conversations 
Oral Communication Level 1: all indicators addressed  
Some elements of Oral Communication Level 2 addressed: Task specifically addresses  
• Function: Participates in routine discussions 
• Function: Exchanges information 
• Content: Moderately complex and deals with mostly facts but with opinion as well 
• Content: Moderate range of subject matter 
• Context: Selects from a moderate range of formats and styles ( dependent on situation 

and format appropriate for the telephone) 
• Context: Moderate range of formats and styles to present information (integrating the use 

of telephone) 
• Context: Communicates with one or more familiar people at a time in familiar situations 
 
Have the students then use the scripts to demonstrate the skills to another 
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group. Any student watching who has a tip or something they would like to 
see the pair try may call out “Stop!” and offer their suggestion. The pair then 
should attempt to integrate the suggestion.  
 
Students could repeat the scripted role-play disregarding the skill taught and 
have another group listen, guess, and then provide suggestions for 
improvement.  
 
Essential Skills Addressed in this Activity 
Task: Presenting role plays and giving feedback 
Oral Communication Level 1: all indicators addressed  
Some elements of Oral Communication Level 2 addressed:  Task specifically addresses  
• Function: Participates in routine discussions 
• Function: Exchanges information 
• Content: Information content is moderately complex; deals with mostly facts but with 

opinion as well 
• Content: Moderate range of subject matter 
• Context: Selects from a moderate range of formats and styles ( dependent on situation 

and format appropriate for the telephone) 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situations and in less predictable situations 
 
 

 
Activity – Pilimmaksarniq: Practising and Sharing 
Provide students with information on Public Service Announcements (PSAs); 
the definition in the Background section may be helpful. Have them view 
several examples. Students will then create a multimedia PSA on a social 
issue of their choice (for example, bullying, image issues and eating 
disorders, suicide, the use of cell phones or Facebook). They are to design 
and produce the announcement for two different audiences, for example, 
young children and elders, males and females, adolescents and adults, or 
radio and television. The announcements should be presented on either the 
local Co-Op cable station or the local radio station.  
 
Students should present their PSA to their class (or another target audience) 
for critique before completing their final video or audiotape for public use.  
 
Essential Skills Addressed in this Activity 
Task: Public Service Announcement 
Oral Communication Level 1: all indicators addressed  
Some elements of Oral Communication Level 2 addressed: Task specifically addresses:  
• Function: Presents information in a connected and coherent way 
• Function: Coordinates work with several other individuals 
• Content: Uses variety of sentence structure and expanded range of general vocabulary 

and idioms (depends on content of presentation/skit ) 
• Content: Moderate range of subject matter (dependent on presentation content) 
• Context: Uses a moderate range of formats and styles to present information (if they act 

out or  do a radio presentation) 
• Context: Uses appropriate body language and gestures (dependent on presentation – if 

it’s a visual presentation such as a skit) 
• Context: Moderate range of formats and styles to present information ( formats may 

include dramatic format or radio presentation format) 
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• Context: Communicates with one or more people at a time in mainly familiar situation 
and less predictable situations (done in front of cameras or done in front of other 
students) 

Some elements of Oral Communication Level 3 addressed: Task specifically addresses; 
• Function: to entertain casually or with preparation 

  

 
Reflections 
Content – There are many skills that help us communicate well. Create your 
own top 10 list. Provide a rationale for each skill you selected. You may make 
reference to the importance of the skill in home, community, school, or work.  
 
Collaborative – How has working with a partner or in a group supported your 
learning in this module? Give specific examples.  
 
Personal – Why are oral skills important in both your personal life and in your 
public life? List the oral skills that you have demonstrated in this module.  

  

 
Follow-Up – How Well are You Communicating?  
Distribute copies of the How Well Are You Communicating? chart. After 
completing, ask the students to compare the sheet with the one they 
completed in Unit 2. Have students independently reflect on the following 
questions: 
 

What do they notice? In which areas do they see the most development? 
Which skills will they continue to strengthen?   

 
Ask students to share their observations with a partner. 
 
Essential Skills Addressed in this Activity 
Task: Share with partner 
• Function: Exchanges information 
•  Content: Uses language that is factual or concrete and abstract 
• Content: Information content is moderately complex; deals with mostly facts but with 

emotions and opinion as well 
• Context: Communicates with one or more familiar people at a time in mainly familiar 

situation 
  

 
Classroom Reinforcement  
Display the list of Oral Communication Skills. Post the charts created by the 
students in the Follow-Up.  

  

 
Accommodating Diversity  
Before beginning the Activity you may want to review Communications 10, 
Unit 6: Phone Conversations. This will give students a refresher in general 
phone etiquette.    

  

 

Assessment 
Student – Complete the Participation Checklist or Unit Self-Assessment and  
Journal Evaluation. Complete two Ajunngitakka (Things I Can Do) forms for 
Oral Communication; store in portfolio. Make sure journal is the best it can be 
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for the conference.  
 
Teacher – Complete the Participation Checklist for this unit. Use the rubric 
provided to complete a summative assessment of the Public Service 
Announcement. 
 
Hold student conferences. Review with them their Ajunngitakka (Things I Can 
Do) forms and use the information to update the Module Tracking Forms for 
Oral Communication. Review their journals and evaluation forms, and assess 
together the competencies they have demonstrated through this module. Use 
the conference forms in Appendix A (student) and B (teacher). 
 
Reflect and add to the Module Tracking Forms for Oral Communication. A 
process will be developed to maintain this form on record for students to use 
when applying for work, training and post-secondary institutions. 
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Viewing Guide: The Necessities of Life  
 
Name: ________________________________ 
 
Date: ____________________ 
 
 

1. Purpose of professional oral communications: What do the translator on the boat, 
the nuns and Tiivii’s doctor at the hospital use oral communications for? 

 
 
 
2. Purpose of personal oral communication: What does Tiivii use oral communication 

for? 
 
 
 
3. Why do you think that the doctor and the patient named Josepi speak to Tiivii in 

French when they know he does not understand? 
 
 
4. Note two examples of how some form of communication (for example, oral 

language, body language, sign language, braille) is used in a respectful way to make 
someone feel welcome or included in a group. 

 
 
 
5. Note two examples of how some form of communication is used in a disrespectful 

way to make someone feel unwelcome or excluded from a group. 
 
 
 
6. Imagine that you are a film reviewer. How would you rate this film (on a scale of 0 to 

5 stars)? Identify what you liked about it and what you disliked that helped you 
decide how to give it the stars. Some characters in the film spoke in Inuktitut. Does 
this make you want to rate the film higher or lower? Include any special comments 
you think other people should know about this film.  How do you think someone from 
another culture might rate the film? Why? 
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Handling the Calls  
 
Call #1 
Your neighbor calls to let you know that your dog is loose and scaring kids at the school 
playground.  
 
 
Call #2 
You went on the radio to say that you are selling a bunch of old stuff from your shed. 
Someone calls to find out what camping gear you have for sale.  After you hang up you 
realize that you forgot to mention a couple other items the caller might be interested in. 
You have their phone number and so you call them back.  
 
 
Call #3 
You need to call the health centre to ask about your grandma who seems to be very 
sick. She says it’s nothing serious and you don’t need to bother the nurse. You just want 
to double check with the nurse on call anyway. Make the call.   
 
 
Call #4 
You have an appointment with the dentist that you will not be able to make. You will 
need to phone to cancel and reschedule the appointment. 
 
 
Call #5 
Your uncle is taking you fishing this weekend. You need to find out what he wants you 
to bring. Call him to figure out the details.  
 
 
Call #6 
You have ordered a HONDA from a dealership in the south. The barge arrived and your 
machine is not on it. Call the dealership to find out what happened and how they will 
compensate you for their mistake.  
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Definition of a Public Service Announcement (PSA) 
 
• An advertisement developed for radio or television 
• Designed to inform and educate, not sell a product or service 
• Persuasive: goal is to change public opinion and raise awareness of a problem; 

makes you want to do (or not do) something, such as quit smoking, donate blood, 
don’t drink and drive 

• Argues for one clear point of view 
• Topic is usually related to a good cause such as a charity or social issues, including 

health 
• Based on fact: uses data from reliable sources 
• Entertaining: engages the audience with a variety of media, such as narration, text, 

interviews, photographs, dramatizations, or music 
• Concise: gets to the point in 30 to 60 seconds 
• May ask for donations or volunteers 
• Registration: organizations wishing to do PSAs need to register with Telecaster 

Services 
• Not paid advertising; the broadcaster donates the ad time as part of its commitment 

to serve the public interest and it is under no obligation to run the PSA 
• Broadcasters tend to use PSAs as filler during commercial breaks 
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Sample Public Service Announcement 
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Summative Assessment for Oral Communications: Public Service Announcement 
 
 Exceeds 

Standard 
4 pts 

Meets 
Standard 

3 pts 

Approaches 
Standard 

2 pts 
Emerging 

1 pt 
 76-100% 65-75% 55-64% 50-54% 
1 
PSA Criteria 

• Creates clear, 
persuasive and 
concise 
message on a 
topic related to 
some necessity 
of life 

• Meets time limit 
of 1 to 3 minutes 
or less 

• Creates clear, 
persuasive 
message on a 
topic related to 
some necessity 
of life 

• Meets time limit 
of 1 to 3 minutes 

• Creates 
somewhat 
persuasive 
message on a 
topic related to 
some necessity 
of life 

• Exceeds time 
limit  

• Creates 
message on a 
topic related to 
some necessity 
of life 

• Exceeds time 
limit 

2 
Research 
Support for 
Message 

Supports PSA 
message with a 
number and 
variety of relevant, 
factual information, 
for example, 
statistics, images, 
quotations, or 
documents with 
acknowledgement 
of source 

Supports PSA  
message with 
three examples of 
relevant, factual 
information, for 
example, statistics, 
images, 
quotations, or 
documents with 
acknowledgement 
of source 

Supports PSA  
message with two 
examples of 
relevant, factual 
information, for 
example, statistics, 
images, 
quotations, or 
documents with 
acknowledgement 
of source 

Supports PSA  
message  with one 
example of 
relevant, factual 
information, for 
example, statistics, 
images, 
quotations, or 
documents with 
acknowledgement 
of source 

3 
Content 

Shows a complete 
grasp of the issue 
by developing a 
creative, original, 
accurate PSA that 
adequately 
addresses the 
issue 

Shows a good 
grasp of the issue 
by developing an 
original, accurate 
PSA that 
adequately 
addresses the 
issue 

Shows a grasp of 
parts of the issue 
by developing an 
original, accurate 
PSA that only 
adequately 
addresses parts of 
the issue 

Shows limited 
grasp of the issue 
by developing a 
PSA that does not 
adequately 
address the issue 

4 
Audience 
Awareness 

Uses a variety of 
strategies 
(cartoons, 
language) to 
appeal to the 
audience and raise 
their awareness of 
the significance of 
the issue 

Uses appropriate 
strategies 
(cartoons, 
language) to 
appeal to the 
audience and raise 
their awareness of 
the significance of 
the issue 

Uses strategies 
(cartoons, 
language) to raise 
awareness of 
some parts of the 
issue 

Uses limited 
strategies to raise 
audience 
awareness of the 
issue 

5 
Process 

Prepares complete 
first draft for target 
audience with 
requests for 
specific feedback 
and uses feedback 
to improve PSA 
prior to audio or 
videotaping 

Prepares complete 
first draft for target 
audience feedback 
and uses feedback 
to improve PSA 
prior to audio or 
videotaping 

Prepares rough 
first draft for target 
audience feedback 
and uses feedback 
to improve PSA 
prior to audio or 
videotaping 

Presents 
incomplete rough 
draft for target 
audience and uses 
some feedback to 
improve PSA prior 
to audio or 
videotaping 
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Total possible:  28 points. 
Total mark: ____ ÷ 28 x 40 = ____ 
Note: Students planning on entering college programs should be obtaining a minimum 
of 65%. 
 

6 
Presentation 

• Holds audience 
attention all the 
time 

• Stays on topic all 
the time 

• Uses 
props/sound 
effects and 
variety of media 
(narration, 
interviews, 
photographs, 
scenarios, or 
rmusic) to greatly 
enhance 
presentation 

• Uses body 
language 
effectively to 
generate 
enthusiasm and 
concern in others 

• Has rehearsed 
well resulting in 
exceptionally 
smooth delivery 

• Holds audience 
attention most of 
the time 

• Stays on topic 
most of the time 

• Uses 
props/sound 
effects and 
variety of media 
(narration, 
interviews, 
photographs, 
scenarios, or 
music) to 
enhance 
presentation 

• Uses some body 
language to 
generate 
enthusiasm and 
concern in others 

• Has rehearsed 
well resulting in 
smooth delivery 

• Holds audience 
attention some of 
the time 

• Stays on topic 
about half the 
time 

• Uses 
props/sound 
effects and some 
media (narration, 
interviews, 
photographs, 
scenarios, or 
music) that 
somewhat  
enhance 
presentation 

• Uses little body 
language to 
generate 
enthusiasm and 
concern in others 

• Has rehearsed 
resulting in fairly 
smooth delivery 

• Holds audience 
attention very 
little 

• Stays on topic 
very little 

• Uses 
props/sound 
effects and some 
media that 
enhance 
presentation very 
little  

• Uses minimal 
body language to 
generate 
enthusiasm and 
concern in others 

• Has rehearsed 
insufficiently  to 
produce a 
smooth delivery 

7 
Language 

• Uses wide 
vocabulary 
appropriate to 
audience, 
purpose and 
topic 

• Uses all 
conventions of 
language 
(spelling, 
grammar) 

• Speaks very 
clearly using 
appropriate 
volume, tone and 
speed 

• Uses vocabulary 
appropriate to 
audience, 
purpose and 
topic 

• Uses 
conventions of 
language 
(spelling, 
grammar) 

• Speaks clearly 
using appropriate 
volume, tone and 
speed 

• Uses vocabulary 
appropriate to 
audience, 
purpose and 
topic in final 
product 

• Uses 
conventions of 
language 
(spelling, 
grammar) in final 
product 

• Speaks fairly 
clearly using 
appropriate 
volume and 
speed 

• Uses appropriate 
vocabulary with 
assistance 

• Uses 
conventions of 
language with 
assistance 
(spelling, 
grammar) 

• Speaks with 
hesitation 
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How Well Are You Communicating?  
 

Speaking never sometimes most of 
the time 

Am I comfortable giving a presentation to a small 
group?     

Can I restate information that is given orally?     

Am I comfortable giving a presentation to a large 
group?    

Do I give specific examples and details to make myself 
understood?      

Do I make sure others understand what I have said?        

Do I ask questions of others?       

Do I stick to the topic?       

Do I listen when others speak?    

Listening never sometimes most of 
the time 

Do I listen and not think about what I will say next?      

Can I listen to others without interrupting?     

Do I ask questions to check to see if I have understood 
the message correctly?      

Do I listen to gain information?    

Do I listen to follow instructions?      
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Appendix A: Student Assessment Tools 
Participation Checklist 
Unit Task Participated Completed Effort 

Try Harder/Effective/Awesome 
 1 Think—Pair—Share      

1 Legend Breakdown      

1 Legend Retell      

1 Reflections      

1 Purpose of Storytelling    

2 Oral Skills Indicators      

2 Research: Opportunities and 
Requirements        

2 
Research: Use of Oral 
Communication in the 
Workplace 

     

2 Reflections      

2 How Well Are You 
Communicating?      

3 Word Starts      

3 Picture Tellings      

3 PREP      

3 Reflections      

3 Card Game: Values and 
Suits      

4 Most Responsible Person      

4 Responsible Behaviour       

4 Be Responsible Scenarios      

4 Reflections      

4 Talk Show Presentation      

5 Name Game      

5 Biography and Introductions      

5 Introducing Strangers to 
Each Other      

5 Reflections      
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5 Remembering Names      

6 Guess Who I Am?      

6 Oral Communication DVD & 
Guide      

6 Reflections      

6 Interview Quiz: What Would 
You Do?      

7 Interest Questions      

7 Paper Clip Answers      

7 PREP Process      

7 Reflections      

7 Presentation Time      

8 Quotations      

8 Patch Adams DVD & Guide      

8 The Healthful Effects of 
Laughter      

8 Reflections      

8 Humour Consultant Project      

9 Kim’s Game      

9 Object Responses      

9 Conflict Chart      

9 Reflections      

9 Oral Communications DVD 
& Guide      

10 The Necessities of Life & 
Guide      

10 Handling the Calls      

10 Pilimmarksarniq: Practising 
and Sharing      

10 Reflections      

10 How Well are You 
Communicating?      

 Assessment    
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Unit Self-Assessment 
 

Name _________________________ 
 
Unit Checklist and Assessment for Unit _____ 
 
Did I complete or participate in the following? 

 

 
 
Rate your effort for each activity. 
 

Activity Title Try Harder Effective Awesome 

    

    

    

    

    

    

    

    

 
 
 

Activity Title Yes/Date Not Complete/Comments 
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Ajunngitakka (Things I Can Do) 
 
Name: ________________________ Date: ______________________ 
 
Essential Skill:   ___ Oral Communication  
    
 
I demonstrated this skill when I 
____________________________________________________________

____________________________________________________________ 

____________________________________________________________  
 
 

Ajunngitakka (Things I Can Do) 
 

Name: ________________________ Date: ______________________ 
 
Essential Skill:   ___ Oral Communication  
    
 
I demonstrated this skill when I 
____________________________________________________________

____________________________________________________________ 

____________________________________________________________  
 
 

Ajunngitakka (Things I Can Do) 
 

Name: ________________________ Date: ______________________ 
 
Essential Skill:   ___ Oral Communication  
    
 
I demonstrated this skill when I 
____________________________________________________________

____________________________________________________________ 

____________________________________________________________  
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Self or Peer Assessment of Group Work 
 
Activity _______________________________________ 
 

Working with Others Yes/
No Comments (self or peer) 

Did I work cooperatively with 
the others in the group? 

 
 

Did I give directions to the other 
members in my group to help 
get our work done? 

 
 

Did I use directions from other 
members in my group to help 
get our work done? 

 
 

Did I do things to make sure we 
completed the work on time? 

 
 

Did I help to organize the work? 
 

 

Did I encourage the others to 
make sure we all did our best? 

 
 

Did I finish my part of the work? 
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Portfolio Evaluation 
 
Student __________________ Portfolio item _______________________ 
 
Description of Portfolio item: 

____________________________________________________________ 

For this entry I worked with: 

________________________________________________ 

I chose this item because: 
____________________________________________________________ 

____________________________________________________________ 
            
 Not really Seldom Mostly Always 
I understood the requirements of the 
assignment and completed them 

    

My work is clear, neat and well 
organized 

    

I demonstrated creativity     

I elaborated on the idea     

 
The part that shows my personal growth is … 
______________________________________________________________________

______________________________________________________________________ 
 
My biggest challenge was…  
______________________________________________________________________

______________________________________________________________________ 
 

Teacher Feedback  
______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 
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Journal Evaluation 
 
Student Name __________________________________ 
 
Journal entry date _____________________  Unit _________ 

 
                                                          
 Yes     No 
Does the writing make sense?   

Are the ideas clearly stated?   

Are the ideas in order?   

Is each thought complete?   

Do the supporting sentences offer enough detail?   

Does the writing stay on topic?   

 
An area of strength in the journal entry is… 
______________________________________________________________________

______________________________________________________________________ 
 
I noticed… 
______________________________________________________________________

______________________________________________________________________ 

 
One area I think I should work on is… 

______________________________________________________________________

______________________________________________________________________ 

 
Teacher Feedback 
______________________________________________________________________

______________________________________________________________________

______________________________________________________________________ 
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 Appendix B: Teacher Assessment Tools 
Participation Checklist 
Unit Task Participated Completed Comments 

1 Think—Pair—Share      

1 Legend Breakdown      

1 Legend Retell      

1 Reflections      

1 Purpose of Storytelling    

2 Oral Skills Indicators      

2 Research: Opportunities and 
Requirements        

2 
Research: Use of Oral 
Communication in the 
Workplace 

     

2 Reflections      

2 How Well Are You 
Communicating?      

3 Word Starts      

3 Picture Tellings      

3 PREP      

3 Reflections      

3 Card Game: Values and 
Suits      

4 Most Responsible Person      

4 Responsible Behaviour       

4 Be Responsible Scenarios      

4 Reflections      

4 Talk Show Presentation      

5 Name Game      

5 Biography and Introductions      

5 Introducing Strangers to 
Each Other      

5 Reflections      
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5 Remembering Names      

6 Guess Who I Am?      

6 Oral Communication DVD & 
Guide      

6 Reflections      

6 Interview Quiz: What Would 
You Do?      

7 Interest Questions      

7 Paper Clip Answers      

7 PREP Process      

7 Reflections      

7 Presentation Time      

8 Quotations      

8 Patch Adams DVD & Guide      

8 The Healthful Effects of 
Laughter      

8 Reflections      

8 Humour Consultant Project      

9 Kim’s Game      

9 Object Responses      

9 Conflict Chart      

9 Reflections      

9 Oral Communications DVD 
& Guide      

10 The Necessities of Life & 
Guide      

10 Handling the Calls      

10 Pilimmarksarniq: Practising 
and Sharing      

10 Reflections      

10 How Well are You 
Communicating?      

 Assessment    
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Conference 1: Unit 1-5 Competencies 
 
Student _________________________            Date ______________________ 
 

Competency Met Not 
Yet Comments 

• retelling stories using creative 
storytelling techniques such as body 
language, different voices and 
intonation 

• analyzing stories for their underlying 
Inuit values and meaning 

• listening to an Elder tell traditional 
stories 

• creating and sharing videotapes of 
stories for a younger audience 

   

• researching (on-line) a current job 
opportunity for its Oral 
Communications skills requirements; 

• preparing, conducting, and reporting 
on interviews with local workers as to 
the use of oral communications skills 
in the workplace 

   

• using the PREP strategy for 
structuring and organizing the topic 
and information to be conveyed 

• using the PREP strategy for exploring 
opposing views on a topic 

   

• identifying behaviours that 
demonstrate responsibility in various 
group settings (home, school, work, 
camp) 

• describing the consequences and 
potential outcomes of making 
personal responsible and 
irresponsible decisions  

   

• practising appropriately introducing 
others in a variety of contexts using a 
set of guidelines;   

• learning and applying tips for 
remembering names of new people 

   

    
Other:    
Follow-Up 
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Conference 2: Unit 6-10 Competencies 
 
Student _________________________            Date ______________________ 
 

Competency Met Not 
Yet Comments 

• identifying and discussing 
appropriate appearance, body 
language and  behaviour for an 
interview 

• role playing interviews using a list 
of frequently asked questions 

   

• using an expanded form of the 
PREP process to prepare and 
deliver a succinct and concise 
oral presentation with video or 
audio media 

   

• working with others to examine 
the positive effects of humour 

• planning and implementing a 
project based on humour 

   

• exploring their own responses to 
conflict 

• distinguishing between helpful 
and non-helpful responses to 
conflict 

   

• preparing and presenting a short 
multimedia community Public 
Service Announcement for two 
different audiences 

• scripting and enacting telephone 
conversations demonstrating 
various communications skills 

   

    
Other:    
    
Follow-Up 
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Appendix C: Essential Skills Information2, Tables and Assessment 
 
Oral Communication 
 
Oral Communication primarily pertains to the use of verbal skills (speaking and 
listening) to exchange thoughts, ideas and information. Oral communication has four 
levels of complexity based on four dimensions of oral communication: 

• Communication function: why and how one communicates 
• Communication content: range and complexity of information about which one 

communicates 
• Communication context: to whom and in what circumstances one 

communicates; predictability of context 
• Risk level: the seriousness of the consequences if one fails to successfully 

communicate 
 
Oral Communication has four complexity levels. Level 4 represents the most complex 
and difficult tasks associated with this skill. It is expected that high school graduates will 
be able to demonstrate Oral Communication skills at complexity Levels 1 and 2. (Some 
graduates may be able to demonstrate competency in some of the more advanced Oral 
Communication Level 3 tasks.) 
 
Throughout this Grade 12 Module we will be concentrating on performing, 
demonstrating and assessing Oral Communication Level 2. Please see the Appendix 
pages for a more detailed chart of Essential Skills Oral Communications Levels and 
indicators as taken directly from the Essential Skills web site at 
http://srv108.services.gc.ca/english/general/readers_guide_whole.shtml#42.  
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Oral Communication: Complexity Levels and Indicators (The chart below differs from 
the Essential Skills Oral Communication charts included in the Introduction.  It contains 
an expanded number of indicators and is taken directly from the Government of Canada’s 
Essential Skills Web site at: http://srv108.services.gc.ca/english/general/home_e.shtml. 
 
 

 Complexity  
Level 1 

Complexity 
Level 2 

Complexity  
Level 3 

Complexity  
Level 4 

Dimensions  Indicators Indicators Indicators Indicators 
Communication 
Function 
 
 
 

Takes part in simple 
exchanges in 
everyday situations 
 
 

Takes part in 
moderately 
demanding 
exchanges in 
everyday situations  

Takes part in 
demanding 
exchanges in 
complex situations  
 

Takes part in very 
demanding 
exchanges in 
highly complex 
situations 
 

Communication 
Content 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Clearly 
communicates/ 
understands content 
that:  
 
 is simple and 

deals with facts; 
limited number of 
details; 

 
 covers a narrow 

range of subject 
matter (familiar 
topic or one main 
issue); 

 
 uses narrow range 

of general and 
content-specific 
vocabulary; 

 
 uses language 

that is factual and 
concrete.  

 
 
 
 

Clearly 
communicates/ 
understands content 
that:  
 
 is moderately 

complex and deals 
mostly with facts 
but also emotions 
and opinions; 

 
 covers a moderate 

range of subject 
matter (usually 
one main issue); 

 
 uses a moderate 

range of general 
and context-
specific vocabulary 
and idioms; 

 
 uses language 

that is factual or 
concrete and 
abstract.  

 

Participates in 
interactions that: 
 
 deal with complex 

and detailed 
issues involving 
facts, concepts 
and opinions;  

 
 cover a significant 

range of subject 
matter or issues; 

 
 use language that 

can be  conceptual 
and abstract; 

 
 use an extensive 

range of general 
and context-
specific  
vocabulary and 
idioms; 

 
 require ability to 

organize, present 
and interpret ideas 
coherently. 

Participates in 
interactions that: 
 
 deal with very 

complex and 
detailed matters 
involving facts, 
opinions, 
emotions, values 
and controversy; 

 
 cover a wide 

range and depth 
of subject matter 
and issues; 

 
 use highly 

abstract, 
conceptual or 
technical 
language;  

 
 require a high 

level of 
inference, ability 
to organize, 
present and 
interpret. 

 
 

Communication 
Context 
 
 
 
 
 
 
 
 

Communicates 
(speaks and listens) 
effectively: 
 
 with one person at 

a time in familiar 
and common 
situations; 

 
 uses an 

established or set 
format/ style to 

Communicates 
(speaks and listens) 
effectively: 
 
 with one or more 

people at a time in 
mostly familiar and 
predictable 
situations; 

   
 selects from and 

uses a moderate 

Communicates 
(speaks and listens) 
effectively: 
 
 with one or more 

people at a time in 
occasionally 
unpredictable or 
new situations;  

 
 selects from and 

uses a significant 

Communicates 
(speaks and 
listens) effectively: 
 
 with one or more 

unfamiliar and/or 
challenging 
people at a time 
in quite 
unpredictable 
situations; 

 
 selects, 

Uqausiliriniq: Communications 12, Module 3: Oral Communication Essentials 127 

http://srv108.services.gc.ca/english/general/home_e.shtml


 

 
 
 
 
 
 
 
 
 
 
 
 

exchange 
information; 

 
• exchange is brief: 

10 minutes or 
less; 

 
 uses/comprehends  

simple body 
language 
(pointing, for 
example)  

 
 
 
 

range of 
format/styles to 
present or obtain 
information; 
 
 exchange is brief 

to medium 
duration: up to 10 - 
30 minutes); 
 
 uses/comprehends 

appropriate body 
language; 

 
 deals with minor, 

everyday conflicts.  

wide range of 
formats/styles; 
 
 exchange is of 

medium to 
extended duration: 
30 minutes or 
more  
 
 uses/comprehends  

very effective body 
language; 

 
 deals with conflict 

when necessary 
 

creatively uses 
or adapts a wide 
range of formats 
and styles to suit 
audience; 

 
 expert in use of 

body language 
and nonverbal 
communication 
techniques; 

 
 deals with 

significant 
conflict or 
differing points of 
view. 

 
Risk Level 
 
 
 
 
 

 

Low risk: failure to 
communicate 
/understand may 
lead to temporary 
confusion, 
embarrassment or 
minor inefficiencies. 

 

Moderate risk: 
failure to 
communicate 
/understand may 
lead to loss of  time, 
minor hazards, or  
one-on-one conflict  
that can be easily 
resolved 

Significant risk: 
failure to 
communicate 
/understand may 
lead to significant 
hazards, public 
hostility, or loss of 
considerable money 
and time. 

Critical risk: failure 
to communicate 
/understand may 
lead to loss of life 
or serious injury, 
serious personal 
consequences to 
speaker or her/his 
organization. 

 
Sample Tasks 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Participates in brief 
everyday 
conversations with 
some confidence 

 
Interacts effectively 
with one person at a 
time 
 
Exchanges, 
presents and 
discusses 
information that 
deals with facts 
 
Uses narrow range 
of general 
vocabulary and 
uses set style/format 

 
Gives simple 
greetings 

 
Asks and answers 
routine questions to 
get/receive 
information 

 
Gives and 
understands simple 

Takes part in longer, 
moderately 
demanding 
everyday 
exchanges with 
confidence 
 
Interacts effectively 
and frequently with 
several people at a 
time  
 
Gives a short talk to 
a small group of 
known people who 
are non-challenging 
 
Exchanges, 
presents and 
discusses 
information that 
deals with facts, 
emotions and 
opinions 

 
Uses moderate 
range of general 
vocabulary and 
selects from and 
uses moderate 

Takes part in 
demanding, 
extended 
exchanges in 
complex situations 
with confidence 

 
Gives presentation 
to a group of people 
who may be 
unknown, may 
include authority 
figures, may be 
challenging 
 
Exchanges, 
presents and 
discusses 
information  that 
deals with detailed 
information involving 
facts, emotions and 
opinions 

 
Uses language that 
is conceptual and 
abstract and uses 
wide range of styles 
 
Provides or follows 

Takes part in very 
demanding, very 
long exchanges in 
highly complex 
situations with 
confidence 

 
Makes formal, 
public 
presentations to 
large groups of 
people using 
visual aids; 
audience may be 
challenging and  
hostile 
 
Exchanges, 
presents and 
discusses  
information that 
deals with very 
complex and 
detailed 
information 
involving facts, 
emotions and 
opinions, values 
and controversy 
 
Uses highly 
abstract 
conceptual or 
technical language 
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directions 
 

Co-ordinates work 
with one or two 
other individuals. 
 
Participates in 
routine 
conversations on 
the telephone  

 
Follows main ideas, 
identifies key words 
and important 
details by listening 
to brief, simple 
presentation on 
concrete and 
familiar subjects 

 
 
 
 
 

 

range of 
format/styles 
 
Gives formal 
greetings 
 
Questions number 
of people  to obtain 
information 
 
 follows or gives 
detailed multi-step 
instructions 
 
Co-ordinates work 
with several other 
individuals. 
 
Participates in 
formal 
conversations on 
telephone 

 
Follows main ideas, 
identifies key words 
and important 
details by listening 
to longer, more 
complex 
presentations on 
less familiar 
subjects 

complex directions 
and instructions 
 
Persuades; resolves 
non-routine conflict; 
entertains,  
counsels or 
evaluates 
 
Co-ordinates work 
with and for others 
 
Participates in 
exchanges using 
audio and video 
teleconferencing 

 
Comprehends main 
points and details by 
listening to long 
presentations on 
variety of topics in 
moderately 
demanding context 
 
 
 
 

and adapts or 
creatively uses 
wide range of 
format/styles to 
suit audience 
 
Facilitates or leads 
groups, deals with 
complex problem 
solving,  building 
consensus among 
variety of differing 
individuals or 
organizations 
 
Persuades; instills 
understanding of 
complex subject 
matter  
 
Conducts 
negotiations and 
mediation 
 
Conducts 
counselling, 
assessment and 
evaluation 
 
Competent and 
fluently interprets 
all spoken 
discourse; follows 
long complex 
presentations on 
broad variety of 
subject matter 

Illustrative 
Examples 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Greet people at a 
school event 
appropriately and 
answer basic 
questions about the 
event 
 
Receive and 
understand oral 
directions or 
assignments from a 
teacher 
 
Leave a brief 
message on a 
friend’s answering 
machine 
 
Give visitors 
directions to the 
school office 
 

Participate in class 
or school  meetings,  
 
Explain/understand  
how to do a 
particular 
assignment or solve 
a particular issue 
 
Present a formal 
talk using visual 
aids 
 
Provide honest 
feedback to a friend 
or another student  
in a way that’s 
sensitive to her/his 
feelings 
 
Settle a minor 
conflict by talking 

Lead informal 
meetings such as a 
team meeting to 
exchange 
information, 
opinions or ideas 
about a project 
 
Use storytelling in a 
workshop to help 
present an idea and 
to stimulate learning 
 
Use 
teleconferencing to 
exchange ideas and 
opinions with a 
group of students 
from across Canada 
 
Express ideas 
concisely and 

Conduct 
interviews and 
focus groups for 
the purpose of 
gathering research 
data 
 
Chair formal, 
structured meeting 
with a variety of 
unknown 
individuals  
 
Negotiators and 
mediators mediate 
to resolve conflict 
and produce 
agreements 
between 
individuals, 
groups, 
organizations or 
countries 
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Talk with a partner 
or fellow student 
and coordinate work 
and time schedules 
 
 
 
 
 
 
 
 
 

with and calming 
down a fellow 
student 
 
Train or give 
instructions to a 
junior student under 
her or his direction 
 
Interact with 
students from 
another school or 
community who are 
participating in the 
same activity and 
coordinate work or 
solve problems 

simply, and make 
effective use of 
body language 
when interacting 
with people who 
speak other 
languages 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

On-the-job 
Examples 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Day care helpers 
speak with parents 
to inform them of 
their children’s 
activities, progress 
and behaviour, to 
answer questions 
and to receive 
information about 
the children’s health 
or other issues. 
 
Cashiers greet 
customers, tell them 
the total of their bill 
and respond to their 
questions about 
products and hours 
of operation. 
 
Parents or 
babysitters  
speak to cashiers, 
store clerks when 
purchasing items or 
asking about prices 
or hours of 
operation. 
 
Community Workers 
respond to 
telephone requests 
for information and 
assistance. 
 
 
 
 
 

Parents instruct 
children about an 
activity or outing, 
including any safety 
rules they should 
follow. 
 
Airport ticket agents 
resolve conflicts 
concerning 
customer 
complaints, often 
with the help of a 
supervisor. 
 
Airline pilots 
communicate 
frequently with flight 
crew about the 
status of the aircraft 
and its readiness for 
take-off. 
 
Personal care 
attendants talk to 
patients to make 
them comfortable, 
instruct them about 
basic self-care, 
explain procedures 
and calm them 
when they are 
upset. 
 
Heavy Equipment 
Operators 
participate in group 
discussions at the 
work site concerning 
how to do a 

Carpenters interact 
with apprentices to 
provide direction 
and monitor their 
work. 
 
Hunting guides 
interact with clients 
to share expertise 
about animal 
tracking and impart 
knowledge about 
the area's culture 
and topography. 
 
Secretaries and 
other office workers 
discuss work 
processes and 
upcoming events in 
staff meetings. 
 
Computer 
technicians attend 
meetings with 
colleagues and co-
workers to share 
information about 
the development of 
web pages or 
software application 
projects. 
 
 
 
 
 
 
 

Educators teach 
students by 
selecting the mot 
appropriate 
teaching methods, 
organizing the 
subject matter, 
and adapting 
presentation 
styles. 
 
Firefighters give 
clear and concise 
verbal instructions 
to other 
firefighters, 
superiors and 
emergency 
responders during 
emergencies. 
 
Nurses 
communicate with 
patients and their 
families when 
patients have 
been diagnosed 
with a critical 
illness. 
 
Social workers 
counsel individual 
clients who are 
struggling with 
personal problems 
such as 
depression, 
families torn by 
abuse and groups 
affected by social 
problems such as 
poverty. 
 

   Uqausiliriniq: Communication 12, Module 3: Oral Communication Essentials 130 



 

 
 
 
 

 
 
 
 

particular job. 
 
Hunters talk to other 
hunters to discuss 
hunting conditions, 
weather, game and 
equipment. 
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Module Tracking Form: Essential Skill – Oral Communication  
 
Student ______________________ 
 
 Consistent Demonstration  of Skill  Not 

yet 
 Comment Date Date Date  
Oral Communication Level 1   
Function: Student can take part in: 
simple exchanges in everyday 
situations (for example give 
simple greetings, ask and 
answer routine question to 
receive needed information). 

     

can clearly communicate/understand  content that: 
is simple and deals with facts; 
limited number of details, for 
example give and receive simple 
instructions. 

     

covers a narrow range of subject 
matter (familiar topic or one 
main issue). 

     

uses a narrow range of general 
and context-specific vocabulary. 

     

uses language that is factual 
and concrete. 

     

Context: Student can communicate (speak and listen) effectively: 

with one person at a time in 
familiar and common situations 
for a brief duration of time 
(10 minutes or less). 

   

  

using a set format and style, for 
example participate in routine 
telephone conversations.  

   
  

using/understanding simple 
body language, for example 
smiling, nodding, making eye 
contact. 

     

Oral Communication Level 2 
Function: Student can take part in: 
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moderately demanding 
exchanges in everyday situations 
(for example, give formal 
greetings, participate in routine  
discussions, interact with a group 
of three to five, exchanging 
detailed information, explain, 
reassure, advise, follow multi 
step directions). 

     

Content: Student can clearly communicate/understand content that: 

is moderately complex and deals 
mostly with facts but also 
emotions and opinions. 

     

covers a moderate range of 
subject matter (usually one main 
issue). 

     

uses a moderate range of 
general and context-specific 
vocabulary and idioms. 

     

uses language that is factual, 
concrete and abstract.      

Context: Student can communicate (speak and listen) effectively: 

with one or more people at a 
time in mostly familiar and 
predictable situations for a brief 
to moderate length of time   
(10 - 30 minutes), for example 
give a short presentation to a 
group of unknown people. 

     

selects from and uses a 
moderate range of formats and 
styles, for example hold formal or 
business conversation via the 
telephone, give a talk using 
visual aids.  

     

uses appropriate body language 
and gestures (appropriate facial 
expressions, posture and hand 
gestures). 

     

dealing with minor, everyday 
conflicts/differences (settle minor 
conflicts by talking with and 
calming down another student, 
give honest feedback 
sensitively). 
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Oral Communication Level 3 
Function: Student can take part in: 
demanding exchanges in 
complex situations, for example 
provides or follows complex 
direction; uses oral language to 
persuade, entertain, counsel or 
evaluate, leads discussions; 
coordinates work with or for 
others. 

     

Content: Student can clearly communicate/understand content that : 
deals with complex and detailed 
issues involving facts, concepts 
and opinion. 

 
    

covers a significant range of 
subject matter.   

    

uses an extensive range of 
general and context-specific 
vocabulary. 

 
    

uses language that is conceptual 
and abstract.  

    

requires ability to organize, 
present and interpret ideas.  

    

Context: Student can communicate (speak and listen) effectively 
with one or more people at a 
time in new situations for up to 
30 minutes or more, for example 
leads group meetings; give 
presentations to strangers. 

 

    

selecting from and using a wide 
range of formats/styles, for 
example uses storytelling or 
teleconferencing. 

 

    

using very effective body 
language, for example uses body 
language to effectively 
communicate with people who 
speak other languages. 

 

    

dealing with conflict when 
necessary.  

    

 
 
 
_________________________________ _________________________ 
 Teacher’s Signature      Date 
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 Feedback Fax 
 
To: English Language Arts Coordinator 
 Curriculum and School Services 
 Department of Education 
 Arviat 
 (867) 857-3090 
 
Date: ______________________________ 
 
From: ______________________________ 
 

Re:  Communications (English) 10-11-12 
 
This is feedback for the Communications (English) 10, Module 3, titled Oral 
Communication.  
 
What was helpful to you in this module? 
 
 
 
What did you find was unnecessary information? 
 
 
 
What needs more detail? 
 
 
 
Did you see any mistakes that we need to correct? 
 
 
 
 
Is there anything that you would like to contribute to this module?  (for example. 
teaching ideas, assessment ideas, samples of student work, resources) 
 
 
 
 
Is there something that we can do to make this module more useful for you? 
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Endnotes 

1 The article “The healthful effects of laughter” is taken from the Journal of Child 
and Youth Care, Vol.12 No.3 .Pp 45-53. 
 
2 This information is taken from the HRSDC website. The tracking form was 
created by Suzanne Klinga, our Essential Skills consultant. 
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