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For a long time, Inuit were considered to be a non-literate people.  All knowledge was 
thought to be passed on orally.  In fact, this image is distorted. Syllabics  
were introduced to the Inuit people more than a hundred years ago  
and the Inuit have been reading and writing since then.   

Isuma Inuit Studies Reader, page 122. 
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 Introduction  
 
Communications 10 consists of four modules: 
 The Essentials of Working with Others 
 Essential Writing 
 Oral Communication Essentials 
 Essential Reading 
 
This module, Essential Reading, consists of 10 units. Teachers are advised to spend the 
most time on this module, spending up to 40 hours on it if possible. Each unit presents 
one competency that students are expected to demonstrate by the end of the unit or by 
the end of the module. Teachers will need to develop their own lesson plans from 
the units in order to meet the specific needs of their students. In doing so, teachers 
are responsible for choosing and adapting the activities in the unit that will most 
appropriately provide their students with the opportunity to develop and demonstrate the 
competency for the unit. Some classes will complete the entire unit over one or several 
periods, others will focus on particular aspects of the unit over one or several periods. 
 
Communications 10-11-12 is based upon a foundation of Inuit Qaujimajatuqangit and 
content is focused on six of the Human Resources and Skills Development Canada 
(HRSDC) Essential Skills. This module, Essential Reading, develops the Essential Skills 
of Reading Text and Document Use. See Appendix C for the Essential Skills 
indicators and tracking forms. Proficient reading skills are developed through 
successive re-visiting of the skills in Communications 10, 11, and 12. Each course builds 
on the previous with increasing skill complexity. 
 
A student’s reading level is the most critical academic factor in post-secondary 
achievement. In Communications 10 and 11, the activities focus on Essential Skills 
reading tasks at Levels 1 and 2. See Table 1.  
 
Throughout the duration of the module, students must keep a Reading Log. As the 
reading that is provided in unit activities is largely non-fiction, students may use their Log 
to record and reflect on fiction as well as non-fiction materials. The purpose of the log is 
to encourage students to engage in reading activities in a personal and meaningful way. 
This reading allows students to extend their learning, gain new skills and experience 
places, people and ideas yet unknown to them. The length of reading and writing 
students do will vary from student to student. The log is considered a Level 3 Essential 
Skills task if the student reads text that is a minimum of two to three pages in length and 
writes a summary of the reading. In the log; they must also identify the type of text and 
their purpose for reading it. If students are reading for information, they should include 
how they used the information. You will find a sample Communications 10 Reading Log in 
Appendix E.  
 
Piliriqatigiingniq, aajiiqatigiinaniq, qanuqtuurungnarniq, inuuqatisgiitsiarniq, and especially  
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pilimmaksarniq, are foundational to the structure of this module. The presentation of 
material, the learning opportunities and the facilitating of the classroom community reflect 
these IQ principles. 
 
Table 1: Reading Text Indicators 

 
 
Please consult the Handbook that accompanies the Communications 10-11-12 
program for more information related to Inuit Qaujimajatuqangit, the HRSDC Essential 
Skills and preferred pedagogy and assessment strategies. 

Complexity 
Levels Level 1 Level 2 Level 3 Level 4 Level 5 

 
• read relatively 
short texts to 
locate a single 
piece of 
information  
 
• follow simple 
written directions 

• read more 
complex texts to 
locate a single 
piece of 
information  

 
• or read simpler 
texts to locate 
multiple pieces 
of information  

 
• make low level 
inferences  

 

• choose and 
integrate 
information from 
various sources 

 
•  or choose and 
integrate 
information from 
several parts of a 
single text.  

 
• make low-level 
inferences from 
multiple sources.  

 
• identify relevant 
and irrelevant 
information  

• integrate and 
synthesize 
information from 
multiple sources  

 
• or  integrate 
and synthesize 
information from 
complex and 
lengthy texts  

 
• make complex 
inferences and 
use general 
background 
knowledge  

 
• evaluate quality 
of text  

• interpret dense 
and complex 
texts  

 
• make high-level 
inferences and 
use specialized 
knowledge 
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 Learning Competencies 

 
Strategies 

  1 

Students will improve reading skills by 
• learning and applying a variety of  reading strategies 

including scanning and speed reading; 
• preparing and giving an instructional presentation on a 

specific reading strategy appropriate to both purpose and 
audience using media 

• maintaining a reading log throughout the module. 

  
• small group 

work 
• presentations 
• critical thinking 
• posters 
• sequencing 

activities 
• graphic 

organizers 
• peer and self-

assessment 
• community field 

trips 
• problem solving 
• use of media 

technology 
• reading log 
• project 

2 

Students will improve their reading skills by 
• learning about various ways content is sequenced as a 

key feature of text; 
• sequencing text through re-writing or utilizing graphic 

organizers.   

3 

Students will improve reading skills by:  
• using note-taking as a strategy to improve reading 

comprehension and recall skills; 
• preparing a class presentation using a variety of note-

taking strategies and tools; 
• using appropriate criteria to critique their own and others’ 

presentations. 

4 

Students will improve literacy skills by: 
• understanding the use and importance of signs and 

symbols; 
• reading and interpreting  visual information displayed in  

signs and symbols. 

5 

Students will improve reading skills by:  
• understanding how paragraphs are structured as a key 

feature of text; 
• identifying and using topic sentences to distinguish and 

organize key textual information.   

6 

Students will improve reading for meaning and reading 
comprehension skills by: 
• applying word-solving strategies including the use of 

contextual clues. 

7 

Students will improve reading comprehensions skills by:  
• using text formatting features, such as headings or table 

of contents, and forecasting to locate and gather 
information from manuals and other texts. 
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8 

Students will improve reading skills by:  
• learning about the purpose and types of formal reports 
• identifying and using the organizational components of 

reports to locate and gather key information through 
online resources.   

9 Students will  improve critical reading skills by 
• evaluating the authenticity of online information. 

10 

Students will improve reading skills by: 
• reconstructing and confirming meaning using contextual 

clues 
• applying strategies practised throughout the module to 

locate, authenticate and use information from a variety 
of print and non-print resources, including electronic 
resources, to create a PowerPoint presentation on a 
topic of personal interest 

• identifying preferred reading strategies 
• maintaining a reading log throughout the module. 
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Unit 1: The Mechanics of Reading 
 

 
Learning Competency 
Students will improve reading skills by 
• learning and applying a variety of  reading strategies including scanning and 

speed reading; 
• preparing and giving an instructional presentation on a specific reading strategy 

appropriate to both purpose and audience using media 
• maintaining a reading log throughout the module. 

  

 
Language Development  
Throughout the module students will work on eight reading strategies to help them 
improve their reading skills. The reading skills they are working on are related to the 
HRSDC Essential Skills for reading and document use. 

  

  
Materials 
Sentence strips with letters and words for Opener (see sample at end of unit) 
Photocopy Reading Log for each student  
Photocopy material from What Good Readers Do related to the eight reading 
strategies 

  

 
Background 
You will need to make sure that the reading material you provide for your 
students throughout the module is at their level. Teaching reading strategies is 
only beneficial when students can practise applying them on text they can read.  

  

 
Opener – Deciphering Messages 
Write a message on the board, leaving blank spaces for some of the letters in the 
words. The message should be several sentences long. Have students decipher the 
message.  
 

 
 
Ask students to write their own messages on scrap paper with blanks for some of 
the letters and then have a friend decipher the message. 
 

 
 
Is it important to read every letter in every word in order to understand the text? We 

Essential Skills addressed in this Activity: 
Reading Level 1: all indicators have been met, (Example task: scanning sentences to decipher 
message) specifically addresses: 
• scanning and understanding a brief text 
• read relatively short texts to locate a single piece of information 

Essential Skills addressed in this Activity: 
Reading Level 1: all indicators have been met: (Example task: scanning sentences to decipher 
message) specifically addresses: 
• scanning and understanding a brief text 
• read relatively short texts to locate a single piece of information 
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are constantly predicting what will come next when we read. We are constantly 
trying to make meaning out of what we read. 

  
 Connector – Eye Tracking and the Search for Meaning  

Good readers do not read word by word and they do not read every word. To 
illustrate this to your students, have them check out the following website: 
http://www.poynterextra.org/eyetrack2004/videos.htm#; there are two short eye-
tracking videos on the site that record the eye movement of a reader as he is 
reading a text. His eyes jump all over the page as he is reading and trying to make 
sense of the text. His brain is able to handle four or five letters in one fixation and 
then his eyes move on to the next fixation. 
 
Prepare in advance a sentence strip using the letters indicated on the sample at the 
end of this unit, Using What You Know1. You will hold up the sentence strip just long 
enough for students to get a glimpse of the letters (ideally, for no less than a 100th of 
a second and no more than a fifth of a second!; if it is held up any longer, the eyes 
move to another fixation as indicated on the video). Ask your students to jot down 
on a piece of scrap paper the letters they remember seeing. Most students will 
remember only four or five letters from the middle of the sequence (likely J M S Q 
T). This could also be done using a projector or it could be done in pairs where the 
strip is covered; one student removes the cover for their partner to get a glimpse, 
then covers it up again.  
 
For the second part of the activity, the letters are not randomly selected, they are 
arranged in words on the sentence strip. Follow the same procedure of offering a 
glimpse of the sentence strip and ask students to remember what words they 
remember. Most students will remember a couple of words, probably those in the 
middle of the array (CHIPS  POOR). 
 

 
 
How is it that when the letters are random, most people can only remember four or 
five letters in a glimpse, but when the letters are arranged in words, they can 
remember nine or ten letters in the same amount of time? According to Frank Smith, 
the reason people are able to remember twice as many letters when they are 
arranged in words is due to the fact that their prior knowledge provides them with 
additional information. The prior knowledge they have about how words are put 
together in English allows them to add additional information to the visual 
information. This additional information from the brain helps to find the meaning in 
the letters. 

 

 
Activity – Reading Strategies: Poster, Presentation, Share 
Divide your students into eight groups. Assign each group one of the strategies 
for reading successfully: Chunk Text, Visualize, Link Text to Experience, 

Essential Skills addressed in this Activity: 
Reading Level 1: all indicators have been met: (Example task scanning sentences to decipher 
message and recognize words) specifically addresses: 
• scanning and understanding a brief text 
• read relatively short texts to locate a single piece of information 

 

Uqausiliriniq Communications10,Module4:EssentialReading 11 

http://www.poynterextra.org/eyetrack2004/videos.htm


 

Summarize or Paraphrase, Predict, Question, Check Text, and Attend to Final 
Chunk2. The first task of each group is to read through the information related to 
their strategy and to prepare a poster of their strategy. The second task is to 
make a creative presentation to the class related to their strategy; the purpose of 
the presentation is to help their classmates understand and remember the 
strategy. The third task is to make their presentation appropriate to present to a 
class of junior secondary students. For the creative aspect, encourage students 
to consider their junior high audience and to think about using a musical 
background or sound effects, diagrams or illustrations on their poster if 
appropriate, and interactive demonstrations if appropriate.  
 

 
  

 
Reflections 
Content – Explain what our eyes and our minds do when we are reading. 
 
Collaborative – How did you help the members of your group create the 
presentation for your reading strategy? 
 
Personal – Why do you think it is important to be a strong reader?  

  

 
Follow-Up 1 – Speed Reading 
Have your students do speed reading, using material of their choice, for several 
days in a row. Time them for five or ten minutes each day. When the time is up, 
ask them to count the number of words they have read. Have them share with a 
partner a little bit about what they have read. The next day they continue on with 
their reading and again it is timed and the number of words counted. After a few 
days of this routine, check with students to see how much they have increased 
the number of words read. They should keep in mind that when people read, they 
do not actually read every word. 
 
Follow-Up 2 – Reading Log 
Provide the students with a Reading Log and the guide at the end of the unit for 
using it. Ask the students to keep track of at least one reading experience per 
day. Students are free to record more than one entry. Allow students time to 
complete the log entry sometime in class. The entries may be for any reading 
experience either in or out of school. 
 

Essential Skills addressed in this Activity: 
Reading Level 1: all indicators have been met (Example task: read through material and use it 
to do presentation) 
Some indicators of Reading Level 2*: (Example task: read through material and use it to do 
presentation), specifically addresses: 
• read simple text to locate multiple pieces of information 
• IMPORTANT NOTE: If a task addresses a higher Level indicator it is assumed it has met 

all indicators of lower Levels. For example, if a task addresses Level 2 indicators it is 
assumed it meets all Level 1 indicators. 
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Classroom Reinforcement  
Display the students’ sentence stems from the Follow-Up. Allow the class to read 
the reflections of their classmates.  

 
  

 
Accommodating Diversity  
Create a language-rich classroom where a wide variety of reading activities are 
available to encourage students to read. Word searches, crossword puzzles, 
unscramble the word of the day, a word wall of interesting vocabulary words are 
just a few on the ways to foster your students’ confidence in interacting with written 
text.  

  

 

Assessment 
Student – Complete the Participation Checklist or the Unit Self-Assessment and 
a Journal Evaluation. Complete at least three Ajunngitakka (Things I Can Do) 
forms. Select one item for their portfolio. Complete a Student Portfolio 
Assessment and include it in their portfolio with the item they selected. Complete 
Reading Log.  
 

 
 
Teacher – Throughout the module, draw attention to the use of the various 
reading strategies. During activities, especially those involving group work, keep 
anecdotal notes of the Essential Reading and Document Use students are 
demonstrating. Comment on the skills you notice students using. Observe 
students and note the skills that the class, as well as individuals need to learn, or 
to improve as outlined in the Reading Skills Indicators. Collect the students’ 
journals and respond. Complete the Participation Checklist if that is helpful to 
you. Let the students know or choose whether to complete a Unit Self-

Essential Skills addressed in this Activity:  
Document Use Level 1: all indicators have been met. (Participant Checklist) - specifically 
addresses: 
Document Use Level 2: all indicators have been met (fill-in Reading Log) - specifically 
addresses: 
• enter several pieces of information into a simple document 
 

 

 

Essential Skills addressed in this Activity: This activity may involve  
Reading Level 1 or Level 2 tasks dependent on the types and complexity of texts the student is 
reading and what they are required to recall about the reading text in the Reading Log. 
 
Document Use Level 1: all indicators have been met. (Participant Checklist)  
Document Use Level 2: all indicators have been met (fill in Reading Log) - specifically 
addresses: 
• enter several pieces of information into a simple document 
 

Essential Skills addressed in this Activity: 
Reading Level 1: all indicators have been met: (reading sentences stems) - specifically 
addresses: 
• reading and understanding simple sentences 
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Assessment or a Participation Checklist. Also decide upon your expectations for 
the number and frequency of the Ajunngitakka (Things I Can Do) forms you will 
expect.   
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Using What You Know 
 
Letters for the Sentence Strip: 
 

K Y B O D U W G P J M S Q T X N O G M C T R S O 
 
Words for the Sentence Strip: 
 

READY     JUMP     CHIPS     POOR     BUT     FEET 
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Guide to Reading and Using your Reading Log 
 

1. Choose a reasonable amount of material or a chapter to read. 
 
2. Take a look at how the material is organized. If there is a summary, read it. 
 
3. As you read look away from the text every now and then and ask yourself the 

following questions: 
• What have I just read? 
• What is happening? 
• What struck me? 
 

4. Look up new words you do not understand. 
 
5. Read to the end of the section or chapter. Sometimes ideas become clearer as 

you read more. 
 
6. Talk to your teacher if you think the material you have chosen is too difficult.  
 
7.  Respond to what you have read in your reading journal after each reading. Your 

responses may be a written summary or response. Or you may want to use 
pictures, colors, or graphics. You should include the topic, the title of the book or 
source, and how many pages you read.  
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Unit 2: Sequencing  
 

 
 

Learning Competency 
Students will improve their reading skills by 
• learning about various ways content is sequenced as a key feature of text; 
• sequencing text through re-writing or utilizing graphic organizers. 

  

 
Language Development – Questioning Techniques 
Closed questions: Closed questions require ‘yes’ or ‘no’ as a response. Did the 
man have a blue cap on? Is a closed question because ’ yes ‘or ‘no’ would 
suffice as a correct response.  
Open questions: Open questions require more than a ‘yes’ or ‘no‘ in response. 
Could you tell me the color of that man’s cap? Is an example  of open question. 

  

  
Materials 
Large collection of assorted objects 
Wide variety of readings see Activity for more information 
Index cards 
Waste baskets (5) 
Soft balls 
Text of Uvajuq (at end of unit) photocopied and cut into strips; put complete set 
of strips into an envelope; one envelope for every three or four students 
AND/OR use the recipe for Upside Down Redberry Muffins. 
Uvajuq text, qamutik building booklet (both provided with kit) 
Comic strips if available 
Access to computers if possible 

  

 
Background 
 In school, most of the reading students do is reading to learn. In the 
workplace, most of the reading is reading to do. 

  

 
Opener – Object Sorting  
Have the students form groups of three or four. Provide each group with an 
assortment of objects. Providing a varied set of objects will lead to a more 
creative and enjoyable task. A set of objects might include: a hair clip, gas can, 
fork, post card, can of beans, pencil, ulu, piece of rope, watch, book, apple, 
shoe, and wrench. There should be a minimum of 10-12 objects per group. Ask 
the students to group the objects based on a criteria of their choice.  
 
Have each group join another group when they have finished sorting the 
objects. Ask the students to take turns guessing the criteria used in the sorting 
process. They may ask only closed questions. For example, Is this group 
sorted by color? would be an appropriate closed question.  

  
 Connector – Going on a Trip 

Have the students form groups of ten. The first student begins with: I am going 
on a trip and I am taking. The student on the left repeats the sentence with the 
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object named and adds another object. This continues around the circle, so 
that each subsequent student is taking more and more objects along on the 
trip. Challenge the group to see how many items they can they take along on 
the trip. When everyone is finished, ask students what the 
largest/heaviest/weirdest object was that a student wanted to take. 

 

 
Activity – Ways of Sequencing Text 
Discuss with your students that just like in the Opener where they created a 
criteria for sorting objects, so too written material is sorted. Ask them to think a 
few moments about how written material that they are familiar with is sorted in 
different ways. Have them share their ideas with a student beside them, then 
share the ideas as a class. Their ideas should include the information that 
written material is usually sorted based on time, events, directions, actions, or 
ingredients. In the Connector, for example, students had to remember the 
order of items taken on the trip.  
 
When interacting with written material, the order of the material and its 
placement help the reader remember the material because it is presented in a 
logical and coherent manner.  
 
We can order information in different ways: 

Time: chronological order, when things happened 
Events: sequencing, one event followed by another event 
Directions: for example, following instructions  
Actions: the arrangement of actions, for example is a story 
Ingredients: the parts needed to create something 

Have the class brainstorm examples of written text they know of that 
demonstrates each of the methods of ordering information.  
 
In small groups have the students search through an assortment of reading 
material and collect examples for each of the ways of ordering written material 
(time, event, direction, action, ingredients). They should find at least one 
example or each of the means of ordering information. Have the students 
recopy the text (or photocopy) depending on the length and affix the 
paragraphs to index cards. 

 
Gather all the class-created cards and shuffle. Have the class form two teams 
and line up beside each other. Place five wastebaskets about six feet away 
from the teams and label them: Time, Events, Directions, Actions, and 
Ingredients. When the teacher reads the card, the first members from each 
team throw their ball into the appropriate basket.  
 
If the ball lands in the wastebasket the team receives a point. If not, no point is 

Essential Skills addressed in this Activity: 
Reading Level 1: all indicators addressed (collect examples for ordering written material) 
Some indicators of Reading Level 2 addressed: (collect examples for ordering written material) 
-  specifically addresses: 
• read simple text to locate multiple pieces of information 
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awarded, even though the guess was correct. If the guess was incorrect, the 
other team’s members may guess. If they guess correctly they automatically 
get the point. Play the game in several subsequent classes to see if the class 
as a whole can improve their overall score. 

  

 
Reflections 
Content – What happens when we do not pay attention to completing a task in 
the correct order? Think of some job/tasks/ assignments outside of school 
where the order of the instructions is not very important. Think of a 
job/task/assignment also outside of school where sequencing of instructions is 
very important. 
 
Collaboration – How does cooperation help us learn? Is there a place for 
competition? If so, where and when? 
 
Personal – What skills did you learn in this unit? How will you use them in the 
future?  

  

  
 
 

Follow-Up – Sequencing and Re-Writes/Graphic Organizer  
Create a class list of sequencing words. These are words that cue the reader 
that sequencing will be important in the reading. For example: first, next, after 
that, then, later, in the future, tomorrow, yesterday, last year.  
 
Have your students form groups of three or four students and provide each 
group with an envelope of the story of Uvajuq cut into strips. Have the students 
read the strips, circle the sequencing words, and number the events in the 
order in which they happened. A small booklet on how to build a qamutik is 
also included in the kit. [Text from a content area textbook, a skidoo manual, 
cookbook or newspaper could be used instead for this activity, especially if it 
would be more relevant, interesting or otherwise more appropriate for your 
students.] Discuss as a class the order of the strips and whether the sequence 
words were helpful in determining the order. If you are using the recipe for 
Upside Down Redberry Muffins, there are no sequence words. These would be 
added when students re-write the recipe in their own words. 
 

 
 
Have the students re-write the story in their own words, preferably using a 
computer. They should make sure to use sequencing words in their re-writes.  

OR 

Essential Skills addressed in this Activity: 
Reading Level 1: all indicators addressed (reading and ordering story strips) 
Some indicators of Reading Level 2 (reading and ordering story strips) – specifically 
addresses: 
• read simple text to locate multiple pieces of information 
 
Document Use Level 2: all indicators addressed - specifically (if you have the students make 
the muffins) 
• find multiple pieces of information in a simple document  
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Have the students create a graphic organizer on chart paper that visually 
shows the sequence. There is a sample template at the end of the unit. 
 

 
  

 
Classroom Reinforcement  
Have the students create their own sequencing centre. Have groups of 
students select a comic strip to cut into manageable pieces for another group 
to put into sequence. Comics are available from some of the past issues of 
Inuktitut magazine, for example, August 2007. Have the students laminate the 
pieces and create an answer key. Each group should store their comic pieces 
and answer key in a manila envelope. Have the students create a bulletin 
board illustrating the main character in the comic they have selected. Place the 
envelopes on a table under the visual display for classmates to sequence and 
to enjoy.  
 

 
  

 
Accommodating Diversity  
During the Opener you could allow students to rotate through more than one 
group attempting to guess the criteria for grouping objects.  
 
For the Follow Up, use some comic strips and some written passages for the 
activity. Sequencing is a difficult activity for many students; have students work 
with one or two friends if this is the case in your class. 
 
For the Follow-Up, students could be given a scrambled set of the pictures 
from the Uvajuq story and asked to place them in order and tell the story 
associated with each picture. When finished, they can compare with the actual 
text. A copy of Uvajuq is provided with the kit. 
 

 
  

 

Assessment 
Student – Complete the Participation Checklist or the Unit Self-Assessment 
and a Journal Evaluation. Complete at least three Ajunngitakka (Things I Can 
Do) forms. Select one item for their portfolio. Complete a Student Portfolio 
Assessment and include it in their portfolio with the item they selected. 
Complete Reading Log. Place graphic organizer in portfolio. 
 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed (fill-in simple document/Graphic organizer) - 
specifically addresses: 
• fill in a simple form combining brief text with simple structure 

 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed: (sequence comic strip pictures) - specifically 
addresses: 
• interpret and use simple graphics 

 

Essential Skills addressed in this Activity:  
Document Use Level 1: all indicators addressed (sequence pictures): 
• interpret and use simple graphics 
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Teacher – Observe students as they work on the sequencing activities and 
note those who require further assistance, either from yourself or from a 
classmate. Provide descriptive feedback to the class about the strategies you 
notice them using to sequence textual material. Watch for evidence to 
complete Essential Skills tracking forms.  

 
 
 

Essential Skills addressed in this Activity: 
Document Use Level 1: (Participant Checklist) - specifically addresses: 
• find and/or enter information in very simple document such as a check list 
Document Use Level 2: all indicators have been met (fill in Reading Log) – specifically 
addresses: 
• enter several pieces of information into a simple document 
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Uvajuq3 
 
 
A long time ago, when people lived forever, there was a family of giants who 
lived on the north side of Kiilliniq. 
 
They were people of the sea, these giants, accustomed to eating large sea 
mammals: bowhead whales, bearded seals and walrus. 
 
 
One summer, when food became scarce, they decided to walk south, across 
the island, led by a man named Uvajuq. 
 
They were giants, so crossing the water that lay in their path was easy. They 
could simply wade through even the largest lakes. 
 
 
They wandered, getting hungrier and hungrier as they went, for they could 
find no food that suited them. 
 
They saw caribou, of course, but to them, as giants, the caribou appeared so 
small – like lemmings to us today – that it never occurred to the giants to eat 
the tiny caribou. 
 
 
Eventually, as they wandered about from place to place without food, 
Amaaqtuq, the mother of the family, became too weak to continue. 
 
She finally collapsed from hunger. 
 
 
The father, Uvajuq, and the son, went on a little further. 
 
Then the son collapsed as the father struggled on. 
 
 
Finally the father also collapsed, falling face down on the ground, head 
pointed to the south. 
 
They died where they lay, of starvation. 
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Over time, their bodies were covered by soil and rocks, and they remain 
evident today as the only hills for miles around in the otherwise flat land. If 
you look carefully, you can still see some of their ribs showing through the 
hillsides. 
 
Not long after he collapsed, Uvajuq’s bladder burst, and the liquid ran out to 
form Qikiqtaqtuuq and other small lakes on the southwest side of the hill. 
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Upside Down Redberry Muffins4 
 
Ingredients 
 
Bottom: 
11/4 cup kimminait (redberries) 
3tbs butter 
1/3 cup brown sugar 
 
Filling Ingredients: 
2 cups all-purpose flour 
½ cup sugar 
½ tsp salt 
2 tsp baking powder 
1/3 cup vegetable oil or ½ cup butter 
1 cup of redberries 
1 cup milk (2% or whole milk work best) 
1 egg 
 
Directions 
 
 
Preheat oven to 400 degrees.  
 
Grease a regular muffin tin with butter. A non-stick muffin tin is preferable. 
 
 
In a medium mixing bowl using two knives cutting opposite each other, cut 
3tbs 
cold butter into 1/3 cup brown sugar until they are mixed well and the butter 
chunks are pea-sized. 
 
Spread the butter/brown sugar mixture evenly on the bottom of the muffin tin. 
 
 
Cover the brown sugar/butter mixture with an even layer of redberries, about 
1¼ 
cup. If you are using frozen redberries, do not thaw before adding.  
 
Set the muffin tin aside. 
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In a medium mixing bowl, add: 
2 cups all purpose flour 
½ teaspoon salt 
1/2 cup sugar 
2 tsp baking powder 
 
Stir with a whisk to combine thoroughly. If using butter, using a pastry cutter, 
cut 
½ cup butter into the dry ingredients until the butter is evenly distributed. 
(Omit if 
using oil.) 
 
Add 1 cup frozen or just picked redberries to the dry ingredients and 
distribute evenly. 
 
 
In another mixing bowl, whisk together: 
1/3 cup vegetable oil (omit if using butter) 
1 egg slightly beaten 
1 cup milk 
 
Add the wet ingredients to the dry, and mix only enough to combine the 
ingredients. 
 
 
Fill each muffin tin equally. 
 
Bake at 400 for 20-25 minutes in the middle rack of your oven. Muffins are 
done 
when their tops are golden brown. 
 
 
Let cool for 10 minutes in the muffin tin, then invert and serve. 
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Graphic Organizer: Sequence 
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Unit 3: Note Taking 
 

 
Learning Competency  
Students will improve reading skills by:  
• using note-taking as a strategy to improve reading comprehension and recall 

skills; 
• preparing a class presentation using a variety of note-taking strategies and 

tools. 
  

 
Language Development  

  

  
Materials 
Variety of reading material, see Activity 
Guess Me cards 
Access to computers and PowerPoint application 

  

 
Background 
Note taking is an important part of reading. There are many ways to teach 
students to take notes, and many students may develop their own system. The 
crucial element is that the notes correspond to the text and that they provide at-
a-glance reminders of important parts of the text. Note taking was introduced in 
Communications 10: Module 2, Unit 8. 

  

 
Opener – Coloured Candy 
Put a box of Smarties in a container and have students take four each. Assign 
something that students have to tell for each colour. For example, those who 
have a blue Smartie need to tell where they were born, those with a red one, tell 
the name of their favorite song. Use topics that are relevant to your students. 
(Students do not know ahead of time what each colour will require.) 
 
Briefly discuss that the things they shared do not fully describe who they are, but 
they do give us a bit of helpful information. This illustrates what the focus of the 
unit will be – learning to glean bits of information that help us understand and 
remember a whole text – note taking.  

  
 Connector – Guess Me 

Have the students form groups of six. Provide each group with a stack of Guess 
Me cards. The students are to take turns taking a card. They should announce 
the subject to the group. They should proceed by providing a one-sentence clue, 
and then a series of one-word clues, until the group guesses what is being 
described. The student giving clues may not use any part of the word. For 
example, if the word on the card was Grandmother, the student could not use 
any form of mom as a clue.  
   
Discuss that the game demonstrates how just a few words can help us 
remember an idea.  
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Activity – Note Taking 
Ask students to think a few moments and jot down some ideas about how they 
might use the skill of note taking themselves, both in school and in their lives 
outside of school. Have them share their ideas with a partner, then share the ideas 
as a class. [One idea, for example, is in circumstances where there is information 
that is interesting or important and you wish to remember key ideas.] 
  
Provide an overview of note taking5. It is a process of taking large amounts of 
information and reformatting it in a brief and concise manner so that with a quick 
glance the important information is accessible.  
 
For this activity you will need to select a variety of reading sources that are 
accessible for your students. This activity would lend itself well to factual 
information, such as would be found in a content textbook or magazine. Check the 
references in Appendix C for sources of relevant reading materials. On the other 
hand, you may want to ask students to select their own reading passage in an 
area of interest.  
 
Read through the Note Taking Steps and the Note Taking Rules listed below. 
They are also available on a handout at the end of this unit. Answer any questions 
the students may have.  
 

 
 
Note Taking Steps 
Step 1 – Read    
Step 2 – Identify key information, phrases, or words to record 
Step 3 – Jot down this key information 
 
Note Taking Rules 

• begin each line with a bullet 
• write important words only 
• use no punctuation 
• use no sentences 
• be as brief as possible 

 
Provide students with a selection of reading material. Ask the students to choose 
one of the reading options and complete the Note Organizer.  
 

Essential Skills addressed in this Activity: (if the students themselves read through the 
handout) 
Reading Level 1: all indicators addressed, specifically:  
• correctly follow simple written instructions 
Addresses Document Use Level 1; specifically:  
• follow bulleted instructions 
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After students have completed their Note Organizer 1, have students orally share 
with a partner what they read about using the Note Organizer as support for the 
retelling. Remind students that the Note Organizer will help them remember more 
than just the words they have written down.  

  

 
Reflections 
Content – Before people used writing as a tool for remembering details, what 
strategies did they use to remember large amounts of information? For example, 
storytellers are able to remember and retell very, very long legends and stories. 
Visit an Elder or a storyteller in your community to discuss this and record her or 
his information (take notes) in your journal.  
 
Collaborative – How did it feel when your classmates asked questions and 
provided feedback about your Follow-Up presentation? Why do you think this is an 
important part of sharing with a group?  
 
Personal – How confident did you feel when presenting your report? How easy or 
difficult was it for you to recall the information from your Note Taking Tool? 

  

 
Follow-Up – Note Taking Tools and Presentation 
Inform students that they will be working at preparing a presentation. The 
presentation may be oral using PowerPoint or written. They are free to choose the 
topic of the presentation and you will provide several options for note taking. 
Students are free to choose from a variety of research sources, such as 
observation, film, magazine, interview, or book.  
 
You may want to brainstorm a list of possible topics for the presentations. 
Provided below are some sample ideas: 
 

• About my family 
• A videofilm review 
• A job that interests me 
• A scientific discovery  
• My favorite band 

 
Remind students that the Note Taking Rules posted in the Activity still apply when 
they are recording information. After students have selected their presentation 
topic, have them select from the Note Taking Tools provided. Students should also 

Essential Skills addressed in this Activity: 
Reading Level 1: all indicators addressed (read material and use it to complete Note 
Organizer) 
Some indicators of Reading Level 2 (read material and use it to complete Note Organizer) 
specifically addresses: 
• read simple text to locate multiple pieces of information 
 
Document Use Level 1: all indicators addressed (completion of Note Organizer form) 
specifically 
• fill-in simple form 

 

Uqausiliriniq: Communications 10, Module 4: Essential Reading 30 



 

be free to create their own format if they choose.  

 
 
In relation to the presentation, discuss with your students: 
 

• the criteria for a successful presentation. These are the expectations the 
class will use to assess it. 

• time limit for the presentation 
• appropriate, thoughtful follow-up questions they could ask of each other 

after their presentations. Encourage open-ended questions. 
• appropriate, positive feedback comments they could make to each other 

after their presentations. Encourage more helpful and specific comments 
than I really liked it. 

 
After collecting and recording the information on the Note Taking Tool of their 
choice, have students present their findings either in a written format or an oral 
presentation, keeping in mind the criteria established by the class. Allow time after 
each presentation for questions and feedback from the class. 

  

 
Classroom Reinforcement  
Ask a student volunteer to make a poster, either by hand or electronically of the 
Note Taking Steps and Note Taking Rules to post in the display area of the 
classroom. The poster from Module 2 could also be posted here again. 

  

 
Accommodating Diversity  
Have the students create their own Guess Me cards and exchange with another 
group to play the game as outlined in the Connector. Encourage students to think 
of their own subject areas, for example, movies, music, funny sayings, famous 
people.   
 
Some methods of note taking which are not written are important skills for our 
students. Note taking can be in the form of highlighting key points of a passage 
and marking important passages with sticky-notes. Demonstrate these skills as 
the opportunity presents itself.* Note taking was also covered in an earlier module 
(Module 2, Unit 8). Discuss which approach students prefer and how this could be 
related to individual learning styles. 
 
For the Content Reflection, a group of students might be interested in going on the 
local radio to ask for ideas, or invite an Elder or storyteller to come and tell a story 

Essential Skills addressed in this Activity: (if the students elect to read a document or text) 
*Reading Level 1: all indicators addressed (read research material and use text to complete 
Note Taking Tool) 
Reading Level 2 addressed: (read research material and use text to complete Note Taking 
Tool) - specifically addresses: 
• read simple texts to locate multiple pieces of information 
• make low level inferences 
 
Document Use Level 1: all indicators addressed (completion of Note  
Organizer): 
• correctly fill in a simple form combining brief text with simple structure  
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to the class. Afterwards, ask students what they remember of the story and how 
they are able to remember it. 
 

 
 
Feedback on the presentations could be provided to the presenters in a written 
format. Students could help design and format a feedback template; a volunteer 
could type up a draft, have it reviewed, make changes and print off copies for 
everyone. 

  

 

Student – Complete the Participation Checklist or the Unit Self-Assessment and a 
Journal Evaluation. Complete at least three Ajunngitakka (Things I Can Do) forms. 
Select one item for their portfolio. Complete a Student Portfolio Assessment and 
include it in their portfolio with the item they selected. Complete Reading Log.   
 

 
 
Teacher – Observe students in their group work and presentation to assess their 
progress with note-taking and assessment of each other’s work.  Note the 
Reading skills that the class, as well as individuals, need to learn, or to improve as 
outlined in the Reading Skills Indicators. Collect the students’ journals and 
respond to their Reflections.  

 

Essential Skills addressed in this Activity: (if using a highlighter or sticky notes to identify 
key point in a text) 
Reading Level 1: all indicators addressed 
Some indicators of Reading Level 2 addressed: (highlight key point in text) - specifically 
addresses: 
• read simple text to locate multiple pieces of information 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed (completion of Participation Checklist) 
specifically: 
Document Use Level 2: all indicators have been met (fill in Reading Log) – specifically 
addresses: 
• enter several pieces of information into a simple document 
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Guess Me Cards 
 
Subject: Person 
 
PARENT 
 

Subject: Place 
 
LAKE 

Subject: Thing 
 
FORK 
 

Subject: Person 
 
DOCTOR 

Subject: Place 
 
CHURCH 
 

Subject: Thing  
 
SHAMPOO 

Subject:  Person 
 
TEACHER 
 

Subject:  Place 
 
BEDROOM 

Subject:  Thing 
 
MOVIE 
 

Subject:  Person 
 
BROTHER 

Subject:  Place 
 
SCHOOL 
 

Subject:  Thing 
 
BIRTHDAY CAKE 

Subject:  Person 
 
JUGGLER 
 

Subject: Topic: Place 
 
GYM 

Subject: Thing  
 
ROPE 
 

Subject:  Person 
 
ELDER 

Subject:  Place 
 
IN A TENT 
 

Subject:  Thing 
  
PUDDING 
 Subject:  

 
 
 

Subject:  
 
 

Subject:  
 
 
 

Subject:  
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Note Taking Steps 
 
Step 1 – Read    
Step 2 – Identify key information, phrases, or words to record 
Step 3 – Jot down this key information 
 
 

Note Taking Rules 
 

• begin each line with a bullet 
• write important words only 
• use no punctuation 
• use no sentences 
• be as brief as possible 
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Note Organizer 1 
 
Name: _________________________________ 
 
Date:   _________________________________ 
 
Source: ________________________________ 
Topic:  _________________________________ 
 
 
Subtopic: ________________ 
 

•  
•  
•  
•  
•  
•  
•  

 
 

 
Subtopic: _____________ 
 

•  
•  
•  
•  
•  
•  
•  

 
Subtopic: _______________ 

•  
•  
•  
•  
•  
•  
•  

 
 
 

 
Subtopic: ________________ 
 

•  
•  
•  
•  
•  
•  
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 Note Taking Tool 
 
 
I would like to learn about _____________________________________________     
 
My source is _______________________________________________________ 
 
 
I discovered 
 

• ____________________________________________________ 
• ____________________________________________________ 
• ____________________________________________________ 
• ____________________________________________________ 
• ____________________________________________________ 
• ____________________________________________________ 
• ____________________________________________________ 
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Note Taking Tool 
 
I saw… 
 
 
 
 
 
 
 
 
 

I heard… I tasted… 
 
 
 
 
 
 
 
 
 
 
 
 
 

I smelled… 
 
 
 
 
 
 
 
 
 

I felt… I think… 
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Note Taking Tool 
 
Name: _________________________________ 
Date:   _________________________________ 
 
Source: ________________________________ 
Topic:  _________________________________ 
 
 
Subtopic: ________________ 
 

•  
•  
•  
•  
•  
•  
•  

 
 

 
Subtopic: _____________ 
 

•  
•  
•  
•  
•  
•  
•  

 
Subtopic: _______________ 

•  
•  
•  
•  
•  
•  
•  

 
 
 

 
Subtopic: ________________ 
 

•  
•  
•  
•  
•  
•  
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Note Taking Tool 
 
My Investigation 
 

◊ Movie  
◊ Book 
◊ Personal Observation 
◊ Internet Research 
 
 

Topic: _________________________________ 
 
I discovered… 
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Unit 4: Reading Signs and Symbols 
 

 
Learning Competency 
Students will improve literacy skills by: 
• understanding the use and importance of signs and symbols; 
• reading and interpreting  visual information displayed in signs and symbols. 

  

 
Language Development – Word Puzzles 
Using word puzzles draws attention to the differences in structure from one 
language to another. 

  

  
Materials  
Copies of Rebus puzzles for every two students 
Nunavut coat of arms handout for each student 
Access to computers 
Clipboards, notepaper, pencil crayons 

  

 
Background 
The transference of information takes place in a variety of ways. It is important 
that we facilitate literacy to accommodate the varied ways information is passed 
along. A strong literacy foundation involves not only being able to read words 
but also symbols. Our environments are filled where symbols frequently replace 
words in transmitting messages. In order for a symbol to be widely used it 
needs to be easily recognizable. Symbols are used to enhance convenience 
and provide a measure of safety. The weakness of symbols is they only give a 
limited amount of information. In order to be relevant and understood by all 
people they need to be simple in their format and convey only a limited amount 
of information.  

  

 
Opener – Rebus Word Puzzles 
Ask students if anyone has ever heard of a Rebus picture puzzle. These are 
word puzzles that are pictures in which the words and the pictures create a 
meaning that initially appears to be hidden. Write one of the Rebus word 
puzzles6 on the board. Demonstrate to the class how you would attempt to 
solve the puzzle. Verbalize your thought processes as you work through the 
puzzle.  
 
Ask the students to find a partner and distribute a sheet of Rebus puzzles found 
at the end of this unit to each pair. When the students have finished, ask them 
what strategies they used when they came to a puzzle that was too difficult to 
figure out. One strategy would be to leave the puzzle, work on another one, and 
then come back later to the difficult one.  

  
 Connector – Nunavut Coat of Arms 

Have students work in the same pairs. Distribute a copy of the Coat of Arms 
handout, found at the end of this unit, to each student. Give students a few 
moments to study the coat of arms and then ask for first impressions of it. One 
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item that students should note is that the coat of arms for Nunavut contains 
many symbols. Each symbol on the coat of arms represents some quality or 
aspect of Nunavut. Allow the students one minute to write down as many 
symbols in the coat of arms as they can. Remind them that they should simply 
list every object they see, as each object on the coat of arms represents 
something about Nunavut.  Use any form of computer technology (for example, 
Paint, photography) to create the Coat of Arms.  
 
Compile all the information gathered by the class. Have each pair select an 
object listed and research7 the object to find out what it represents. Have each 
pair share their findings with the class.  
 

 
 
Debrief the activity by asking students to develop a definition of a symbol. 

 

 
Activity – Symbol Scavenger Hunt 
Discuss that a symbol is a sign that is used to represent an object or idea and  
that we find symbols in many and varied places. Signs and symbols need to be 
easy to understand if they are to be functional.  
 
On a battery we understand that the + means positive. In a book the © means 
copyright and a skull and cross bones on a bottle means the contents are 
poisonous. If they watch the weather forecast they will note that there are 
specific symbols used to represent the different kinds of weather. Company 
logos are also a great resource for signs and symbols. Think local businesses 
as well as globally.  
 
Instruct the students that they are going on a symbol scavenger hunt. They may 
want to look in school, out in the community and at home. They should look for 
signs or symbols that are indicators of important information. Set a minimum of 
at least 10 symbols. They should take a clipboard, note paper and pencil 
crayons with them so they are able to take note of the size, color, and icons or 
pictures used in on the symbol. They must note where they found the symbol, 
the size, color and what the symbol means or its purpose.  
 
Students must find the following signs in their hunt: 

• traffic sign 
• warning symbol 
• fabric symbol 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators have been met: (using and interpreting Coat of Arms)  
-specifically addresses:   
• interpret and use simple graphics 
 
Reading Level 1: (read and use research text to interpret Coat of Arms, depending on the 
type of research students undertake, ie text-based) all indicators addressed 
Potentially Reading Level 2 all indicators addressed: (read and use research text to 
interpret Coat of Arms) - specifically addresses: 
• read multiple texts to locate a piece of information or 
• read a simple text to locate multiple pieces of information 
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• a symbol in the shape of a triangle 
• a symbol in the shape of a circle 

 
The Internet may also be used to complete the scavenger hunt list.  After 
collecting symbols online print them for the next activity.   
 

  
 
Have the groups share their findings with the class. Discuss that symbols are 
found in many places especially public areas.  

  

 
Reflections 
Content – Give several examples of where symbols are used. What are the 
advantages of using symbols to convey meaning instead of words? In what 
ways are symbols limited?   
 
Collaborative – Which skills did you and your partner use to work well together 
and accomplish your tasks? 
 
Personal – What did you learn that was new to you in this unit? Have you 
heard of a time when warning symbols have been ignored? What happened?  

  

 
Follow Up – Personal/School Coat of Arms 
Have your students design a coat of arms for their community, school, class or 
family. Ask the students to include at least five symbols in their coat of arms. 
Have the students research the meaning of different symbols and colours 
before beginning. Students are also free to create symbols that are meaningful 
for them. After the projects are completed, allow the students to present their 
coat of arms. Make sure to display the finished product in a prominent place in 
the school. 
 

 
 
Work with the students to determine the criteria for assessing each of the above 
projects. Post the criteria in a prominent place for students to refer to while they 
are working. When the projects are finished, assess the projects according to 
the established criteria. Each project may be assessed by the designer, a peer 

Essential Skills addressed in this Activity: 
Document Use Level 1 – all indicators addressed (find 10 samples of common symbols or 
icons – specifically addresses:  
• recognize common symbols or icons 

Essential Skills addressed in this Activity: 
Reading Level 1: all indicators addressed (depending on the type of research students 
undertake, i.e., text based)  
Potentially Reading Level 2 all indicators addressed: (researching texts to find the meaning 
of different symbols and colors) - specifically addresses: 
• read a simple text to locate multiple pieces of information 
• read several short texts to find a piece of information 
 
Document Use Level 1 – all indicators addressed: (Coat of Arms task) - specifically 
addresses:  
• recognize common symbols or icons 
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and the teacher or any two of the three. A sample assessment template is 
provided at the end of this unit. 

  

 
Classroom Reinforcement 
Ask for a volunteer to make a poster of the class definition for a symbol. Have 
the students illustrate the symbols they noted on the scavenger hunt and post 
them in the display area. As a class, categorize the symbols, for example: traffic 
symbols, warning symbols, fabric care symbols, recycling and trash symbols, 
public information (restrooms, exit, entrance), religious symbols. Encourage 
students to add symbols to the display as they are encountered over the 
duration of the module. 

 
  

 
Accommodating Diversity  
It may be preferable to have students do the symbol scavenger hunt online.   
When determining criteria for projects and assignments with students, a 
variation is for you to choose one and have the students choose four more. 
 

 
  

 

Assessment 
Student – Complete the Participation Checklist or the Unit Self-Assessment 
and a Journal Evaluation. Complete at least three Ajunngitakka (Things I Can 
Do) forms. Select one item for their portfolio. Complete a Student Portfolio 
Assessment and include it in their portfolio with the item they selected. 
Complete Reading Log. Do a self-assessment of the symbol/sign project as well 
as a peer assessment. Prepare for a conference with the teacher. 
 

 
 
Teacher – Comment on the Essential Skills you noticed students using 
throughout the unit. Observe students in their group work and note the skills 
that the class or individuals need to improve. Assess the symbol/sign projects. 
Post a sign-up sheet for the conferences. 

 
 

Essential Skills addressed in this Activity: 
Document Use Level 1 – all indicators addressed: (categorizing symbols) – specifically 
addresses: 
• recognize common symbols or icons 

Essential Skills addressed in this Activity: 
Document Use Level 1 – all indicators addressed (find 10 samples of common symbols or 
icons) – specifically addresses:  
• recognize common symbols or icons 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed (completion of Participation Checklist) 
• find and/or enter information in very simple document such as a checklist 
Document Use Level 2: all indicators have been met (fill in Reading Log) – specifically 
addresses: 
• enter several pieces of information into a simple document 
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Rebus Puzzles8 
 

1.   2.     3.   
 
 
 

4.      5.     6.   
 
 

 

1.   8.     9.  
 
 
 

10.    11.    12.   
 
 
 

13.   14.    15.   
 
 
 

16.     17.    18.  
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Answers to Rebus Puzzles 
 
1. excuse me    
2. life after death 
3. easy on the eyes  
4. search high and low 
5. I’m bigger than you 
6. undercover 
7. camping overnight  
8. tripod 
9. just in case  
10.  half time 
11. fowl language   
12. coffee break 
13. partly cloudy 
14. better safe than sorry 
15. scrambled eggs 
16. I understand) 
17. square dance 
18. pair of pants 
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Coat of Arms of Nunavut  
 

 
 
List as many symbols as you can see in the Nunavut Coat of Arms: 
_______________________________  ______________________________ 
 
_______________________________  ______________________________ 
 
_______________________________  ______________________________ 
 
_______________________________  ______________________________ 
 
_______________________________  ______________________________ 
 
_______________________________  ______________________________ 
 
_______________________________  ______________________________ 
 
_______________________________  ______________________________ 
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Symbolism of the Coat Of Arms9  
 
The dominant colours of blue and gold symbolize the riches of the land, sea and sky. In 
the base of the shield, the inuksuk symbolizes the stone monuments which guide the 
people on the land and mark sacred and other special places. The qulliq, or Inuit stone 
lamp, represents light and the warm of family and the community. The concave arc of the 
five gold circles refers to the life-giving properties of the sun arching above and below 
the horizon. The star is the Niqirtsuituq, the North Star, which is the traditional guide for 
navigation.  
 
In the crest, the iglu represents the traditional life of the people and the means of 
survival.  
The Royal Crown symbolizes public government for all people of Nunavut and 
establishes Nunavut as a partner in Confederation. The tuktu (caribou) and qilalugaq 
tugaalik (narwhal) refer to land and sea animals which are part of the natural heritage of 
Nunavut.  
The base of the crest is composed of land and sea and features three species of Arctic 
wild flowers.  
 
The motto in Inuktitut – Nunavut Sanginivut – means "Nunavut, our strength."  
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Criteria for Project Assessment 
 
Project:  
 
Name of Project Designer: 

Criteria  Met Not 
met Comments 

 S    

P    

T    

 S    

P    

T    

 S    

P    

T    

 S    

P    

T    

 S    

P    

T    

 S    

P    

T    

 S    

P    

T    

 
S = self-assessment 
P = peer assessment 
T = teacher assessment
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Unit 5: Cues to Organization – Paragraphs and Topic Sentences  
 

 
Learning Competency 
Students will improve reading skills by:  
• understanding how paragraphs are structured as a key feature of text; 
• identifying and using topic sentences to distinguish and organize key textual 

information.  
  

 
Language Development 
metacognition: a term that refers to one’s ability to think about thinking. The 
Opener is designed to aid students in thinking about what facilitates their 
learning and what hampers their learning. It requires the student to be objective 
and view their learning as an outsider. Analyzing how they process information, 
allows students to manage their own learning.  

  

  
Materials 
Chart paper 
Copies of All You Need to Know about Paragraphs 
Sentence strips 
Copies of Make It Make Sense paragraphs cut into strips and placed in 
envelopes 
Pencils 
Paper  
Scissors 

  

 
Background 
For communication from the writer to the reader to be effective the writer needs 
to keep paragraphs self-contained, with only one topic per paragraph. A new 
paragraph signals the reader that the next idea is going to be presented. Use a 
hamburger metaphor for a paragraph. It has a topic sentence (bun), the main 
ideas of the topic (meat and mustard), and a closing sentence (bun). 

  

 
Opener –  What’s Helpful, What Isn’t 
Create two charts and post them in the classroom. One should be titled, What 
Helps Me to Learn and the other, What Makes It Hard for Me to Learn. Have 
students work in small groups first to create a list for each topic. Share with the 
class and record the information on the class charts. As the module progresses 
have students add strategies that are helping them learn to the chart. 

  
 Connector – 30-Second Write for a Topic Sentence 

Inform the class that they will be working in teams to create a list of as many 
words as possible for each category. Call out the category and allow 30 seconds 
for the students to jot down as many words as they can. Call time and switch to 
the next category, again allowing 30 seconds to write. Choose as many 
categories as you like from the selection below or create your own. 
 

• musical bands/groups 
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• things to do on the land 
• names of oceans or seas 
• names of NHL hockey players 
• names of birds 
• foods beginning with “A” 
• names of diseases 
• Harry Potter characters 
 

Select one of the topics from the list and have students shout out their words. 
Write the words on the board. Explain to the students that together you will write 
the first sentence of a paragraph about the topic. Work together modeling how to 
use the words on the board to create a topic sentence. Discuss topic sentences 
and the purpose of a topic sentence. Brainstorm the important considerations for 
a good topic sentence. If students have not worked on topic sentences before, 
repeat the modeling with their words from another topic on the list. 

 

 
Activity 1 – All You Need to Know about Paragraphs 
To review, ask students, alone or with a friend, to complete the information 
related to paragraphs, All You Need to Know about Paragraphs*; the handout is 
provided at the end of the unit. Provide the answers and ask if there is anything 
else they need or want to know about paragraphs.  
 

 
 
Activity 2 – Effective Topic Sentences 
To focus on the significance of topic sentences, have students choose one or 
more texts and find three topic sentences that they feel are effective at 
introducing the rest of the paragraph. Have them write their sentences on 
sentence strips and post in an area of the classroom. Ask students to read their 
topic sentence and explain why they feel it is effective. 
 

 
 
Activity 3 – Make It Make Sense 
Have students work in small groups. Provide each group with the three 
envelopes of sentence strips from the Make It Make Sense handouts and a 
dictionary for them to look up any words that may be unfamiliar. Ask the groups 
to organize the sentences in each envelope so they are in a coherent order. 
Groups should compare their organization.  

Essential Skills addressed in this Activity: (Referencing the filling out of the All You 
Need to Know about Paragraphs form) 
Document Use Level 1: all indicators (filling out of the All You Need to Know about 
Paragraphs form) - specifically addresses:  
• enter information in very simple documents  

Essential Skills addressed in this Activity: (Read text and identify topic sentences) 
Reading Level 1: all indicators addressed 
Reading Level 2: all indicators addressed, specifically: 
• read multiple texts to locate a piece of information OR 
• read simpler texts to locate multiple pieces of information 
• make low level inferences 
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As long as the paragraph is logical, students may place the sentences in a 
different order than the writer. However, the topic sentence is always the first 
sentence for the paragraphs selected.    
 
Have students re-read their paragraphs and identify the topic sentence. Create 
posters demonstrating the three different parts of a paragraph. Display in the 
classroom and share with other classes that may also benefit from the poster.  
 

 
 
Discuss that like in the Opener where all the words they were to think of were to 
fit the category given, so too in paragraphs each sentence should support the 
topic sentence.  

  

 
Reflections 
Content – What is a topic sentence? How is this information helpful? How does 
each sentence in the paragraph develop the subject of the paragraph?  
  
Collaborative – What skills did you notice in your groups that encouraged 
people to work together?  
 
Personal – What parts of this unit were easy for you? What parts were difficult? 
How did you deal with this? What skills have you learned that will give you 
confidence in finding information?  

  

 
Follow Up – Paragraph Building 
Have the students work in the same small groups to create paragraphs. Hand a 
sheet of chart paper to each group member. Each student should independently 
write a topic sentence on the paper. These topic sentences should be specific 
enough to limit the kind of information that will follow. In their groups, students 
share their topic sentences.  
 
Independently, each student in the group writes a sentence on a sentence strip 
that would contribute meaningful information to the topic sentence. Students may 
need to do a bit of research to be able to add information to the topic sentence. 
Allow the time necessary to do so. Back in their groups, have the students post 
their sentences under the topic sentences. Have the groups read the group-

Essential Skills addressed in this Activity: 
Reading Level 1: all indicators addressed: (read sentences and organize them into coherent 
order) – specifically addresses: 
• interpret and use simple graphics 
Some indicators of Reading Level 2: (read sentences and organize them into coherent 
order) - specifically addresses:  
• make low level inferences 

Essential Skills addressed in this Activity: 
Reading Level 1: all indicators addressed (read their paragraphs and identify the topic 
sentence – specifically addresses:  
• read and understand simple sentences  
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created paragraph. Does the paragraph make sense? Do all the sentences 
connect to the topic sentence? Does rearranging the sentences help with the 
flow of the paragraph?  
 

 
 
Once the group is satisfied with the order of the sentences in their paragraph, 
have them post it anywhere where it can be easily read. Ask the groups to walk 
around the room and read the paragraphs of the other groups. 

  

 
Classroom Reinforcement  
Display the posters from the Opener. Volunteer students could create a poster 
for topic sentences. 

  

 
Accommodating Diversity 
For the Activity, if you want to work more with topic sentences, have students 
categorize the sentences on the strips according to their attributes, for example, 
it creates interest, provides detail, use of punctuation. 
 
You may want to vary the reading level of the paragraphs provided for the Make 
It Make Sense paragraphs. Select reading material that is accessible for your 
students. In the passages provided, you may just want to work with the topic 
sentences. 
 
For the Follow-Up, use the feelings pictures in Module 1 and attach them to 
words for Inuit values. Have students write a paragraph about one of the feelings 
pictures. 
 

 
  

 

Assessment 
Student – Complete the Participation Checklist or the Unit Self-Assessment and 
a Journal Evaluation. Complete at least three Ajunngitakka (Things I Can Do) 
forms. Select one item for their portfolio. Complete a Student Portfolio 
Assessment and include it in their portfolio with the item they selected. Complete 
Reading Log.   
 

Essential Skills addressed in this Activity: 
Reading Level 1: all indicators addressed (read and use research texts to add information to 
topic sentence) 
Reading Level 2: all indicators (read and use research texts to add information to topic 
sentence) - specifically addresses:  
• read text to locate multiple pieces of information 
• make low level inferences  

Essential Skills addressed in this Activity: 
Reading Level 1: all indicators addressed (read and categorize sentence) 
Reading Level 2: (read and categorize sentence) specifically addresses: 
• read text to locate multiple pieces of information 
• make low level inferences 
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Teacher – Observe students to assess their ability to identify and use topic 
sentences and paragraphs. Hold student conferences and review journals and 
reading logs. Complete Essential Skills tracking forms. 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed (completion  
of Participation Checklist) 
Document Use Level 2: all indicators have been met (fill in Reading Log) – specifically  
addresses: 
• enter several pieces of information into a simple document 
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All You Need to Know about Paragraphs 
 
Name(s) ________________________________________________________ 
 
Date ________________________________________ 
 
1. Look in several texts. What are two ways that paragraphs are indicated in the text? 

Either provide an example of each way or name each way. 
 
 
 
 
2. What is the purpose of dividing text into paragraphs? 
 
3. What are the parts of a typical paragraph? 

a) ___________________________ 
b) ___________________________ 
c) ___________________________ 

 
 
• How paragraphs are indicated: 
indentation 
 kdfldjfldkjflsdkjfldjflsdjfldskjflsdkfjfhjlkfjlsdfjdljadsjfsldkfjlsd 
ksdhflsdkjflskjfewoiukfdslfjouwpfojlskfjfouefjd;fj;flsd;lkf;dskfdfds 
 ajsdklfjldfjkalsdfjdskfjsdlfkjalskdfjlsfjkdslkfjlsdkjfsdlkfjsdlfkjs 
kajsdlfkjlwakejfijdlkjfweliufoiewjdeijfldskjflskjdfeiwjlwjflaksjdflsakjd 
 
space 
kdfldjfldkjflsdkjfldjflsdjfldskjflsdkfjfhjlkfjlsdfjdljadsjfsldkfjlsd 
ksdhflsdkjflskjfewoiukfdslfjouwpfojlskfjfouefjd;fj;flsd;lkf;dskfdfds 
 
ajsdklfjldfjkalsdfjdskfjsdlfkjalskdfjlsfjkdslkfjlsdkjfsdlkfjsdlfkjs 
kajsdlfkjlwakejfijdlkjfweliufoiewjdeijfldskjflskjdfeiwjlwjflaksjdflsakjd 

 
Purpose: to organize information into related details 

 
2. Parts: topic sentence that tells reader what paragraph is about, sentences with details, 

closing sentence that summarizes or leads into the idea of the next paragraph 
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Make it Make Sense 
 
Paragraph 110  

 
 
A hunter who was very successful was bewitched by a jealous couple.  
 
 
 
 
He became crazy, and would not do anything but play with the bones of a 
seal’s flipper.  
 
 

 
 
He would not even stop long enough to take his meals. 
 
 

 
 
Finally be became so emaciated that he died.   
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Paragraph 211 
 
 
 
Captain Comer records some interesting customs practiced in Iglulik.  
 

 
 
No woman is allowed to look at a large pond near Iglulik while it is open.  
 
 
 
 
Should she do so, she would become blind. 
 

 
 
The men like to hunt caribou in this pond.  
 

 
 
While they are staying there their huts are put up behind a hill, out of sight of 
the pond. 
 
 
 
 
When a caribou is killed, they take it ashore and break off one antler, which 
is pushed into the ground with the foot. 

 
 
When a man who is hunting alone has killed a caribou in this pond, he must 
not eat of it until he finds company. 
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Paragraph 312 

 
 
Aivilik men are first-class mechanics.  
 

 
 
They delight in stripping down and reassembling engines, watches, all 
machinery.  
 

 
 
I have watched them repair instruments which American mechanics flown 
into the Arctic for this purpose, haave abandoned in despair.  
 
 
 
Working with the simplest tools, often hand-made, they make replacements 
of metal or ivory.  
 
 
 
Towtoongie made a hinge for me, so small I had to hold it directly before my 
eyes to see how it worked.  
 

 
Omowyak took a driving shaft from a large engine and, finding it too large for 
his own engine, reduced the diameter by a third, in the most ingenious 
manner, with only simple hand tools.  
 

 
 
No engine is beyond repair, admittedly, some are odd-looking affairs by the 
time the Aivilik are through with them, but they run.  
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Unit 6: Obscure Words and Cue Words  
 

 
Learning Competency 
Students will improve reading for meaning and reading comprehension skills by: 
• applying word-solving strategies including the use of contextual clues. 

  

 
Language Development  

  

  
Materials 
Prepare cards for obscure words 
Strips of scrap paper  
Variety of relevant reading materials and access to Internet 

  

 
Background 
Reading is a complex process. The goal for our students should be to create 
meaning. Reading words for which students must call upon word-solving 
strategies while simultaneously keeping the overall meaning of the text in mind is 
a multifaceted process. It is important to stress to your students the importance 
of the overall meaning even when the reading process is slowed to solve a word 
that is key to understanding the material. 
 
We aim to provide our students with meaningful and enjoyable interactions with 
text, so they will choose to read for pleasure and read to learn. Keep the 
following information in mind when structuring learning opportunities for your 
students. Successful readers: 

• bring background knowledge to the reading process 
• constantly orient to meaning 
• process the print fluently 
• focus on the main ideas 
• have strategies for word solving. 

  

 
Opener – Obscure Words 
At the end of the unit you will find a set of obscure words and their definitions. 
Print the list of obscure words and glue each word and definition to an index 
card. You will need as many sets of words as you have groups. Divide the class 
into five groups and distribute a set of obscure words to each group. 
 
One student begins the game as the reader*. The reader draws a card and 
reads the obscure word, making sure the rest of the group does not see the 
definition. The rest of the group attempts to write a fictitious but official- sounding 
meaning on pieces of scrap paper. The reader should re-write the dictionary 
definition in her or his own words and contribute it to the definitions created by 
the rest of the group members. The reader gathers all the group’s definitions, as 
well as his/her own, shuffles them and then reads through the definitions.  
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Students vote on which definition they believe to be the real definition.  
 
Points are awarded to members as follows: 

1 point – if you guess the correct definition 
1 point – for every vote your definition receives 

 
If by chance one of the group members has written a definition that is close to 
the real definition, the reader should only read the student-generated definition 
and not include the re-write of the official definition.  
 
At the close of the game, discuss with students the strategies they used to 
create definitions for the obscure words. Note on a piece of chart paper and 
post. 

  
 Connector – Word Solving Strategies 

Review the Opener activity with the students and the strategies they used to 
develop their definitions. Ask them what could have been done differently to help 
them create more accurate definitions.  
 
When we read words in context, we have many clues as to meaning. Listed 
below are word-solving strategies. The list is also found at the end of this unit. 
Discuss and demonstrate how each one would be used when encountering 
unknown words.  

• Re-read the part with the unknown word  
• Think about what would make sense  
• Break the word into syllables; try to figure out the root word 
• Sound out the clusters or parts of words you can 
• Use a dictionary 
• Ask a friend 
• Ask the teacher 

 
Provide students with a variety of books, manuals, brochures, magazines, local 
newspapers, or websites. Have students select a chapter, section or article of 
interest. Tell them to read through the selection very methodically, stopping and 
utilizing the steps laid out in the Word Solving Strategies for unknown words. 
Have them jot down the unknown words as they read. 
 

 
At the end of the activity, ask students to sit with one or two other students and 

Essential Skills addressed in this Activity: 
Reading Level 1: all indicators addressed 
Some indicators of Reading Level 2 (dependent on complexity and length of the text) 
Example task: read and use texts to locate unknown words specifically addresses:  
• read multiple texts to locate piece of information 
 

Essential Skills addressed in this Activity: (for the reader only) 
E  Reading Level 1: all indicators addressed 

Some indicators of Reading Level 2 
• make low level inferences 
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share their unknown words and the strategy they used to figure out the meaning. 
 

 
Activity13 - Cues: Transition Words 
When we think of the word transition, it refers to the things that bring us across. 
We have roads and airplanes that transport us and bring us from one place to 
another; they bring us across space.  
 
We have transition activities. For example, some people like to shower before 
eating breakfast. The shower is their transition from sleeping to starting the day. 
Some people have to have a cup of coffee first thing in the morning. The cup of 
coffee is their transition activity. Some people like to lie in bed for 10 minutes 
after the alarm has rung. Prior to beginning the activity, have several selections 
of reading prepared that make use of one or more of the transition words found 
on the handout at the end of the unit, Transition Words.  
 
When reading text, transition words provide cues to the reader to make it easier 
to follow the flow of thoughts and ideas, especially between paragraphs. 
Distribute the handout or post the list of transition words. 
 
Photocopy a selection of text for your students. Reports or sources of factual 
information are usually good resources for this type of assignment. Have the 
students read the written material and highlight the transitional words or phrases 
they encounter. If the material is weak in making transitions, have the students 
write transitional sentences to bridge between paragraphs and clarify the text.  
 

 
  

 
Reflections 
Content – What is the purpose of transitional words? What could be the purpose 
for a writer to use an obscure word rather than a more simple word? 
 
Collaborative – Create a Top Ten List of qualities of a good partner for group 
work. Which Inuit values are reflected in your list? 
 
Personal – Which of the steps in the Word Solving Strategies are the most 
helpful for you? How can you see these strategies being useful in other classes 
or areas of life?  

  

 
Follow-Up – Alternative Transition Words 
Distribute the sample paragraphs found at the end of the unit. Have the students 
read through the paragraphs and note transitional words with a highlighter. Have 
students find another transitional word that they could use in place of the 
highlighted word. Students should note this on their copy. Have students share 

Essential Skills addressed in this Activity: 
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed: (reading reports or factual articles to identify 
transitional words or phrases in order to follow the flow of thought between paragraphs) – 
specifically addresses: 
• read more complex texts to locate multiple pieces of information 
• make low level inferences 
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their new transitional words with a partner. 

 
  

 
Classroom Reinforcement 
Have a student volunteer make a poster of the Word Solving Strategies, either 
electronically or by hand, and add it to the display in the classroom. 
  
Create a Word Wall where students display interesting words. They should 
include a definition as well as an illustration for the word selected. 

  

 
Accommodating Diversity 
Students could play the Obscure Word game using the dictionary and select their 
own words.  
 

 
 
For the Connector, you may want to collaborate with another teacher and use 
reading from a particular content area. Stress the importance of reading for 
global understanding and the usefulness of context in determining the meaning 
of new words. 
 
This unit may provide an opportunity to work with Greek or Latin roots. A great 
deal of English vocabulary, especially in the sciences, is based on Greco-Latin 
roots. 

  

 

Assessment 
Student – Fill in the Participation Checklist or the Unit Self-Assessment 
templates and complete Reflections in the Journal. Update Reading Log. 
 

 
 
Teacher – Provide students with descriptive feedback related to the Essential 
Skills they are using. Observe the strategies they are using to decipher new 
vocabulary; provide additional instruction as required.  

Essential Skills addressed in this Activity: 
Reading Level 1 - all indicators addressed 
Reading Level 2- all indicators addressed: (reading Sample Paragraphs to identify transitional 
words or phrases) - specifically addresses: 
• read simpler  texts to locate multiple pieces of information 
• make low level inferences  

Essential Skills addressed in this Activity: 
Reading Level 1: all indicators addressed 
Some indicators of Reading Level 2 
• make low level inferences 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed (Participation Checklist) – specifically 
addresses: 
• find and/or enter information into very simple document such as a checklist 
Document Use Level 2: all indicators have been met (fill in Reading Log) - specifically 
addresses: 
• enter several pieces of information into a simple document 
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Obscure Words 

 

antifreeze prevents freezing 

bilingual speaks two languages 

tricycle bike with three wheels 

saltwort a kind of plant 

montage: a bunch of pictures put together to make one picture 

Hindi language spoken in India 
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hooper a man who fixes hoops on wooden barrels 

ire to be very angry 

lumbago an injury to the back cause by lifting something heavy 

buna a kind of rubber 

quadriplegic person paralyzed in arms and legs 
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Word Solving Strategies 

 
1. Re-read the part with the unknown word  
 
 
2. Think about what would make sense  

 
 

3. Break the word into syllables 
 
 

4. Sound out the clusters or parts of words you can 
 
 

5. Use a dictionary 
 
 

6. Ask a friend 
 
 

7. Ask the teacher 
 
 
  

Important Questions to Always Keep in Mind 
 
What does the word mean in this text?  
 
How do I say the word? 
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Unit 7: Cues to Organization – Headings and Forecasting 
 

 
Learning Competency 
Students will improve reading skills by: 
• using text formatting features, such as headings or table of contents, and 

forecasting to locate and gather information from manuals and other texts. 
  

 
Language Development  
narrative: a story or course of events 
expository: written material that tell about a course of events 

  

  
Materials 
Drawing by Uluadluak, several copies 
Several copies of Up Here, Above and Beyond, Inuktitut, Naniliqpita and any 
other magazines available, at least enough for every other student (see 
Appendix C for list of magazine resources) 
Nunavut  Driver’s Manual (one is provided with the resource kit)  To order a 
copy for each student,  contact the Motor Vehicles Division in Gjoa 
Haven at 867-360-4615. 
Find it in the Nunavut Driver’s Manual series of question, one for each pair 
Series of pictures 
Get the Idea handouts 

  

 
Background 
Strategic readers are aware of how print is formatted and are able to utilize 
the cues in written material to aid their own learning. Make use of identifying 
whether text is narrative or expository as opportunities are presented. 
Repeatedly ask students to verbalize or to think about the purpose for which 
they are engaging with written material. Are they reading for enjoyment? Are 
they looking for specific information? Are they reading to study for a test? 
And most importantly, continually remind students to self-monitor for 
comprehension.  

  

 
Opener - Retelling 
Send five students out of the room. Allow the remaining students to view the 
drawing by Uluadluak. Bring one of the students back into the room. Have a 
student from the class volunteer to describe the drawing to the student who 
has rejoined the class. The volunteer should begin with an overview of the 
drawing and then list all the details that she or he can remember. The 
volunteer can name an item in the drawing only once.  
 
Call in another student from the hall. This time, the student who has just been 
told about the drawing gives the overview and drawing details. (That means at 
this point in the activity, the retelling will be done by someone who has not 
seen the drawing, only heard about it.) Continue this process until all the 
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students in the hall have been told about the drawing and had an opportunity 
to do the retelling. The audience should take note of how the story changes 
and details are lost.  
 

• What happened with each retelling? 
• Did the story get more unusual or more ‘normal’ with each retelling? 

(Typically the stories lose the bizarre elements instead of accentuating 
them and each retelling loses details.) 

• What does this tell you about how we retain information?   
  

 Connector – Text Predictions    
Have the students work with a partner. Ask them to choose a magazine with 
which they are not familiar. Students should take turns flipping through the 
pages, reading only the headings, looking at the pictures and diagrams. Have 
them make predictions about the contents of the article and share with their 
partner. Together they should then skim* the first and last sentence of each 
paragraph very quickly. Predict again. Were the predictions accurate? Were 
the predictions close? Read one paragraph in its entirety. Were their 
predictions confirmed?  
 

 
 

 
Activity 1 – Steps to Finding Information 1 
Use the Nunavut Driver’s Manual and the series of questions that require 
specific information found in the manual. Post the Steps to Finding Information. 
 
Discuss that being able to find specific information is a very useful skill. Often 
when we read a textbook, web page, magazine, encyclopedia, or other 
reference material, we do so to gain information, accomplish a task, or answer 
a question we have in our mind. For example, you may want to purchase a 
new television and want to find out which one is the best on the market, what 
to watch out for, and what are the newest options available.  
 
We do not need to know everything on a given topic, but we should have the 
skills to be able to find answers to our questions. Inform the students that they 
are going to be learning how to find information quickly using the Nunavut 
Driver’s Manual.  
 

Essential Skills addressed in this Activity: (read and scan headings and pictures to find 
relevant information re text content and meaning) 
Reading Level 1: all indicators addressed  
Reading Level 2 all indicators addressed, specifically: 
• read more complex text to locate multiple pieces of information 
• make low level inferences 
Some indicators of Reading Level 3 – task specifically addresses: 
• choose and integrate information from several parts of a single text 
 
Document Use Level 1: all indicators addressed (recognize common pictures and 
diagrams)  
(*skim refers to quickly reading the text to get the overall “gist” of the content) 
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Have students work in pairs to answer the series of questions with one 
sentence only and to include the page number on which they found the 
answer. Compare their responses as a class. This could be done as a 
collaborative activity with one student being the recorder and one the reporter. 
 

 
 
Ask students what they did to quickly find the information they needed. Were 
there any other features of the text that helped them locate the information they 
needed? 
 
Activity 2 – Steps to Finding Information 2 
Choose several textbooks that are accessible for your students. Have the 
students work in pairs using a textbook of their choice to create a series of 
questions that require specific and factual information found in their textbook.  
 

 
 
Next, have the pairs join with another pair and exchange their questions. When 
students are finished finding the answers, have them verify their answers with 
the pair that created the questions. What cues did they use to find the answers 
quickly? 
 

 
Create a class list of cues for finding information quickly. [The list should 
include: skim table of contents, look for chapter headings, use headings, 
tables, boxes, italic and bolded text, read topic sentences.]  

  

Essential Skills addressed in this Activity: (read text books to find and identify relevant 
information to answer specific questions) 
Reading Level 1: all indicators addressed  
Reading Level 2: all indicators, specifically: 
• read more complex text to locate multiple pieces of information 
• make low level inferences 
Some indicators of Reading Level 3 (scan headings, indexes, etc. to locate information) 
• choose and integrate information from several parts of a single text 
• identify relevant and irrelevant information 

Essential Skills addressed in this Activity: (read text to locate and identify relevant 
information needed to answer questions) 
Reading Level 1: all indicators addressed  
Reading Level 2: addresses all indicators specifically: 
• read more complex text to locate multiple pieces of information 
• make low level inferences 
Some indicators of Reading Level 3 (if student scans headings, indexes, etc.. to locate 
information) specifically addresses: 
• choose and integrate information from several parts of a single text 
• identify relevant and irrelevant information 

 

Essential Skills addressed in this Activity: (read text books to locate information and 
formulate relevant questions) 
Reading Level 1: all indicators addressed  
Reading Level 2 – all indicators (specifically) 
• read more complex text to locate multiple pieces of information 
• make low level inferences 
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Reflections 
Content – What reading skills have you learned in this unit? What have you 
learned about how material is formatted? How will this help you engage with 
new material?  
 
Collaborative – When you are working with a partner and you have differing 
ideas, how do you work it out? 
 
Personal – Why do you think working through the questions in the Activity got 
easier with each question? What does this tell you about skill development?   

  

 
Follow-Up – Get the Idea  
Have each group use the Nunavut Driver’s Manual to complete a Get the Idea 
sheet. The headings provided have at least four or five paragraphs.  

 
After students have completed the sheet, have them create a question for 
which the answer is contained in the material they have just read. The question 
should solicit very specific information. Each pair should join another pair and 
have the students find the answer to the question using the strategies they 
have learned for locating information. 

 
  

 
Classroom Reinforcement  
Create a Take a Guess bulletin board. Photocopy pictures and post up with 
blank sheets tacked underneath. Over the course of several classes, allow the 
students time to record their guesses on the blank paper under the picture 
regarding the source of the picture and what it illustrates. At the end of the 
week, reveal the source of the pictures and what they were intended to 
illustrate. Alternatively, have students take digital pictures that can be used in 

Essential Skills addressed in this Activity: (read text and create questions from text) 
Reading Level 1: all indicators addressed  
Reading Level 2: all indicators addressed, specifically: 
• read more complex text to locate multiple pieces of information 
• make low level inferences 
Some indicators of Reading Level 3 (if students scan headings, indexes, etc. to locate 
information): 
• choose and integrate information from several parts of a single text 
• identify relevant and irrelevant information 

Essential Skills addressed in this Activity: (read Nunavut Driver’s Manual in order to 
locate and use information to complete Get the idea sheet) 
Reading  Level 1: all indicators addressed  
Reading Level 2: all indicators, specifically addresses: 
• read more complex text to locate multiple pieces of information 
• make low level inferences 
 
Document Use Level 1: all indicators addressed (completion of Get the Idea sheet) 
Some Document Use Level 2 indicators – specifically addresses: 
• entering several pieces of information into simple document 
• information needed is fairly evident 
• limited analysis required 
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the same way. 
  

 
Accommodating Diversity  
Once students understand the process and have gained a measure of 
proficiency, you may want to do the Follow Up as a speed drill. Provide each 
student with a textbook of your choice. Write one or more questions on the 
board. Working independently, students are to work through the questions 
locating the information in the textbook. There is an extra Get the Idea handout 
at the end of the unit. 
 

 
  

  

 

Assessment 
Student – Fill in the Participation Checklist or the Unit Self-Assessment 
templates and complete Reflections in the Journal. Update Reading Log. 
 

 
 
Teacher – Observe students during the activities to ascertain those who 
require further experience using headings and forecasting. Watch for evidence 
to complete Essential Skills tracking forms. Collect the students’ journals and 
respond to their Reflections.  

 

Essential Skills addressed in this Activity: (read textbook to find and identify relevant 
information to answer specific questions) 
Reading Level 1: all indicators addressed  
Reading Level 2: specifically addresses: 
• read more complex text to locate multiple pieces of information 
• make low level inferences 
Some indicators of Reading Level 3 (if students scan headings, indexes, etc..to locate 
information) 
• choose and integrate information from several parts of a single text 
• identify relevant and irrelevant information 
 
Document Use Level 1 (completion of Get the Idea sheet) 
Some Document Use Level 2 indicators - specifically addresses: 
• entering several pieces of information 
• information needed is fairly evident 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed (Participant Checklist) 
• Find and/or enter information in very simple documents such as checklist 
Document Use Level 2: all indicators have been met (fill in Reading Log) - specifically 
addresses: 
• enter several pieces of information into a simple document 
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Retellings 
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Find it in the Nunavut Driver’s Manual 
 
Answer in one sentence only. 
 

1. What do you do when you see a flashing amber light? (page #____) 
________________________________________________________ 

 
2. Which mirror(s) do you check when you want to pass? (page #____) 

________________________________________________________ 
 
3. What is the braking distance if you are driving at 48 km/h? (page 

#____) 
________________________________________________________ 

4. What should you use to disconnect battery wires if your vehicle is on 
fire? (page #____) 
________________________________________________________ 

5. How do you dry wet brakes? (page #____) 
________________________________________________________ 

 
6. How long do you have to remain stopped behind a school bus that has 

stopped to pick up or let off passengers? (page #____) 
 

________________________________________________________ 
 
7. How do you signal a right turn if you don’t have signal lights? (page 

#____) 
________________________________________________________ 

8. Name two things you should do to get your vehicle ready for winter 
driving. (page #____) 
________________________________________________________ 

9. What is the first thing you are legally required to do if an accident 
occurs? (page #____) 
________________________________________________________ 

10.  What can a charge of impaired driving be laid? (page #____) 
________________________________________________________ 
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Answer Key: 
1. (page #25) 

Slow down and proceed with caution. 
2. (page #41) 

Check you rear view and outside mirrors. 
3. (page #44) 

14 metres in favorable conditions 
4. (page #58) 

Use tools or a jack handle wrapped with a piece of cloth or other material that 
 doesn’t conduct electricity. 

5. (page #56) 
Drive slowly the next short stretch and apply them lightly. 

6. (page #32) 
Remain stopped until the bus has started up again or until the flashing lights stop 
 or until the bus driver waves you on. 

7. (page #33) 
Put your arm out the window and bend it upwards (diagram) 

8. (page #17) 
Any two: check the battery, make sure brakes are adjusted, check windshield 
 wipers, heater and defroster, and check level of anti-freeze in radiator and 
 windshield washer. 

9. (page #67) 
Stop and give all reasonable assistance. 

10. (page #59) 
A charge can be laid regardless of what level of alcohol is found in your blood if 
 your ability to drive safely is in any way impaired. 
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Get the Idea 

 
 
 Source: 
 
Nunavut Driver’s 
Manual 
 

Chapter Title:  
 
Right of Way 

Heading: 
 
Cyclists 

 
 
 
Topic sentence: 
 
 
 
Detail: 
 
 
 
 

  
Detail 

 
Detail: 
 
 
 
 

 
Detail: 

 
 
Summary: 
 
 
 
 
 
 
Question: 
_______________________________________________________________________
_______________________________________________________________________
_______________________________________________________________________
_______________________________________________________________________
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Get the Idea 
 
 

 Source: 
 
Nunavut Driver’s 
Manual 
 

Chapter Title:  
 
Safe Driving Practices 

Heading: 
 
Speeding 

 
 

 
Topic sentence: 
 
 
 
Detail: 
 
 
 
 

  
Detail 

 
Detail: 
 
 
 
 

 
Detail: 

 
 
Summary: 
 
 
 
 
 
 
Question: 
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
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Get the Idea 
 
 Source: 
 
Nunavut Driver’s 
Manual 
 

Chapter Title:  
 
Hazardous Driving 
Conditions 

Heading: 
 
Ice, Sleet  & Snow 
Conditions 

 
 

 
Topic sentence: 
 
 
 
Detail: 
 
 
 
 

  
Detail 

 
Detail: 
 
 
 
 

 
Detail: 

 
 
Summary: 
 
 
 
 
 
 
Question: 
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
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Get the Idea 
 
 
 Source: 
 
 
 

Chapter Title:  Heading: 

 
 

 
Topic sentence: 
 
 
 
Detail: 
 
 
 
 

  
Detail 

 
Detail: 
 
 
 
 

 
Detail: 

 
 
Summary: 
 
 
 
 
 
 
Question: 
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
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Unit 8: Reading Reports 
 

 
Learning Competency 
Students will improve reading skills by:  
• learning about the purpose and types of formal reports 
• identifying and using the organizational components of reports to locate and 

gather key information through online resources.   
  

 
Language Development  

  

  
Materials 
Copies of the Setting Sun Restaurant report 
Chart paper and markers 
Copies of the report, Canadian Internet Use Survey 
Pencil crayons or highlighters 
Samples of northern reports from Nunavut Tunngavik Incorporated, Inuit Tapiriit 
Kanatami, and government departments 
Access to computers 

  

 
Background 
There are two basic types of reports, an analytical report and an 
informational report. An analytical report presents information and then 
draws conclusions based on the information presented. An informational 
report simply presents the data or information; it does not draw any 
conclusions from the data. 
 
Information report  

• 75% of the workers who smoke take 25 minutes of break during the 
allotted 15-minute break (informational component) 

• 25% of the tasks required of workers who smoke is not being 
completed. (informational component)  

Analytical report  
• Smoking interferes with completing tasks during a shift (analysis 

component) 
 
Several sample reports are included in your resource kit. They are not meant 
so much for the students to read as to skim through and see how they are 
organized and to determine whether they are information or analytical 
reports. 
 

 

Essential Skills addressed in this Activity: 
Reading Level 1: all indicators addressed  
Reading Level 2: all indicators addressed – specifically: 
• read multiple texts to locate pieces of information 
• make low level inferences 
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Opener – Mini-Skit 
Inform the class that you need three or four volunteers to create a quick mini-
skit of a robbery, murder, accident, rescue or some other dramatic event. Have 
the volunteers leave the room and create a mini-skit. You may want to have a 
small selection of props available.  
 
When the volunteers return, inform the rest of the class that they are going to 
be watching a very important event unfold and that they are to write down a 
description of what they see.  
 
Have the volunteers act out their mini-skit and the rest of the class record their 
observations.   
 
Announce that the police have just arrived and would like to have all the 
witnesses read their statements aloud. Have the students read their records of 
events and note the differences in what is reported to ‘the police’.  
 
Students will quickly realize that the accounts are very different and that it 
appears that there is no credible witness. Discuss what factors contribute to the 
variation in the accounts.  

  
 Connector – Setting Sun Restaurant Report 

Discuss that when making a decision we need to have concrete information, 
not just hear-say as in the Opener. If you are going to be purchasing a used 
skidoo, what kind of information do you want (for example, horse power, ever 
been in an accident, upgrades, spare parts)? What kind of information won’t 
help you (for example, the owner says it’s a great machine, the neighbor thinks 
it goes really fast)? The same is true in gathering information in many other 
areas. In a magazine, you might read about how to make a picture frame and 
you need to know specific dimensions. In a textbook, you might learn about the 
stages of development for fish and the time frame for each in order to plan a 
fishing trip. Reports are a way to compile information that is helpful in many 
ways. Consumer reports help consumers know what product might best fit their 
needs. Reports in the workplace help organizations make decisions and plan 
for the future. Reports help ensure that information is compiled so that it is 
helpful and reliable.   
 
Read through the report with the class on the Setting Sun Restaurant, but do 
not allow them to see the section on recommendations. Discuss the following 
questions: 
 

1. Why was the report written? 
2. What information seems especially important? 
3. Is their any information that is not especially helpful? 
4. Is their any additional information you would like to know after reading 

the report? 
5. Have the students work in small groups to come up with at least three 
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recommendations for the owners of the restaurant. They should write 
these in point form with a marker on a piece of chart paper. Each 
recommendation should contain one idea. 

 
Here are the recommendations made by the author of the report: 
 
F. Recommendations 

1. Remove the supper specials from the supper menu.  
2. Purchase a grill and serve a selection of burgers. 
3. Hire two full-time employees to run the grill.  
4. Look into the possibility of a take-out option. 

 

 
 
Have the groups share their recommendations with the class. Post up the 
report and the groups’ recommendations. Then read the recommendations 
above that accompanied the report. 
 
Were any of the recommendations the same? Any different? If you were the 
owner which recommendations do you think would be helpful in increasing the 
restaurant’s revenue?   

 

 
Activity 1 – Components of a Report 
Have students work with a partner. Distribute the Components of a Report, one 
for each pair of students. Have them go over the Setting Sun Restaurant report 
and identify the components. 
 
Activity 2 – Potential Community Reports 
Have your students work with a partner: each pair represents an organization in 
the community, such as the school, the DEA, the Hamlet Office, the Health 
Centre, Northern Stores, the Co-Op, Adult Learning/Arctic College, or Housing. 
Each pair is to develop the topic for a report that their organization could need. 
For example, the DEA might be interested in a report about the participation of 
parents in the school. Share their report topics with the rest of the class. 
 
Brainstorm with your students what they already know about reports. If they 
were responsible for the reports on the topics they noted above, what kinds of 
things would their report include? Would their reports provide information only 
or would they provide some analysis of the information? Note their comments 
on chart paper and post for future reference. Make sure that the following 

Essential Skills addressed in this Activity: (read article and locate and identify relevant 
information to answer specific questions) 
Reading Level 1: all indicators addressed  
Reading Level 2: all indicators addressed 
• read text to locate multiple pieces of information 
• make low level inferences 
• some indicators of Reading Level 3 (making recommendations based on content of 

report) 
• choose an integrate information from several parts of a single text  
• identify relevant and irrelevant information 
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information is included on the chart. 
 
A report is an explanation that gives the reader information. Discuss the 
difference between an analytical and an informational report. They can be 
given orally or on a computer screen, most often, however, reports are written. 
Regardless of their choice of work, at some point students will be required to 
read or write a report. Reports can be as short as half a page to as long as 200 
pages (or more) depending on the content. Reports are presented so that the 
information can be used to help in making decisions or to make 
recommendations for consideration.   
 
Activity 3 – Have the students review the Canadian Internet Use Survey and 
identify each component in the report.  
 
Ask students to find a partner. Provide each pair with four different colored 
pencil crayons or highlighters. Distribute copies of the Canadian Internet Use 
Survey. They should highlight each of the components of a report with different 
colored highlighters or pencil crayons.  
 

 
  

 
Reflections 
Content – How can you quickly determine the content of a report? Briefly 
describe how a report is laid out. Create a visual that includes the overall 
format of a report. 
What purpose is served by having the summary at the start of a report?  
 
Collaborative – What kinds of tasks are best done alone? Why? What kinds of 
tasks are best done with a partner? Why? What kinds of tasks are best done in 
a small group? Why?  
 
Personal – What parts of this unit were the most interesting for you? How do 
you think the information you learned in this unit might be of service to you?  

  

 
Follow-Up – The Canadian Internet Use Survey 
Have the students work in pairs to answer the Canadian Internet Use Survey 
worksheet. Debrief by going through the worksheet with the students and 
answering any questions they may have.  
 

 

Essential Skills addressed in this Activity: (read article and locate and identify report 
component) 
Reading Level 1: all indicators addressed  
Reading Level 2: all indicators addressed, specifically: 
• read text to locate multiple pieces of information 
• make low  level inferences 

Essential Skills addressed in this Activity: (correctly complete Canadian Internet Use 
worksheet) 
Document Use Level 1: all indicators addressed  
Addressing some indicators of Document Use Level 2 
• enter several pieces of information 
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Classroom Reinforcement  
Record the Components Of A Report information on a large piece of chart 
paper and post on the wall for reference throughout the module or have a 
student volunteer create a poster, either electronically or by hand. 

  

 
Accommodating Diversity  
For the Opener, you could have scripts prepared for the students on strips of 
paper. You could also use the story of the Six Blind Men and the Elephant. 
Have students search online for examples of both analytical and informational 
reports for an area of interest. Ask students to briefly present their findings. 
Possible areas to explore: 

• average number of hours students in grade 10 spend watching TV 
• graduation rates in Nunavut 
• Canadian trends in employment 
• annual reports from Nunavut Tunngavik,  Inuit Tapiriit Kanatami, and 

government departments 
 

 
  

 

Assessment 
Student – Fill in the Participation Checklist or the Unit Self-Assessment 
templates and complete Reflections in the Journal. Update Reading Log. 
Prepare for a conference with the teacher. 
 

 
   
Teacher – Observe students to assess their strengths in gathering information 
from reports. Collect the students’ Reading Logs and Vocabulary Dictionaries. 
Provide feedback as needed. Display sign-up sheet for conference. 

 
 

Essential Skills addressed in this Activity: (research and read reports and use info to 
make presentation)  
Reading Level 1: all indicators 
Reading Level 2: all indicators, specifically: 
• read texts to find multiple pieces of information 
• read and understand articles or reports 
 
Document Use Level 1: all indicators addressed (fill in Can You Find worksheet) 
Addressing some indicators of Document Use Level 2: 
• enter several pieces of information into document 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed  
Document Use Level 2: all indicators have been met (fill in Reading Log) – specifically 
addresses: 
• enter several pieces of information into a simple document 
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SETTING SUN RESTAURANT REPORT 
 
Prepared for: Amy Paniga  
President of Setting Sun Restaurants Inc.  
 
Prepared by: James Nirivingmik 
Manager of the Baker Lake Setting Sun Restaurant   
 
June 30, 2008  
 
A. 
Summary 
In 2007 the revenue for the Baker Lake Setting Sun Restaurant was 
$180,000. In 2008 the revenue was $130,000. This is a serious situation for 
Setting Sun Restaurants Inc. and prompted investigation. The research 
showed that clients were dissatisfied with the supper specials.  
 
 
B. Introduction  
Between January 2007 and January 2008 sales dropped by 28% at the 
Baker Lake Setting Sun Restaurant. When compared to declines in other 
restaurants in Nunavut, the decline was the greatest for Baker Lake. 
Kugluktuk had a drop of 5%, Iqaluit 3%. All the other Setting Sun 
Restaurants across Nunavut showed an increase in revenue. We used the 
following methods to conduct our research: 

• We handed out evaluations to each customer and offered a weekly 
draw for a cash prize of $100.00.   

• We interviewed staff. 
• We charted the number of times each item was ordered over a three-

month period.  
 
C. Current Situation 
The restaurant serves breakfast from 8:00 to 11:00 am. Revenue for 
breakfast has showed an increase of 10%. Lunch is served from 11:00 am 
to 2:00 pm. There has been a 5% decrease in lunch revenue. Supper is 
served from 5:00 pm to 7:00 pm. The financial report showed a decline in 
the supper revenue of 55%.  
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D. Categories of Supper Foods 
Baker Lake Setting Sun Restaurant offers two choices for supper foods.  

1. Off the menu 
• Starters, pasta, entrees, soups, sandwiches, salads, desserts 

2. Supper specials 
• a hot special is served of one meat, pasta or potatoes or rice, 

vegetable, and dessert 
• drinks are not included in the price 

 
E. Reasons for Revenue Decline 
1. The community has a new restaurant. Of the 100 clients who returned 

their questionnaires, 80% said they had tried and liked the new 
restaurant. They said the following: 

• the food was fresher; 
• the selection was better; and 
• they would prefer burgers to hot supper specials.  

 
2. The new restaurant offers the following items that are different from 

Baker Lake Setting Sun Restaurant: 
• a selection of grilled burgers 
• a salad bar 
• a healthy options menu 
• take out services 

 
 

 
Appendix A 
 
Revenue Comparison for 2007 and 2008 
Food category 2007 income 2008 income 
Breakfast $30,000 $33,000 
Lunch $60,000 $57,000 
Supper $90,000 $40,000 
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Components of a Report 

 
Summary: In analytical reports the summary usually is at the beginning 
of the report. Summaries are not longer than about a paragraph and 
touch on the most important parts of the report. The summary may be 
referred to as the “key findings,” “overview,” or some like title. 
 
Informational reports usually have no summary. 
 
Headings and Subheadings: These divide the report into sections and 
tell the reader what information can be found in each section. In longer 
reports, these are usually numbered for quick reference.  
 
Graphics: Some reports have tables, charts, diagrams, or illustrations 
that highlight important information. Graphics save space and allow for 
certain kinds of information to be more easily presented and 
understood. 
 
Conclusion/Recommendation: Analytical reports typically will have 
both a conclusion and a recommendation. The conclusion draws the 
information in the report together and presents the key valuable 
findings. The recommendation is a series of possible courses of action.  
 
Informational reports usually do not have a conclusion or any 
recommendations.  
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Thursday, June 12, 2008 
 

Canadian Internet Use Survey14 
2007 
Previous release 
Canadians are making greater and more diverse use of the Internet, but a 
digital divide persists among various groups, according to new data 
for 2007 from the Canadian Internet Use Survey. 

Almost three-quarters (73%), or 19.2 million Canadians aged 16 and older, 
went online for personal reasons during the 12 months prior to the survey. 
This was up from just over two-thirds (68%) in 2005 when the survey was 
last conducted. 

For the first time, the survey covered young people aged 16 and 17. They 
accounted for almost one of the five percentage point increase in Internet 
use between 2005 and 2007. 

Survey results showed that the digital divide, or gap in the rate of Internet 
use, still existed among certain groups of Canadians on the basis of 
income, education and age. 

The survey also showed that people living in urban areas continued to be 
more likely to have used the Internet than those from smaller towns and 
rural areas. Only 65% of residents living in small towns or rural areas 
accessed the Internet, well below the national average, while just over 
three-quarters (76%) of urban residents did so. Both proportions were 
higher than in 2005. 

Among people who used the Internet at home, 68% went online every day 
during a typical month and 50% for five hours or more during a typical 
week. On average, men were online more often and for longer periods than 
women. 

Digital divides in Internet use persist 

Findings reveal gaps in the rate of Internet use among certain groups of 
Canadians, specifically on the basis of income, education and age. 

Households were divided into five equal groups, or quintiles, based on 
income. 

The vast majority (91%) of people in the top quintile (more than $95,000) 
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used the Internet. This was almost twice the proportion of 47% for the 
lowest quintile (less than $24,000). This gap in use has narrowed slightly 
since 2005. 

 
Note to readers 

The 2007 Canadian Internet Use Survey was conducted in October and 
November 2007 as a supplement to the Labour Force Survey. More than 
26,500 Canadians aged 16 years and over were asked and over were 
asked about their Internet use, including shopping, for the past 12 months. 
Estimates of Internet shopping (e-commerce) will be released in 
November 2008. 

Caution is required comparing these results with those from 2005, when 
the survey was restricted to persons 18 years and older. In 2007, 
respondents aged 16 and 17 accounted for almost an entire percentage 
point of the overall increase in Internet use since 2005. They also affect 
estimates of online behaviours. 

Definitions 

An Internet user is someone who used the Internet from any location for 
personal non-business reasons in the 12 months preceding the survey. A 
home user is someone who reported using the Internet from home, for the 
same reasons. 

Urban boundaries are based on Statistics Canada’s census metropolitan 
areas (CMA) and census agglomerations (CA). The rural and small town 
category consists of Canadians living outside CMAs and Cas. 

 
In terms of education, 84% of individuals with at least some post-secondary 
education used the Internet in 2007, compared with 58% of those who had 
less education. Again, this gap has narrowed slightly since 2005. 

Age remained an important factor. In 2007, 96% of persons 
aged 16 to 24 went online, more than three times the 29% among seniors 
aged 65 and older. However, Internet use increased among all age groups 
since 2005. 

The proportion of men and women using the Internet during 2007 was just 
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below three-quarters for both. 

Among people born in Canada, 75% used the Internet, compared with 66% 
of those born elsewhere. However, the rate was 78% among immigrants 
who arrived in Canada during the last 10 years. Most of these recent 
immigrants live in urban areas. 

High-speed connections more popular 

The vast majority of Internet users aged 16 or older, 94%, reported 
personal Internet use from home during 2007, while 41% said they used it 
from work, 20% from schools and 15% from libraries. 

High-speed connections are becoming far more prevalent. An 
estimated 88% of people who accessed the Internet at home did so with a 
high-speed connection in 2007, up from 80% two years earlier. This growth 
was driven by new users and by existing users switching from a slower 
service. 

Over 9 in 10 urban home users reported using a high-speed connection, 
compared with just over 7 in 10 home users in rural areas. More than one-
half of rural and small town residents using a slower service reported that a 
high-speed telephone or cable service was not available in their area. 

Growing online activities: blogging, chatting, downloading 

E-mail and general browsing continued to be the most popular online 
activities from home. The web remained popular for finding government or 
health information and making travel arrangements. And many Canadians 
also used it for banking, paying bills and ordering goods or services. 

However, survey data show that more Canadians are participating in 
additional activities. 

For example, one-fifth (20%) of home Internet users reported contributing 
content by posting images, writing blogs, or participating in discussion 
groups. Of these people, over one-half were under the age of 30. 

Some 50% of home Internet users used an instant messenger during 2007. 
Again, relatively more young Canadians reported going online for this 
reason. 

The increased use of broadband has also meant a rise in downloading or 
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watching movies or television, and downloading music. 

Concerns about online privacy and security 

In 2007, the survey estimated that approximately 50% of Canadians 
(Internet users or not) were very concerned about online credit card 
use, 44% about online banking transactions and 37% about online privacy. 

While all three estimates are below 2005 levels, they do not necessarily 
indicate that online privacy and security threats have declined. Other 
factors may be at work. 

For instance, the 2007 survey included individuals aged 16 and 17 who, on 
average, expressed lower levels of concern. Canadians have also become 
more experienced online, with 54% reporting five or more years of Internet 
use in 2007, up from 45% in 2005. 

Survey data show that the proportion very concerned about security was 
lower for people who had used the Internet longer and for more activities. 

The provinces: Rates highest in British Columbia, Alberta and Ontario 

Rates of Internet use among Canadians increased in every province 
between 2005 and 2007. Rates were above the national average of 73% in 
three provinces: British Columbia, Alberta and Ontario. 

Rates in the two western provinces were boosted by high usage in major 
census metropolitan areas. In Calgary, 85% of people aged 16 and older 
used the Internet, as did 83% in Victoria, and 78% in both Vancouver and 
Edmonton. 

Urban-rural differences in Internet use persisted during 2007. In Quebec for 
example, rates ranged from 58% in small towns and rural areas to 78% in 
Quebec City. 

In general, cities have younger populations and proportionately more 
residents with higher levels of income and education. These concentrations 
of population are attractive markets for Internet service providers. 

Available on CANSIM: tables 358-0122 to 358-0126, 358-0128 to 358-
0132 and 358-0134. 

Definitions, data sources and methods: survey number 4432. 
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For further information, or to enquire about the concepts, methods or data 
quality of this release, please contact Larry McKeown (613-951-2582; 
larry.mckeown@statcan.ca), Science, Innovation and Electronic 
Information Division. 

Online activities of home Internet users — Caution is required comparing these 
results with those from 2005, when the survey was restricted to persons 
aged 18 years and older. In 2007, respondents aged 16 and 17 accounted for 
almost an entire percentage point of the overall increase in Internet use 
since 2005. They also affect estimates of online behaviours. 
  2005 2007 
  % 
E-mail 91 92 
General browsing for fun or leisure .. 76 
General browsing 84 .. 
Research other matters (family history, parenting) .. 70 
Obtain weather or road conditions 67 70 
Travel information or making travel arrangements 63 66 
View news or sports 62 64 
Electronic banking or bill payment 61 63 
Window shopping 57 60 
Search for medical or health related information 58 59 
Search for information about governments 52 51 
Education, training or school work 43 50 
Use an instant messenger 38 50 
Ordering personal goods or services 43 45 
Obtain or save music (free or paid downloads) 37 45 
Research community events 42 44 
Play games 39 39 
Obtain or save software (free or paid downloads) 32 33 
Job search .. 32 
Listen to the radio over the Internet 26 28 
Communicate with governments 23 26 
Research investments 26 25 
Download or watch TV or a movie over the Internet 12 20 
Contribute content (blogs, photos, discussion groups) .. 20 
Make telephone calls .. 9 
Sell goods or services (auction sites) .. 9 
.. indicates not available for a specific reference period   
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Percent of Canadians using the Internet — Caution is required comparing these 
results with those from 2005, when the survey was restricted to persons 
aged 18 years and older. In 2007, respondents aged 16 and 17 accounted for 
almost an entire percentage point of the overall increase in Internet use 
since 2005. They also affect estimates of online behaviours. 
  2005 2007 
  % 
Newfoundland and Labrador 55 61 
Prince Edward Island 61 69 
Nova Scotia 67 69 
New Brunswick 57 65 
Quebec 62 69 
Ontario 72 75 
Manitoba 66 70 
Saskatchewan 66 73 
Alberta 71 77 
British Columbia 69 78 
 
 
 
  
 Help 
 Search 
 Canada site 
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Canadian Internet Use Survey Worksheet  
 
Name ________________________________ 
 
Date _________________________________ 
 
 

1. For whom do you think the report is intended? 
_________________________________________________________
_ 

 
2. Read through the introduction. What is the purpose of the report? 

(Hint: Read the topic sentence under each heading.) 
_________________________________________________________
_________________________________________________________
_________________________________________________________
___ 

 
3. Scan the headings and the subheadings. What do they tell you about 

the content of the report? 
_________________________________________________________
_________________________________________________________
_________________________________________________________
___ 

 
4. Read the report. What findings are presented? 
_________________________________________________________
_________________________________________________________
_________________________________________________________
___ 

 
5. If there are graphics, tables or illustrations, what information is being 

presented? 
_________________________________________________________
_________________________________________________________
_________________________________________________________
___ 
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CAN YOU FIND? 
      
 
 
 
 
 
 
 
 
 
 
 
 

Who is on line more, 
people in rural areas or 
people in urban areas? 
__________________ 

What percentage of 
people played games 
online in 2007? Is this 
more than, less than or 
the same as in 2005? 
_____________ 

 

Which three provinces 
have the highest rate of 
Internet use? 

•  
•  
•  

Four other activities people 
engage in on the Internet 
other than finding 
government or health 
information or making travel 
arrangements? 

•  
•  
•  
•  
  

 

What caution is given the 
reader when comparing the 
results from 2005 and 2007? 
___________________________
___________________________
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Unit 9: Authenticating Online Information 
 

 
Students will  improve critical reading skills by 
• evaluating the authenticity of online information. 

  

 
Language Development  
authenticity – reliability, trustworthiness, accuracy 
authenticate – establish the truth, evaluate 

  

  
Materials 
Deck of cards (not provided in the resource kit) 
MYWORLD tutorial at http://mediasmarts.ca/game/myworld-digitial-literacy-
tutorial-secondary-students  
Students will need access to computers for this unit as the work is done online. 
Copies of the Bias, Fact or Opinion handout for each student or enough for 
students to work in pairs.  

  

 
Background 
The website, www.media-awareness.ca, is an award-winning site for teachers 
and students. The Connector, Activity and Follow-Up in this unit are taken from 
the site. You will need to go to the Communications folder on First Class 
to access the URL, username and password for you and your students in 
order to access the materials. In this unit, students will complete the first 
chapter of the tutorial only, Authenticating Online Information. Once you have 
access to the MYWORLD tutorial, there is a walkthrough presentation for 
teachers that goes through the 141 slides of the student tutorial and explains 
the procedures and content of the student site. Hard copies of both the 
Teacher’s Guide and Classroom Activities Guide are provided with the 
resource kit, but the walkthrough is the best preparation for using the tutorial. 

  

 
Opener – Authentic or Not  
Hand out a playing card to each student. You are going to make five 
statements about places we go to read for information. If the reading source 
provides trustworthy and reliable information, students hold up their cards with 
the front facing you (the number and face side) and if the reading source does 
not provide trustworthy and reliable information, they hold up the cards so that 
the back is facing you. The statements are: 

What I read on Wikipedia is trustworthy and reliable. [no] 
What I read on the government of Canada website (gc.ca) is trustworthy and 
reliable.  [yes] 
What I read on the Red Cross website is trustworthy and reliable. [yes] 
What I read on Google is trustworthy and reliable. [no] 
What I read on Facebook is trustworthy and reliable. [no]. 

 
After the activity, ask students how they decided whether the reading source 
was trustworthy and reliable or not. What are some of the issues or concerns 
about getting information online? Discuss their responses, then inform them 
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that the rest of this unit will provide them with some strategies that will help 
them to authenticate online information.  

  
 Connector – MYWORLD  

Have students work through the first part of the Tutorial (107 slides). This 
should take a minimum of 30 minutes. Discuss any questions or issues that 
this section of the Tutorial has raised for the students re the evaluation of 
website information.  
 
Have your students scroll through the Tutorial to the ‘Chapter One’ screen and 
click on ‘skip to final task’. Have them follow the prompts to practise the 
strategies for evaluating information on websites. The final task is to complete 
a blog related to the work they have been doing; a prompt is provided to guide 
their response. Have students work with a partner or a small group to discuss 
the prompts before they complete the blog and email it to MYWORLD. Ask the 
students to comment on the importance of doing the MYWORLDTutorial .  

 

 
Activity – Bias, Fact or Opinion? 
In the last unit, students read the report, Canadian Internet Use Survey. 
Distribute the Bias, Fact or Opinion handout and have students use the 
information to authenticate the website where the report was posted. Have 
students find three online sources on a topic of your choice and instruct them to 
apply the same questions to all three sources to judge whether each Web page 
is reliable, unreliable or best used as a source of opinion. 

  

 
Reflections 
Content – List the main concerns you have when you are participating in online 
activities. 
 
Collaborative – Frequently, students are asked to work with a partner when 
they are doing work on the computer. How do you ensure that you and your 
partner both contribute to completing the task you are assigned? 
 
Personal – Which one of the tasks from MYWORLD will be most helpful to you 
in authenticating online information? 

  

 
Follow-Up – Pass It On 
Discuss the topic of online communication with your students and whether there 
is information that younger students need in this regard. Have your students 
work in groups and choose a younger class they would like to work with. Their 
task is to design a workshop using resources from the Media Awareness 
website (or another suitable website) for the class they have chosen. Make sure 
that there is good communication with the teachers of the younger students so 
that this presentation enhances the learning of the younger students and is not 
disruptive. Establish criteria for the presentation and develop a rubric that the 
younger students can use to provide your students with feedback and that your 
students can use for self-assessment. 

Uqausiliriniq: Communications 10, Module 4: Essential Reading 94 



 

  

 
Classroom Reinforcement  
 

  

 
Accommodating Diversity  
It may be preferable to use a projector and laptop to work through the 
Connector and Activity as a class. If this resource is not suitable to teach your 
students how to evaluate on-line information, there are a number of others on 
the Media Awareness website. Another website with resources for the same 
purpose is http://school.discoveryeducation.com/schrockguide/eval.html. 

  

 

Assessment 
Student – Fill in the Participation Checklist or the Unit Self-Assessment 
templates and complete Reflections in the Journal. Complete a sels-
assessment of the presentation to the younger students. Update Reading Log.  
 

 
 
Teacher – Observe students to assess their progress through the MYWORLD 
tutorial. Collect the students’ journals and respond.  

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators addressed 
Document Use Level 2: all indicators have been met (fill in Reading Log) – specifically 
addresses: 
• enter several pieces of information into a simple document 
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Bias, Fact or Opinion?15 
 
In the world of Web research, one size does not fit all: whether a Web site is useful to 
you depends a lot on what you want to use it for. Are you writing a research paper? A 
persuasive essay? A short story? 
 
Once you know what you will be doing, you can find out if the site is useful by 
considering the following questions: 
 

1. What is the Web site’s purpose? 
• Is it to inform, entertain or persuade, or to sell something? 
• How do you know? 
 

2. Who is behind the screen? 
• Has someone taken responsibility for what is written? 
• Is information about the author or organization clearly stated? 
• Are there links to detailed information about the author and organization? 
• Who links to the site? (Go to a search engine such as AltaVista and search 

“link:” and the site’s URL, as in “link:www.media-awareness.ca.” Do not put 
a space between “link:” and the URL.) 

 
3. Is the information biased in any way? 

• Is there a connection between the author’s viewpoint and the organization 
he or she represents? 

• Is emotion a big part of what the site uses to try to persuade you? 
• Does the author use “loaded language” (words that get a strong emotional 

reaction) or make broad statements that are not supported by evidence? 
• Can the information be verified from other sources? 
• Does the site offer more than one point of view or links to other points of 

view? 
 

4. Is the information up to date? 
• Is it important that information about your topic be up to date? 
• Does the site show when the information was created and last updated? 
• Do all the links still work? 
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Unit 10: Reading to Learn 
 

 
Learning Competency 
Students will improve reading skills by: 
• reconstructing and confirming meaning using contextual clues 
• applying strategies practised throughout the module to locate, authenticate 

and use information from a variety of print and non-print resources, including 
electronic resources, to create a PowerPoint presentation on a topic of 
personal interest 

• identifying preferred reading strategies 
• maintaining a reading log throughout the module. 

  

 
Language Development  
Cloze – Students are given a passage of written material where selected 
words are deleted. Students use the context of the passage to predict the 
word. This strategy encourages the reader to attend to the text that is 
available.  
KWL – In this strategy the students list in chart form what they already know 
about a topic, this is the K (Know). They list what they want to know about a 
topic, this is the W (What I want to know) and they list what they learned, this 
is the L (Learn). This strategy motivates students to activate prior knowledge, 
to link this knowledge to new knowledge, make and confirm predictions and 
generate new ideas. A KWL chart is usually set up in three columns: We 
Know, We Want to Know, and We Learned. Students fill in the first and 
second columns before the learning activities take place, and the third column 
at the end. 

  

  
Materials 
Ball (not provided with the resource kit) 
Pieces of scrap paper 
Cloze passages 
Project Management Guide 
Access to computers for research, writing and PowerPoint application 

  

 
Background 
This unit ties back to the first one, providing an opportunity for students to use 
the eight reading strategies and emphasizing the importance of reading for 
meaning. 

  

 
Opener – Sentence Stems 
Have students stand in a circle toss a ball to a student and say the sentence 
stem. The student who has the ball completes the sentence stem and then 
tosses the ball to another student. Do this two or three times for each of the 
sentence stems. 

I learned… 
A helpful reading strategy is… 

Uqausiliriniq Communications10,Module4:EssentialReading 97 



 

Reading helps us… 
Good readers… 
My favorite activity in this module was… 
The most valuable thing I learned was… 
I would like to learn more about… 

  
 Connector – Cloze Passage   

Have the students complete one of the cloze passages provided at the end of 
this unit. If they are not appropriate for your students, it will be necessary for you 
to create your own. To do so, omit every fifth, sixth, seventh or eighth word. 
Leave the first and last sentence of the text intact. Ensure that the blank lines for 
the deleted words are all the same length. Have the students read the passage 
and predict the deleted words. Have students find a partner and compare 
responses. After they have had time to compare and discuss, ask them to join 
another pair and compare their predictions.  
 

 
Reveal the deleted words and discuss that the context of what we are reading 
helps us predict the content of what we are reading. Answers need not be the 
same as the deleted words provided they convey the meaning required by the 
context. 
 
Discuss with students which of the eight reading strategies were most helpful in 
doing the cloze passage. Post a blank paper below each of the posters made in 
Unit 1. Give each student three sticky-backed coloured dots or have each one 
just use a marker. They should go to each of the posters and use their three 
dots, or make checkmarks with their markers, to indicate the three strategies 
they find the most useful. They may place all three dots on one strategy if they 
choose.  
 
Discuss the results of the survey. Why are the popular ones so widely used? 
Why are the other strategies less popular? For example, do students not 
understand them or not feel comfortable using them?   

 

 
Activity – Reading Research Project 
Students will need to choose an area of personal interest to read and research 
about. Encourage use of online research as well as books, documentaries, 
publicity brochures, interviews and other sources of information. Provide each 
student with a Project Management Guide. Students should use this to guide the 
process of reading and collecting information. Encourage them to use the KWL 

Essential Skills addressed in this Activity: (read and complete cloze passages) 
Reading Level 1: all indicators addressed  
Some indicators of Reading Level 2: specifically: 
• read and understand longer text such as an article 
 
Document Use Level 1: all indicators addressed (referencing filling-in Cloze Passages 
Forms) 
Some indicators of Document Use Level 2, specifically: 
• enter several pieces of info into document 
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chart to help them move from what they know to collecting information on what 
they need to find out. Note that students may need to learn how to properly 
reference source material.  

 
  

 
Reflections 
Content – Ask five students in your class what was the most valuable idea or 
strategy they learned in this module. Record their responses in your journal and 
add your own. 
 
Collaborative – Reading appears to be a solitary experience; however, our 
learning is deepened and extended when we talk about what we have read. 
Think and write about a positive experience of talking about something you have 
read. 
 
Personal – You have been keeping a Reading Log during this module. Review 
the entries in your Log. What kind of reading did you enjoy most? Why does this 
kind of reading appeal to you? What reading strategies have you improved as a 
result of the reading we have done in this module? What reading strategies do 
you use most often when you are reading to learn? 

  

 
Follow-Up – Sharing the Knowledge 
Have students prepare a PowerPoint presentation of what they have learned 
from their reading. Develop the criteria for the presentation and a rubric with your 
students. Use this for self and teacher assessment. Invite parents (or other 
appropriate visitors) in to view and provide feedback on the PowerPoint 
presentations of students who are willing to share. Have the class prepare and 
serve small refreshments. 

  

 
Classroom Reinforcement  
Post the messages from the Opener. Display the students’ sentence stems from 
the Follow-Up. Allow the class to read the reflections of their classmates.  
 

 
  

Essential Skills addressed in this Activity: (read through various reading materials, select 
material and then read and use text to complete Project Management sheet) 
Reading Level 1: all indicators addressed  
Reading Level 2: all indicators addressed 
Some indicators of Reading Level 3, specifically:  
• read longer text to find information 
• identify relevant and irrelevant information 
 
Document Use Level 1: all indicators (referencing filling-in Project Management Sheets) 
Addressing some indicators of Document Use Level 2: 
• enter several pieces of information into document 

 

Essential Skills addressed in this Activity: (read reflections of classmates) 
Reading Text Level 1: all indicators, specifically: 
• read and understand simple sentences 
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Accommodating Diversity  
If your students have not done cloze passages before, it will be necessary to 
do at least one altogether as a class. The vocabulary that has been omitted 
could be provided for students to choose from. Students need to know, 
however, that exact vocabulary is not required as long as the meaning in the 
context is preserved. In the examples provided at the end of this unit, every 
fifth word has been deleted. It may be better to re-do these passages, or 
choose others, and delete every eighth word in order to provide more context. 
 

 
Have students work with a partner for the Activity pairing weaker readers with 
stronger readers. If students are having a difficult time selecting an area to read 
about, you may want to brainstorm a list of reading topics to spark ideas.  

  

 

Assessment 
Student – Assess your work on the PowerPoint presentation using the class 
criteria and rubric. Fill in the Participation Checklist or the Unit Self-Assessment 
templates and complete Reflections in the Journal. Update Reading Log.  
 

 
 
Teacher – Use the criteria and rubric to assess the PowerPoint presentation.. 
Conduct a conference with each student to discuss and assess their Project 
Management Guide, participation, Journal, Readling Log and Vocabulary 
Dictionary. Complete the tracking forms in Appendix C and sign. 

 

Essential Skills addressed in this Activity: (Example tasks: Complete cloze passages) 
Reading Level 1: all indicators addressed  
Reading Level 2: all indicators addressed 
 
Document Use Level 1: all indicators addressed (referencing filling-in Cloze Passages 
Forms) 
 

Essential Skills addressed in this Activity: 
Document Use Level 1: all indicators (filling in Participation Checklist) 
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Cloze Passages 
 
Nunavik Inuit vote to accept $2 million payout16 

Only 29 per cent bother to cast ballots 

JANE GEORGE 

KUUJJUAQ – Nunavik beneficiaries voted last week in favour of receiving 
cash payouts from a Nunavik Trust and an offshore land claim agreement 
dividend worth $2 million.  

Many beneficiaries in Kuujjuaq __________ they were not aware of 
__________ Sept. 17 referendum, for __________ only 2,050 or 29 
__________ cent of the 6,868 __________ beneficiaries turned out.  

Those __________ did vote chose among __________ ways that the $2 
__________ could be spent, including __________ compensation, 
measures to reduce __________ cost of living, additional __________ 
rebates, community development programs __________ assistance in 
buying hunting __________ fishing equipment. 

The option __________ individual payouts received 57 __________ cent of 
the votes __________. 

Only 15 per cent __________ voters supported more measures 
__________ reduce the high cost __________ living, 10 per cent 
__________ additional fuel rebates, another __________ per cent wanted 
to __________ more community development programs, __________ only 
seven per cent __________ help to buy hunting __________ fishing 
equipment. 

Each beneficiary __________ expected to receive about __________. 

“People told us two __________ ago they want to __________ how returns 
from the __________ would be spent, and __________ have fulfilled our 
commitment __________ will continue to do __________ again next year. 
The __________ on the ballot were __________ from suggestions made 
during __________ community tour,” said Makivik __________ Pita 
Aatami. 
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A higher __________ for the vote would __________ been good, Aatami 
said, __________ he called the vote __________”far better approach and 
__________ democratic” way to distribute __________ funds than letting 
the __________ executives decide on how __________ hand out the 
money. 

__________ said payments could take __________ weeks to process. 

The __________ Inuit Land Claim agreement, __________ provided a 
$54.8 million __________ this summer, will see __________ $100 million 
more over __________ next 10 years. About $2 million will be handed out 
next year, too, to beneficiaries, Makivik said.
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Nunavik Inuit vote to accept $2 million payout?17 

Only 29 per cent bother to cast ballots 

JANE GEORGE 

KUUJJUAQ – Nunavik beneficiaries voted last week in favour of receiving cash payouts 
from a Nunavik Trust and an offshore land claim agreement dividend worth $2 million.  

Many beneficiaries in Kuujjuaq said they were not aware of the Sept. 17 referendum, for 
which only 2,050 or 29 per cent of the 6,868 eligible beneficiaries turned out.  

Those who did vote chose among five ways that the $2 million could be spent, including 
individual compensation, measures to reduce the cost of living, additional fuel rebates, 
community development programs and assistance in buying hunting and fishing 
equipment. 

The option of individual payouts received 57 per cent of the votes cast. 

Only 15 per cent of voters supported more measures to reduce the high cost of living, 
10 per cent wanted additional fuel rebates, another 10 per cent wanted to see more 
community development programs, and only seven per cent supported help to buy 
hunting and fishing equipment. 

Each beneficiary is expected to receive about $300. 

“People told us two years ago they want to determine how returns from the trust would 
be spent, and we have fulfilled our commitment and will continue to do so again next 
year. The questions on the ballot were taken from suggestions made during the 
community tour,” said Makivik president Pita Aatami. 

A higher turnout for the vote would have been good, Aatami said, but he called the vote 
a “far better approach and more democratic” way to distribute the funds than letting the 
corporation’s executives decide on how to hand out the money. 

Makivik said payments could take several weeks to process. 

The Nunavik Inuit Land Claim agreement, which provided a $54.8 million installment 
this summer, will see about $100 million more over the next 10 years. About $2 million 
will be handed out next year, too, to beneficiaries, Makivik said. 
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Will Igloolik choose iron mine jobs over igunaq?18 
 
“If we look at the big picture, this is what we need right now.” 

JOHN THOMPSON 

Some Igloolik residents worry they may need to choose between gainful 
employment or fermented walrus meat.  

It’s no easy choice, __________ mayor Paul Quassa. After __________, 
his community is renowned __________ producing some of the 
__________ igunaq – raw walrus meat __________ been buried for 
several __________, until it reaches the __________ of cheese. 

Some Igloolik __________ worry this proud tradition __________ be 
disrupted by Baffinland __________ Mines Corp.’s proposal to 
__________ Steensby Inlet, northeast of __________, into a deep-water 
port __________ to ship ore to __________ in Europe. 

Baffinland says __________ tried to accommodate the __________ of 
hunters from Igloolik __________ Hall Beach by selecting __________ 
eastern shipping route that __________ a favoured hunting ground 
__________ the west coast of __________ Island. 

But nobody knows __________ the walrus that frequent __________ Basin 
will react to __________ year-round presence of enormous __________, 
up to 135,000 tonnes, __________ could become a daily __________ by 
2014 if the __________ plans become reality. 

And __________ path these ships would __________ through the sea ice 
__________ day might force hunters __________ detour from their 
traditional __________ while travelling to Baffin __________ to hunt 
caribou. 

Likewise, __________ knows how caribou will __________ to the 10 trains, 
__________ carrying 110 cars daily __________ of ore, that would 
__________ along a 143-km railway __________ to the mine at 
__________ River. 

Then there are __________ numerous rivers and lakes __________ arctic 
char that surround __________ Inlet. How will the fish __________? 
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But there are other __________. Igloolik has about 1,700 __________, but 
few jobs. There __________ a lot of bored __________. And there never 
seems __________ be enough money to __________ the community’s 
aging infrastructure. 

__________ iron mine proposal is __________ beginning to enter 
Nunavut’s __________ system, but if it __________ ahead, it would 
produce __________ of high-paying jobs, with __________ workers at the 
port __________ mine at any given __________. 

So, despite fears of __________ may happen to wildlife, __________ says 
most residents, including __________, support the mine – provided 
__________ company takes whatever precautions __________ can to 
avoid spooking __________. 

“We have to think __________ to the future, the __________ say, rather 
than today. __________ jobs we need to __________ about,” Quassa said. 

“If we look at the big picture, this is what we need right now.” 
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Will Igloolik choose iron mine jobs over igunaq?19 
 
“If we look at the big picture, this is what we need right now.” 

JOHN THOMPSON 

Some Igloolik residents worry they may need to choose between gainful employment or 
fermented walrus meat.  

It’s no easy choice, says mayor Paul Quassa. After all, his community is renowned for 
producing some of the tastiest igunaq – raw walrus meat that’s been buried for several 
months, until it reaches the consistency of cheese. 

Some Igloolik hunters worry this proud tradition may be disrupted by Baffinland Iron 
Mines Corp.’s proposal to transform Steensby Inlet, northeast of Igloolik, into a deep-
water port used to ship ore to smelters in Europe. 

Baffinland says it’s tried to accommodate the concerns of hunters from Igloolik and Hall 
Beach by selecting an eastern shipping route that avoids a favoured hunting ground on 
the west coast of Rowley Island. 

But nobody knows how the walrus that frequent Foxe Basin will react to the year-round 
presence of enormous freighters, up to 135,000 tonnes, that could become a daily sight 
by 2014 if the company’s plans become reality. 

And the path these ships would take through the sea ice each day might force hunters 
to detour from their traditional route while travelling to Baffin Island to hunt caribou. 

Likewise, nobody knows how caribou will react to the 10 trains, each carrying 110 cars 
daily full of ore, that would bustle along a 143-km railway line to the mine at Mary River. 

Then there are the numerous rivers and lakes bearing arctic char that surround 
Steensby Inlet. How will the fish fare? 

But there are other considerations. Igloolik has about 1,700 residents, but few jobs. 
There are a lot of bored youth. And there never seems to be enough money to repair 
the community’s aging infrastructure. 

Baffinland’s iron mine proposal is only beginning to enter Nunavut’s regulatory system, 
but if it goes ahead, it would produce hundreds of high-paying jobs, with 450 workers at 
the port and mine at any given time. 

So, despite fears of what may happen to wildlife, Quassa says most residents, including 
him, support the mine – provided the company takes whatever precautions it can to 
avoid spooking animals. 
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“We have to think ahead to the future, the elders say, rather than today. It’s jobs we 
need to think about,” Quassa said. 

“If we look at the big picture, this is what we need right now.” 
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The Giantess20 
 
In Saumia lived a female monster, Inupassaqdjung, as tall as the island 
Kikertaqdjuaq. She used to straddle __________ of the fords to 
__________ for catfish, as she __________; but she really meant 
__________ catch whales. Whenever she __________ one, she lifted it 
__________ in the hollow of __________hand, and conveyed it 
__________ her mouth. One day __________ Eskimo had caught a 
__________, and while they were __________ to kill it, the __________ 
came along and lifted __________ up – boats, whale, and __________. 
The whale was striking __________ with its take, which __________ her. 
When it was __________, she landed whale, boat, __________ men on 
the shore. 
  
__________ the winter she asked __________ man to become her 
__________. She said to him, “__________ a stone beside me, 
__________ if you see a __________ take the stone in __________ 
hands, and strike my __________ with it until I __________ up.” After she 
had __________ asleep a short time __________ man saw a bear 
__________. He took a stone, __________ her head with it __________ 
she awoke, and showed__________ the bear that was __________ on the 
ice. She__________, “That is not a __________, it’s a little fox.” 
__________ it came nearer, she __________ it up. It was __________ 
bear, although she called __________ a fox. She said __________ her 
husband “Do you __________ those bunches of seaweed? __________ 
you see the spaces __________ them filled, that you __________ call a 
bear.” What __________ called seaweed were two __________ with an 
enormous space __________ them. She went to __________ again. After 
a while __________ saw something coming which __________ the space 
between the __________. He took a stone __________ struck the head of 
__________ giantess until she awoke. __________ shouted, ‘There is a 
__________ bear yonder!” She jumped __________, saw the bear, and 
__________, ‘Indeed this is a __________!” Before she went in 
__________, however, she put her __________ inside the loop at 
__________ side of her boot, __________ is used for tightening 
__________ shoestrings. She took a __________ and killed the enormous 
__________ with it. Then she __________ it ashore, flensed it, 
__________ put the meat away. They had no house, but they lived on the 
land, the sky being their roof.  
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The Giantess21 
 
In Saumia lived a female monster, Inupassaqdjung, as tall as the island Kikertaqdjuaq. 
She used to straddle one of the fords to look for catfish, as she said; but she really 
meant to catch whales. Whenever she saw one, she lifted it up in the hollow of her 
hand, and conveyed it to her mouth. One day some Eskimo had caught a whale, and 
while they were trying to kill it, the giantess came along and lifted them up – boats, 
whale, and people. The whale was striking about with its take, which amused her. When 
it was dead, she landed whale, boat, and men on the shore. 
  
In the winter she asked a man to become her husband. She said to him, “Place a stone 
beside me, and if you see a bear take the stone in your hands, and strike my head with 
it until I wake up.” After she had been asleep a short time the man saw a bear coming. 
He took a stone, struck her head with it until she awoke, and showed her the bear that 
was approaching on the ice. She cried, “That is not a bear, it’s a little fox.” When it came 
nearer, she took it up. It was a bear, although she called it a fox. She said to her 
husband “Do you see those bunches of seaweed? When you see the spaces between 
them filled, that you may call a bear.” What she called seaweed were two islands with 
an enormous space between them. She went to sleep again. After a while he saw 
something coming which filled the space between the islands. He took a stone and 
struck the head of the giantess until she awoke. He shouted, ‘There is a large bear 
yonder!” She jumped up, saw the bear, and said, ‘Indeed this is a bear!” Before she 
went in pursuit, however, she put her husband inside the loop at the side of her boot, 
which is used for tightening the shoestrings. She took a stone and killed the enormous 
bear with it. Then she took it ashore, flensed it, and put the meat away. They had no 
house, but they lived on the land, the sky being their roof.  
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AIDS22 
 
AIDS is an STD with no cure. Many people have died __________ AIDS-
related complications. Although recent __________ developments can 
slow the __________ and prolong life, no __________ has been found. 
 
 AIDS __________ caused by the human __________ virus (HIV). 
When this __________ enters the body, it __________ the immune 
system. It __________ the immune system that __________ us against 
foreign invaders, __________ as bacteria and viruses. __________ the 
immune system, the __________ is left defenseless against __________. 
HIV does not kill, __________ just leaves the body __________ to other 
infections. These __________ may be harmless to __________ individuals 
but can kill __________ who are HIV-positive. Two __________ infections 
are Kaposi’s sarcoma, __________ skin cancer, and Pneumocystis 
__________, a form of pneumonia, __________ lung infection. 
 
 Teenagers are __________ great danger of contracting __________. 
According to the Centre __________ Disease Control and Prevention, 
__________ now make up 20 __________ of the number of __________ 
infected with HIV. Many __________ believe they are going __________ 
live forever and that __________ will happen to them. __________ don’t 
believe that AIDS __________ affect them, so many __________ not take 
steps to __________ themselves. HIV is passed __________ bodily fluids, 
such as __________, semen, and vaginal fluids. __________ can be 
passed in __________single contact, and once __________ virus enters 
the body, __________ can stop it. 
 
 Because __________ the deadliness of this __________, there is a 
lot __________ fear surrounding AIDS. Some __________ believe that 
only certain __________ of people get it, __________ as homosexuals or 
drug __________, but AIDS shows no __________ in picking its victims. 
__________ affects everyone. Women, men, __________, homosexuals, 
and heterosexuals can __________contract  the disease. The __________ 
defense we have against __________ disease is knowledge. You 
__________ to be aware of __________ this disease is spread 
__________ avoid those activities. If you are going to have sex, make sure 
you know your partner’s sexual history and use a condom. 
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AIDS23 
 
AIDS is an STD with no cure. Many people have died of AIDS-related complications. 
Although recent medical developments can slow the disease and prolong life, no cure 
has been found. 
 
 AIDS is caused by the human immunodeficiency virus (HIV). When this virus 
enters the body, it attacks the immune system. It is the immune system that protects us 
against foreign invaders, such as bacteria and viruses. Without the immune system, the 
body is left defenseless against infections. HIV does not kill, it just leaves the body 
vulnerable to other infections. These infections may be harmless to healthy individuals 
but can kill people who are HIV-positive. Two such infections are Kaposi’s sarcoma, a 
skin cancer, and Pneumocystis carinii, a form of pneumonia, a lung infection. 
 
 Teenagers are in great danger of contracting AIDS. According to the Centre for 
Disease Control and Prevention, teenagers now make up 20 percent of the number of 
people infected with HIV. Many teenagers believe they are going to live forever and that 
nothing will happen to them. They don’t believe that AIDS can affect them, so many do 
not take steps to protect themselves. HIV is passed in bodily fluids, such as blood, 
semen, and vaginal fluids. It can be passed in one single contact, and once the virus 
enters the body, nothing can stop it. 
 
 Because of the deadliness of this disease, there is a lot of fear surrounding AIDS. 
Some people believe that only certain groups of people get it, such as homosexuals or 
drug users, but AIDS shows no prejudice in picking its victims. AIDS affects everyone. 
Women, men, children, homosexuals, and heterosexuals can all contract the disease. 
The only defense we have against this disease is knowledge. You need to be aware of 
how this disease is spread and avoid those activities. If you are going to have sex, 
make sure you know your partner’s sexual history and use a condom. 
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How they move in Arctic Bay24 
 
Hip Hop spreads through the North 
 
By Daron Letts 
Ikpiarjuk/Arctic Bay 
 
 Youth in Arctic Bay are getting organized to promote the positive 
influences of hip hop culture.  
 More than 100 youth __________ 12 to 30 in __________ 
community enjoyed five days __________ dance, spoken word 
performance __________ graffiti art appreciation workshops __________ 
this month. 
 Working under __________ umbrella of the non-profit __________ 
Youth Consulting group, local __________ leaders organized funding from 
__________ Department of Health and __________ Services and the 
Embrace __________ Council to bring an __________ hip hop dance 
troupe __________ the Canadian Floor Masters __________ the 
community to share __________ skills.   
 Matthew Akikluk is__________ of the young people __________ has 
taken a leadership __________ to help bring in __________ members of 
the Floor __________ to promote hip hop __________, self-confidence 
and self-expression among __________ peers. 
 He developed a __________ of different dance routines __________ 
the week, mixing top __________ moves with new footwork, __________ 
and lots of freezes. 
 __________ said he enjoyed the __________ B-boy battle held at 
__________ end of the week__________ the Inuujaq school gymnasium. 
 “__________ battle was the best __________ of the whole event 
__________ everybody had fun,” Akikuluk __________. 
 “We were all winners __________ this was the first __________ we 
did hip hop __________ Arctic Bay and everyone__________ something.” 
 … 
 In addition to __________, the Ottawa hip hop __________ showed 
youth other methods__________ self-expression such as beat-box 
__________ and graffiti art. 
 The __________ learned a little as__________ when local throat 
singers __________ with the southern rappers. 
 __________ also facilitated discussions and __________ circles that 
addressed difficult __________ youth often face such__________ bullying 
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and substance abuse. __________ building trust in the __________, the 
youth and the __________ also discussed issues like __________ in the 
home and __________ destruction people something bring __________ 
themselves through substance abuse. 
 __________ communities have hosted workshops __________ the 
Floor Masters in __________ years. The Ilisaqsivik Society in Clyde River 
brought the group in three times.  
… 
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How they move in Arctic Bay25 
 
Hip Hop spreads through the North 
 
By Daron Letts 
Ikpiarjuk/Arctic Bay 
 
 Youth in Arctic Bay are getting organized to promote the positive influences of 
hip hop culture.  
 More than 100 youth aged 12 to 30 in the community enjoyed five days of dance, 
spoken word performance and graffiti art appreciation workshops earlier this month. 
 Working under the umbrella of the non-profit Nunavut Youth Consulting group, 
local youth leaders organized funding from the Department of Health and Social 
Services and the Embrace Life Council to bring an Ottawa-based hip hop dance troupe 
called the Canadian Floor Masters to the community to share their skills.   
 Matthew Akikluk is one of the young people who has taken a leadership role to 
help bring in 10 members of the Floor Masters to promote hip hop self-esteem, self-
confidence and self-expression among his peers. 
 He developed a couple of different dance routines during the week, mixing top 
rock moves with new footwork, spins and lots of freezes. 
 He said he enjoyed the massive B-boy battle held at the end of the week in the 
Inuujaq school gymnasium. 
 “The battle was the best part of the whole event because everybody had fun,” 
Akikuluk said. 
 “We were all winners because this was the first time we did hip hop in Arctic Bay 
and everyone learned something.” 
 … 
 In addition to dance, the Ottawa hip hop artists showed youth other methods for 
self-expression such as beat-box rapping and graffiti art. 
 The visitors learned a little as well when local throat singers collaborated with the 
southern rappers. 
 They also facilitated discussions and sharing circles that addressed difficult 
issues youth often face such as bullying and substance abuse. After building trust in the 
group, the youth and the facilitators also discussed issues like violence in the home and 
the destruction people something bring upon themselves through substance abuse. 
 Other communities have hosted workshops by the Floor Masters in recent years. 
The Ilisaqsivik Society in Clyde River brought the group in three times. 
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Project Management Guide 
 
A. Get Ready 
Select an area you would like to know more about. You may want to spend some time 
browsing through a variety of reading material both online and off before you decide on a 
topic to explore. For each source, look at headings, topic sentences, graphs and any 
other information that will help you decide whether to use it or not. Once you have 
decided on your topic and at least three sources of information you will use, write the 
references for these sources.  
 
Source References 
 
1. _____________________________________________________________________ 

_______________________________________________________________________ 

2. _____________________________________________________________________ 

_______________________________________________________________________ 

3. _____________________________________________________________________ 

_______________________________________________________________________ 

 
 

B. Prepare to read and research 
Make three columns and prepare a KWL chart (what you know, what you want to know, 
and what you learned) in this space. 
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C. Take notes on your reading 
 

Source #1 _____________________________ 

Key idea (Use headings, graphs and topic sentences to identify the key areas in the 
source.): 
_______________________________________________________________________ 
_______________________________________________________________________ 
_______________________________________________________________________ 
 
Supporting ideas: 
_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________ 
 

New or interesting vocabulary words: 

Word ____________________________   
 
Definition: ___________________________________________________________ 

___________________________________________________________________ 
 

Word ____________________________   
 
Definition: ___________________________________________________________ 

___________________________________________________________________ 
 

Word ____________________________   
 
Definition: ___________________________________________________________ 

___________________________________________________________________ 
 
 
Were there any charts, pictures or illustrations? If so, what information did they provide? 
_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________ 
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Source #2 _____________________________ 

Key idea (Use headings, graphs and topic sentences to identify the key areas in the 
source.): 
_______________________________________________________________________ 
_______________________________________________________________________ 
_______________________________________________________________________ 
 
Supporting ideas: 
_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________ 
 

New or interesting vocabulary words: 

Word ____________________________   
 
Definition: ___________________________________________________________ 

___________________________________________________________________ 
 

Word ____________________________   
 
Definition: ___________________________________________________________ 

___________________________________________________________________ 
 

Word ____________________________   
 
Definition: ___________________________________________________________ 

___________________________________________________________________ 
 
 
Were there any charts, pictures or illustrations? If so, what information did they provide? 
_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________ 
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Source #3 _____________________________ 

Key idea (Use headings, graphs and topic sentences to identify the key areas in the 
source.): 
_______________________________________________________________________ 
_______________________________________________________________________ 
_______________________________________________________________________ 
 
Supporting ideas: 
_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________ 
 

New or interesting vocabulary words: 

Word ____________________________   
 
Definition: ___________________________________________________________ 

___________________________________________________________________ 
 

Word ____________________________   
 
Definition: ___________________________________________________________ 

___________________________________________________________________ 
 

Word ____________________________   
 
Definition: ___________________________________________________________ 

___________________________________________________________________ 
 
 
Were there any charts, pictures or illustrations? If so, what information did they provide? 
_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________ 
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D. Fill in the last column of your KWL chart and write a brief summary below of 
what you have learned from your reading. 
______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

______________________________________________________________________ 

 
E. What strategies did you use to authenticate online information? 
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Appendix A: Student Assessment Tools 
 

Participation Checklist 
 

Unit Task Participated Completed 

1 Deciphering Messages   
1 Eye-tracking and Search for Meaning   
1 Reading Strategy Poster   
1 Reading Strategy Presentation   
1 Reading Strategy with Junior High Class   
1 Reflections   
1 Speed Reading   
1 Reading Log   
2 Object Sorting   
2 I’m going on a trip…   
2 Ways of Sequencing   
2 Reflections   

2 Sequencing and Re-Writes/Graphic 
Organizer   

2 Comic pieces   
2 Reading Log   
3  Coloured Candy    
3 Guess Me   
3 Note Taking Activity   
3 Reflections   
3 Note Taking Tools and Presentation   
3 Reading Log   
4 Rebus Word Puzzles   
4 Nunavut Coat of Arms   
4 Symbol Scavenger Hunt   
4 Reflections   
4 Personal/School Coat of Arms   
4 Reading Log   

Uqausiliriniq: Communications 10, Module 4: Essential Reading 120 



 

5 What’s Helpful, What Isn’t   
5 30-Second Write   
5 All You Need to Know about  Paragraphs   
5 Effective Topic Sentences   
5 Make It Make Sense   
5 Reflections   
5 Reading Log   
5 Paragraph Building   
6 Obscure Words   
6 Word Solving Strategies   
6 Cues: Transition Words   
6 Reflections   
6 Alternative Transition Words   
6 Reading Log   
7 Retelling   
7 Text Predictions   
7 Steps to Finding Information 1   
7 Steps to Finding Information 2   
7 Reflections   
7 Get the Idea   
7 Take A Guess   
7 Reading Log   
8 Mini Skit   
8 Setting Sun Restaurant Report   
8 Components of a Report   
8 Potential Community Reports   
8 Components: Canadian Internet Use Survey   
8 Reflections   
8 Canadian Internet Use Survey   
8 Reading Log   
9 Authentic or Not   
9 MYWORLD    
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9 Bias, Fact or Opinion?   
9 Reflections   
9 Pass It On   
9 Reading Log   
10 Sentence Stems   
10 Cloze Passage   
10 Reading Project   
10 Reflections   
10 Sharing the Knowledge   
10 Reading Log   
App 
A Self-Assessment   
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Unit Self-Assessment 
 

Name _________________________ 
 
Unit Checklist and Assessment for Unit _____ 
 
Did I complete or participate in the following? 

 

 
 
Rate your effort for each activity. 
 

Activity Title Poor Fair Good Awesome 

     

     

     

     

     

     

     

     

 
 
 

Activity Title Yes/Date Not Complete/Comments 
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Ajunngitakka (Things I Can Do) 
 
Name: ________________________ Date: ______________________ 
 
Essential Skill:   ___ Reading   ___ Document Use 
    
 

I demonstrated this skill when I 
____________________________________________________________
____________________________________________________________ 
____________________________________________________________  
 
 
Ajunngitakka (Things I Can Do) 
 
Name: ________________________ Date: ______________________ 
 
Essential Skill:   ___ Reading   ___ Document Use 
     
 

I demonstrated this skill when I 
____________________________________________________________
____________________________________________________________
____________________________________________________________ 

 
 

Ajunngitakka (Things I Can Do) 
 
Name: ________________________ Date: ______________________ 
 
Essential Skill:   ___ Reading   ___ Document Use 
     
 

I demonstrated this skill when I 
____________________________________________________________
____________________________________________________________
____________________________________________________________ 
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Developing Essential Skills – Self or Peer Assessment of Group Work 
 
Activity _______________________________________ 
 
Essential Skill Yes/

No Comments (self or peer) 

Working with Others   

Did I work cooperatively with 
the others in the group? 

 
 

Did I give directions to the other 
members in my group to help 
get our work done? 

 
 

Did I use directions from other 
members in my group to help 
get our work done? 

 
 

Did I do things to make sure we 
completed the work on time? 

 
 

Did I help to organize the work? 
 

 

Did I encourage the others to 
make sure we all did our best? 

 
 

Did I finish my part of the work? 
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Portfolio Evaluation 
 
Student __________________ Portfolio item _______________________ 
 
Description of Portfolio item: 
___________________________________________________________ 
 
For this entry I worked with: 
________________________________________________ 
 
I chose this item because: 
____________________________________________________________ 
____________________________________________________________ 
            
 Not 

really Seldom Mostly Always 

I understood the requirements of 
the assignments and completed 
them 

    

My work is clear, neat and well 
organized 

    

I demonstrated creativity     

I elaborated on the idea     

 
The part that shows my personal growth is … 
______________________________________________________________________
______________________________________________________________________ 
 

My biggest challenge was…  
______________________________________________________________________
______________________________________________________________________ 
 
Teacher Feedback  
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________ 
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Journal Evaluation 
 
Student Name __________________________________ 
 
Journal entry date _____________________  Unit _________ 
 
                                                          
 Yes     No 
Does the writing make sense?   

Are the ideas clearly stated?   

Are the ideas in order?   

Is each thought complete?   

Do the supporting sentences offer enough detail?   

Does the writing stay on topic?   

 
An area of strength in the journal entry is… 
______________________________________________________________________
______________________________________________________________________ 
 

I noticed… 
______________________________________________________________________
______________________________________________________________________ 
 
One area I think I should work on is… 
______________________________________________________________________
______________________________________________________________________ 
 
Teacher Feedback 
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________ 
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Appendix B: Teacher Assessment Tools 
 

Participation Checklist 
 

Unit Task Participated Completed 

1 Deciphering Messages   
1 Eye-tracking and Search for Meaning   
1 Reading Strategy Poster   
1 Reading Strategy Presentation   
1 Reading Strategy with Junior High Class   
1 Reflections   
1 Speed Reading   
1 Reading Log   
2 Object Sorting   
2 I’m going on a trip…   
2 Ways of Sequencing   
2 Reflections   

2 Sequencing and Re-Writes/Graphic 
Organizer   

2 Comic pieces   
2 Reading Log   
3  Coloured Candy    
3 Guess Me   
3 Note Taking Activity   
3 Reflections   
3 Note Taking Tools and Presentation   
3 Reading Log   
4 Rebus Word Puzzles   
4 Nunavut Coat of Arms   
4 Symbol Scavenger Hunt   
4 Reflections   
4 Personal/School Coat of Arms   
4 Reading Log   
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5 What’s Helpful, What Isn’t   
5 30-Second Write   
5 All You Need to Know about  Paragraphs   
5 Effective Topic Sentences   
5 Make It Make Sense   
5 Reflections   
5 Reading Log   
5 Paragraph Building   
6 Obscure Words   
6 Word Solving Strategies   
6 Cues: Transition Words   
6 Reflections   
6 Alternative Transition Words   
6 Reading Log   
7 Retelling   
7 Text Predictions   
7 Steps to Finding Information 1   
7 Steps to Finding Information 2   
7 Reflections   
7 Get the Idea   
7 Take A Guess   
7 Reading Log   
8 Mini Skit   
8 Setting Sun Restaurant Report   
8 Components of a Report   
8 Potential Community Reports   
8 Components: Canadian Internet Use Survey   
8 Reflections   
8 Canadian Internet Use Survey   
8 Reading Log   
9 Authentic or Not   
9 MYWORLD    
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9 Bias, Fact or Opinion?   
9 Reflections   
9 Pass It On   
9 Reading Log   
10 Sentence Stems   
10 Cloze Passage   
10 Reading Project   
10 Reflections   
10 Sharing the Knowledge   
10 Reading Log   
App 
A Self-Assessment   
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Conference 1: Unit 1-5 Competencies 
 
Student _________________________            Date ______________________ 
 
Competency Met Not 

Yet Comments 

• learning and applying a variety of  
reading strategies including scanning 
and speed reading 

•  preparing and giving an instructional 
presentation on a specific reading 
strategy appropriate to both purpose 
and audience using media 

• maintaining a reading log throughout 
the module 

   

• learning about various ways content is 
sequenced as a key feature of text 

•  sequencing text through re-writing or 
utilizing graphic organizers   

   

• using note-taking as a strategy to 
improve reading comprehension and 
recall skills 

• preparing a class presentation using a 
variety of note-taking strategies and 
tools 

   

• understanding the use and importance 
of signs and symbols; 

•  reading and interpreting  visual 
information displayed in signs and 
symbols 

   

• understanding how paragraphs are 
structured as a key feature of text; 

• by identifying and using topic 
sentences to distinguish and organize 
key textual information 

   

    
Other:    
    
Follow-Up 
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Conference 2: Unit 6-10 Competencies 
 
Student _________________________            Date ______________________ 
 
Competency Met Not 

Yet Comments 
• applying word-solving strategies 

including the use of contextual clues 
   

• using text formatting features, such 
as headings or table of contents, and 
forecasting to locate and gather 
information from manuals and other 
texts 

   

• evaluating the authenticity of online 
information 

   

• learning about the purpose and types 
of formal reports 

•  identifying and using the 
organizational components of reports 
to locate and gather key information 

   

• reconstructing and confirming 
meaning using contextual clues 

• applying strategies practised 
throughout the module to locate, 
authenticate and use information from 
a variety of print and non-print 
resources, including electronic 
resources, to create a PowerPoint 
presentation on a topic of personal 
interest 

• identifying preferred reading 
strategies 

• maintaining a reading log throughout 
the module 

   

    
Other:    
    
Follow-Up 
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Appendix C: Essential Skills Information26, Tables and Assessment 
 
Reading Text Summary 
 
There is, within the description of most essential skills, a Summary Section designed to 
describe, in a standardized way, how the skill is used in an occupational group. The 
Reading Text Summary contains a comprehensive list of the type of text and the 
purpose for reading that may be required by an occupation.  
 

Types of Texts Purposes of Reading 
 *Forms –with at least one paragraph of 
text 
 *Labels – with at least one paragraph of 
text 
 Notes, letters, memos 
 Manuals, specifications, regulations 
 Reports, books, journals (includes 
articles and magazines) 

 Scan for specific information/to locate 
information 
 Skim for overall meaning/to get the gist 
 Read the whole text to understand and 
to learn 
 Read the full text to critique or to 
evaluate 

 
*Use of Forms and/or Labels that involve reading less than one paragraph of text would 
be considered Document Use. 
 
More Information on Reading Text Complexity Levels 
 
HRSDC’s complexity scale for Reading Text is compatible with the five levels of 
difficulty in the Prose Literacy scale used in the 1994 International Adult Literacy Survey 
(IALS). The same Prose Literacy scale was used in the IALS and the 2003 International 
Adult Literacy the skills Survey (IALSS).  
 
To find additional information about the IALS go to:  http://www.statcan.gc.ca/pub/89-
588-x/4152886-eng.htm 
 
To find additional information about the IALSS go to: http://www.statcan.gc.ca/cgi-
bin/imdb/p2SV.pl?Function=getSurvey&SDDS=4406&lang=en&db=imdb&adm=8&dis=2 
 
The Reading Text complexity Levels have also been aligned with the Canadian 
Language Benchmarks. To find out more information about the Canadian Language 
Benchmarks and Essential Skills Comparative Framework go to: 
http://www.itsessential.ca/itsessential/display_page.asp?page_id=207 
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Reading Text 
 
Complexity 

Levels Level 1 Level 2 Level 3 Level 4 Level 5 

 • read relatively 
short texts to 
locate a single 
piece of 
information  
 
• follow simple 
written 
directions 

 

• read more 
complex texts 
to locate a 
single piece of 
information  

 
• or read 
simpler texts to 
locate multiple 
pieces of 
information  

 
• make low 
level 
inferences  

 
 

• choose and 
integrate 
information 
from various 
sources 

 
•  or choose 
and integrate 
information 
from several 
parts of a 
single text.  

 
• make low-
level 
inferences 
from multiple 
sources.  

 
• identify 
relevant and 
irrelevant 
information  

• integrate and 
synthesize 
information 
from multiple 
sources  

 
• or  integrate 
and synthesize 
information 
from complex 
and lengthy 
texts  

 
• make 
complex 
inferences and 
use general 
background 
knowledge  

 
• evaluate 
quality of text  

 
 

• interpret 
dense and 
complex texts  

 
• make high-
level 
inferences and 
use specialized 
knowledge 

 
 

Sample  
Tasks 

Read and 
understand 
familiar names, 
words and 
simple 
sentences. 
 
Read and 
correctly follow 
simple written 
instructions/dire
ctions. 
 
Scan and 
understand a 
brief document 
such as an e-
mail.  
 
Read a brief 
text (paragraph) 
to find a key 
piece of 
information. 
 
 

Read aloud to 
someone, i.e. 
books, letter or 
newspapers. 
 
Read several 
short 
documents to 
find a key piece 
of information. 
 
Read novels, 
articles, stories 
and textbooks 
on various 
subjects. 
 
Read and 
understand 
more formal 
documents 
such as a 
contract for 
employment. 

Read a longer 
text to learn a 
new task or 
follow more 
complicated 
directions, i.e., 
read and follow 
handbooks or 
manuals in 
order to set up 
a piece of 
equipment. 
 
Refer to several 
different texts to 
learn how to 
complete a task 
such as use 
equipment or 
technologies. 
 
Read longer 
documents and 
locate the 
information that 
is applicable to 
the task at 
hand. 

Read a variety 
of books, 
reports and 
other 
publications 
critically and 
purposefully, for 
example in 
order to give a 
presentation. 
 
Refer to various 
reference books 
to look up 
information on a 
specific topic 
and integrate 
the information 
into an 
academic paper 
or project. 
 
Refer to 
journals, 
manuals, 
magazines, 
textbooks and 
reports to keep 

Review and 
critique dense 
and complex 
texts, i.e., read 
legal contracts 
and 
agreements to 
see that they 
are complete 
and worded 
unambiguously. 
 
Read, interpret 
and synthesize 
multiple texts in 
a specialized 
field, i.e., read a 
wide range of 
academic math  
journals and 
select relevant 
articles to refer 
to when 
creating 
research plans, 
developing your 
own theories 
and techniques 
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Refer to several 
texts or several 
sections of the 
same text to 
find and select 
needed 
information to 
solve an 
unfamiliar 
problem. 
 
Scan indexes, 
tables of 
contents or 
headings to 
locate 
information. 
 
Refer to longer 
on-line text and 
use a key word 
search to find 
information. 
 
Read a variety 
of documents or 
texts in order to 
compare 
information. 

up date with 
advances in 
your profession. 
 
Read lengthy 
and complex 
texts and 
evaluate the 
usefulness of 
the information 
found. 

and searching 
supportive 
evidence for 
recommendatio
ns.  
 
Read, interpret 
synthesize, and 
critique a wide 
range of 
sources, i.e., 
literary, historic 
and other texts 
to research and 
develop topical 
themes when 
preparing a 
lesson plan. 
 
Read and 
interpret 
creative texts, 
i.e., read poetry 
exploring 
structure, 
imagery, 
complexity of 
language, 
symbolism, 
metaphor, etc. 

Sample 
Tasks 
(occupa-
tions) 
 
 
 
 
 

Office clerks 
skim incoming 
mail to 
determine who 
can deal with it. 
 
Day care 
helpers 
read notes from 
parents 
describing the 
medicine a child 
is taking or 
when a parent 
is picking up 
their child. 
 
Community 
workers skim 
descriptions of 
social 
programs, 
community 
events and 
workshops in 
bulletins, 

Parents read 
books and 
stories aloud to 
their children to 
entertain them 
and to develop 
their pre-
reading skills 
 
Airport ticket 
handlers read 
company 
brochures and 
bulletins on 
topics such as 
new fares and 
cargo charges. 
 
Airline pilots 
read flight 
safety briefings, 
line reports and 
company 
memos and 
directives to 
improve 

Hunting 
guides read 
books and 
manuals to find 
information 
about the 
newest firearms 
and other 
hunting 
weapons. 
 
Secretaries 
and office 
workers refer 
to computer 
manuals to 
learn how to 
perform certain 
functions or 
how to use new 
software 
packages 
 
Day Care 
workers 
read 

Parents or 
babysitters 
refer to health 
or medical 
books, to look 
up the 
symptoms of a 
child’s illness 
and determine 
what action 
they should 
take 
 
Social workers 
read journals to 
expand their 
knowledge, 
incorporate it 
into their 
counselling 
practices, and 
to develop 
intervention 
programs 
 
Computer 

Geologists 
read and 
critique 
technical 
reports, 
research 
papers and 
journal articles 
written by co-
workers and 
colleagues. 
Read research 
papers to 
understand the 
premises of the 
studies and to 
offer critiques of 
methodologies, 
findings and 
conclusions. 
 
High school 
teachers read, 
interpret and 
critique literary, 
historic and 
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brochures and 
local 
newsletters. 
 
Carpenters 
read and 
interpret first aid 
and safety 
reports. 

performance 
and learn more 
about general 
safety topics 

government 
guidelines and 
child-care 
policies, such 
as how to 
handle 
emergencies. 
 
Carpenters 
read installation 
manuals to 
follow 
manufacturers’ 
installation 
procedures. 

technicians 
read a variety of 
software user 
manuals, i.e., 
read sections of 
the Macromedia 
Flash User 
Manual to find 
ways of 
programming 
interactive 
features for a 
new web site. 
 
Firefighters 
read training 
and operations’ 
manuals such 
as the 
International 
Fire Service 
Training Manual 
and fire truck 
operating 
manuals during 
training 
sessions 

other  texts, i.e.,  
a social studies 
teacher 
teaching a unit 
on the history of 
the North 
explores the 
themes of  Inuit 
culture using 
texts as diverse 
as explorers’ 
journals to 
books on 
modern  Inuit 
carving and 
music. 
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Module Tracking Form: Essential Skill – Reading Text  
 
Student ______________________ 
 

 
Consistent Demonstration  of Skill  

Not 
yet 

 Comment Date Date Date  

Reading  Level 1 –  refers to Length and Purpose of Reading: 
 read relatively short texts to locate a singe piece of  
 follow simple written directions  

Student is able to: 
Read and understand simple 
sentences 

     

Correctly follow simple 
written instructions 

     

Scan and understand a brief 
text (e-mails, bulletins) 

     

Read relatively short texts 
(paragraph) to locate a key 
piece of information 

     

Reading Level 2 – refers to Length and Purpose of Reading: 
 read more complex texts to locate a single piece of information 
 read simpler texts to locate multiple pieces of information 
 make low level inferences 

Student is able to: 
Read more complex texts to 
find a single piece of 
information 

     

Read a simple text to locate 
multiple pieces of information 

     

Read several short texts to 
find a piece of information 

     

Read a short text out loud      

Read and understand 
newspaper articles or brief 
reports 
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Read a piece of text and 
make low level inferences 
(draw conclusion about what 
it means) 

     

Reading Level 3 – refers to Length and Purpose of Reading: 
 choose and integrate information from various sources 
 choose and integrate information from several parts of a single text 
 make low level inferences from multiple sources 
 identify relevant and irrelevant information 

Student is able to: 
Read a longer text (text book 
or manual) to learn a new 
task or follow more 
complicated directions (i.e. 
read a manual to set up a 
piece of equipment.) 

     

Refer to several different 
texts to learn how to 
complete a task 
(i.e. refer to more than one 
manual to learn how to repair 
your ATV) 

     

Read longer texts to locate 
information applicable to task 
(i.e. read through a safety 
manual to learn what to do in 
case of fire) 

     

Read a variety of documents 
or texts in order to compare 
information (i.e. read various 
consumer reports to compare  
equipment ratings and price.) 

     

Scan headings, indexes, or 
tables of content to locate 
information 

     

Read longer texts and  
identify relevant and 
irrelevant information (i.e. 
identify main points of text  5 
to 10 paragraphs long and 
summarize) 
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Refer to longer on-line text 
and use a key word search to 
find information. (i.e. 
reference websites to find 
information on an 
occupation’s training 
requirement and wage.) 
 

     

Make low-level inferences 
from multiple sources (i.e. 
identify writer’s bias and/or 
the purpose/function of text.) 
 

     

 
______________________________   _____________________ 
 Teacher’s Signature      Date
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Document Use Summary 
 
Within the Essential Skills methodology, Document Use refers to a total of 22 tasks. A 
worker will be required to perform only those document use tasks that apply to his/her 
particular occupation.  
 
The Document Use complexity rating scale applies to the interpretation of documents 
and the entry of information in documents. It does not apply to the creation of 
documents (i.e. drawing architectural plans). Examples involving the creation of 
documents are included but are not coded.27 
 
 
 read signs, labels or lists  
 
 complete forms by 

marking check boxes, 
recording numerical 
information or entering 
words, phrases, 
sentences or texts of a 
paragraph or more. 

 
 read completed forms 

containing check boxes, 
numerical entries, 
phrases, addresses, 
sentences or texts of a 
paragraph or more  

 
 read tables, schedules 

and other table-like text  
 
 create tables, schedules 

and other table-like text 
 
 enter information on 

tables, schedules or other 
table-like text  

 

 
 plot information on graphs 

(i.e. line, pie, bar)  
 
 obtain specific information 

from graphs or charts  
 
 interpret information on 

graphs or charts  
 
 construct or draw graphs 

or charts. 
 
 recognize common 

angles such as 15°, 30°, 
45°and 90° 

 
 draw, sketch or form 

common shapes such as 
circles, triangles, spheres, 
rectangles, squares  

 
 interpret scale drawings 

(i.e. blueprints or maps)  
 

 
 make measurements from 

scale drawings.  
 
 draw to scale  
 
 read assembly drawings 

(i.e. those found in service 
and parts manuals)  

 
 create assembly drawings  
 
 read schematic drawings 

(i.e. electrical schematics)  
 
 create schematic drawings  
 
 make sketches  
 
 obtain information from 

sketches, pictures or icons 
(i.e. computer toolbars)  

 
 interpret X-rays 
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Document Use Summary 
 
Within the Essential Skills methodology, Document Use refers to a total of 22 tasks. 
A worker will be required to perform only those document use tasks that apply to 
his/her particular occupation. 
 
 read signs, labels or lists.  
 
 complete forms by marking 

check boxes, recording 
numerical information or 
entering words, phrases, 
sentences or texts of a 
paragraph or more.  

 
 read completed forms 

containing check boxes, 
numerical entries, phrases, 
addresses, sentences or 
texts of a paragraph or more.  

 
 read tables, schedules and 

other table-like text  
 
 create tables, schedules and 

other table-like text.  
 
 enter information on tables, 

schedules or other table-like 
text.  

 

 plot information on graphs 
(e.g., line, pie, bar).  

 
 obtain specific information 

from graphs or charts.  
 
 interpret information on 

graphs or charts.  
 
 construct or draw graphs or 

charts.  
 
 recognize common angles 

such as 15o, 30 o, 45 o and 
90 o.  

 
 draw, sketch or form common 

shapes such as circles, 
triangles, spheres, 
rectangles, squares, etc.  

 
 interpret scale drawings (e.g., 

blueprints or maps).  
 
 

 make measurements from 
scale drawings.  

 
 draw to scale  
 
 read assembly drawings (e.g., 

those found in service and 
parts manuals).  

 
 create assembly drawings.  
 
 read schematic drawings (e.g., 

electrical schematics).  
 
 create schematic drawings.  
 
 make sketches.  
 
 obtain information from 

sketches, pictures or icons 
(e.g., computer toolbars).  

 
 interpret X-rays. 
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Document Use 
 

Dimension Level 1 Level 2 Level 3 Level 4 Level 5 
Complexity 
of the 
Document 

Document (s) 
is very simple. 
 
Brief text 
combined with 
uncomplicated 
structure  
 
One document 
and only one 
type of 
document 

Document is 
simple. 
 
 
Multiple piece 
of information 
(ex., simple 
tables) 
 
One document 
or multiple 
documents of 
the same type 

Document is 
somewhat 
complex. 
 
Multiple pieces 
of information 
organized in 
sections with 
subheadings or 
subparts 
 
May be 
multiple simple 
documents 
which may 
include more 
than one 
document type 
(pie chart and 
bar graph) 
 
May be 
specialized 
document 
types (need to 
be familiar with 
the document 
type in order to 
interpret 
information) 

Document is 
complex. 
 
Multiple pieces 
of information 
organized in 
multiple 
sections with 
one additional 
component 
such as colour 
coding. 
 
Multiple 
documents and 
multiple types 
 
Specialized 
document 
types  
(familiarity with 
the document 
is required for 
interpretation) 
 
 

Document is 
complex.  
 
Multiple pieces 
of information 
organized in 
multiple 
sections with 
two or more 
addition 
components 
 
Multiple 
documents and 
multiple types 
 
Specialize 
documents 
(familiarity with 
the document 
is required for  
interpretation ) 
  

Complexity 
of Finding 
and Entering 
Information 

Information 
Search 
• Limited 

search using 
key word, 
numbers, 
icons, or 
other visuals 

 
Information 
Entry 
• Entering few 

pieces of 
information 

 
Thinking 
Process 
• Minimal 

inference is 
required. 
Information 

Information 
Search 
• Locating one 

or more 
pieces of 
information. 

• Using one or 
two search 
criteria  (use 
headings to 
find 
information) 

• Consecutive 
searches 
with the 
some one or 
two search 
criteria 

 
Information 
Entry 

Information 
Search 
• Locating one 

or more 
pieces of 
information  

• using 
multiple 
search 
criteria  

• or using 
results of 
one search 
in a 
subsequent 
search  

 
Information 
Entry 
• Entering 

multiple 

Information 
Search 
• Locating 

multiple 
pieces of 
information 

• Using 
multiple 
search 
criteria which 
may have to 
be 
developed 
by user 

• Or using 
results of 
one search 
in 
subsequent 
search 

 

Information 
Search 
• Locating 

multiple of 
information 

• Using 
multiple 
search 
criteria 

• Or using 
results of 
one search 
in a 
subsequent 
search 

 
Information 
Entry 
• Entering 

multiple 
pieces of 
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found or 
entered is a 
literal match 

• Information 
needed is 
obvious and 
immediate 

• Entering 
several 
pieces of 
information 

 
Thinking 
Process 
• Low level of 

inference 
required 

• Information 
found or 
entered is 
synonymous 
match to 
information 
required 

• Information 
needed is 
fairly evident 

 

pieces of 
information 

 
Thinking 
Process 
• Moderate 

degree of 
inference is 
required 

• Match 
between 
information 
found or 
entered and 
information 
required may 
be 
ambiguous 

 

Information 
Entry 
• Entering 

multiple 
pieces of 
information 

 
Thinking 
Process 
• Considerabl

e inference 
required 

• Match 
between 
information 
found or 
entered and 
information 
required is 
ambiguous 

• One of more 
distracters 
hinder 
finding 
and/or 
entering 
correct 
information 

• Information 
needed may 
be mentally 
restructured 
into 
categories 
devised by 
user 

information 
 
Thinking 
Process 
• High level of 

inference is 
required 

• Match 
between 
information 
found or 
entered and 
information 
required is 
ambiguous 

• Multiple 
distracters 
may hinder 
finding and/ 
or entering 
correct 
information 

• Information 
needed is 
mentally 
restructured 
into 
categories 
devised by 
user 

Sample 
Tasks 

Find or enter 
information 
using a list. 
 
Use a simple 
aphetically 
directory or list 
such as a  
telephone 
directory to find 
a number. 
 
Read labels 
such as on a 
can of food. 
 
Recognize 
common 
symbols or 

Use maps and 
map legends.  
 
Read and enter 
information into 
a calendar. 
 
Read and use 
recipes. 
 
Follow 
instructions 
written in point 
form. 
 
Correctly fill in 
more detailed 
forms such as 
a job 

 Read and 
interpret 
blueprints to 
get dimensions  
 
Plot information 
on a graph 
 
Read and work 
from scale 
drawings to 
make 
measurements. 
 
Construct or 
create charts or 
drawings  
 
Use and 

Interpret 
blueprints, with 
a high degree 
of accuracy, to 
verify 
measurements, 
and report 
mistakes or 
omissions. 
 
Study a variety 
of maps, such 
as 
topographical 
and seismic 
hazard maps.  
 
Locate data in 
lists and tables, 

Study sets of 
drawings and 
schematics for 
details where 
background 
knowledge is 
required to 
integrate 
information 
and read 
drafting 
conventions, 
symbols and 
abbreviations. 
 
Teach 
students to 
search, enter 
data and 
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icons. 
 
Recognize 
common 
geographic 
shapes or 
angles. 
 
Correctly fill-in 
simple forms 
such an 
attendance 
form or school 
related forms. 
 
 
 
 

application 
form. 
 
Read and use 
tables, such as 
tables to 
convert Metric 
measures to 
Imperial 
measures  
 
Read and use 
equipment 
gauges or 
clocks. 
 
Read and use 
information 
from a variety 
of charts or 
graphs  
 
Enter or log 
information into 
computerized 
forms. 

interpret 
assembly 
drawings and 
directions to 
assemble 
something. 
 
Read angle 
from a 
compass. 
 
Complete 
detailed forms 
such as 
accident report 
forms. 
 
Read and 
interpret data 
obtained from 
surveys. 
 
 
 
 
 

such as scan 
long lists of 
software codes 
to identify 
errors. 
 
Locate 
topographical 
features in as 
aerial 
photographs 
and satellite 
images. 
 
Complete 
detailed 
planning 
documents 
such as yearly 
course plans. 
 
Search musical 
scores to find 
pieces with the 
right melodies 
and rhythms. 

analyze 
variety of 
complex 
documents 
central to 
subject areas. 

Sample 
Tasks 
(occupations) 
 

 

 

 

 

 

 

Office clerks 
look up phone 
numbers and 
addresses in 
phone books 
and office 
directories. 
 
Day care 
helpers read 
lists, such as 
emergency 
contact lists 
and kitchen 
recycling lists. 
 
Carpenters 
use time cards 
to record work 
hours and 
times for 
payroll. 

Parents read 
recipes to 
prepare snacks 
and meals. 
 
Airport ticket 
handlers read 
load sheets 
which indicate 
how much the 
cargo weighs, 
where the 
baggage 
should be 
loaded and 
what the cargo 
contains. 
 
Airline pilots 
read pre-start 
forms that list 
aircraft 
systems and 
instruments to 
be checked 
during restarts. 

Hunting 
guides 
complete 
hunting reports. 
 
Secretaries 
and office 
workers obtain 
information 
from graphs 
and charts in 
financial 
reports and 
modify them to 
create updated 
reports. 
 
Day Care 
workers 
complete 
accident report 
forms when 
accidents 
occur. 
  
Carpenters 
make sketches 
of drawings or 
plans to use on 
job sites 

Computer 
technicians 
consult and 
synthesize 
information 
from a variety 
of technical 
documents to 
develop 
software 
applications. 
 
Web 
designers 
analyze the 
design of web 
pages to 
identify design 
elements and 
evaluate visual 
appeal. 
Airline pilots 
read 
information 
from cockpit 
instruments 
and graphical 
user interfaces 
such as the 
flight 

High school 
teachers 
teach students 
to search, 
enter data and 
analyze a 
variety of 
complex 
documents 
central to your 
subject areas. 
 
Land 
surveyors 
examine 
survey plans 
to confirm the 
placement or 
retracement of 
boundary 
lines. 
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Firefighters 
review maps 
and plans of 
buildings, 
facilities and 
vehicles to 
ensure they 
show the 
locations of 
emergency 
equipment, 
meet fire code 
regulations. 
 
Truck drivers 
refer to 
assembly 
drawings for air 
brakes when 
studying for 
licensing 
exams. 
 
Cab driver’s 
read maps to 
pinpoint the 
location and 
plot the 
quickest route 
to a targeted 
location 

management 
system head's 
up display 
(HUD.) 
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Module Tracking Form: Essential Skill – Document Use  
 
Student ______________________ 
 
 

Consistent Demonstration  of Skill  
Not 
yet 

 Comment Date Date Date  

Document Use  Level 1 – refers  to: 
 Simple document  
 Limited search using … icons, or other visual clues 
 Enter few pieces of information 
 Minimal inference required 
 Information needed is obvious 
 No knowledge of content required or no analysis required 

Student is able to: 
Identify common symbols 
or icons 

     

Interpret and use simple 
drawings, pictures or 
graphics 

     

Find and/or enter 
information in very simple 
documents such as a 
check list 

     

Correctly fill-in a simple 
form that combines brief 
text with simple structure 

     

Document Use Level 2 – refers to: 
 Simple documents  
 Limited search requiring location of one or two pieces of information in document 
 Entering several piece of information 
 Low level of inference required 
 Information needed is fairly evident 
 Limited knowledge of content or limited analysis required 

Student is able to: 
Find multiple pieces of 
information in a simple 
document, such as read 
and use a recipe 

     

Enter several pieces of 
information into a simple 
document 
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Read and use information 
from one part of a 
document to fill in another 
part of a document 

     

Read, find  and use 
information from  simple 
tables, charts or graphs 

     

Document Use Level 3 – refers to: 
 Somewhat complex documents or specialized documents (multiple pieces of 

information organized in sections) or 
 Multiple simple documents 
 Documents divided into multiple headings or containing multiple parts (i.e. graphs or 

charts) 
 Locate one or more pieces of information in document using multiple search criteria 
 Entering multiple pieces of information into a form 
 Moderate degree of inference required 
 Information found or entered may be ambiguous 
 Some knowledge of content is required to use information 
 Some analysis of information involving selection and integration is required 

Student is able to: 
Find and use information 
from different types of 
document(s)  (i.e. graphs, 
tables)  that are organized in 
complex ways (i.e.in sections 
with subheadings) 

     

Find one or more pieces of 
information using multiple 
headings and sections 

     

Read and interpret 
information from document(s 
) to complete a task or solve 
a problem (i.e. consult 
manual/ diagram to repair, 
troubleshoot or assemble 
equipment; consult scale 
drawing to obtain information 
on measurements or 
dimensions) 

     

Locate and integrate 
information from two or more 
documents to complete a 
task or solve a problem 
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Enter multiple pieces of 
information into a complex 
document (i.e. fill in an 
application form of any 
length; plot information on a 
more complex graph; 
complete an accident report) 
 

     

Integrate and combine 
information for entry into a 
document (i.e. complete a 
form by combining 
information from several 
lines) 

     

 
 
_______________________________________  _________________________ 

 Teacher’s Signature       Date
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Appendix D: Useful References and Sources of Northern Reading Materials 
 
Inuit Tapiriit Kanatami 
This organization represents all Canadian Inuit. It publishes Inuktitut magazine which is 
distributed to all communities free of charge and is also available on their website, 
www.itk.ca/Inuktitut-Magazine.  The magazine contains articles of contemporary and 
historical interest; most articles are available in Inuktitut, Inuinnaqtun, English and 
French. 
 
Nunavut Tunngavik Incorporated  
This organization represents the beneficiaries of the Nunavut Land Claims Agreement. 
It publishes Naniliqpita magazine which is distributed to all communities free of charge 
and is also available at www.tunngavik.com/english/newsletter.php. There are a variety 
of articles and activities in the magazine; most articles are available in Inuktitut, 
Inuinnaqtun and English. In addition, NTI publishes a number of reports. 
 
Up Here Magazine: Explore Canada’s Far North 
This is the Calm Air in-flight magazine. It contains a number of articles about life in the 
north. These articles, links, and more are available on their website at www.uphere.ca.  
 
Up Here Business: The Magazine of Canada’s Enterprising North 
Articles and more information are available at www.UpHereBusiness.ca. 
 
Above and Beyond: Canada’s Arctic Journal 
This is the First Air in-flight magazine. Only the main articles of the current edition are 
available on their website: www.arcticjournal.ca.  
 
Nunavut News/North and Kivalliq News 
Articles, photos, letters, and features are available at http://nunavutnews.com. The site 
also provides market reports, northern guides, and links to relevant northern sites.  
 
Nunatsiaq News 
Newstories, articles, columns, letters and editorials are archived back to 1995 at 
www.nunatsiaq.com. The focus of the newspaper is on Nunavut and Nunavik, but other 
polar regions are frequently featured. 
 
Arctic College Calendar 
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Appendix E: Sample Reading Log 
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Feedback Fax 
 
To: English Language Arts Coordinator 
 Curriculum and School Services 
 Department of Education 
 Arviat 
 (867) 857-3090 
 
Date: ______________________________ 
 
From: ______________________________ 
 
Re:  Communications (English) 10-11-12 
 
This is feedback for the Communications (English) 10, Module 4, titled Essential 
Reading. 
 
What was helpful to you in this module? 
 
 
 
 
What did you find was unnecessary information? 
 
 
 
 
What needs more detail? 
 
 
 
 
Did you see any mistakes that we need to correct? 
 
 
 
Is there anything that you would like to contribute to this module? (for example. teaching 
ideas, assessment ideas, samples of student work, resources) 
 
 
 
 
 
Is there something that we can do to make this module more useful for you? 
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Endnotes 

1 This activity is taken from Comprehension and Learning by Frank Smith, pages 51-52 
 
2 Taken from What Good Readers Do, by Graham Foster, page 3. 
 
3 Taken from Uvajuq: The Origin of Death, a Kitikmeot Heritage Society Publication, 
pages 12 to 38. Used with permission of the Kitikmeot Heritage Society. 
 
4Taken from Naniliqpita, Winter 2007, page 19. Natan Obed learned the recipe from his 
mother.  
 
5 The topic of note taking was first presented in Communications 10: Module 2, Unit 8. 
 
6 Puzzles taken from www.hssa.com.au/Documents/TriviaRebusPuzzlesAnswers.pdf. 
 
7 Taken from www.gov.nu.ca, symbols of Nunavut. 
 
8 Puzzles taken from 
http://www.hssa.com.au/Documents/TriviaRebusPuzzlesAnswers.pdf.  
 
9 Taken from www.gov.nu.ca, symbols of Nunavut 
 
10 Taken from Isuma Reader, page 91. 
 
11 Taken from Isuma Reader, page 80. 
 
12 Taken from Isuma Reader, page 155. 
 
13 Ideas and information taken from Reading and Writing Across the Content Areas. 
Grades 4-12. by Roberta Sejnost &Sharon Thiese, Skylight Professional Development, 
2001. 
 
14 Available from The Daily, Statistics Canada at 
www.statcan.ca/Daily/English/080612/d080612b.htm.  
 
15 Adapted from the Classroom Activities Guide for My World developed by  
www.media-awareness.ca, page 5. 
 
16 Taken from Nunatsiaq News, September 26, 2008 edition. 
 
17 Taken from Nunatsiaq News, September 26, 2008 edition. 
 
18 Adapted from Nunatsiaq News, April 11, 2008 edition. 
 
19 Adapted from Nunatsiaq News, April 11, 2008 edition. 
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20 Taken from Bulletin American Museum of Natural History. [Vol. XV, 1901] Boas, 
Eskimo of Baffin Land and Hudson Bay. Found at 
http://www.inuitmyths.com/giantess.htm.  
 
21 Taken from Bulletin American Museum of Natural History. [Vol. XV, 1901] Boas, 
Eskimo of Baffin Land and Hudson Bay. Found at 
http://www.inuitmyths.com/giantess.htm.  
 
22 Taken from Coping with Teenage Motherhood by Carolyn Simpson, pages 98-99. 
 
23 Taken from Coping with Teenage Motherhood by Carolyn Simpson, page 98. 
 
24 Excerpt from Nunavut News/North, Monday, October 20, 2008 edition, page 23. 
25 Excerpt from Nunavut News/North, Monday, October 20, 2008 edition, page 23. 
 
26 Information and tables taken from HRSDC website. Tracking forms developed by 
Suzanne Klinga, the Curriculum and School Services Essential Skills consultant. 
 
27 Taken from Reader’s guide to Essential Skills 
Profiles; 
http://www.hrsdc.gc.ca/eng/workplaceskills/LES/tools_resources/tools_audience/genera
l/readers_guide_whole.shtml#a14 
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